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Course Overview 
World Religions: Beliefs and Daily Life, Grade 11, Open 

Course Description 
This course introduces students to the range and diversity of world religions, and examines how systems 
of belief affect individual lives and social relationships. Students learn about a variety of religious beliefs, 
teachings, traditions, and practices. Through this discovery students develop their awareness of the place 
of religion in the lives of their neighbours as well as a more authentic understanding and a deeper 
commitment to their own faith tradition. This course helps break down misconceptions and prejudices 
regarding the other religious traditions. Students develop skills used in researching and investigating 
topics related to world religions. This course draws on expectations outlined in both the Social Sciences 
and Humanities and the Institute for Catholic Education policy document. This Open course is designed 
to broaden students’ knowledge and skills in subjects that reflect their interests and to prepare them for 
active and rewarding participation in society. 

How This Course Supports the Catholic Graduate Expectations 
The fundamental premise of this course is that both the teacher and students are discerning believers, 
intent on participating in the transformation of society. Understanding that the students operate from and 
yearn to deepen their spirituality, this course encourages students to articulate Catholic beliefs, and to 
continue to journey as reflective, creative, and critical thinkers. By raising important questions about their 
faith, and investigating the religious traditions of others, students are led to a deeper understanding of 
their relationship with God and neighbour. The students are called to be caring family members and 
responsible citizens who respect and understand the history, cultural heritage, and pluralism of today’s 
contemporary society. 

Course Notes 
World Religion: Beliefs and Daily Life is an Open course and as such will attract students of a wide 
variety of interests and learning styles. As a result the teacher will have to take special care to ensure that 
activities both engage and challenge students. The course has been organized to follow a set pattern for 
each religion. It is believed that this repetitive pattern will assist students in understanding the beliefs and 
practices of may religious traditions. The pattern is to study the Sacred Story, Creed, Moral Code and 
Rituals and Practices of each religion to be investigated (Judaism, Christianity, Islam and Eastern 
traditions). This pattern will be introduced and terms defined in the first unit, which investigates the role 
that sacred mystery plays in our lives, and further investigates the role of religious tradition in human 
existence. The general premise behind this course is to help students understand those of different faith 
traditions as they encounter others in daily life. As well, it is hoped that this course will bring students to 
a deepened understanding of their own faith lives and experiences. In order to facilitate this, throughout 
each unit where appropriate teachers will be directed in Planning Notes as to how connections can be 
made between various religious experiences and those of Catholicism. 
In order to facilitate learning, teachers should consider planning class trips to various places of worship to 
meet with the community and religious leaders of the different faith traditions. If this is not feasible, 
teachers are encouraged to have students complete investigations using the Internet, such as virtual tours 
or discussion forums with people of other faith traditions. It is important that teachers also incorporate 
current event issues regarding religious traditions into class activities and discussions. One of the 
purposes of this course is to help students differentiate between culture and religion, and using current 
issues will help students to understand this difference. Finally, to address the expectations ‘Research and 
Inquiry Skills’, students should complete a research assignment within each unit. This assignment could 
also incorporate current issues. 
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Teachers need to be attentive to, and respectful of, the individual life experiences of each of their 
students. The student population of any given school community includes individuals from different 
socio-economic, political, cultural, and religious backgrounds, each bearing their own biases, and value 
systems. By the very nature of this course, students will be encouraged to look at these experiences, 
biases, and values with a critical eye, but in the process should not feel diminished or chastised for the 
views that they and their families hold to be true. Teachers should be particularly considerate of students 
who are not of the Catholic tradition or the Christian faith. These students should be invited to share their 
experiences as members of other religious traditions. 
In today’s technological environment, individuals must make moral and ethical decisions that seek to use 
technology constructively and in the service of humanity. The teacher will take every opportunity 
possible to encourage the use of Internet, CD-ROM, video, tape-recorded media and television, in the 
collection and dissemination of information. It is important that teachers instruct students in the 
appropriate, moral use of the Internet and that they ensure that Board/school policies concerning the use 
of the Internet are upheld. 
Reflecting on one’s life can affect positive growth. Students keep a reflection journal and use it frequently 
to respond to new learning. Prayer and celebration are central to any Religious Education course. It is 
hoped that every class begins with a short prayer. As well, students are given the opportunity to plan, lead 
and participate in whole class liturgical celebrations. The themes of these celebrations should reflect the 
religious tradition studied in each unit. Further information is provided for these student-led prayer 
celebrations in each of the units. 
The resources listed do not represent a prescriptive or an exhaustive list of texts that might be used to 
meet the Graduate outcomes or the overall and specific expectations outlined in Religious Education: 
Ontario Catholic Secondary Curriculum policy document. 
When referring to expectations listed throughout the document teachers should be aware that this profile 
lists the Ministry expectations first, then in parentheses the ICE expectations that correlate. In cases where 
there is no correlation for either the ICE expectation or the Ministry expectation, they are listed 
separately. In some cases the connection between expectations is implicit rather than explicit. Teachers 
should be attentive to ensuring that students are aware of both the Ministry and the ICE expectations for 
each lesson. At times this will mean that the teacher will need to help students to make some of the 
connections. 

Units:  Titles and Time 
* Unit 1 Encounters with the Sacred 13.75 hours 
Unit 2 We Listen: Judaism 28.25 hours 
Unit 3 We Believe: Christianity      20 hours 
Unit 4 We Surrender: Islam     16 hours 
Unit 5 We Search: Eastern Religions (Hinduism and Buddhism)     32 hours 

* This unit is fully developed in this Course Profile. 

Unit Overviews 

Unit 1:  Encounters with the Sacred 
Unit Description 
This introductory unit begins with the exploration of the often-conflicting values espoused by 
contemporary secular society and those of a religious nature. Study of the themes of prejudice, 
stereotyping, and multiculturalism, and earliest religious belief systems, lead students to a deeper 
understanding and appreciation of the need to move from tolerance to acceptance of others. Students 
examine the religious belief systems and archaeological clues that point to early peoples’ encounters with 
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the sacred. A special emphasis focuses on creation as awareness of mystery as shared by Aboriginal 
spirituality and Christianity. The overall course pattern of studying the sacred story, creed, moral code 
and rituals, and practices are introduced in this unit. 
Unit Overview Chart 

Act. Expectations Assessment Focus 
1 CGE2b, 3c, RBV.03, PFV.01, RB3.01, 

PF1.02B 
Knowledge/Understanding Multicultural 

Manners 
2 CGE1h, 4a, 5e, DLV.02, FLV.01, 

DL3.05, DL1.04, FL1.02B 
Knowledge/Understanding  
Communication 

Stereotyping and 
Prejudice 

3 CGE2a, DLV.03, CMV.03, CMV.04, 
CMV.06, CM1.03B 

Thinking/Inquiry  
Application 

Secular & Religious 
Worldviews 

4 CGE4b, PFV.01, PFV.02, PF1.02B, 
PF2.01B 

Thinking/Inquiry 
Application 

Images of God 

5 CGE2b, PFV.01, PFV.02, PF1.02B, 
PF2.01B 

Knowledge/Understanding  
Thinking/Inquiry 

Origins of 
Religious 
Awareness 

6 CGE1h, 2b, RBV.01, RBV.02 Knowledge/Understanding Awe and Mystery 
in Religion 

7 CGE1h, 5e, RBV.03, DLV.04, PFV.02, 
RB3.01, DL3.03, PF1.02B, PF2.01B 

Knowledge/Understanding  
Thinking/Inquiry 

Daily Life, Ritual & 
Worship 

8 CGE2b, 3b, RBV.02, CMV.01, CMV.02, 
RB2.01, CM1.01B, CM1.02B, CM3.01B, 
CM3.02B, PF3.02B 

Knowledge/Understanding  
Thinking/Inquiry 
Application 

Beliefs (Creed) and 
Moral Code 

9 CGE5g, RBV.04, RB4.01, RB4.03, 
SC2.01B, SC3.04B 

Knowledge/Understanding  
Thinking/Inquiry 

Sacred Story 

10 CGE5a, 5e, ISV.03, PF2.01B Application  
Communication  
Thinking/Inquiry 

Interfaith Prayer 
Service 

 

Unit 2:  Judaism 
Unit Description 
Students explore the beliefs and practices of the Jewish people with an emphasis on the historical 
connection between Judaism and Christianity. The overall course pattern of studying the sacred story, 
creed, moral code and rituals and practices is the vehicle used to investigate Judaism. Students examine 
how Christianity has interacted with Judaism through reflection on the shared history and religious 
similarities and differences. A student-led prayer service concludes this unit, with liturgy inspired by and 
reflecting upon the elements of Judaism, and focusing on Jewish-Christian relationship and dialogue. 
Unit Overview Chart 

Act. Expectations Assessment Focus 
1 CGE 1a, 1c, 1h, 1i, 7e, 7f, RBV.01, 

RB1.01, RB1.03, RB1.04, DL3.06, 
DL4.01 

Knowledge/Understanding 
Communication 

Sacred Story: 
Origins of Judaism 
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2 CGE 1d, 1e, 1h, 1i, 2a, 3c, 3d, 3f, 4a, 6b, 
7e, 7f, 7h, RB3.05, DLV.02, DLV.06, 
DL2.01, DL2.02, DL2.03, DL2.04, 
DL2.06, DL3.05, FL1.10, FL1.12, 
FL3.06, MS1.04 

Knowledge/Understanding  
Thinking/Inquiry 
 Communication  
Application 

Moral Code: 
Current 
Challenges and 
Issues  

3 CGE 1a, 1c, 1h, 1i, 7e, 7f, RB2.02 Knowledge/Understanding Sacred Story: The 
God of Judaism 

4 CGE 1a, 1c, 1h, 1i, 7e, 7f, RBV.02, 
RB2.01, RB2.03 (SC1.01, PF1.03), 
DLV.01, DL1.02 (SC1.03), DL1.03 

Knowledge/Understanding Creed: Beliefs 

5 CGE 1a, 1c, 1h, 1i, 7e, 7f, RBV.04, 
RB4.01, RB4.02, RB4.03 (SC1.02), 
RB4.04 

Knowledge/Understanding Creed: Scripture 

6 CGE 1a, 1c, 1h, 1i, 7e, 7f, RB2.04, 
RB3.06 (PS2.04) 

Knowledge/Understanding Rituals and 
Practice: Religious 
Symbolism 

7 CGE 1a, 1c, 1h, 1i, 7e, 7f, RB3.01, 
RB3.02 (PF2.02), DL3.01 (PS1.04), 
DL3.04 

Knowledge/Understanding  
Thinking/Inquiry 

Rituals and 
Practice: Holy 
places/Places of 
worship 

8 CGE 1f, 1h, 2e, 7e, 7f, RB3.01, RB3.03, 
RB3.04, FCV.01, FCV.02, FCV.03, 
FCV.05, FC1.01, FC1.02, FC1.03, 
FC1.05, FC1.06 

Knowledge/Understanding  
Thinking/Inquiry  

Rituals and 
Practice: Festivals 

9 CGE 1a, 1g, 1i, 7e, 7f, MSV.01, MSV.02, 
MSV.03, MS1.01, MS1.02, MS1.03, 
FL1.03 

Knowledge/Understanding Rituals and 
Practice: Stages of 
Life 

10 CGE 1d, 1e, 1h, 1i, 2a, 3c, 4a, 6b, 7e, 7f, 
RBV.03, RB3.02 (PF2.02), RB4.04, 
DLV.03, DLV.04, DLV.05, DL1.04 
(CM1.06, CM2.05, CM3.05), DL3.01 
(PS1.04), DL3.03, FL1.06, FL1.08 

Knowledge/Understanding  
Thinking/Inquiry 
Communication 
Application 

Moral Code: Daily 
Life and Family 
Life 

11 CGE 1a, 1c, 1h, 1i, 7e, 7f, RB1.02, 
RB1.03, RB1.04, DL3.02, DL3.06 

Knowledge/Understanding  
Thinking/Inquiry 

The Holocaust 

12 CGE 1f, PS3.02, FL3.01 Thinking/Inquiry 
Communication  
Application 

Interfaith Prayer 
Service 

13 CGE 1d, e, h, i, 2a, 3c, 4a, 6b, 7e, f, 
RBV.01,.02,.03,.04, DLV.01,.03,.04, 
FCV.02,.03,.05, MSV.02,.03, RB1.01, 
1.03, 1.04, 2.01, 2.02, 2.03, 2.04, 3.01, 
3.02, 3.03, 3.04, 3.06, 4.01, 4.03, 4.04, 
DL1.02, 1.03, 1.04, 3.01, 3.03, 3.04, 
FC1.01, 1.02, 1.03, 1.05, 1.06, MS1.01, 
1.02, 1.03, FL1.06, 1.08 

Knowledge/Understanding  
Thinking/Inquiry  
Communication  
Application 

Unit Test 
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Unit 3:  Christianity 
Unit Description 
Students explore the beliefs and practices of Christianity with an emphasis on historical events and 
figures that have shaped the Catholic Tradition. The overall course pattern of studying the sacred story, 
creed, moral code and rituals and practices continues to be the vehicle used to investigate Christianity. 
Students examine how Catholicism has interacted with other Christian denominations through reflection 
on the shared history and religious similarities and differences. Student-led prayer service concludes this 
unit, with the ecumenical prayer focusing on inter-denominational relationships and dialogues. 
Unit Overview Chart 

Act. Expectations Assessment Focus 
1 CGE 1a, 1c, 1h, 1i, 7e, 7f, RBV.01, RB1.01, 

RB1.03, RB1.04, DL3.06, DL4.01 
Knowledge/ 
Understanding 
Communication 

Sacred Story: 
Origins 

2 CGE 1a, 1c, 1h, 1i, 7e, 7f, RB2.02 Knowledge/ 
Understanding 

Sacred Story: 
Gods/gods 

3 CGE 1a, 1c, 1h, 1i, 7e, 7f, RBV.02, RB2.01, RB2.03 
(PF1.03), DLV.01, DL1.02, DL1.03 

Knowledge/ 
Understanding 

Creed: Beliefs 

4 CGE 1a, 1c, 1h, 1i, 7e, 7f, 1a, 1c, 1h, 1i, 7e, 7f, 
RBV.04, RB4.01, RB4.02, RB4.03 (SC1.02), 
RB4.04 

Knowledge/ 
Understanding 

Creed: Scripture 

5 CGE 1a, 1c, 1h, 1i, 7e, 7f, RB2.04, RB3.06 Knowledge/ 
Understanding 

Rituals and 
Practice: Religious 
Symbolism 

6 RB3.01, RB3.02 (PF2.02), DL3.01 CGE 1a, CGE 
1c, CGE 1h, CGE 1i, CGE7e, CGE 7f, (PS1.05, 
PS1.06), DL3.04 

Knowledge/ 
Understanding 
Thinking/Inquiry 

Rituals and 
Practice: Holy 
places/Places of 
worship 

7 CGE 1f, 1h, 2e, 7e, 7f, RB3.01, RB3.03, RB3.04, 
FCV.01, FCV.02, FCV.03, FCV.05, FC1.01, 
FC1.02, FC1.03, FC1.05, FC1.06 

Knowledge/ 
Understanding 
Thinking/Inquiry 

Rituals and 
Practice: Festivals 

8 CGE 1a, 1g, 1i, 7e, 7f, MSV.01, MSV.02, MSV.03, 
MS1.01, MS1.02, MS1.03, FL1.03 

Knowledge/ 
Understanding 

Rituals and 
Practice: Stages of 
Life 

9 CGE 1d, 1e, 1h, 1i, 2a, 3c, 4a, 6b, 7e, 7f, RBV.03, 
RB3.02 (PF2.02), DLV.03, DLV.04, DLV.05, 
DL1.04 (CM1.06, CM2.05, CM3.05), DL3.01 
(PS1.04), DL3.03 

Knowledge/ 
Understanding 
Thinking/Inquiry 
Communication 
Application 

Moral Code: Daily 
Life 

10 CGE 1d, 1e, 1h, 1i, 2a, 3c, 4a, 6b, 6c, 7e, 7f, RB4.04, 
FL1.06, FL1.08 

Knowledge 
Thinking/Inquiry 

Moral Code: 
Family Life 

11 CGE 1a, 1c, 1h, 1i, 7e, 7f, RB1.02, RB1.03, RB1.04, 
DL3.02, DL3.06, MS1.04 

Knowledge/ 
Understanding 
Thinking/Inquiry 

Key historical 
figures/ events 
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12 CGE 1d, 1e, 1h, 1i, 2a, 3c, 3d, 3f, 4a, 6b, 7e, 7f, 7h, 
RB3.05, DLV.02, DLV.06, DL2.01, DL2.02 
(FL1.01), DL2.03, DL2.04, DL2.06, DL3.05, 
FL1.10, FL1.12, FL3.06, FL3.07, MS1.04 

Knowledge/ 
Understanding 
Thinking/Inquiry 
Communication 
Application 

Moral Code: 
Current 
Challenges and 
Issues (Media) 

13 CGE 1h, 3e, 4a, DL2.03, DL4.02 Thinking/Inquiry 
Application 

Interaction with 
Christianity 

14 CGE 1f, PS3.02, FL3.01 Thinking/Inquiry 
Communication 
Application 

Ecumenical Prayer 
Service 

 

Unit 4:  Islam 
Unit Description 
Students explore the beliefs and practices of the Islamic faith with an emphasis on the common focus on 
conversion shared by Islam and Christianity. The overall course pattern of studying the sacred story, 
creed, moral code and rituals and practices continues to be the vehicle used to investigate Islam. Students 
examine how Christianity has interacted with Islam through reflection on the shared beliefs and religious 
similarities and differences. Student-led prayer service concludes this unit, with a liturgy focusing on 
inspiring elements of Islam and focusing on improving relationships between Christians and Muslims. 
Unit Overview Chart 

Act. Expectations Assessment Focus 
1 CGE 1h, 3e, 4a, DLV.03, DL2.03, DL4.02 Thinking/Inquiry 

Application 
Interaction with 
Christianity 

2 CGE 1c, 1h, 1i, 7e, 7f, RBV.01, RB1.01, RB1.03, 
RB1.04, DL4.01 

Knowledge/ 
Understanding 
Communication 

Sacred Story: Origins 
of Islam 

3 CGE 1c, 1h, 1i, 7e, 7f, RBV.01, RB1.02, RB1.03, 
RB1.04, DL3.02 

Knowledge/ 
Understanding 
Thinking/Inquiry 

Sacred Story: Key 
historical figures/ 
events 

4 CGE 1a, 1c, 1h, 1i, 7e, 7f, RBV.02, RBV.04, 
DLV.01, RB2.01, RB2.02, RB2.03 (PF1.03), 
RB4.01, RB4.02, RB4.03, RB4.04, DL1.02, DL1.03 

Knowledge/ 
Understanding 

Creed: Muslim 
Beliefs 

5 CGE 1c, 1h, 1i, 7e, 7f, RBV.02, RB2.04, RB3.06 Knowledge/ 
Understanding 

Rituals and Practice: 
Religious Symbolism 

6 CGE 1c, 1h, 1i, 7e, 7f, RBV.02, DLV.04, RB3.01, 
RB3.02 (PF2.02), DL3.01 (PS2.05), DL3.04 

Knowledge/ 
Understanding 
Thinking/Inquiry 

Rituals and Practice: 
Holy places/ Places 
of worship 

7 CGE 1f, 1h, 2e, 7e, 7f, RBV.03, DLV.01, FCV.01, 
FCV.02, FCV.03, FCV.05, RB3.01, RB3.03, 
RB3.04, FC1.01, FC1.02, FC1.03, FC1.06 

Knowledge/ 
Understanding 
Thinking/Inquiry 

Rituals and Practice: 
Festivals 

8 CGE 1d, 1e, 1g, 1h, 1i, 2a, 3c, 4a, 6b, 6c, 7e, 7f, 
RBV.03, DLV.03, MSV.01, MSV.02, MSV.03, 
RB4.04, MS1.01, MS1.02, MS1.03, FL1.06, FL1.08 

Knowledge/ 
Understanding 
Thinking/Inquiry 

Rituals and Practice: 
Stages of Life and 
Family Life 
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9 CGE 1d, 1e, 1h, 1i, 2a, 3c, 4a, 6b, 7e, RBV.03, 
DLV.03, DLV.04, RB3.02 (PF2.02), RB3.02, 
RB4.04, DL1.04 (SC1.05, CM1.06, CM2.05, 
CM3.05), DL3.01 (PS1.04), DL3.03 

Knowledge/ 
Understanding 
Thinking/Inquiry 
Communication 
Application 

Moral Code: Daily 
Life 

10 CGE 1d, 1e, 1h, 1i, 2a, 3c, 3d, 3f, 4a, 6b, 7e, 7f, 7h, 
RB3.05, DLV.02, DLV.06, DL2.01, DL2.02, 
DL2.03, DL2.04, DL2.06, DL3.05, FL1.10, FL1.12, 
FL3.06, MS1.04 (?) 

Knowledge/ 
Understanding 
Thinking/Inquiry 
Communication 
Application 

Moral Code: Current 
Challenges and 
Issues 

11 CGE 1f, PS3.02, FL3.01 Thinking/ 
Inquiry 
Communication 
Application 

Interfaith Prayer 
Service 

 

Unit 5:  Eastern Religions 
Unit Description 
Students explore the beliefs and practices of Eastern religious traditions with an emphasis on the shared 
practice of mysticism between the East and the West. The overall course pattern of studying the sacred 
story, creed, moral code and rituals and practices is the vehicle used to investigate Eastern religions. 
Students examine how the Western culture has been influenced by interactions with the East. Student-led 
prayer service concludes this unit, with a liturgy inspired by Eastern traditions, and focusing on finding 
the sacred in daily life expressed through varied forms of prayer. 
Unit Overview Chart 

Act. Expectations Assessment Focus 
1 CGE 1a, 1c, 1h, 1i, 7e, 7f, RBV.01, RB1.01, RB1.03, 

RB1.04, (SC1.07), DL3.06, DL4.01 
Knowledge/ 
Understanding 
Communication 

Sacred Story: 
Origins 

2 CGE 1a, 1c, 1h, 1i, 7e, 7f, RB2.02 Knowledge/ 
Understanding 

Sacred Story: 
Gods/gods 

3 CGE 1a, 1c, 1h, 1i, 7e, 7f, RB1.02, RB1.03, RB1.04, 
DL3.02, DL3.06, MS1.04 

Knowledge/ 
Understanding 
Thinking/Inquiry 

Sacred Story: 
Key historical 
figures/events 

4 CGE 1a, 1c, 1h, 1i, 7e, 7f, RBV.02, RB2.01, RB2.03 
(PF1.04), DLV.01, DL1.02 (SC1.03), DL1.03 

Knowledge/ 
Understanding 

Creed: Beliefs 

5 CGE 1a, 1c, 1h, 1i, 7e, 7f, RBV.04, RB4.01, RB4.02, 
RB4.03 (SC1.02), RB4.04 

Knowledge/ 
Understanding 

Creed: Scripture 

6 CGE 1a, 1c, 1h, 1i, 7e, 7f, RB2.04, RB3.06 (PS2.04) Knowledge/ 
Understanding 

Rituals and 
Practices: 
Religious 
Symbolism 

7 CGE 1a, 1c, 1h, 1i, 7e, 7f, RB3.01, RB3.02 (PF2.02), 
DL3.01 (PS1.04), DL3.04 

Knowledge/ 
Understanding 
Thinking/Inquiry 

Rituals and 
Practices: Holy 
places/Places of 
worship 
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8 CGE 1f, 1h, 2e, 7e, 7f, RB3.01, RB3.03, RB3.04, 
FCV.01, FCV.02, FCV.03, FCV.05, FC1.01, FC1.02, 
FC1.03, FC1.05, FC1.06 

Knowledge/ 
Understanding 
Thinking/Inquiry  

Rituals and 
Practices: 
Festivals 

9 CGE 1a, 1g, 1i, 7e, 7f, MSV.01, MSV.02, MSV.03, 
MS1.01, MS1.02, MS1.03, FL1.03 

Knowledge/ 
Understanding 

Rituals and 
Practices: 
Stages of Life 

10 CGE 1d, 1e, 1h, 1i, 2a, 3c, 4a, 6b, 7e, 7f, RBV.03, 
RB3.02 (PF2.03), DLV.03, DLV.04, DLV.05, DL1.04 
(SC1.06, CM1.07, CM2.06, CM3.06), DL3.01, 
PS1.08, PS1.09, PS2.06), DL3.03 

Knowledge/ 
Understanding 
Thinking/Inquiry 
Communication 
Application 

Moral Code: 
Daily Life 

11 CGE 1d, 1e, 1h, 1i, 2a, 3c, 4a, 6b, 6c, 7e, 7f, RB4.04, 
FL1.06, FL1.08 

Knowledge/ 
Understanding 
Thinking/Inquiry 

Moral Code: 
Family Life 

12 CGE 1d, 1e, 1h, 1i, 2a, 3c, 3d, 3f, 4a, 6b, 7e, 7f, 7h, 
RB3.05, DLV.02, DLV.06, DL2.01, DL2.02, DL2.03, 
DL2.04, DL2.06, DL3.05, FL1.10, FL1.12, FL3.06, 
MS1.04 

Knowledge/ 
Understanding 
Thinking/Inquiry 
Communication 
Application 

Moral Code: 
Current 
Challenges and 
Issues 

13 CGE 1f, PS3.02, FL3.01 Thinking/Inquiry 
Communication 
Application 

Interfaith Prayer 
Service 

Teaching/Learning Strategies 
Teachers are encouraged to employ a variety of teaching/learning strategies in order to address the variety 
of learning styles within each class. Teachers should be aware of the expectations at all times, since 
different expectations will require different teaching and learning strategies. Due to the nature of this 
course, many of the expectations come from a knowledge perspective. As a result, teachers will need to 
develop creative lessons in order to engage all students. The following is a partial list of strategies that 
may be employed in the delivery of expectations: 
Brainstorming – group generation of initial ideas expressed without criticism or analysis 
Carousels – the teacher, expert groups or individuals prepare and deliver a carousel or presentation on 
specific topics for students who circulate from station to station in the carousel 
Brainstorming Carousel – small groups rotate from station to station to brainstorm on provided 
issues/questions 
Case Study – investigation of real and simulated problems 
Conferencing – student-to-student, student-to-teacher, and student-parent-teacher discussions 
Debates – formal group discussion with planned presentations 
Field trips – students explore various elements of faith by visiting places of worship 
Fishbowl Discussion – small group (six or seven students) discussions in which one group is observed by 
the rest of the class while they discuss an issue. Only those in the circle can talk during the activity. It is 
often desirable to have one fishbowl activity after another, using the same question. 
Guest Speakers – invited ‘experts’ come to classes to discuss topics with students 
Independent Study – students explore, research and report on a topic of interest 
Interview – students interview people from various traditions; interviews may be videotaped to show the 
class 
Jigsaw – specialized group learning followed by home group sharing 
Journaling – individual reflections recorded in a journal 
Role Playing/Dramas – temporary immersion of self into another perspective 
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Round Table – discussion-oriented activity in which students take turns sharing their ideas or opinions by 
going around the table; no one is allowed to interrupt or comment at this time. The second time around 
the table students are invited to share their thoughts/comments on what they heard during the first round 
Simulation Games – games that encourage reflection and interpretation of events/situations 
Storytelling – presenting ideas through the art of storytelling and reflective discussion 
Socratic Presentation – teacher presentation of information 
Media Presentation – use of computer lab, videos, audiotapes, newspapers, etc. to create and deliver 
presentations 
Think/Pair/Share – students reflect on concept, then share with a partner, then share the partner’s 
reflections with larger group 

Assessment & Evaluation of Student Achievement 
Students should be given a wide variety of opportunities to demonstrate their knowledge using a variety 
of Assessment and Evaluation tools. Teachers should also take care to align the type of 
assessment/evaluation tool with the expectations and the Categories of Achievement. Teachers are 
reminded that effort, attendance, and punctuality are to be reported separately and are not to be considered 
in the determination of the percentage grade. 
Partial List of Assessment and Evaluation Strategies and Tools 
Personal Communication Paper-and-Pencil Tests/Quizzes 
• journals/conferencing logs • unit tests (knowledge) 
• self-assessment • quiz 
• student-teacher conference • final examination 
Observation Performance Assessment 
• formal/informal • debate 
• roving conferences • liturgy planning process 
• class discussions • presentation 
• group discussion • portfolios 
• homework checks • graphic organizers 
 • simulations 
 • projects 
 • dramatic presentations 
 • reports and essays 

Summative Evaluation 
The design of the summative evaluation must provide students with the opportunity to demonstrate 
learning in the four categories of Achievement, and should be reflective of both teaching/learning 
strategies, and assessment and evaluation tools employed throughout the course. A list of possible 
summative evaluation assignments has been included (see Appendix A) 
Note: Thirty percent of the final grade will be based on a cluster of summative tasks, which could include 
an assignment and a final written exam. 

Accommodations 
Integration into the regular classroom is a primary consideration in the placement of exceptional pupils. 
Accommodation suggestions for each activity have been provided within the units where deemed 
appropriate. Where applicable, consideration must also be given to address cultural diversity and ESL 
students. 
The following are a list of strategies suggested within the document to assist exceptional students both 
gifted and challenged: 
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• Students choose from a variety of response methods: oral, written, pictorial, dramatic, musical. 
• Make use of a variety of teaching strategies to address various ability levels and learning styles. 
• Students’ roles within groups should be assigned based on their strengths. Pair students of different 

ability level as study buddies or for discussion activities. 
• ESL students could be given the opportunity to present the cultural interpretation of scripture’s stories 

from their place of origin. 
• Some students may be directed to research with a chosen set of resources that are appropriate to their 

level of reading and comprehension. The school library staff are an excellent resource for 
accommodation material. 

• ESL students or students who experience reading difficulties may benefit if written material is read to 
them. 

• Notes may be photocopied for students. 
• As an option to the regular class assignment, some students could be given an independent research 

project using the Internet or CD-ROM programs to gather information. 
• Students who have difficulty with grammar and spelling could use a computer/word processor with 

spell and grammar check to keep a daily journal or to complete written assignments. 
• Students who have difficulty presenting could be encouraged to respond through tape-recorded or 

videotaped messages. 
• Reduce the quantity of work while retaining the demand for quality, for students who are unable to 

complete assignments, e.g., assign only the even numbered questions. 
• Design rubrics that allow all students to succeed while challenging gifted students to excel to their 

highest potential. 
Teachers using this Course Profile are expected to be acquainted with exceptional students’ Individual 
Educational Plans (IEPs) and the unique learning characteristics of their individual students and to make 
the necessary accommodations. Teachers should be aware of students that require adaptations to the 
mandated expectations for this course. Ontario Secondary Schools (p. 24) allows teachers to adapt the 
learning expectations for exceptional students in order to support the content of the student’s IEP. This 
applies also to students who have not been identified as exceptional but are receiving special education 
programs and services. 
 

Resources 
Note Concerning Permissions 
Units in this profile make reference to the use of specific texts, magazines, films, and videos. Before 
reproducing materials for student use from books and magazines, teachers need to ensure that their board 
has a Cancopy licence and that resources they wish to use are covered by this licence. Before screening 
videos for their students, teachers need to ensure that their board/school has obtained the appropriate 
public performance videocassette licence from an authorized distributor (e.g., Audio Cine Films Inc.). 
Teachers are also reminded that much of the material on the Internet is protected by copyright. That 
copyright is usually owned by the person or organization that created the work. Reproduction of any work 
or a substantial part of any work on the Internet is not allowed without the permission of the owner. 
Please Note: Texts with an asterisk (*) are considered to be particularly useful in Open Level classes. 
*Arquilevich, Gabriel. Interdisciplinary Unit: World Religions. Teacher Created Materials, Huntington 
Beach, CA., 1995. ISBN 1-55734-624-0 
Bibby, Reginald and Donald Posterski. Teen Trends: A Nation in Motion. Toronto, Stoddart Publishing 
Co. Ltd., 1992. ISBN 0-7737-5531-4 
Brenner, Barbara. Voices Poetry and Art from Around the World. Washington, D.C., National Geographic 
Society, 2000. ISBN 0-7922-7071-1 
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Brodd, Jeffrey. World Religions: A Voyage of Discovery. St. Mary’s Press, Winona MN., 1998. 
ISBN 0-88489-486-X 
Bruchac, Joseph. The Native Stories from Keepers of the Earth. Saskatoon, Fifth House Publishers, 1991. 
ISBN 0-92007-76-8 
Carden, John. A World at Prayer: The New Ecumenical Prayer Cycle. Mystic, Connecticut: Twenty-
Third Publications, 1990. ISBN 0-89622-4279 
*Clemmons, Nancy, SNJM. Exploring the Religions of Our World. Ave Maria Press, Notre Dame, 
Indiana, 1999. ISBN 0-87793-674-9 
*Facing History and Ourselves. A Guide to the film Schindler’s List. Facing History and Ourselves 
National Foundation, Brookline, Massachusetts, 1994. ISBN 0-9615841-5-7 
*Gray, Randal and Dinah Hanlon. Religions on File. Facts on File, New York, 1990. 
ISBN 0-8160-2224-0 
Magida, Arthur. How to Be a Perfect Stranger: A Guide to Etiquette in Other People’s Religious 
Ceremonies, Volume 1. Skylight Paths. 1999. ISBN 1893361012 
Matlins, Stuart and Magida, Arthur. How to be a Perfect Stranger: A Guide to Etiquette in Other People’s 
Religious Ceremonies, Volume 2. Northstone Publishing. 1999. ISBN 1896836291 
National Conference for Community and Justice. 2001 Interfaith Calendar. Chicago, Illinois: The 
National Conference for Community and Justice. 2000. 
*Penney, Sue. Discovering Religions: Christianity. Heinemann Educational Publishers, Oxford, England, 
1995. ISBN 0-435-30466-6 
*Penney, Sue. Discovering Religions: Judaism. Heinemann Educational Publishers, Oxford, England, 
1995. ISBN 0-435-30467-4 
*Penney, Sue. Discovering Religions: Islam. Heinemann Educational Publishers, Oxford, England, 1995. 
ISBN 0-435-30468-2 
*Penney, Sue. Discovering Religions: Buddhism. Heinemann Educational Publishers, Oxford, England, 
1995. ISBN 0-435-30469-0 
*Penney, Sue. Discovering Religions: Hinduism. Heinemann Educational Publishers, Oxford, England, 
1995. ISBN 0-435-30471-2 
Smith, Huston. The Illustrated World Religions. New York, Harper, 1994. ISBN 0-06-067453-9 
Stouzenberger, Joseph. Great Religions of the World: Teacher’s Manual. St. Mary’s Press, Winona, MN., 
1987. ISBN 0-88489-176-3 
Trafford, Larry. World Religions: People and Faith. Maxwell Macmillan Canada, Don Mills, 1994. ISBN 
0-02-954204-9 
*Williams, Bernard, et al. One World Many Issues. Stanley Thornes (Publishers) Ltd., Cheltonham, Eng., 
1997. ISBN 0-7487-2981-X 

Websites 
Note: The URLs for the websites have been verified by the writers prior to publication. Given the 
frequency with which these designations change, teachers should always review and verify the websites 
prior to assigning them for student use. 
Unit 1 - Encounters with the Sacred 
Ontario Consultants on Religious Tolerance - http://www.religioustolerance.org 
Rutgers Virtual Religion Index - http://religion.rutgers.edu/vri/ 
Religion Statistics and Geography - http://www.adherents.com/ 
Beliefnet - http://beliefNet.com 
About.com - http://home.about.com/religion/index.htm?PM=59_0239_T 
Religion Etiquette - http://beliefnet.com/story/45/story_4549_1.html 
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Multicultural Calendar (Creative Cultural Communications) - www.multiculturalcalendar.com 
Development and Peace - http://www.devp.org/testA/welcome.htm 
Aboriginal Youth - http:// www.ayn.ca 
Indian and Northern Affairs Canada - http://www.inac.gc.ca 
Native Resources – http://www.goodminds.com 
Unit 2 - Judaism 
The Jewish Supersite - http://www.zipple.com 
Jewish Feminist Resources - http://world.std.com/~alevin/jewishfeminist.html 
Shamash-The Jewish Network – http://www.shamash.org 
Virtual Judaism - http://www.virtualjerusalem.com 
The Judaism Site - http://www.torah.org 
Facing History and Ourselves – Holocaust Education - http://www.facinghistory.org 
A Teacher’s Guide to the Holocaust - http://fcit.coedu.usf.edu/holocaust/ 
Synagogues - http://www.jewish.com/search/Synagogues/Synagogue_Weblinks/CANADA/Reform/ 
Directory of Synagogues - http://iamcs.mjaa.org/dir/Canada/ 
Unit 3 - Christianity 
Catholic Information Centre - http://www.catholic.net/ 
Catholic Internet Directory - http://www.catholic.net/RCC/Indices/ 
Catechism of the Catholic Church - http://www.christusrex.org/www1/CDHN/ccc.html 
Catholic Canada - http://www.catholicanada.com 
Canadian Conference of Catholic Bishops - http://www.cccb.ca 
Ontario Conference of Catholic Bishops - http://www.occb.on.ca 
Documents of Vatican II - http://www.christusrex.org/www1/CDHN/v1.html 
Christianity Today - http://www.christianitytoday.com 
Anglican Church of Canada - http://www.anglican.ca/ 
Lutheran Church of Canada - http://www.lutheranchurch-canada.ca/ 
United Church of Canada - http://www.uccan.org/home.htm 
Fellowship of Evangelical Baptist Churches - http://www.fellowship.ca/ 
Church of the Latter Day Saints - http://www.lds.org/ 
Free Methodist Church - http://www.fmc-canada.org 
Unit 4 - Islam 
Islamic City - http://www.islam.org 
Islam in the Americas - http://www.ais.org/~islam/world/americas.html 
Young Muslims Canada - www.youngmuslims.ca 
Islam for Children - http://atschool.eduweb.co.uk/carolrb/islam/fivepillars.html 
Local Muslim organizations - www.muslim-yellowpages.com/mosques_CANADA.html 
Islam and stereotypes - http://www.usnews.com/usnews/issue/980720/20isla.htm 
Contemporary Issues in Islam - http://www.youngmuslims.ca/articles/default2.asp?type=1 
Women in Islam - http://www.jannah.org 
Unit 5 - Eastern Religions 
General Overview of Hinduism - http://www.usao.edu/~usao-ids3313/ids/html/hinduism.html 
Hindu Mythology - http://www.indianmythology.com 
Hindu Universe Resource Centre - http://www.hindunet.org 
Hinduism Online - http://www.himalayanacademy.com/redirect.html 



 

Page 13 • World Religions: Beliefs and Daily Life – Open 

General Overview of Buddhism - http://www.usao.edu/~usao-ids3313/ids/html/buddhism.html 
Tricycle Online - The Buddhist Review: http://www.tricycle.com 
Buddhist Information Network - http://www.buddhanet.net 
About Buddhism - http://www.buddhism.about.com/religion/buddhism 

Human Resources 
One Family of Faith World Religions Centre (888-411-7537) or (519-822-4150 
Scarborough Foreign Missions (416-261-7135) 
World Faith Education Association (WIFEA) (416-926-1348) 

Video 
General: “Religions of the World Video Series” Holt Rinehart and Winston, Inc., Austin, TX, 1989. 
Judaism: “Schindler’s List” 

“A Stranger Among Us” 
Christianity: “The Mission” 

“Entertaining Angels” 
Islam:  “The Siege” 

“Robin Hood: Prince of Thieves” 
Eastern Religions: “Gandhi” 

“Little Buddha” 
“City of Joy” 

Computer Software 
Catechism of the Catholic Church (CD-ROM NCCB) 
The Catholic Church: Exploring Our Tradition (Maranatha Multimedia) 
Concordance (CD-ROM Liguori Software) 
Documents of Vatican II (Catholic Software) 
Encyclopaedia of Catholic History on CD-ROM (Our Sunday Visitor) 
On Common Ground (CD-ROM Columbia University Press) 
Welcome to the Catholic Church on CD-ROM (Harmony Media) 
Survivors: Testimonies of the Holocaust (Survivors of the Shoah Visual History Foundation) 

OSS Considerations 
Institute for Catholic Education. Ontario Catholic Secondary Curriculum Document for Religious 
Education. Toronto: Institute for Catholic Education, 1999. 
Ontario Ministry of Education. The Ontario Curriculum Grades 11 and 12: Social Sciences and 
Humanities. Toronto: Queen’s Printer for Ontario, 2000. 
Ontario Ministry of Education. Ontario Secondary Schools Grades 9 to 12: Program and Diploma 
Requirements. Toronto: Queen’s Printer for Ontario, 1999. 
Ontario Ministry of Education. Choices Into Action: Guidance and Career Education Program Policy for 
Ontario Elementary and Secondary Schools. Toronto: Queen’s Printer for Ontario, 1999. 
Ontario Ministry of Education. The Ontario Curriculum Grades 9 to 12: Program Planning and 
Assessment. Toronto: Queen’s Printer for Ontario, 2000. 
Ontario Ministry of Education. Engendering Equity: Transforming Curriculum. Toronto: Queen’s Printer, 
1995. 
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Note: This course could be taken as one of 12 optional credits, or as one of the additional compulsory 
credits listed in OSS, section 3.1. 
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Appendix A 
Course Culminating Activity 
The course culminating activity is your opportunity to use your abilities and skills to expand on the 
knowledge that you have gained throughout the course. There are many different ways to do your final 
activity, so choose the format that best suits your abilities and interests. The project must emphasize your 
learning from the course, as well as additional information that you sought out on your own. Be creative, 
have fun, and plan carefully. You will share your work with the class. 
Possible Projects - Each one of these project ideas may be done for each of the religions studied in 
class. 
Key figure presentation - You will choose one key figure from the religion and make a presentation to 
the class about his/her life, the work that he/she did and the impact that their faith had on his/her life. You 
must take on the persona of the person which means that you will be dressed in character and be speaking 
in first person. 
Website - You will create a website explaining the history, significant places, forms of worship and daily 
life of followers for one of the religions studied in class. 
Travel Brochure - You will create a brochure that a travel agency would distribute to people traveling to 
another country to inform them of how to respect and understand the religious customs of the area. You 
would include information on specific festivals and their meaning, daily life in the area, and worship 
practices that they may encounter. The brochure would need to be visually appealing as well as 
informative. 
Board Game - You will create a board game featuring one of the religions from the course. The more 
aspects of the religion that you are able to incorporate into the game the better the finished project will be. 
The finished product would need to be eye catching, informative, challenging, and fun to play. 
Place of Worship Model - You will create a detailed model of the centre of worship for a religion. The 
model must be accurate and contain a high degree of detail inside and outside. You will submit a short 
report that explains the significance of the elements that you have included in your model. 
Picture Collage/Bulletin Board - You will find or draw pictures to create a large collage on a display 
board or bulletin board providing information about one religion. Your collage includes representations of 
sacred places, texts, actions of the community, sacred times such as prayer, festivals and devotions, as 
well as any other interesting aspects of the lives of the faithful. With the collage/bulletin board you will 
include a brief report describing the pictures included in the display. 
Video Presentation - You will create a video presentation that may include representations of sacred 
places, texts, actions of the community, sacred times such as prayer, festivals and devotions, as well as 
any other interesting aspects of the lives of the faithful. You may wish to have an interview with a 
member of the faith and include portions of the interview in the video. The video images must be 
explained either throughout the video or in a separate report. 
Electronic Slide Show Presentation - You will create a presentation explaining the history, significant 
places, forms of worship and daily life of followers for one of the religions studied in class. 
Research Essay - You will research the sacred stories (creation myths, etc.), extensions on beliefs, 
actions, practices, sacred spaces, and sacred times of one specific religion. The focus of the essay is 
presenting new information and research, not restating the information learned in the course. Each 
religion has different aspects on which you could expand. By talking with your teacher and doing some 
initial research you will obtain a focus for the essay. The essay should be approximately 1000 words. 
Current Issue Essay - You will research a current social justice issue that pertains to one of the religions 
studied during the term. You will explain the issue and the role that the religion plays in the issue. Your 
teacher will be able to suggest issues or you may have touched on some during class that you wish to 
explore in more detail. The essay should be approximately 1000 words. 



 

Page 16 • World Religions: Beliefs and Daily Life – Open 

Coded Expectations, World Religions: Beliefs and Daily Life, Grade 11, Open, 
HRF3O 

Exploring Religious Beliefs 

Overall Expectations 
RBV.01 · identify the origins of various religions; 
RBV.02 · explain the nature of several significant beliefs from each of the religions studied; 
RBV.03 · relate the practices and rituals of religions to the lives of individuals; 
RBV.04 · explain the difference between sacred writings and oral teachings, providing specific examples 

from various religions. 

Specific Expectations 
Origins of Religion 
RB1.01 – describe, for one or more religious traditions, the historical and geopolitical stage on which the 

specific religion emerged; 
RB1.02 – identify major figures from the history of various religions, and be able to explain the 

contributions these figures made to their religion; 
RB1.03 – recount in their own words some significant episodes from the history of each of the religions 

studied; 
RB1.04 – compare and contrast the origins, development, and roles of the founders or reformers of 

several religions. 
Significant Beliefs 
RB2.01 – define the terms belief, faith, tradition, and ritual, and be able to relate these to the religions 

studied; 
RB2.02 – demonstrate an understanding of the perceived nature and role of the supernatural in various 

religions; 
RB2.03 – identify sacred beliefs from a variety of religions and explain any commonalities (e.g., flood 

narratives, creation stories); 
RB2.04 – describe some of the symbols of the various religions, and explain how and when they are used. 
Practices and Rituals 
RB3.01 – explain the difference among ritual, habit, and custom, using examples of all three from various 

religions; 
RB3.02 – compare and contrast the rituals and practices of various religions (e.g., holy days, dietary 

laws); 
RB3.03 – describe the role and significance of fasts and feasts in several religious traditions; 
RB3.04 – relate religious practices and rituals to specific historical incidents; 
RB3.05 – critically examine the roles assigned to women by different religious traditions; 
RB3.06 – demonstrate an understanding of the connections between symbols and practices in specific 

religions (e.g., in Catholicism, the Rosary; in Zoroastrianism, the symbolism of the Sudreh and Kusti 
as it relates to the Avesta; in Judaism, the mezuzah; in Native spirituality, the eagle feather). 
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Sacred Writings and Oral Teachings 
RB4.01 – explain the difference between sacred writings and oral teachings; 
RB4.02 – identify and interpret the significance of specific passages from sacred writings or oral 

teachings from various religions; 
RB4.03 – describe the importance of sacred writings and oral teachings in the various religions studied; 
RB4.04 – compare and contrast the portrayals of women in the sacred texts of different religions. 

Religion and Daily Life 

Overall Expectations 
DLV.01 · demonstrate an understanding of religions whose beliefs and practices accommodate a range of 

commitment, from strict observance to liberal compromise; 
DLV.02 · explain the impact of prejudices associated with, and misconceptions about, various religions, 

beliefs, and traditions; 
DLV.03 · explain how religious beliefs, or a lack of them, can affect the ways in which individuals relate 

to others and address issues in daily life in Canada; 
DLV.04 · analyse the role of practices and rituals in the daily lives of believers from various religious 

traditions; 
DLV.05 · apply critical-thinking and problem-solving skills to personal situations, work situations, and 

social issues as they relate to the religious traditions or principles of various groups; 
DLV.06 · analyse two or more of the global effects of religion. 

Specific Expectations 
Spectrum of Beliefs 
DL1.01 – demonstrate an understanding of the terms orthopraxy/orthodoxy, conservative, liberal, 

secularizing, reformist, fundamentalist, reconstructionist, and normative in the context of various 
religions; 

DL1.02 – identify specific differences in interpretation of belief within religious communities (e.g., in 
Christianity, the filioque clause); 

DL1.03 – explain how variations in practice can cause divisions within a religion or religious community 
(e.g., the Taliban of Afghanistan); 

DL1.04 – analyse the influence of concepts of morality and ethics in various religious traditions. 
Beliefs, Prejudices, and Misconceptions 
DL2.01 – describe how misconceptions can influence people’s views of various religions, beliefs, and 

practices; 
DL2.02 – demonstrate an understanding of the concepts of prejudice, bias, and discrimination, and 

identify examples associated with various religions, beliefs, and practices; 
DL2.03 – explain the effect of prejudice and discrimination on relationships between persons of different 

faiths, and apply problem-solving strategies to case studies of interreligious conflict; 
DL2.04 – identify some areas in which relationships between people of different beliefs, traditions, and 

practices can create conflict (e.g., Aboriginal peoples’ response to the encroachment of development 
on sacred sites); 

DL2.05 – explain the difference between secularism and fundamentalism, and discuss the effect of both 
on relationships between persons of various faiths; 

DL2.06 – analyse the concerns of women regarding their evolving roles in various religious institutions, 
traditions, and practices. 

Practices and Rituals 
DL3.01 – demonstrate an understanding of meditation, prayer, fasting, and pilgrimage in various religious 

traditions; 
DL3.02 – define mysticism, using examples from various traditions; 
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DL3.03 – categorize daily rituals employed by various religions (e.g., regular prayer, fasting); 
DL3.04 – describe the main features of the places of worship of several distinct religions, demonstrating 

knowledge that might be gained by visiting a mosque, synagogue, temple, church, or meeting-house; 
DL3.05 – analyse the difficulties that individuals who follow particular religious practices in regard to 

dress, diet, or behaviour may encounter living in Canadian society (e.g., wearing hejab, blood 
transfusions); 

DL3.06 – describe how religious movements (e.g., Reform Judaism) or events (e.g., Second Vatican 
Council) have led to changes in religious practice over the centuries. 

Global Effects 
DL4.01 – demonstrate an understanding of the global dissemination of various religions; 
DL4.02 – explain the concepts of ecumenism and interfaith dialogue; 
DL4.03 – investigate the origins of the Parliament of World Religions and analyse the implications of its 

recent published statements; 
DL4.04 – explain the concepts of “church” and “state” and investigate specific examples of societies in 

which these institutions are blended or distinct. 

Exploring Festivals, Celebrations, and Memorializations 

Overall Expectations 
FCV.01 · evaluate the importance of celebration and memorialization in human experience; 
FCV.02 · describe the major festivals and commemorations of various religions; 
FCV.03 · demonstrate an understanding of the origins of common celebrations and commemorations; 
FCV.04 · analyse the effects of various religious celebrations on contemporary Canadian society; 
FCV.05 · differentiate between popular and religious symbolism associated with festivals and 

celebrations derived from various religions. 

Specific Expectations 
FC1.01 – identify and describe the observances associated with the major festivals, commemorations, and 

celebrations of various religions (e.g., the Tuvan y “fire feast”); 
FC1.02 – demonstrate an understanding of the terminology associated with celebration, commemoration, 

and festivals in various religions (e.g., the K’uraka among the Yatiris of Bolivia); 
FC1.03 – demonstrate an understanding of the importance of calendars and other cyclical calculations 

(e.g., jubilees) in the observance of various religions; 
FC1.04 – evaluate the similarities and differences between civil and religious observances and 

celebrations (e.g., oath of citizenship, marriage vows, pilgrimage, visit to Parliament Hill, Canada 
Day, Remembrance Day, New Year’s); 

FC1.05 – analyse the diverse origins of symbols associated with specific civil and religious festivals, 
celebrations, and commemorations (e.g., flags, Advent wreath, menorah, Kara, Kusti, lotus, 
fireworks, sweetgrass, military displays); 

FC1.06 – demonstrate the skills and knowledge necessary to relate symbols, scriptures, and works of art, 
music, or literature to festivals, celebrations, and commemorations. 

Exploring the Milestones of Life 

Overall Expectations 
MSV.01 · demonstrate an understanding of common features of individual human development across 

several cultures and historical eras; 
MSV.02 · demonstrate an awareness of the rites of passage of the religions studied; 
MSV.03 · demonstrate the skills and knowledge necessary to correlate rituals and beliefs, in regard to 

various religions. 
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Specific Expectations 
MS1.01 – identify the main stages of individual human development as perceived in various cultures and 

religious traditions (e.g., birth, rites of passage, marriage, death, afterlife); 
MS1.02 – identify the origin of various rites of passage and demonstrate an understanding of the symbols, 

art, and literature associated with each; 
MS1.03 – describe the connection between systems of belief and the celebrations associated with various 

rites of passage (e.g., circumcision, baptism, moksha, bar- and bat-mitzvah, bhakti, caste, 
Confirmation, ashrama, Pillars of Islam, Kesh, Sacred Thread Ceremony, vision quest); 

MS1.04 – analyse the reasons why such observances may have changed over time, or in various places. 

Research and Inquiry Skills 

Overall Expectations 
ISV.01 · distinguish between fact and opinion, belief and religion, and theory and practice in the context 

of the study of religion; 
ISV.02 · demonstrate the knowledge and skills necessary to use a variety of research methodologies in 

the study of religion; 
ISV.03 · effectively communicate the results of individual or group research. 

Specific Expectations 
IS1.01 – formulate appropriate research questions relating to the beliefs or practices of various religions; 
IS1.02 – employ appropriate methods to research such questions in independent and collaborative studies; 
IS1.03 – use primary and secondary sources appropriately in conducting research; 
IS1.04 – employ appropriate interviewing skills in conducting an in-depth interview with an individual 

who has dedicated his or her life to a specific religion or belief system; 
IS1.05 – effectively use the Internet or other electronic data-recovery systems as a tool in researching 

various topics in the study of religion; 
IS1.06 – effectively communicate the results of their research, using a variety of forms and methods (e.g., 

written reports or essays, oral presentations, group presentations); 
IS1.07 – prepare and deliver assignments, using various appropriate technological means. 
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Ontario Catholic School Graduate Expectations 
 
The graduate is expected to be: 
 
A Discerning Believer Formed in the Catholic Faith Community  who  
 
CGE1a -illustrates a basic understanding of the saving story of our Christian faith; 
CGE1b -participates in the sacramental life of the church and demonstrates an understanding of the 

centrality of the Eucharist to our Catholic story; 
CGE1c  -actively reflects on God’s Word as communicated through the Hebrew and Christian 

scriptures; 
CGE1d -develops attitudes and values founded on Catholic social teaching and acts to promote social 

responsibility, human solidarity and the common good; 
CGE1e -speaks the language of life... “recognizing that life is an unearned gift and that a person 

entrusted with life does not own it but that one is called to protect and cherish it.” (Witnesses 
to Faith) 

CGE1f -seeks intimacy with God and celebrates communion with God, others and creation through 
prayer and worship; 

CGE1g -understands that one’s purpose or call in life comes from God and strives to discern and live 
out this call throughout life’s journey; 

CGE1h -respects the faith traditions, world religions and the life-journeys of all people of good will; 
CGE1i -integrates faith with life; 
CGE1j -recognizes that “sin, human weakness, conflict and forgiveness are part of the human 

journey” and that the cross, the ultimate sign of forgiveness is at the heart of redemption. 
(Witnesses to Faith) 

 
An Effective Communicator   who 
CGE2a -listens actively and critically to understand and learn in light of gospel values; 
CGE2b -reads, understands and uses written materials effectively; 
CGE2c -presents information and ideas clearly and honestly and with sensitivity to others; 
CGE2d -writes and speaks fluently one or both of Canada’s official languages; 
CGE2e -uses and integrates the Catholic faith tradition, in the critical analysis of the arts, media, 

technology and information systems to enhance the quality of life. 
 
A Reflective and Creative Thinker   who 
CGE3a -recognizes there is more grace in our world than sin and that hope is essential in facing all 

challenges; 
CGE3b -creates, adapts, evaluates new ideas in light of the common good; 
CGE3c -thinks reflectively and creatively to evaluate situations and solve problems; 
CGE3d -makes decisions in light of gospel values with an informed moral conscience; 
CGE3e -adopts a holistic approach to life by integrating learning from various subject areas and 

experience; 
CGE3f -examines, evaluates and applies knowledge of interdependent systems (physical, political, 

ethical, socio-economic and ecological) for the development of a just and compassionate 
society. 
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A Self-Directed, Responsible, Life Long Learner   who 
CGE4a -demonstrates a confident and positive sense of self and respect for the dignity and welfare of 

others; 
CGE4b -demonstrates flexibility and adaptability; 
CGE4c -takes initiative and demonstrates Christian leadership; 
CGE4d -responds to, manages and constructively influences change in a discerning manner; 
CGE4e -sets appropriate goals and priorities in school, work and personal life; 
CGE4f -applies effective communication, decision-making, problem-solving, time and resource 

management skills; 
CGE4g -examines and reflects on one’s personal values, abilities and aspirations influencing life’s 

choices and opportunities; 
CGE4h -participates in leisure and fitness activities for a balanced and healthy lifestyle. 
 
A Collaborative Contributor   who 
CGE5a -works effectively as an interdependent team member; 
CGE5b -thinks critically about the meaning and purpose of work; 
CGE5c -develops one’s God-given potential and makes a meaningful contribution to society; 
CGE5d -finds meaning, dignity, fulfillment and vocation in work which contributes to the common 

good; 
CGE5e -respects the rights, responsibilities and contributions of self and others; 
CGE5f -exercises Christian leadership in the achievement of individual and group goals; 
CGE5g -achieves excellence, originality, and integrity in one’s own work and supports these qualities 

in the work of others; 
CGE5h -applies skills for employability, self-employment and entrepreneurship relative to Christian 

vocation. 
 
A Caring Family Member   who 
CGE6a -relates to family members in a loving, compassionate and respectful manner; 
CGE6b -recognizes human intimacy and sexuality as God given gifts, to be used as the creator 

intended; 
CGE6c -values and honours the important role of the family in society; 
CGE6d -values and nurtures opportunities for family prayer; 
CGE6e -ministers to the family, school, parish, and wider community through service. 
 
A Responsible Citizen   who 
CGE7a -acts morally and legally as a person formed in Catholic traditions; 
CGE7b -accepts accountability for one’s own actions; 
CGE7c -seeks and grants forgiveness; 
CGE7d -promotes the sacredness of life; 
CGE7e -witnesses Catholic social teaching by promoting equality, democracy, and solidarity for a just, 

peaceful and compassionate society; 
CGE7f -respects and affirms the diversity and interdependence of the world’s peoples and cultures; 
CGE7g -respects and understands the history, cultural heritage and pluralism of today’s contemporary 

society; 
CGE7h -exercises the rights and responsibilities of Canadian citizenship; 
CGE7i -respects the environment and uses resources wisely; 
CGE7j -contributes to the common good. 
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Unit 1:  Encounters With the Sacred 
Time:  13.75 hours 

Unit Description 
This unit begins with an exploration of the sometimes conflicting values expressed through 
secular and religious cultures. The study of the themes of prejudice, stereotyping, and 
multiculturalism leads students to a deeper understanding and appreciation of the need to move 
from basic tolerance to acceptance of others. Students examine the earliest religious belief 
systems and archaeological clues that point to prehistoric encounters with the sacred. Students 
become aware that contemplation of creation leads to an awareness of mystery. The overall 
course pattern of studying the sacred story, creed, moral code and rituals, and practices are 
introduced in this unit. 

Unit Planning Notes 
Activities in this unit are designed to initially engage students at a personal level, having them 
examine what is closest to them, e.g., their names, cultural heritage, religious beliefs, and family 
values. Students are guided to recognize the value of each individual and the common good that 
is derived from mutual tolerance and respect. Encountering the sacred through the created world 
becomes a major focus for this unit of study. Groundwork for the continued study of world 
religions is introduced through stories of the sacred, rituals, moral codes and creeds. Journal 
reflection questions appear at the end of most activities, allowing students the opportunity to 
internalize what has been learned in class. There is considerable room for discussion and group 
activity in this unit. Consider arranging the classroom seating appropriately, taking into account 
individual abilities. 

Unit Synopsis Chart 
Activity Time Expectations Assessment Tasks 

1. Multi-
cultural 
Manners 

75 
min 

CGE2b, CGE3c, 
RBV.03, PFV.01, 
RB3.01, PF1.02B 

Formative - 
Assessment of group 
work using rubric 
Check completion of 
homework 

Discuss meaning of names, 
cultural restriction 
Present findings 

2. 
Stereotyping 
and 
Prejudice 

75 
min 

CGE1h, CGE4a, 
CGE5e, DLV.02, 
DL3.05, FLV.01, 
DL1.04, FL1.02B 

Formative - 
Assessment of 
presentation using 
rubric Anecdotal 
comments of journal 

Identify examples of 
prejudice from pictures 
Note-taking from Socratic 
session on the Golden Rule 
Journal entry 

3. Secular 
and 
Religious 
Worldviews 

75 
min 

CGE2a, DLV.03, 
CMV.03, CMV.04, 
CMV.06, CM1.03B 

Formative - 
Observation of student 
learning during 
discussion Comments 
in journal 
Summative - Quiz 

Categorize secular and 
religious worldviews 
Journal entry 
Quiz on terms 

4. Images of 
God 

75 
min 

CGE4b, PFV.01, 
PFV.02, PF1.2B, 
PF2.01B 

Formative - 
Observation 
Summative - Rubric 
evaluating Face of God 
assignment 

Actively listen to stories 
depicting images of God 
Note-taking from Socratic 
session on images of God 
Face of God assignment 
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5. Origins of 
Religious 
Awareness 

75 
min 

CGE2b, PFV.01, 
PFV.02, PF1.2B, 
PF2.01B 

Formative - Check for 
completion of 
homework 

Deduce the meaning of 
archaeological artefacts 
which illustrate early belief 
systems 
Conduct a survey of others’ 
religious beliefs 

6. Awe and 
Mystery in 
Religion 

75 
min 

CGE1h, CGE2b, 
RBV.01, RBV.02 

Formative - 
Observation of learning 
through group work 
presentations 

Watch video portraying a 
sense of mystery and awe 
Note-taking on the 
characteristics of tribal 
religions 

7. Daily 
Life, Ritual 
and 
Worship 

150 
min 

CGE1h, CGE5e, 
DLV.04, RBV.03, 
PFV.02, DL3.03, 
RB3.01, PF1.02B, 
PF2.01B 

Formative - Check for 
completion of assigned 
questions Teacher 
observation of 
student’s learning 
Summative - Quiz 

Discuss habits and rituals in 
daily life 
Examine and report on rites 
of passages illustrated 
through pictures 
Journal entry 
Quiz on terms learned 
Group design and 
presentation of ritual 

8. Beliefs 
(Creed) and 
Moral Code 

75 
min 

CGE2b, CGE3b, 
RBV.02, CMV.01, 
CMV.02, RB2.01, 
CM1.01B, CM1.02B, 
CM3.01B, CM3.02B, 
PF3.02B 

Formative - Moral code 
assessed through a 
rubric 

Group consensus through 
simulation activity 
Pairs read myth and identify 
complementary beliefs and 
rules 

9. Sacred 
Story 

75 
min 

CGE5g, RBV.04, 
RB4.01, RB4.03, 
SC2.01B, SC3.04B 

Formative - Sacred 
story assessed through 
a rubric 

Discuss the significance of 
dreams 
Groups write example of a 
sacred story 

10. 
Interfaith 
Prayer 
Service 

75 
min 

CGE5a, CGE5e, 
ISV.03, PF2.01B 

Formative - 
Assessment of 
preparation of 
collaborative group 
process 

Student led Interfaith 
Prayer Service 

Accommodation 
Teachers should be aware of students who require accommodations to the mandated expectations 
for this course. Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations 
(5.4.4.1, p. 24) allows teachers to adapt the learning expectations for exceptional students in order 
to support the contents of the student’s IEP. This applies also to students who have not been 
identified as exceptional but are receiving special education programs and services. 

Resources 
Each activity has a list of suggested resources. The following coding will assist the teacher in 
making choices: T = Teacher Resource; K = Key Text, S = Student Resource 
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Activity 1:  Multicultural Manners 
Time:  75 minutes 

Description 
Students familiarize themselves with the significance of one another’s names. They identify 
cultural restrictions in particular scenarios and appreciate the importance and value of keeping an 
open mind as they begin their study of world religions. 

Strand(s) & Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE1h - respects the faith traditions, world religions and the life-journeys of all people of good 
will; 
CGE2b - reads, understands and uses written materials effectively; 
CGE3c - thinks reflectively and creatively to evaluate situations and solve problems. 
Strand(s):  Exploring Religious Beliefs, Profession of Faith 
Overall Expectations 
RBV.03 - relate the practices and rituals of religions to the lives of individuals; 
PFV.01 - examine the human search for meaning and purpose within contemporary culture. 
Specific Expectations 
RB3.01 - explain the difference among ritual, habit and custom, using examples of all three; 
PF1.02B - examine the human search for meaning and purpose within contemporary culture. 

Planning Notes 
There are numerous textbooks with accompanying teacher’s manuals that will direct and support 
teachers with the concept of cultural restrictions and ways of interacting in a multicultural 
society. Teachers are encouraged to supplement and/or make amendments to the suggested 
activities, as they deem necessary. A dramatic presentation by students instead of written 
scenarios can be used. 

Teaching/Learning Strategies 
1. Group Work Students are randomly placed into groups of three or four. Depending on your 

class composition choose appropriate questions from the following list for each group. What 
is your given name? (How do you pronounce it?) How do you spell it? What is your family 
name? (How do you pronounce it?) How do you spell it? Does your name have meaning? 
Does your family name have any religious significance? In your culture, how do people 
choose names to give their children? Can you tell me anything more about your name or 
about names in your culture? Were you named after someone? How did you come to be given 
your name? Using these questions, the students learn about the origins of one another’s 
names. During the upcoming week, students are expected to introduce a member of their peer 
group, correctly pronouncing his/her name and share with the class two interesting facts 
about the person’s name. (15-20 minutes) 

2. Whole Class The teacher reads a scenario dealing with cultural restrictions, (see Planning 
Notes). The students identify the cultural restriction and possible reasons why the behaviour 
read about can be seen as improper within that culture. (Note: Students should be made 
aware that restrictions can be life-affirming (restriction against incest) or dangerous (the 
belief that a woman’s ‘responsibility’ is to ‘keep house’). 

3. Group Work Students rearrange into their original group. Each student discusses and 
explains the reasons for restrictions within their own cultural experience. They also explain 
the reasons for the restriction. Choosing one of the restrictions, students create a written 
scenario illustrating a restriction from within their own cultural experience. (20 minutes) 
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4. Whole Class Each group is responsible for presenting their written scenarios and leading 
subsequent class discussion as to possible reasons for the cultural restrictions. Students 
introduce peers  
(see Activity 1). In addition, students write out any five questions they wish to have answered 
in this course, i.e., about cultural or religious traditions. (30 minutes) 

Assessment & Evaluation of Student Achievement 
A performance assessment rubric pertaining to the group work measures achievement of the 
expectations RBV.03 and RB3.01. Completion of the homework addresses the expectations 
PFV.01 and PF1.02B. 

Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension of case studies. Students capable of enrichment activities research and present 
various other religious restrictions and their impact on the individual’s daily life. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, p. 24) 
allows teachers to modify the learning expectations for exceptional students in order to support 
the contents of the student’s IEP. This applies also to students who have not been identified as 
exceptional but are receiving special education programs and services. 

Resources 
Print 
Dresser, Norine. Multicultural Manners: New Rules of Etiquette for a Changing Society. Toronto: 
John Wiley & Sons, Inc., 1996. ISBN 0-471-11819-2 (T) (contains numerous examples of 
appropriate and inappropriate responses to cultural differences) 
National Conference for Community and Justice. 2001 Interfaith Calendar. Chicago, Illinois: The 
National Conference for Community and Justice. 2000. (T) 
Magida, Arthur. How to Be a Perfect Stranger: A Guide to Etiquette in Other People’s Religious 
Ceremonies, Volume 1. Skylight Paths. 1999. ISBN 1893361012 (T) 
Matlins, Stuart and Magida, Arthur. How to be a Perfect Stranger: A Guide to Etiquette in Other 
People’s Religious Ceremonies, Volume 2. Northstone Publishing. 1999. ISBN 1896836291 (T) 
Trafford, Larry. World Religions: People and Faith. (Text and Teachers Manual). Toronto: 
Maxwell Macmillan Canada Inc., 1994. ISBN 0-02-954204-9 (T, K,) 
Internet 
The National Conference for Community and Justice - chicago@nccj.org 
Multicultural Calendar (Creative Cultural Communications) - www.multiculturalcalendar.com 
 

Activity 2:  Stereotyping and Prejudice 
Time:  75 minutes 

Description 
This activity identifies the various forms of prejudice and discrimination and particularly focuses 
on some of the reasons for religious discrimination. The teacher is instrumental in leading an 
examination of a commonality shared by the world’s major religions, namely the concern for 
neighbour and the moral imperative to treat all people with respect and dignity. 
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Strand(s) & Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE1h - respects the faith traditions, world religions and the life-journeys of all people of good 
will; 
CGE4a - demonstrates a confident and positive sense of self and respect for the dignity and 
welfare of others; 
CGE5e - respects the rights, responsibilities and contributions of self and others. 
Strand(s):  Religion and Daily Life, Family Life 
Overall Expectations 
DLV.02 - explain the impact of prejudices associated with and misconceptions about, various 
religions, beliefs, and traditions; 
DL3.05 - analyse the difficulties that individuals who follow particular religious practices in 
regard to dress, diet, or behaviour may encounter living in Canadian society; 
FLV.01 - explore the meaning of self-image and self-esteem in the light of God’s unconditional 
love for each person. 
Specific Expectations 
DL1.04 - analyse the influence of concepts of morality and ethics in various religious traditions; 
FL1.02B - define the concepts of self-image and self-esteem. 

Planning Notes 
• Teachers prepare a worksheet where the students must identify examples of stereotyping, 

prejudice discrimination, multiculturalism, tolerance, cultural restriction, and ritual (e.g., 
assuming particular traits are always exhibited by a certain race; or teens are into crime; 
women are bad drivers; limiting job opportunities based on skin colour, etc.). Teachers also 
need to prepare pictures of various religious people, for a group activity (see T/L Strategy 4). 

• Background reading for the teacher could include any of the materials found in the Resources 
section of this activity. 

• The teacher also prepares students for a quiz on the terms learned in this activity, to be given 
in a later class. 

Teaching/Learning Strategies 
1. Individual Students complete a worksheet on identifying the concepts of prejudice in our 

world  
(see Planning Notes). (5 minutes) 

2. Whole Class The teacher directs the class in a discussion of their choices on the worksheet. 
(10 minutes) 

3. Teacher-directed The teacher then leads the class in a brainstorming session on the many 
forms that prejudice and stereotyping can take (e.g., religious, gender, beliefs, colour, 
ethnicity). The teacher continues questioning, Why do you think religious people are often 
victims of prejudice and discrimination? Explain how such prejudices impact on the 
individual, the family and/or society in general. (10 minutes) 

4. Group Work The focus for the next session examines religious discrimination. Students 
arrange themselves in groups of 2-3. Using pictures of various religious people, students re-
examine the question Why do you think religious people are often victims of prejudice and 
discrimination? Groups will also explain how such prejudices impact on the individual, the 
family and/or society in general. Pictures may include the following: an Islamic woman 
wearing a chador; a Sikh police officer wearing a turban; a Muslim in prayer; a Buddhist 
monk with shaved head; an Orthodox Jew in prayer; a Catholic nun in habit; An Aboriginal 
person holding an eagle feather. (15 minutes) 
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5. Whole Class Each group reports back to the class using one of the pictures as an aid in 
answering the question. (15 minutes) 

6. Teacher-Directed The teacher explains the Golden Rule as it is expressed in different 
religious experiences. A board/overhead note is given, defining the Golden Rule and any 
necessary terms to know (i.e., discrimination, prejudice, multiculturalism, tolerance, cultural 
restriction, and ritual). The teacher explains that accepting and experiencing God’s 
unconditional love throughout our lives leads us to healthy respect of self and others. (20 
minutes) 

7. Individual Students write a journal entry responding to the following: World religions teach 
people to respect others and yet we still witness discrimination. In your opinion, what is the 
reason for this? How does self-esteem suffer as a result of prejudice and discrimination? 
How could believing that God loves unconditionally influence the way in which we see others 
or ourselves? 

Assessment & Evaluation of Student Achievement 
The presentation will be assessed using a group process rubric that evaluates the expectation 
DLV.02. The journal questions address the expectations FLV.01 and DL1.04, DL3.05 and 
FL1.02B. 

Accommodations 
Pair students with language or academic difficulties with students who are able to help them with 
note taking, or photocopy the notes prior to the activity. Students may choose to record responses 
to the journal question. An enrichment activity could involve having students interview and 
videotape or tape record responses to the journal activity and present to the class. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, p. 24) 
allows teachers to modify the learning expectations for exceptional students in order to support 
the contents of the student’s IEP. This applies also to students who have not been identified as 
exceptional but are receiving special education programs and services. 

Resources 
Print 
Brody, Jeffrey and Michael Wilt. World Religions: A Voyage of Discovery. (Text and Teaching 
Manual). Winona, Minnesota: St. Mary’s Press. 1998. (pp. 6-9) ISBN 0-88489-487-8 (T, S) 
Dresser, Norine. Multicultural Manners: New Rules of Etiquette for a Changing Society. Toronto: 
John Wiley & Sons, Inc., 1996. ISBN 0-471-11819-2 (T) 
National Conference for Community and Justice. 2001 Interfaith Calendar. Chicago, Illinois: The 
National Conference for Community and Justice. 2000. (T) 
Williams, Bernard, ed. One World, Many Issues. (Text and Teacher’s Guide). Cheltenham, 
England: Stanley Thornes (Publishers) Ltd., 1997. (pp. 126-127) ISBN 0-7487-2981-X (T) 
Internet 
The National Conference for Community and Justice - chicago@nccj.org 
Multicultural Calendar (Creative Cultural Communications) - www.multiculturalcalendar.com 
Ontario Consultants on Religious Tolerance - http://www.religioustolerance.org 
Religious tolerance - http://www.religioustolerance.org/nataspir.htw 
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Activity 3:  Secular and Religious Worldview 
Time:  75 minutes 

Description 
This activity will introduce students to the concepts of a religious and secular worldview. The 
assumptions of each of these worldviews are identified. 

Strand(s) & Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE2a - listens actively and critically to understand and learn in light of gospel values. 
Strand(s):  Religion and Daily Life, Christian Moral Development 
Overall Expectations 
DLV.03 - explain how religious beliefs, or lack of them, can affect the ways in which individuals 
relate to others and address issues in daily life in Canada; 
CMV.03 - explain how religion and culture can agree and disagree on moral issues; 
CMV.04 - Recognize how secularism tends to promote cultures based on consumerism, 
individualism, and moral relativism; 
CMV.06 - examine the media’s relationship to religious worldviews from a moral perspective. 
Specific Expectations 
CM1.03B - define seculaism and how it can lead to a culture of disbelief. 

Planning Notes 
A quiz is prepared on the terms learned in Activity 2. 
The teacher discusses video clips that illustrate a religious and secular worldview. Examples 
could include clips from the movie Footloose, (the book burning) or from Romero, (the final 
sermon). Teachers must ensure they follow board/school policy about the use of copyright 
material. Topics such as environmentalism, racism, war or any other moral issue could be used. 
The characteristics of both a religious and secular worldview need to be prepared ahead of class 
time (e.g., World Religions: People of Faith, Larry Trafford pp. 27 and 29). Teachers also need to 
have available a reading concerning the dangers that can be associated with a secular worldview, 
(Trafford, pp. 32-35). They should also prepare relevant questions on the reading. (Note: Teacher 
should stress that not all aspects of secularism are dangerous.) 

Teaching/Learning Strategies 
1. Whole Class The teacher leads students in a discussion about religious people they know and 

why the student sees this person as religious, e.g., goes to church, reads from a Bible. The 
discussion could be directed to how others’ views are different from those considered 
religious, e.g., don’t see God as important. (15 minutes) 

2. Teacher-Directed/Whole Class Students are given a worksheet with religious and secular 
assumptions (see Planning Notes), which they then categorize under the correct heading. The 
teacher ensures the class has the correct responses. (10 minutes) 

3. Whole Class The teacher introduces two differing views of the same issue through videos 
(see Planning Notes). Which of the two views would you consider religious and why? Which 
would you consider secular and why? (25 minutes) 

4. Individual Students read from selected text, (see Planning Notes) around the possible 
dangers of a secular worldview and answer related questions. (20 minutes) 

5. Journal Assignment Watch a 1/2 hour program of your choice, recording any of the values 
being presented in the program and the commercials. Examine any four of the values and 
answer the following questions: Identify the value as either religious or secular in nature. 
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Explain how the value fits the assumptions of either a religious or secular worldview. Be 
prepared to discuss your responses. 
Alternatively students prepare a cartoon representing the values present in popular TV 
programs. 

Assessment & Evaluation Student Achievement 
The expectation DLV.03 is assessed through a general class discussion. Expectation CMV.03 is 
assessed through shared discussion of the video clips. The journal assignment questions address 
the intent of expectations CMV.04 and CMV.06. 

Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension. An enrichment activity involves creating a scenario (written or video format), 
illustrating the religious and secular values. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, p. 24) 
allows teachers to modify the learning expectations for exceptional students in order to support 
the contents of the student’s IEP. This applies also to students who have not been identified as 
exceptional but are receiving special education programs and services. 

Resources 
Print 
Bibby, Reginald and Donald Posterski. Teen Trends: A Nation in Motion. Toronto: Stoddart 
Publishing Co. Ltd., 1992. ISBN 0-7737-5531-4 (T) 
Trafford, Larry. World Religions: People and Faith. (Text and Teacher Manual). Toronto: 
Maxwell Macmillan Canada Inc., 1994. ISBN 0-02-954204-9 (T, K,) (pp. 32-35) 
Williams, Bernard, ed. One World, Many Issues. (Text and Teacher’s Guide). Cheltenham, 
England: Stanley Thornes (Publishers) Ltd., 1997. ISBN 0-7487-2981-X (T) 
Internet 
Development and Peace - http://www.devp.org/testA/welcome.htm 
 

Activity 4:  Images of God 
Time:  75 minutes 

Description 
Using a creative depiction of the image of God (e.g., art, poetry or narrative forms), students 
reflect on the artist’s view of God. The teacher facilitates a discussion around how and where 
people develop their personal images of God. A subsequent teacher-generated note is given to the 
students. A follow-up assignment encourages the creation of their images of God. 

Strand(s) & Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE2a - demonstrates flexibility and adaptability. 
Strand(s):  Profession of Faith 
Overall Expectations 
PFV.01 - examine the human search for meaning and purpose within contemporary culture; 
PFV.02 - recognize the spiritual dimension implicit in human experience and the created world. 
Specific Expectations 
PF1.02B - examine the human search for meaning and purpose with contemporary culture; 
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PF2.01B - recognize the spiritual dimension implicit in human experience and the created world. 

Planning Notes 
The teacher shares (a) creative piece(s) which illustrate(s) images of God, (see Resources for 
suggested children’s stories, poetry, prose or art). Information pertaining to where people obtain 
their images of God is to be prepared in advance, i.e., culture, society, family, religious 
background, geographical location, personal experiences, revelation. 

Teaching/Learning Strategies 
1. Individual The teacher distributes handout on students’ personal ideas of God, (e.g., Do you 

believe in God? What ideas of God have been passed to you? Who has passed these ideas to 
you? What are your ideas of God today? What ideas of God would you wish to pass on to 
your children? What reasons do other people give for their belief in God? What reasons are 
given why people reject the existence of God? (15 minutes) 

2. Whole Class The teacher facilitates a discussion around the prepared questions listed above.  
(15 minutes) 

3. Teacher Directed As the teacher reads from either a children’s story, selected quotations, 
poetry, or provides examples of various artistic expressions. (see Planning Notes and 
Resources), students actively listen to extract the images of God found in the story. (10 
minutes) 

4. Whole Class The teacher facilitates a class discussion based on the questions below: 
What images of God has the author presented in the piece? Have you ever thought of God in 
this way? Explain. What other images of God are portrayed in media, books you have read, 
society, your family, culture or other religions? (10 minutes) 

5. Teacher-Directed In a Socratic manner, information on where people obtain their images of 
God is suggested by the teacher, (see Planning Notes). (15 minutes) 

6. Assignment The Face of God Assignment - Think of all the different ideas of God that you 
have learned about thus far in our studies. Using some of these ideas and some of your own, 
create a reflective piece that illustrates the Face of God. You may use any of the following 
methods: a picture with an explanation; a poem on poster paper; a collage with an 
explanation; or a creative story. Whatever you choose, the final result should show what you 
believe God to be. (10 minutes to begin the Assignment which could be completed for 
homework) 

Assessment & Evaluation of Student Achievement 
Expectations PFV.01 and PFV.02 will be evaluated through class discussion of the children’s 
story and the Face of God assignment. Performance rubrics may be found at any of the following 
websites: 
• http://www.proteacher.com/020061.shtml or http://www.elm.maine.edu/ or 
• http://www.phschool.com/professional_development/professional_library/alternative_assess

ment 

Accommodations 
Written expectations may be adjusted for students requiring accommodations to program. The 
variety of options available in the Face of God assignment allows ample opportunity for students 
requiring enrichment activities to flourish. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, p. 24) 
allows teachers to modify the learning expectations for exceptional students in order to support 
the contents of the student’s IEP. This applies also to students who have not been identified as 
exceptional but are receiving special education programs and services. 
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Resources 
Print 
Bunting, Eve. December. San Diego, CA: Harcourt Brace & Company. 1997. ISBN 0-15-
201434-9 (T, S) 
Carden, John. A World at Prayer: The New Ecumenical Prayer Cycle. Mystic, Connecticut: 
Twenty Third Publications. 1990. ISBN 0-89622-4279 (T) 
Munsch, Robert. Giant or Waiting for the Thursday Boat. Annick Press. 1989. ISBN 1550370707 
(T, S) 
Wood, Douglas. Old Turtle. Monarch Books of Canada.1991ISBN 0938586483 (T, S) 
Brenner, Barbara. Voices (Poetry and Art from Around the World). Washington, D.C. National 
Geographic Society. 2000. ISBN 0-7922-7071-1 (T, S) 
Moyers, Bill. “Genesis (A Living Conversation).” Toronto. Doubleday. 1996. (selected 
quotations from Chapter 1, In God’s Image, pp. 3 – 37). ISBN 0-385-48345-7 (T) 
Internet 
Aboriginal Youth - http://www.ayn.ca/link.asp?link=http://www.inac.gc.ca  (see Resources for 
additional websites) 
Native Storytelling - http://www.civilization.ca/membrs/fph/storytel/introeng.html 
Native Resources – http://www.goodminds.com 
 

Activity 5:  Origins of Religious Awareness 
Time:  75 minutes 

Description 
Through the study of archaeological evidence, students examine the earliest signs of religious 
awareness. The teacher provides additional information about goddess worship and the changes 
in religious belief as a result of the move from hunter-gatherers to an agricultural society. 

Strand(s) & Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE2b - reads, understands and uses written materials effectively. 
Strand(s):  Profession of Faith 
Overall Expectations 
PFV.01 - examine the human search for meaning and purpose within contemporary culture; 
PFV.02 - recognize the spiritual dimension implicit in human experience and the created world. 
Specific Expectations 
PF1.02B - examine the human search for meaning and purpose with contemporary culture; 
PF2.01B - recognize the spiritual dimension implicit in human experience and the created world. 

Planning Notes 
Preparation involves prior reading around the topic of the origins of religion. Suggested readings 
include Great Religions of the World, (Pastva), pp. 21-28, or World Religions, (Brodd), pp. 21-28. 
The lesson is enhanced through pictures and/or slides of prehistoric archaeological artefacts, (e.g., 
cave paintings, rock paintings, goddess statues, etc.) 

Teaching/Learning Strategies 
1. Whole Class The class uses deductive reasoning to determine what is happening when given 

an account of a Baptism from the perspective of the child’s viewpoint. (You find yourself in a 
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building surrounded by people. There are lights flickering everywhere. A stranger takes you 
and throws water on you. As you scream, they wrap you in a blanket and you are finally 
given back to your Mom.) Questioning ensues: What is happening? What would have you 
believe this? The teacher explains that archaeologists ask such questions to determine the 
earliest historical experiences of religious awareness? (10 minutes) 

2. Whole Class Archaeological evidence of early religious awareness is listed on the board, 
e.g., cave paintings, position of body, etc. (10 minutes) 

3. Group Work Students are placed in groups of three to examine the archaeological evidence. 
From this evidence, they are to determine possible beliefs of early people. (15 minutes) 

4. Whole Class Teacher lists findings pointing out correct information and clarifying 
misinformation on interpretations of evidence. Additional information is included about 
goddess worship and changes in religious belief as a result of the move from a hunting-
gathering society to an agricultural society. Slides could be used to enhance the lesson. (See 
Planning Notes) (15 minutes) 

5. Individual/Whole Class The teacher distributes a handout illustrating how encounters with 
the sacred and the world in which we live, helps us determine religious understanding, e.g., 
just as prehistoric peoples’ understanding of the world was determined by geography, etc., 
our search for meaning is determined by current values. These values are both secular and 
religious in nature, i.e., reflected through consumerism, important stages in life, power, etc. 
Using the information from the handout, students determine positive and negative outcomes 
of our search for meaning. Positives could include community, hope, faith etc. Negatives 
could include greed, competition or disillusionment. Students’ responses are then discussed. 
(20 minutes) 

6. Individual Students are to conduct a survey. They survey at least five people of various ages, 
asking three questions and recording responses: 1. What are your religious beliefs in God? 
the afterlife? 2. How did you come to these beliefs? 3. What do these religious beliefs offer 
you? Students must be instructed to accept “no comment” as a valid answer to any question, 
and to respect the fact that people may choose not to respond at all. 

Assessment & Evaluation of Student Achievement 
The homework assignment addresses the expectations PFV.01 and PFV.02. 

Accommodations 
Pair students with language and academic difficulties with students who are able to help with 
comprehension. Students capable of enrichment activities are directed to seek out a variety of 
responses to the questions discussed, i.e., local clergy, professionals, ethics committee members 
at a local hospital, etc. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, p. 24) 
allows teachers to modify the learning expectations for exceptional students in order to support 
the contents of the student’s IEP. This applies also to students who have not been identified as 
exceptional but are receiving special education programs and services. 

Resources 
Print 
Brodd, Jeffrey and Michael Wilt. World Religions: A Voyage of Discovery. (Text and Teaching 
Manual). Winona, Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T, S) 
Clemmons, Nancy. Exploring The Religions of Our World. Notre Dame, Indiana: Ave Maria 
Press. 1999. ISBN 0-87793-674-9 (T, S) 
Smith, Huston. The Illustrated World Religions. New York: Harper San Francisco. 1994. 
ISBN 0-06-067453-9 
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Wilkins, Ronald J. Religions of the World. Dubuque, Iowa: 1995. ISBN 0-697-17796-3 
Internet 
Native Links Sources - http://www.kstrom.net.isk/linkpage.html 
Archaeological Links - http://www.skcldv.demon.co.uk/orion.htm 
Statement of Principles for Ethical Conduct Pertaining to Aboriginal Peoples - 
http://www.canadianarchaeology.com/ahc/eprinciples.html 
Aboriginal History - http://www.gov.sk.ca/rsm/wedo/faq/a01-archaeology.php3 
Archaeological Links - http//www.parkscanada.gc.ca/aborig/main_e.htm 
Canadian Museum of Civilization - http://www.civilization.ca 
 

Activity 6:  Awe and Mystery in Religion 
Time:  75 minutes 

Description 
Through the use of video and class discussion students explore the connection between 
awe/mystery and religion. The characteristics of Aboriginal religions are outlined. 

Strand(s) & Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE1h - respects the faith traditions, world religions and the life-journeys of all people of good 
will; 
CGE2b - reads, understands and uses written materials effectively. 
Strand(s):  Exploring Religious Beliefs, Profession of Faith 
Overall Expectations  
RBV.01 - identify the origins of various religions; 
RBV.02 - explain the nature of several significant beliefs from each of the religions studied. 
Specific Expectations 
RB2.02 - demonstrate an understanding of the perceived nature and role of the supernatural in 
various religions; 
PF3.01B - articulate ways in which people search for the sacred in life. 

Planning Notes 
Teacher provides a video illustrating a sense of awe/wonder in our world, (e.g. Reflections, an 
astronaut’s reflections on earth from the distance of space). Notes with information on the 
characteristics of Aboriginal religions should be prepared. 
Prior readings could include texts and websites listed in Resources. 

Teaching/Learning Strategies 
1. Whole Class Students watch a video (see Planning Notes) illustrating the sense of awe that 

can lead people to reflect on mysteries in our world. Post-viewing questions include: Where 
does the idea of mystery come from? Mystery and religion are intertwined. Describe their 
connection. In our world, when might people encounter a sense of awe? What are possible 
responses to this? (20 minutes) 

2. Group Work In pairs students answer questions dealing with the connection between 
mystery and religion. (10 minutes) 

3. Whole Class Teacher draws answers together to formulate a note which illustrates that often 
when people encounter mystery, it leads them to a deeper connection with the supernatural. 



 

 34 

This of course helps religions develop (refer back to prehistoric understanding of the world). 
(20 minutes) 

4. Group Work In groups of four, students list what they believe are major characteristics of 
the Catholic religion, (community, worship, priest, sacraments, etc.) (10 minutes) 

5. Teacher/Whole Class Teacher draws information from the groups and lists them on the 
board. The characteristics of Aboriginal religions are listed beside those of the Catholic 
religion. Definitions of new terms are given. Similarities and differences between the two 
religious worldviews are outlined. (15 minutes) 

6. Individual Using media, school, religion, etc. students list the images and information they 
have learned about Aboriginal peoples. This information should be listed on the board. As the 
students learn about Aboriginal spirituality, the information gathered can be discussed. 

Assessment & Evaluation of Student Achievement 
Both group work sessions address the intent of expectations RBV.01 and RBV.02. 

Accommodations 
Proper note taking is important to students, especially in this activity. Preparing photocopied 
notes in advance would benefit some students. As an enrichment activity students research and 
compile a binder with a variety of Aboriginal prayers to be read to the class (or perhaps 
illustrated) over the next few classes. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, p. 24) 
allows teachers to modify the learning expectations for exceptional students in order to support 
the contents of the student’s IEP. This applies also to students who have not been identified as 
exceptional but are receiving special education programs and services. 

Resources 
Print 
Brodd, Jeffrey and Michael Wilt. World Religions: A Voyage of Discovery. (Text). Winona, 
Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T) Chapter 2 
Pastva, Sr. Loretta. Great Religions of the World. (Text). Winona, Minnesota: St. Mary’s Press. 
1986. ISBN 0-88489-175-5 (T) pp. 21-32 
Wilkins, Ronald J. Religions of the World. Dubuque, Iowa: 1995. ISBN 0-697-17796-3 pp. 22-26 
Internet 
Native Links Sources - http://www.kstrom.net.isk/linkpage.html 
Native Culture – http://www.goodminds.com 
Native Links - www.nativeweb.org 
Approach to Aboriginal Cultural Landscapes - http://www.parkscanada.gc.ca/aborig/main_e.htm 
Canadian Museum of Civilization - http://www.civilization.ca 
 

Activity 7:  Daily Life, Ritual and Worship 
Time:  150 minutes 

Description 
Session 1 clarifies the notions of habit and ritual through a class discussion. Students then 
investigate Aboriginal rituals and explore their meaning in relation to rites of passage. 
Session 2 involves group preparation of worship ceremonies, employing the concepts of ritual 
and symbolic action and objects. 
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Strand(s) & Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE1h - respects the faith traditions, world religions and the life-journeys of all people of good 
will; 
CGE5e - respects the rights, responsibilities and contributions of self and others. 
Strand(s):  Religion and Daily Life, Profession of Faith, Exploring Festivals, Celebrations and 
Memorializations, Exploring the Milestones of Life 
Overall Expectations 
DLV.04 - analyse the role of practices and rituals in the daily lives of believers from various 
religious traditions; 
RBV.03 - relate the practices and rituals of religions to the lives of individuals; 
PFV.02 - recognize the spiritual dimension implicit in human experience and the created world; 
MSV.02 - demonstrate an awareness of the rites of passage of the religions studied; 
FCV.01 - evaluate the importance of celebration and memorialization of human experience. 
Specific Expectations 
DL3.03 - categorize daily rituals employed by various religions (e.g., regular prayer, fasting); 
PF1.02B - examine the human search for meaning and purpose within contemporary culture; 
RB3.01 - explain the difference between ritual, habit and custom, using examples of all three 
from various religions; 
PF2.01B - recognize the spiritual dimension implicit in human experience and the created world. 

Planning Notes 
The teacher provides a variety of resources (some of which may be pictures) that are related to 
various rites of passage for Aboriginal peoples. Questions about rites of passage need to be 
formatted as a handout, (see Teacher/Learning Strategies, for questions). Teacher also prepares 
definitions of rituals, religion, worship, rites of passage, symbol, faith and tradition. A quiz on 
these terms should be prepared for a later class. 

Teaching/Learning Strategies 
(Session 1) 
1. Whole Class The teacher initiates a discussion concerning the daily habits of teens, (e.g., 

preparing for school in the morning, lunch routines, work habits, school exam preparations), 
and how and why they become habits. The teacher emphasizes that these are daily habits and 
asks what are some annual rituals – rituals that mark the stages of life. Terms are introduced 
(see Planning Notes). (15 minutes) 

2. Individual Work Materials are numbered and placed around the classroom. Students group 
the numbers under the correct rite of passage (see Planning Notes). They then choose one 
item for each rite of passage and answer the following questions: Describe the ritual (what is 
happening). What is the purpose of the ritual? List the symbols used in the ritual. What effect 
is expected to happen to the participant? (30 minutes) 

3. Group Work In groups of three or four, students choose one of the rites of passage agreed 
upon by the group and complete the following questions: Discuss your story/ritual. Name 
what these rituals have in common. Tell how these rituals are different from one another. Tell 
how these rituals compare with the rituals you use to mark this rite of passage. (20 minutes) 
Journal Students each complete the following questions: List the rites of passage in your 
own life. Choose one of these rites. Write about the rituals surrounding this event in your life. 
List one religious event in your life. What rituals were used to celebrate this event? What 
symbols were used in this ritual? 
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(Session 2) 
1. Individual Students complete a prepared quiz on terms. (10 minutes) 
2. Teacher-Directed Instructions are given for the activity on how the sacred can be expressed 

in culture. (5 minutes) 
3. Group Work In groups of three or four students are given a description of one of the 

following groups, (see Trafford, teaching manual, chapter 1): The City People, The Forest 
People, The Desert People, The Sea People, The Mountain People. Each group completes the 
following: 
i.) Re-name your People, ensuring it reflects your environment ii.) Prepare a worship 
ceremony that includes objects/symbols important to these people, (to be used in the 
ceremony). iii.) Prepare chant and simple dance which illustrates the beliefs and fears of your 
people. (Note: The ceremony will not include actions, words or symbols intended to bring 
harm to others,) iv.) The ceremony should include a ritual reflecting some aspect of your 
People’s beliefs. (60 minutes) 
Time should be allotted for these worship ceremonies to be presented over the next week. 

Assessment & Evaluation Student Achievement 
The expectations MSV.02, DLV.04 and DL3.03 will be evaluated through completion of the 
questions pertaining to rites of passage. Performance rubrics may be found at any of the following 
websites:  
• http://www.proteacher.com/020061.shtml or http://www.elm.maine.edu/ or 
• http://www.phschool.com/professional_development/professional_library/alternative_assess

ment. 
The journal questions address the expectation PF1.02B. The quiz addresses the expectation 
RB3.01. The group presentation addresses the intent of expectations RBV.03, PFV.02, and 
PFV.01B. 

Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension of rites of passage questions and the worship ceremonies. The quiz could be 
modified (e.g., taped, scribed). Enrichment activities could include an investigation of ritual and 
worship in a particular Aboriginal community. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, p. 24) 
allows teachers to modify the learning expectations for exceptional students in order to support 
the contents of the student’s IEP. This applies also to students who have not been identified as 
exceptional but are receiving special education programs and services. 

Resources 
Brodd, Jeffrey and Michael Wilt. World Religions: A Voyage of Discovery. (Text and Teaching 
Manual). Winona, Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T) Chapter 2 
Trafford, Larry. World Religions: People and Faith. (Text and Teacher’s Manual). Toronto: 
Maxwell Macmillan Canada Inc., 1994. ISBN 0-02-954204-9 (T, K, S) 
Internet 
Native Links Sources - http://www.kstrom.net.isk/linkpage.html 
Approach to Aboriginal Cultural Landscapes - http://www.parkscanada.gc.ca/aborig/main_e.htm 
Native Storytelling - http://www.civilization.ca/membrs/fph/storytel/introeng.html 
Canadian Museum of Civilization - http://www.civilization.ca 
Native Resources – http://www.goodminds.com 
Native Links - www.nativeweb.org 
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Activity 8:  Beliefs (Creed) and Moral Code 
Time:  75 minutes 

Description 
A simulation activity leads students to examine the meaning and development of moral code and 
creed. 

Strand(s) & Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE2b - reads, understands and uses written materials effectively; 
CGE3b - creates, adapts, and evaluates new ideas in light of the common good. 
Strand(s):  Exploring Religious Beliefs, Profession of Faith, Christian Moral Development 
Overall Expectations 
RBV.02 - explain the nature of several significant beliefs from each of the religions studied; 
CMV.01 - demonstrate an understanding of the role morality plays in the human search for 
meaning; 
CMV.02 - explore the importance of moral codes in daily living for people of faith. 
Specific Expectations 
RB2.01 - define the terms belief, faith, tradition, and ritual, and be able to relate these to the 
religions studied; 
PF3.02B - analyse the significance of creed statements for religious traditions; 
CM1.01B - demonstrate an understanding of the role morality plays in the human search for 
meaning and purpose; 
CM1.02B - identify the importance of moral codes for religious living; 
CM3.01B - recognize the importance of moral living in the human search for meaning and 
purpose; 
CM3.02B - appreciate the role moral codes play in religious worldviews. 

Planning Notes 
Teacher prepares an example of a stranded group of people for a simulation activity, e.g., Alive by 
Piers Paul Ried or Robinson Crusoe by Daniel Defoe. A legend or myth should also be prepared, 
(e.g., Trafford, pp. 2-9) Definitions of moral code and creed should also be prepared. 

Teaching/Learning Strategies 
1. Teacher-Directed The teacher retells a story of a group of people who have survived a 

tragedy and are now lost. Teacher directs the class to imagine they are the survivors. (Include 
such parameters as: some are injured; there is a limited amount of food and little hope for 
early rescue; supplies such as clothing, blankets, etc., are minimal). Without teacher 
intervention, the students must decide, through group consensus, on 10 rules to live by. These 
rules are to written on the board.  
(5 minutes) 

2. Whole Class The students discuss their situation and arrive at the 10 rules they need in order 
to survive their environment. (15 minutes) 

3. Whole Class Teacher asks the following questions to debrief: Did everyone feel heard? Did 
you decide on a leader? If so, how? What criteria did you use to create rules (e.g., 
environment)?. In retrospect, would you change any of the rules? Why? What would these 
rules tell us about what you believe? (15 minutes) 

4. Group Work In pairs, students read a legend of Aboriginal peoples. Based on the reading, 
list five beliefs. What rules might people have to follow as a result of these beliefs? Be 
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specific and avoid negatives. These beliefs and rules are to be displayed on chart paper. (20 
minutes) 

5. Teacher-Directed Teacher receives charts and asks for clarification, if needed. Differences 
and common elements are noted. The terms moral code and creed are introduced and defined. 
Teacher explains how the rules we live by are influenced by our belief systems. (20 minutes) 

Assessment & Evaluation of Student Achievement 
Expectations RBV.02 and PF3.02B are met through students’ study of Aboriginal peoples’ 
legends. 
Expectations RB2.01 and RB3.01 are addressed through teacher notes and subsequent quiz. 
Expectations CMV.01 and CMV.02 are assessed through the student creation of the moral code 
of an Aboriginal group 

Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension. Students capable of enrichment activities could research and present moral codes 
of various other Aboriginal peoples. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, p. 24) 
allows teachers to modify the learning expectations for exceptional students in order to support 
the contents of their IEPs. This applies also to students who have not been identified as 
exceptional but are receiving special education programs and services. 

Resources 
Print 
Trafford, Larry. World Religions: People and Faith. (Text and Teacher’s Manual). Toronto: 
Maxwell Macmillan Canada Inc., 1994. ISBN 0-02-954204-9 (T, K, S) p. 2-9 
Bruchac, Joseph. The Native Stories from Keepers of the Earth. Saskatoon. Fifth House 
Publishers. 1991. ISBN 0-92007-76-8 (T, S) 
Read, Piers Paul. Alive. New York: J. B. Lippincott Co., 1974. ISBN 0-397-01001-X 
Internet 
Canadian Museum of Civilization - http://www.civilization.ca 
Native Resources – http://www.goodminds.com 
Native Links - www.nativeweb.org 

Activity 9:  Sacred Story 
Time:  75 minutes 

Description 
Through the use of creative writing, students are exposed to the concept of sacred story. 

Strand(s) & Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE5g - achieves excellence, originality, and integrity in one’s own work and supports these 
qualities in the work of others. 
Strand(s):  Exploring Religious Beliefs, Scripture 
Overall Expectations 
RBV.04 - explain the difference between sacred writings and oral teachings, providing specific 
examples from various religions. 
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Specific Expectations 
RB4.01 - explain the difference between sacred writings and oral teachings; 
RB4.03 - describe the importance of sacred writings and oral teachings in the various religions 
studied; 
SC2.01B - acknowledge the important role of sacred scriptures and writings in the formation of 
religious identity; 
SC3.04B - evaluate the importance of sacred scripture/writings for moral decision making. 

Planning Notes 
Teacher prepares a reading of a vision quest, (e.g., Brodd, pp. 30-31). 

Teaching/Learning Strategies 
1. Teacher-directed Teacher asks the class to discuss what they believe about dreams. Do they 

have meaning? How? Do they affect your waking life? The concept of vision quest in 
Aboriginal tradition is explained, i.e., connection between spirit and natural world. Teacher 
reads a vision quest story, (see Planning Notes), and explains how vision quests fit into the 
group’s sacred story. Clarification of the difference between sacred writings and sacred oral 
teachings is explained, (see Trafford, p 11). 

2. Group Work Students assemble in their original worship ceremony groups (from Activity 7,  
Session 2). They reread the description of their People. They then write a sacred story that 
describes a spiritual encounter experienced by one of their ancestors. The sacred story should 
address: i.) A description of the spiritual encounter ii.) Why the spirit has been revealed. iii.) 
Inclusion of the use of a totem that fits with the environment of your People iv.) A drawn 
picture of your People’s totem.  
(60 minutes) 

Assessment & Evaluation of Student Achievement 
Expectation RBV.04 is assessed through the creation of their sacred story. 

Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension and written work. These students may choose to tape record their story. An 
enrichment activity involves recreating a vision quest that could be dramatized in class. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, p. 24) 
allows teachers to modify the learning expectations for exceptional students in order to support 
the contents of the student’s IEP. This applies also to students who have not been identified as 
exceptional but are receiving special education programs and services. 

Resources 
Print 
Brodd, Jeffrey and Michael Wilt. World Religions: A Voyage of Discovery. (Text and Teaching 
Manual). Winona, Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T) Chapter 2 
Bruchac, Joseph. The Native Stories from Keepers of the Earth. Saskatoon. Fifth House 
Publishers. 1991. ISBN 0-92007-76-8 (T, S) 
Internet 
Approach to Aboriginal Cultural Landscapes - http://www.parkscanada.gc.ca/aborig/main_e.htm 
Native Storytelling - http://www.civilization.ca/membrs/fph/storytel/introeng.html 
Native Storytelling - http://www.adamsheritage.com/silent/silent_years.htm (Author has used 
information derived from archaeological excavations in an attempt to “put a little flesh on the 
past.” Each story is available as text on-line, or told as a downloadable story in MP3 format.) 
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Canadian Museum of Civilization (storytelling) - 
http://www.civilization.ca/membrs/fph/storytel/introeng 
Native Resources – http://www.goodminds.com 

Activity 10:  Interfaith Prayer Service 
Time:  150 minutes 

Description 
As a culminating activity, the students prepare and celebrate an interfaith prayer service that 
explores the spirituality implicit in the Aboriginal peoples’ understanding of creation as well as 
the Christian concepts of stewardship and co-creation. 

Strand(s) & Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE5a - works effectively as an interdependent team member; 
CGE5e - respects the rights, responsibilities and contributions of self and others. 
Strand(s):  Exploring the Milestones or Life, Profession of Faith 
Overall Expectations 
ISV.03 - effectively communicate the results of individual or group research; 
PFV. 02 - recognize the spiritual dimension implicit in human experience and the created world. 
Specific Expectations 
IS1.06 - effectively communicate the results of their research, using a variety of forms and 
methods (e.g., written reports or essays, oral presentations, group presentations); 
PF2.01B - recognize the spiritual dimension implicit in human experience and the created world. 

Planning Notes 
The teacher reviews past assignments on moral code and sacred story, stressing the Aboriginal 
peoples’ interdependence with the land. Contrast this with the secular worldview that often sees 
progress as development at the cost of the environment. As a result of continued land 
development, traditional Aboriginal ways of life have been slowly eroded (cite examples such as 
treatment of Innu of Davis Inlet). Traditionally, the concept of co-creation has been a part of 
Judeo-Christian theology; however, the idea of stewardship will be examined in light of 
contemporary Church teaching. The teacher extracts information on stewardship and co-creation 
for students, (see Resources for the Church’s response to environmental issues). 
The second session in this activity requires an appropriate space for the celebration of a student-
created Interfaith Prayer Service. 

Teaching/Learning Strategies 
(Session One) 
1. Whole Class Teacher facilitates class discussion around the following questions: How are we 

depleting the earth’s resources? How does this affect our environment? What are we doing to 
alleviate these problems? (10 minutes) 

2. Individual Work Teacher distributes prepared readings on Christian stewardship (see 
Planning Notes). Students identify the terms stewardship, co-creation and the historical 
response of the Church to environmental issues. (10 minutes) 

3. Group Work In groups of three or four, students discuss the similarities and differences 
between Aboriginal and non-Aboriginal responses to creation. (10 minutes) 

4. Teacher-Directed Teacher explains the purpose of the Interfaith Prayer Service. Students are 
expected to: i) Introduce the issue of environmental depletion; ii) Find music that enhances 
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the prayerful atmosphere; iii) Create or find symbols which depict our connectedness and 
alienation from nature; iv) Create petitions reflecting the concerns of Aboriginal peoples; v) 
Through prayer, illustrate the Church’s response to the environmental crisis (personal and 
communal) (40 minutes) 

(Session Two) 
Whole Class Final preparations and set-up for the Interfaith Prayer Service, (see Planning Notes).  
(75 minutes) 

Assessment & Evaluation of Student Achievement 
Sample rubrics for collaborative group process is available at: 
• http://www.phschool.com/professional_development/professional_library/alternative_assess

ment. 
This should be expanded to include the expectations for the activity listed above. 

Accommodations 
Since this assignment is one of the summative pieces for the course, individual accommodations 
for exceptional students will need to be made in consultation with the responsible Special 
Education Teacher. 
Ontario Secondary Schools Grades 9-12, Program and Diploma Requirements, 1999, Modifying 
Curriculum Expectations (5.4.4.1, p. 24) allows teachers to modify the learning expectations for 
exceptional students in order to support the contents of the students’ IEPs. This applies also to 
students who have not been identified as exceptional but are receiving special education programs 
and services. 

Resources 
Print 
Ahers, J. and Michel Wilt. Christian Justice. Winona, Minnesota: St. Mary’s Press. 1995. 
ISBN 0-88489-330-8 (T) Chapter 10 
Bruchac, Joseph. The Native Stories from Keepers of the Earth. Saskatoon. Fifth House 
Publishers. 1991. ISBN 0-92007-76-8. (T, S) 
Carden, John. A World at Prayer: The New Ecumenical Prayer Cycle. Mystic, Connecticut: 
Twenty Third Publications. 1990. ISBN 0-89622-4279 (T) 
Catechism of the Catholic Church. Ottawa: CCCB Publications Service, 1994. 
(CCC § 2415 – 2417, 2456) (T) 
Williams, Bernard, ed. One World, Many Issues. (Text and Teacher’s Guide). Cheltenham, 
England: Stanley Thornes (Publishers) Ltd. 1997. ISBN 0-7487-2981-X (T) Chapter 4 
Internet 
Approach to Aboriginal Cultural Landscapes - http://www.parkscanada.gc.ca/aborig/main_e.htm 
Native Links Sources - http://www.kstrom.net.isk/linkpage.html 
Native Storytelling - http://www.civilization.ca/membrs/fph/storytel/introeng.html 
Canadian Museum of Civilization - http://www.civilization.ca 
Native Links - www.nativeweb.org 
Native Resource – http://www.goodminds.com 
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Unit 1 Overview 
Encounters With the Sacred    
Time 13.5 hours      
Unit Description 
This unit begins with an exploration of the sometimes conflicting values expressed through 
secular and religious cultures.  Study of the themes of prejudice, stereotyping, and 
multiculturalism lead students to a deeper understanding and appreciation of the need to move 
from basic tolerance to acceptance of others.  Students examine the earliest religious belief 
systems and archeological clues that point to prehistoric encounters with the sacred. Students 
become aware that contemplation of creation leads to an awareness of mystery.  The overall 
course pattern of studying the sacred story, creed, moral code and rituals, and practices are 
introduced in this unit.    
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Unit Planning Notes 
Activities in this unit are designed to initially engage students at a personal level, having them examine 

what is closest to them, i.e., their names, cultural heritage, religious beliefs, and family values. Students are 

guided to recognize the value of each individual and the common good that is derived from mutual 

tolerance and respect.  Encountering the sacred through the created world becomes a major focus for this 

unit of study. Groundwork for the continued study of world religions is introduced through stories of the 

sacred, rituals, moral codes and creeds. Journal reflection questions appear at the end of most activities, 

allowing students the opportunity to internalize what has been learned in class.  There is considerable room 

for discussion and group activity in this unit.  Consider arranging the classroom seating appropriately, 

taking into account individual abilities.   

Teachers should be aware of students who require modification to the mandated expectations for this 

course. Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) 

allows teachers to modify the learning expectations for exceptional students in order to support the contents 

of the student’s IEP.  This applies also to students who have not been identified as exceptional but are 

receiving special education programs and services. 

Each activity has a list of suggested resources.  The following coding will assist the teacher in his or her 

choices: T = Teacher Resource; K = Key Text, S = Student Resource 

 

Unit Synopsis 

Act 
 # Activity 

Title 

Tim
e 
(min) 

Learning Expectations 
-      OCSGEs 
-      Overall 
-      Specific 

Assessment 
 

Tasks 

1 Multi-
cultural 
Manners 

  75 CGE2b, CGE3c, RBV.03, PFV.01, 
RB3.01, PF1.02B    

Formative 
Assessment of 
group work using 
rubric 
Check  com- 
pletion of hwk 

Discuss  meaning 
of names, cultural 
taboos 
Present findings  

2 Stereotyping   75 CGE1h, CGE4a, CGE5e,  DLV.02, Formative Identify examples 
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& Prejudice DL3.05, FLV.01, DL1.04, FL1.02B Assessment of 
presentation 
using rubric 
Anecdotal 
comments of 
journal 

of prejudice from 
pictures 
Note-taking from 
Socratic session 
on the Golden 
Rule 
Journal entry  

3 Secular & 
Religious 
Worldviews 

  75 CGE2a,  DLV.03, CMV.03, 
CMV.04, CMV.06, CM1.03B 

Formative 
Observation of 
student learning 
during discussion 
Comments in 
journal 
Summative 
Quiz 

Categorize secular 
& religious 
worldviews 
Journal entry 
Quiz on terms  

4 Images of 
God 

  75 CGE4b, PFV.01, PFV.02, PF1.2B, 
PF2.01B 

Formative 
Observation 
 
Summative 
Rubric evaluating  
Face of God 
assignment  

Actively listen to 
stories depicting 
images of God 
Note-taking from 
Socratic session 
on images of God 
Face of God 
assignment 

5 Origins of  
Religious 
Awareness 

  75 CGE2b, PFV.01, PFV.02, PF1.2B, 
PF2.01B 

Formative 
Check for 
completion of 
hwk 

Deduce the 
meaning of 
archaeological 
artifacts which 
illustrate early 
belief systems 
Conduct a survey 
of others’ 
religious beliefs 

6 Awe & 
Mystery in 
Religion 

  75 CGE1h, CGE2b, RBV.01, RBV.02 Formative 
Observation of 
learning through 
group work 
presentations 

Watch video 
portraying a sense 
of mystery and 
awe 
Note-taking on the 
characteristics of 
tribal religions 

7 Daily Life, 
Ritual & 
Worship 

  150 CGE1h, CGE5e, DLV.04, RBV.03, 
PFV.02, DL3.03,  RB3.01, PF1.02B, 
PF2.01B 

Formative 
Check for 
completion of 
assigned 
questions 
Teacher 
observation of 
student’s learning 
 
Summative 
Quiz 

Discuss habits and 
rituals in daily life 
Examine and 
report on rites of 
passages 
illustrated through  
pictures 
Journal entry 
Quiz on terms 
learned 
Group design and 
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presentation of 
ritual  

8 Beliefs 
(Creed) & 
Moral Code 

  75 CGE2b, CGE3b, RBV.02, CMV.01, 
CMV.02, RB2.01, CM1.01B, 
CM1.02B, CM3.01B, CM3.02B, 
PF3.02B 

Formative  
Moral code 
assessed through 
a rubric 
 

Group consensus 
through simulation 
activity 
Pairs read myth 
and write 
complementary 
beliefs and rules 

9 Sacred Story   75 CGE5g, RBV.04, RB4.01, RB4.03, 
SC2.01B, SC3.04B 

Formative 
Sacred story 
assessed through 
a rubric 

Discuss the 
significance of 
dreams 
Groups write 
example of a 
sacred story 

10 Interfaith  
Prayer 
Service 

  75 CGE5a, CGE5e, ISV.03, PF2.01B Formative 
Assessment of 
preparation of 
collaborative 
group process 

Student led 
Interfaith Prayer 
Service 

 

Sets of Activities 
 
Activity # 1 Multicultural Manners 
Time 75 minutes 
Description  
Students familiarize themselves with the significance of one another’s names.  They identify 
cultural taboos in particular scenarios and appreciate the importance and value of keeping an open 
mind as they begin their study of world religions. 
  
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations    
CGE1h Respects the faith traditions, world religions and the life-journeys of all people of good 
will 
CGE2b Reads, understands and uses written materials effectively 
CGE3c Thinks reflectively and creatively to evaluate situations and solve problems 
Strands Exploring Religious Beliefs, Profession of Faith  

Overall Expectations 
RBV.03 Relate the practices and rituals of religions to the lives of individuals 
PFV.01 Examine the human search for meaning and purpose within contemporary culture 

Specific Expectations 
RB3.01 Explain the difference among ritual, habit and custom, using examples of all three    
PF1.02B Examine the human search for meaning and purpose within contemporary culture 
 
Prior Knowledge and Skills   None 
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Planning Notes 
There are numerous textbooks with accompanying teacher’s manuals that will direct and support 
teachers with the concept of cultural taboos and ways of interacting in a multicultural society. 
Teachers are encouraged to supplement and/or make amendments to the suggested activities, as 
they deem necessary. Multicultural Manners by Norine Dresser contains numerous examples of 
appropriate and inappropriate responses to cultural differences.  Stories prefacing each chapter in  
World Religions: People of Faith (Trafford), How to be A Perfect Stranger by Arthur Magida and 
the Multifaith Calendar could be used as alternative sources.  A dramatic presentation by students 
instead of written scenarios can be used. 
 

Teaching/Learning Strategies 
1. Group Work Students are randomly placed into groups of 3-4. Depending on your class 

composition choose appropriate questions from the following list for each group. What is 
your given name?  How do you pronounce it?  How do you spell it?  What is your family 
name?  How do you pronounce it?  How do you spell it?  Does your name have meaning?  
Does your family name have any religious significance?  In your culture, how do people give 
names to their children?  Can you tell me anything more about your name or about names in 
your culture?  Were you named after someone?  How did you come to be given your name? 
Using these questions, the students learn about the origins of one another’s names.  During 
the upcoming week, students are expected to introduce a member of their peer group, 
correctly pronouncing his/her name and share with the class two interesting facts about the 
person’s name.  (15-20 minutes) 

2.   Whole Class The teacher reads a scenario dealing with cultural taboos, (see Planning  
Notes).  The students identify the cultural taboo and possible reasons why the behavior 

      read about can be seen as improper within that culture. (Note: Students should be made aware  
      that taboos can be life-affirming (taboo against incest) or dangerous (the belief that a  

woman’s ‘responsibility’ is to ‘keep house’).   
3. Group Work Students rearrange into their original group.  Each student discusses and 

explains the reasons for taboos within their own cultural experience.  They also explain the 
reasons for the taboo.  Choosing one of the taboos, students create a written scenario 
illustrating a taboo from within their own cultural experience.  (20 minutes) 

4. Whole Class  Each group is responsible for presenting their written scenarios and leading  
subsequent class discussion as to possible reasons for the cultural taboos.   
See activity # 1, above, (introducing peers).  In addition, students write out any 5 questions 
they wish to have answered in this course, i.e. about cultural or religious traditions. (30 
minutes) 

  
Student Achievement 
A performance assessment rubric pertaining to the group work measures achievement of the 
expectations RBV.03 and RB3.01.  Completion of the Homework addresses the expectations  
PFV.01 and PF1.02B. 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension of case studies.  Students capable of enrichment activities, research and present 
various other religious taboos and their impact on the individual’s daily life. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 
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student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 
Dresser, Norine.  Multicultural Manners: New Rules of Etiquette for a Changing Society.   
Toronto: John Wiley & Sons, Inc. 1996.  ISBN 0-471-11819-2 (T) 

National Conference for Community and Justice.  2001 Interfaith Calendar.  Chicago,  

Illinois:  The National Conference for Community and Justice.  2000.  (T) 

Magida,Arthur.How to Be a Perfect Stranger: Volume 1; A Guide to Etiquette in Other     
People’s Religious Ceremonies. Skylight Paths. 1999 ISBN 1893361012  (T) 
Matlins, Stuart & Magida, Arthur. How to be a Perfect Stranger: Volume 2; A Guide to      
Etiquette in Other People’s Religious Ceremonies. Northstone Publishing. 1999 ISBN  
1896836291  (T) 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: 

Maxwell Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K,) 
Internet 
The National Conference for Community and Justice: chicago@nccj.org 
Multicultural Calendar (Creative Cultural Communications) www.multiculturalcalendar.com 
 
Activity # 2 Stereotyping and Prejudice 
Time 75 minutes 
Description 
This activity identifies the various forms of prejudice and discrimination and particularly focuses 
on some of the reasons for religious discrimination.  The teacher is instrumental in leading an 
examination of a commonality shared by the world’s major religions, namely the concern for 
neighbor and the moral imperative to treat all people with respect and dignity. 
  
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations  
CGE1h Respects the faith traditions, world religions and the life-journeys of all people of good 
will 
CGE4a Demonstrates a confident and positive sense of self and respect for the dignity and 
welfare of others  
CGE5e Respects the rights, responsibilities and contributions of self and others 
Strands Religion and Daily Life, Family Life 

Overall Expectations 

DLV.02 Explain the impact of prejudices associated with and misconceptions 
about, various religions, beliefs, and traditions 
DL3.05 Analyze the difficulties that individuals who follow particular religious practices in 
regard to dress, diet, or behavior may encounter living in Canadian society  
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FLV.01 Explore the meaning of self-image and self-esteem in the light of God’s unconditional 
love for each person 

Specific Expectations 
DL1.04 Analyze the influence of concepts of morality and ethics in various religious traditions 
FL1.02B Define the concepts of self-image and self-esteem 
  
Prior Knowledge and Skills  None 
 
Planning Notes Teachers prepare a worksheet where the students must identify examples of 
stereotyping, prejudice discrimination, multiculturalism, tolerance, cultural taboo, and ritual (e.g., 
assuming particular traits are always exhibited by a certain race; limiting job opportunities 
based on skin color; teens are into crime; women are bad drivers; etc.).Teachers also need to 
prepare pictures of various religious people, for a group activity. 
Background reading for the teacher could include any of the materials found in the Resources 
section of this activity.   
The teacher also prepares students for a quiz on the terms learned in this activity, to be given in 
the next class. 
 

Teaching/Learning Strategies   
1. Individual Students complete a worksheet on identifying the concepts of prejudice in our 

world, (see Planning Notes).  (5 minutes) 
2. Whole Class Teacher directs the class in a discussion of their choices on the worksheet. (10 

minutes)   
3.  Teacher Directed The teacher then leads the class in a brainstorming session on the many 

forms that prejudice and stereotyping can take, (i.e., religious, gender, beliefs, color, 
ethnicity). The teacher continues questioning, Why do you think religious people are often 
victims of  prejudice and discrimination?  Explain how such prejudices impact on the 
individual, the family and/or society in general.  (10 minutes)  

3 Group Work The focus for the next session examines religious discrimination.  Students 
arrange themselves in groups of 2-3. Using pictures of various religious people, students re-
examine the question Why do you think religious people are often victims of prejudice and 
discrimination?   Groups will also explain how such prejudices impact on the individual, the 
family and/or society in general.  Pictures may include the following: an Islamic woman 
wearing a chador; a Sikh police officer wearing a turban; a Muslim in prayer; a Buddhist 
monk with shaved head; an Orthodox Jew in prayer; a Catholic nun in habit; a Native leader 
in headdress.  (15 minutes) 

4 Whole Class Each group reports back to the class using one of the pictures as an aid in 
answering the question.  (15 minutes)   

5 Teacher Directed The teacher explains the Golden Rule as it is expressed in different 
religious experiences.  A board/overhead note is given, defining the Golden Rule and any 
necessary terms to know, (i.e., discrimination, prejudice, multiculturalism, tolerance, cultural 
taboo, and ritual).  The teacher explains that accepting and experiencing God’s unconditional 
love throughout our lives leads us to healthy respect of self and others.(20 minutes) 

6 Individual Students write a journal entry responding to the following question:  World 
religions teach people to respect others and yet we still witness discrimination.  In your 
opinion, what is the reason for this? How does self-esteem suffer as a result of prejudice and 
discrimination? How could believing that God loves unconditionally influence the way in 
which we see others or ourselves? 
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Student Achievement 
The presentation will be assessed using a group process rubric that evaluates the expectation 
DLV.02.  The journal questions address the expectations FLV.01 and DL1.04, DL3.05 and 
FL1.02B. 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help them with 
note taking, or photocopy the notes prior to the activity.  Students may choose to record responses 
to the journal question.  An enrichment activity involves having students interview and videotape 
or tape record responses to the journal activity and present to the class. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 

Brody, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press.  1998. (pages 6-9)_ ISBN 0-88489-487-8 (T, S) 

Dresser, Norine.  Multicultural Manners: New Rules of Etiquette for a Changing  

Society.   

Toronto: John Wiley & Sons, Inc. 1996.  ISBN 0-471-11819-2  (T)  

National Conference for Community and Justice.  2001 Interfaith Calendar.  Chicago,  

Illinois:  The National Conference for Community and Justice.  2000.  (T) 
Williams, Bernard, ed. One World, Many Issues. (Text and Teacher’s Guide).  Cheltenham,  

England: Stanley Thornes (Publishers) Ltd. 1997. (pages 126-127) ISBN 0-7487-2981-X  (T) 

Internet 
The National Conference for Community and Justice: chicago@nccj.org 
Multicultural Calendar (Creative Cultural Communications): www.multiculturalcalendar.com 
Ontario Consultants on Religious Tolerance: http://www.religioustolerance.org 
Religious tolerance: http://www.religioustolerance.org/nataspir.htw  
 
 
Activity # 3   Secular & Religious Worldview 
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Time 75 minutes 
Description 
This activity will introduce students to the concepts of a religious and secular worldview.  The 
assumptions of each of these worldviews are identified through examination of video clips. 
  
Strands and Expectations 
Ontario Catholic School Graduate Expectations 
CGE2a Listens actively and critically to understand and learn in light of gospel values 
Strands  Religion and Daily Life, Christian Moral Development  

Overall Expectations 
DLV.03 Explain how religious beliefs, or lack of them, can affect the ways in which individuals 
relate to others and address issues in daily life in Canada 
CMV.03 Explain how religion and culture can agree and disagree on moral issues 
CMV.04 Recognize how secularism tends to promote cultures based on consumerism, 
individualism, and moral relativism  
CMV.06 examine the media’s relationship to religious worldviews from a moral perspective 
Specific Expectations 
CM1.03B define secularism and how it can lead to a culture of disbelief 
 
Planning Notes 
A quiz is prepared from the terms learned in Activity #2. 
Teacher prepares two 8-10 minute video clips that illustrate a religious and secular worldview.   
Examples could include clips from the movie Footloose, (the book burning) or from Romero, (the 
final sermon).  Topics such as environmentalism, racism, war or any other moral issue could be 
used.  The characteristics of both a religious and secular worldview need to be prepared ahead of 
class time.  (e.g., World Religions: People of Faith, Larry Trafford pp. 27 and 29).  Teachers also 
need to have available a reading concerning the dangers that can be associated with a secular 
worldview, (Trafford, pp. 32-35).  They should also prepare relevant questions on the reading. 
(Note:  Teacher should stress that not all aspects of secularism are dangerous).  
 
Prior Knowledge and Skills  None 
 

Teaching/Learning Strategies 
1. Whole Class  The teacher leads students in a discussion about religious people they know 

and why the student sees this person as religious, i.e., goes to church, reads from a Bible.  
The discussion should then be directed to how other’s views are different from those 
considered religious, i.e., don’t see God as important.  (15 minutes) 

2. Teacher-Directed/Whole Class  Students are given a worksheet with religious and secular 
assumptions, (see Planning Notes), which they then categorize under the correct heading.  
Teacher ensures the class has the correct responses.  (10 minutes) 

3. Whole Class Teacher introduces two differing views of the same issue through videos (see 
Planning Notes).  Which of the two views would you consider religious and why?  Which 
would you consider secular and why?  Students share responses to the questions after 
viewing the teacher-prepared video clips.  (25 minutes) 

4.  Individual Students read from selected text, (see Planning Notes) around the possible 
dangers of a secular worldview and answer related questions. (20 minutes) 

5. Journal Assignment Watch a ½ hour program of your choice, recording any of the values 
being presented in the program and the commercials. (e.g. Nelson from The Simpsons – 
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getting what he wants through bullying = individualism and greed).  Examine any four of the 
values and answer the following questions: Identify the value as either religious or secular in 
nature. Explain how the value fits the assumptions of either a religious or secular worldview.  
Be prepared to discuss your responses.      
Alternatively students prepare a cartoon representing the values present in popular TV 
programs. 
 

Student Achievement 
The expectation DLV.03 is assessed through a general class discussion.  Expectation CMV.03 is 
assessed through shared discussion of the video clips.  The journal assignment questions address 
the intent of expectations CMV.04 and CMV.06. 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension.  An enrichment activity involves creating a scenario (written or video format), 
illustrating the religious and secular values. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 
Bibby, Reginald and Donald Posterski.  Teen Trends: A Nation in Motion. Toronto: Stoddart Publishing 

Co. Ltd. 1992. ISBN 0-7737-5531-4 (T) 

Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: 

Maxwell Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K,)  (pages 32 – 35)  
Williams, Bernard, ed. One World, Many Issues. (Text and Teacher’s Guide).  Cheltenham, England: 

Stanley Thornes (Publishers) Ltd. 1997.  ISBN 0-7487-2981-X  (T) 

Internet 
Development and Peace: http://www.devp.org/testA/welcome.htm 
 
 

Activity # 4 Images of God 
Time 75 minutes 
Description 
Using a creative depiction of the image of God, i.e., art, poetry or narrative forms, students reflect 
on the artist’s view of God.  The teacher facilitates a discussion around how and where people 
develop their personal images of God.  A subsequent teacher generated note is given to the 
students.  A follow-up homework assignment encourages the creation of their images of God. 
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Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE2a Demonstrates flexibility and adaptability 
Strands Profession of Faith  

Overall Expectations 
PFV.01 Examine the human search for meaning and purpose within contemporary culture 
PFV.02 Recognize the spiritual dimension implicit in human experience and the created world 
Specific Expectations 
PF1.02B Examine the human search for meaning and purpose with contemporary culture 
PF2.01B Recognize the spiritual dimension implicit in human experience and the created world 
  
 Planning Notes  
Teacher shares (a) creative piece(s) which illustrate(s) images of God, (see Resources for 
suggested children’s stories, poetry, prose or art).  Information pertaining to where people obtain 
their images of God is to be prepared in advance, i.e., culture, society, family, religious 
background, geographical location, personal experiences, revelation. 
 
Prior Knowledge and Skills  None 
 

Teaching/Learning Strategies 
1. Individual Teacher distributes handout on students’ personal ideas of God, (i.e. Do you 

believe in God?  What ideas of god have been passed to you?  Who has passed these ideas to 
you? What are your ideas of God today?  What ideas of God would you wish to pass on to 
your children?  What reasons do other people give for their belief in God?  What reasons are 
given why people reject the existence  of God?  (15 minutes)    

2. Whole Class  Teacher facilitates a discussion around the prepared questions listed above.  
(15 minutes) 

3. Teacher Directed  As the teacher reads from either a children’s story, selected quotations,  
poetry, or provides examples of various artistic expressions. (see Planning Notes and 
Resources), students actively listen to extract the images of God found in the story.    (10 
minutes) 

4. Whole Class   The teacher facilitates a class discussion based on the questions below: 
What images of God has the author presented in the piece?  Have you ever thought of God in 
this way?  Explain.  What other images of God are portrayed in media, books you have read, 
society, your family, culture or other religions? (10 minutes) 

5. Teacher-Directed In a Socratic manner, information on where people obtain their images of 
God is suggested by the teacher, (see Planning Notes).  (15 minutes) 

6. Assignment  The Face of God Assignment   Think of all the different ideas of God that you 
have learned about thusfar in our studies.  Using some of these ideas and some of your own, 
create a reflective piece that illustrates the Face of God.  You may accomplish this using any 
of the following methods: a picture with an explanation; a poem on poster paper; a collage 
with an explanation; or a creative story. Whatever you choose, the final result should show 
what you believe God to be.  (10 minutes to begin the Assignment)  

 
Student Achievement 
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Expectations PFV.01 and PFV.02 will be evaluated through class discussion of the children’s 
story and the Face of God assignment. Performance rubrics may be found at any of the following 
websites:  http://www.proteacher.com/020061.shtml  or http://www.elm.maine.edu/  or 
http://www.phschool.com/professional_development/professional_library/alternative_assessment 
 
Accommodations 
Written expectations are reduced for students requiring modifications to program.  The variety of 
options available in the Face of God assignment allows ample opportunity for students requiring 
enrichment activities to flourish. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 
Bunting, Eve.  December. San Diego, CA: Harcourt Brace & Company.  1997.  ISBN 0-15-
201434-9 (T, S) 
Carden, John.  A World at Prayer: The New Ecumenical Prayer Cycle. Mystic, Connecticut: 
Twenty Third Publications.  1990.  ISBN 0-89622-4279  (T) 
Munsch, Robert. Giant  or Waiting for the Thursday Boat. Annick Press. 1989 ISBN 1550370707 
(T, S) 
Wood, Douglas. Old Turtle. Monarch Books of Canada.1991ISBN 0938586483  (T, S) 
Brenner, Barbara.  Voices (Poetry and Art from Around the World).  Washington, D.C.  National 
Geographic Society.  2000.  ISBN 0-7922-7071-1 (T, S)       
Moyers, Bill.  Genesis (A Living Conversation).  Toronto.  Doubleday. 1996. (selected quotations 
from Chapter 1, In God’s Image, pp. 3 – 37).  ISBN 0-385-48345-7  (T)      

Internet 
Aboriginal Youth: http://www.ayn.ca/link.asp?link=http://www.inac.gc.ca 
Native Storytelling: http://www.civilization.ca/membrs/fph/storytel/introeng.html 

 

Activity # 5 Origins of Religious Awareness 
Time 75 minutes 
Description 
Through the study of archaeological evidence, students examine the earliest signs of religious 
awareness.  The teacher provides additional information about goddess worship and the changes 
in religious belief as a result of the move from hunter-gatherers to an agricultural society.   
 

Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE2b Reads, understands and uses written materials effectively 
Strands Profession of Faith 
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Overall Expectations 
PFV.01 Examine the human search for meaning and purpose within contemporary culture 
PFV.02 Recognize the spiritual dimension implicit in human experience and the created world 
Specific Expectations 
PF1.02B Examine the human search for meaning and purpose with contemporary culture 
PF2.01B Recognize the spiritual dimension implicit in human experience and the created world 
 
Planning Notes Preparation involves prior reading around the topic of the origins of religion.  
Suggested readings include Great Religions of the World, (Pastva), pages 21 – 28, or World 
Religions, (Brodd), pages 21 - 28.  The lesson is enhanced through pictures and/or slides of 
prehistoric archaeological artifacts, (e.g., cave paintings, goddess statues, etc.)   
 
Prior Knowledge and Skills  None 
 

Teaching/Learning Strategies 
1.  Whole Class The class uses deductive reasoning to determine what is happening when 
given an account of a Baptism from the perspective of the child’s viewpoint.  (You find 
yourself in a building surrounded by people.  There are lights flickering everywhere.  A 
stranger takes you and throws water on you.  Screaming, they wrap you in a blanket and you 
are finally given back to your Mom.  Questioning ensues; What is happening?  What would 
have you believe this?   The teacher explains how this reasoning is used by archaeologists to 
determine the earliest historical experiences of religious awareness?  (10 minutes) 

2. Whole Class Archaeological evidence of early religious awareness is listed on the board, i.e., 
cave paintings, position of body, etc.  (10 minutes) 

3. Group Work  Students are placed in groups of three to examine the archaeological evidence.  
From this evidence, they are to determine possible beliefs of early people.  (15 minutes)  

4. Whole Class  Teacher lists findings pointing out correct information and clarifying 
misinformation on interpretations of evidence.  Additional information is included about 
goddess worship and changes in religious belief as a result of the move from a hunting-
gathering society to an agricultural society. Slides could be used to enhance the lesson.  

      ( See Planning Notes ) (15 minutes) 
5. Individual/Whole Class The teacher distributes a handout illustrating how encounters with 

the sacred and the world in which we live, helps us determine religious understanding, i.e., 
just as prehistoric peoples’ understanding of the world was determined by geography, etc., 
our search for meaning is determined by current values.  These values are both secular and 
religious in nature, i.e., reflected through consumerism, important stages in life, cults, power, 
etc.  Using the information from the handout, students determine positive and negative 
outcomes of our search for meaning.  Positives could include community, hope, faith etc.  
Negative could include greed, competition or disillusionment.  Students’ responses are then 
discussed. (20 minutes) 

6. Homework Students are to conduct a survey.  They should survey at least 5 people of various 
ages, asking three questions and recording responses:  1. What are your religious beliefs in 
God?  the afterlife?   2.  How did you come to these beliefs?  3.  What do these religious 
beliefs offer you?  

 
Student Achievement 
The homework assignment addresses the expectations PFV.01 and PFV.02. 
 
Accommodations 
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Pair students with language and academic difficulties with students who are able to help with 
comprehension.  Students capable of enrichment activities are directed to seek out a variety of 
responses, i.e., local clergy, professionals, ethics committee members at a local hospital, etc. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 
Brodd, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T, S) 

Clemmons, Nancy.  Exploring The Religions of Our World. Notre Dame, Indiana: Ave Maria Press. 1999. 

ISBN 0-87793-674-9  (T, S)   

Smith, Huston. The Illustrated World Religions.  New York: Harper San Francisco.  1994.     

ISBN 0-06-067453-9  

Wilkins, Ronald J.  Religions of the World.  Dubuque, Iowa: 1995. ISBN 0-697-17796-3 
Internet 
Native Links Sources: http://www.kstrom.net.isk/linkpage.html 
Archeological Links: http://www.skcldv.demon.co.uk/orion.htm 
Statement of Principles for Ethical Conduct Pertaining to Aboriginal Peoples: 
http://www.canadianarchaeology.com/ahc/eprinciples.html 
Aboriginal History: http://www.gov.sk.ca/rsm/wedo/faq/a01-archaeology.php3 
Archeological Links: http//www.parkscanada.gc.ca/aborig/main_e.htm 
Canadian Museum of Civilization: http://www.civilization.ca 
 
 
Activity  #6 Awe & Mystery in Religion 
Time 75 minutes 
Description  
Through the use of video and class discussion students explore the connection between 
awe/mystery and religion.  The characteristics of Aboriginal religions are also outlined. 
   

Strand(s) and Expectations  Exploring Religious Beliefs, Profession of Faith 
Ontario Catholic School Graduate Expectations 
CGE1h Respects the faith traditions, world religions and the life-journeys of all people of good 
will 
CGE2b Reads, understands and uses written materials effectively 
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Strands Exploring Religious Beliefs 

Overall Expectations 
RBV.01 Identify the origins of various religions 
RBV.02 Explain the nature of several significant beliefs from each of the religions studied 
Specific Expectations 
RB2.02 Demonstrate an understanding of the perceived nature and role of the supernatural in 
various religions 
PF3.01B Articulate ways in which people search for the sacred in life 
 
Planning Notes  
Teacher provides a video illustrating a sense of awe/wonder in our world, (e.g. Reflections, an 
astronaut’s reflections on earth from the distance of space).  Notes with information on the 
characteristics of Aboriginal religions should also be prepared. 
Prior readings include texts and websites listed in the Resources below. 
 

Prior Knowledge Required  None 
 

Teaching/Learning Strategies 
1. Whole Class  Students watch a video (see Planning Notes) illustrating the sense of awe that 

can lead people to reflect on mysteries in our world.  Post-viewing questions include: Where 
does the idea of mystery come from?  Mystery and religion are intertwined.  Describe their 
connection.  In our world, when might people encounter a sense of awe?  What are possible 
responses to this?  (20 minutes) 

2. Group Work  In pairs students answer questions dealing with the connection between  
mystery and religion.  (10 minutes) 

3. Whole Class  Teacher draws answers together to formulate a note which illustrates that  
often when people encounter mystery, it leads them to a deeper connection with the super- 
natural.  This of course helps religions develop (refer back to prehistoric understanding 
of the world).  (20 minutes) 

4. Group Work In groups of 4, students list what they believe are major characteristics of the 
Catholic religion, (community, worship, priest, sacraments, etc.)  (10 minutes) 

5. Teacher/Whole Class  Teacher draws information from the groups and lists them on the  
board.  The characteristics of Aboriginal religions are listed beside those of the Catholic 
religion.  Definitions of new terms are given.  Similarities and differences between the two 
religious worldviews are outlined.  (15 minutes) 

6. Homework Using media, school, religion etc. students list the images and information they 
have learned about Aboriginal people.  This information should be listed on the board the 
following day.  As the students learn about Aboriginal spirituality, the information gathered 
can be discussed. 

 
Student Achievement 
Both group work sessions address the intent of expectations RBV.01 and RBV.02. 
  
Accommodations 
Proper note taking is important to students, especially in this activity.  Preparing photocopied 
notes in advance for particular students who would benefit from this is advised.  An enrichment 
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activity would involve having students research and compile a binder with a variety of Aboriginal 
prayers to be read to the class (or perhaps illustrated ) over the next few classes.  
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 

Resources 
Print 
Brodd, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. (Text).  Winona, 
Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T) Chapter 2 
Pastva, Sr. Loretta.  Great Religions of the World. (Text).  Winona, Minnesota: St. Mary’s Press. 
1986.  ISBN 0-88489-175-5  (T) pages 21 - 32 

Wilkins, Ronald J.  Religions of the World. Dubuque, Iowa: 1995. ISBN 0-697-
17796-3 pages 22-26.  

Internet 
Native Links Sources: http://www.kstrom.net.isk/linkpage.html 

Native Culture: www.nativeculture.com 
Native Links: www.nativeweb.org 
Approach to Aboriginal Cultural Landscapes: http://www.parkscanada.gc.ca/aborig/main_e.htm 
Canadian Museum of Civilization: http://www.civilization.ca 
 
 
Activity  #7 Daily Life, Ritual and Worship 
Time 150 minutes 
Description 
Session One clarifies the notions of habit and ritual through a class discussion.  Students then 
investigate pictures of Aboriginal rituals and explore their meaning in relation to rites of passage. 
Session Two involves group preparation of worship ceremonies, employing the concepts of ritual 
and symbolic action and objects.  
   

Strand(s) and Expectations  Religion and Daily Life, Profession of Faith, 
Exploring Festivals, Celebrations and Memorializations, Exploring the Milestones 
of Life  
 
Ontario Catholic School Graduate Expectations 
CGE1h respects the faith traditions, world religions and the life-journeys of all people of good 
will 
CGE5e Respects the rights, responsibilities and contributions of self and others 
Strands Religion and Daily Life, Profession of Faith 
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Overall Expectations 
DLV.04 Analyze the role of practices and rituals in the daily lives of believers from various 
religious traditions 
RBV.03 Relate the practices and rituals of religions to the lives of individuals 
PFV.02 Recognize the spiritual dimension implicit in human experience and the created world 
MSV.02 Demonstrate an awareness of the rites of passage of the religions studied 
FCV.01 Evaluate the importance of celebration and memorialization of human experience 

Specific Expectations 
DL3.03 Categorize daily rituals employed by various religions (e.g., regular prayer, fasting)  
PF1.02B Examine the human search for meaning and purpose within contemporary culture 
RB3.01 Explain the difference between ritual, habit and custom, using examples of all three from 
various religions 
PF2.01B Recognize the spiritual dimension implicit in human experience and the created world 
 
Planning Notes  
Teacher prepares a number of pictures of Aboriginal People ritually preparing for or participating 
in various rites of passage, (i.e., naming ceremony, vision quest, use of the sweat lodge, 
smudging, healing ceremonies, use of the sacred pipe, drumming, etc.)  Each picture is numbered 
and posted on the classroom wall.  Questions of rites of passage need to be formatted as a 
handout, (see Teacher/Learning Strategies, for questions).  Teacher also prepares definitions of 
rituals, religion, worship, rites of passage, symbol, faith and tradition.  A quiz on these terms 
should be prepared for the next class.  
Prior Knowledge Required  None 
 

Teaching/Learning Strategies  (Session One) 
1.  Whole Class Teacher initiates a discussion concerning the daily habits of teens, (e.g.,  
      preparing for school in the morning, lunch routines, work habits, school exam  preparations),  
      and how and why they become habits.  Teacher emphasizes that these are daily habits and  
      asks what are some annual rituals…rituals that mark the stages of life.  Terms are introduced, 
     (see Planning Notes).  (15 minutes) 
2.   Individual Work Pictures are numbered and posted throughout the classroom.  Students will 

group the numbers under the correct rite of passage, (see Planning Notes).  They then choose 
one picture for each rite of passage and answer the following questions: Describe the ritual 
(what is happening).  What is the purpose of the ritual?  List the symbols used in the ritual.  
What effect is expected to happen to the participant?  (30 minutes) 

3. Group Work  In groups of 3 – 4 students choose one of the rites of passage , agreed upon by 
the group and complete the following questions: Discuss your story/ritual.  Name what these 
rituals have in common.  Tell how these rituals are different from one another.  Tell how 
these rituals compare with the rituals you use to mark this rite of passage.  (20 minutes) 

      Journal Students each complete the following questions: List the rites of passage in your 
      own life.  Choose one of these rites.  Write about the rituals surrounding this event in your 
      life.  List one religious event in your life.  What rituals were used to celebrate this event?   
     What symbols were used in this ritual? 
 
Teaching/Learning Strategies  (Session Two) 
1. Individual Students complete a prepared quiz on terms.  (10 minutes) 
2. Teacher Directed Instructions are given for the activity on how the sacred can be expressed 

in culture.  (5 minutes) 
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3. Group Work In groups of 3 – 4 students are given a description of one of the following 
groups, (see Trafford, teaching manual, chapter 1): The City People, The Forest People, The 
Desert People, The Sea People, The Mountain People.  Each group completes the following: 
i.  Re-name your People, ensuring it reflects your environment ii. Prepare a worship 
ceremony that includes objects/symbols important to these people, (to be used in the 
ceremony)  iii. A chant and simple dance which illustrates the beliefs and fears of your 
people.  (Note: The ceremony will not include actions, words or symbols intended to bring 
harm to others)  iv. The ceremony should include a ritual reflecting some aspect of your 
People’s beliefs.  (60 minutes) 
Time should be allotted for these worship ceremonies to be presented over the next week.  

  
Student Achievement 
The expectations MSV.02, DLV.04 and DL3.03 will be evaluated through completion of the 
questions pertaining to rites of passage. Performance rubrics may be found at any of the following 
websites:  http://www.proteacher.com/020061.shtml  or http://www.elm.maine.edu/  or 
http://www.phschool.com/professional_development/professional_library/alternative_assessment. 
The journal questions address the expectation PF1.02B.  The quiz addresses the expectation 
RB3.01.  The group presentation addresses the intent of expectations RBV.03, PFV.02 and 
PFV.01B. 
 
Accommodations   
Pair students with language or academic difficulties with students who are able to help with 
comprehension of rites of passage questions and the worship ceremonies.  The quiz should be 
modified to meet individual learning styles.  Enrichment activities could include an investigation 
of ritual and worship in a particular Aboriginal community. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 

Resources 
Brodd, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T) 
Chapter 2 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: Maxwell 

Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K, S)     

Internet 
Native Links Sources http://www.kstrom.net.isk/linkpage.html 
Approach to Aboriginal Cultural Landscapes: http://www.parkscanada.gc.ca/aborig/main_e.htm 
Native Storytelling: http://www.civilization.ca/membrs/fph/storytel/introeng.html 
Canadian Museum of Civilization: http://www.civilization.ca 
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Native Culture: www.nativeculture.com 
Native Links: www.nativeweb.org 
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Activity  #8  Beliefs (Creed)  & Moral Code 
Time 75 minutes 
Description 
A simulation activity leads students to examine the meaning and development of moral code and 
creed.  
 

Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE2b Reads, understands and uses written materials effectively 
CGE3b Creates, adapts, evaluates new ideas in light of the common good 
Strands Exploring Religious Beliefs, Profession of Faith, Christian Moral Development  

Overall Expectations 
RBV.02 Explain the nature of several significant beliefs from each of the religions studied 
CMV.01 Demonstrate an understanding of the role morality plays in the human search for 
meaning 
CMV.02 Explore the importance of moral codes in daily living for people of faith 
Specific Expectations 
RB2.01 Define the terms belief, faith, tradition, and ritual, and be able to relate these to the 
religions studied 
PF3.02B Analyze the significance of creed statements for religious traditions 
CM1.01B Demonstrate an understanding of the role morality plays in the human search for 
meaning and purpose 
CM1.02B Identify the importance of moral codes for religious living 
CM3.01B Recognize the importance of moral living in the human search for meaning and 
purpose 
CM3.02B Appreciate the role moral codes play in religious worldviews 
 
Planning Notes  
Teacher prepares an example of a stranded group of people for a simulation activity, e.g., Alive by 
Piers Paul Ried or Robinson Crusoe by Daniel Defoe.  A legend or myth should also be prepared, 
(see Trafford, pages 2 –9) Definitions of moral code and creed should also be prepared. 
 
Prior Knowledge Required  None 
 

Teaching/Learning Strategies 
1. Teacher Directed  Teacher retells a story of a group of people who have survived a tragedy 

and as a result are now lost. Teacher directs the class to imagine they are the survivors.  
(Include such parameters as: some are injured; there is a limited amount of food; little hope 
for early rescue; supplies such as clothing, blankets etc. are minimal).  Without teacher 
intervention, the students must decide through group consensus 10 rules to live by.  These 
rules are to written on the board.  (5 minutes) 

2. Whole Class  The students discuss their situation and arrive at the 10 rules they need in order  
survive their environment.  (15 minutes) 

3. Whole Class Teacher asks the following questions to de-brief: Did everyone feel heard?   
Did you decide on a leader? If so, how?  What criteria did you use to create rules?  (i.e., 
environment).  In retrospect, would you change any of the rules?  Why?  What would these 
rules tell us about what you believe?   (15 minutes) 
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4. Group Work  In pairs students read a legend or myth of Aboriginal people, (e.g., Trafford, 
pages 2 – 9). Based on the reading, list 5 beliefs of the tribe.  What rules might the tribe have 
to follow as a result of these beliefs?  Be specific and avoid negatives.  These beliefs and 
rules are to be displayed on chart paper.  (20 minutes) 

5. Teacher Directed Teacher receives charts and asks for clarification if needed.  Differences  
and common elements are noted.  The terms moral code and creed are introduced and 
defined. Teacher explains how the rules we live by are influenced by our belief systems. (20 
minutes) 

  
Student Achievement 
Expectations RBV.02 and PF3.02B are met through students’ study of Native legends and myths. 
Expectations RB2.01 and RB3.01 are addressed through teacher notes and subsequent quiz. 
Expectations CMV.01 and CMV.02 are assessed through the student creation of the moral code 
of a Native tribe 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension.  Students capable of enrichment activities research and present various other 
Aboriginal moral codes and creeds. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: Maxwell 

Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K, S) pages 2 - 9   

Bruchac, Joseph. The Native Stories from Keepers of the Earth. Saskatoon. Fifth House 
Publishers. 1991. ISBN 0-92007-76-8. (T, S) 
Read, Piers Paul. Alive. New York: J. B. Lippincott Co. 1974.  ISBN 0-397-01001-X  
Internet 
Canadian Museum of Civilization: http://www.civilization.ca 

Native Culture: www.nativeculture.com 
Native Links: www.nativeweb.org 
 
 
Activity  # 9 Sacred Story 
Time 75 minutes 
Description 
Through the use of creative writing, students are exposed to the concept of sacred story.   
 
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations 
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CGE5g Achieves excellence, originality, and integrity in one’s own work and supports these 
qualities in the work of others 
Strands Exploring Religious Beliefs, Scripture 

Overall Expectations 
RBV.04 Explain the difference between sacred writings and oral teachings, providing specific 
examples from various religions 
Specific Expectations 
RB4.01 Explain the difference between sacred writings and oral teachings 
RB4.03 Describe the importance of sacred writings and oral teachings in the various religions 
studied 
SC2.01B Acknowledge the important role of sacred scriptures and writings in the formation of 
religious identity 
SC3.04B Evaluate the importance of sacred scripture/writings for moral decision making 
 
Planning Notes  
Teacher prepares a reading of a vision quest, (e.g., Brodd, pages 30 – 31).  
 
Prior Knowledge Required  None 
 

Teaching/Learning Strategies 
1. Teacher Directed Teacher asks the class to discuss what they believe about dreams. 

Do they have meaning?  How?  Do they affect your waking life?  The concept of vision quest 
in Aboriginal tradition is explained, i.e., connection between spirit and natural world.  
Teacher reads a vision quest story, (see Planning Notes), and explains how vision quests fit 
into the group’s sacred story.  Clarification of the difference between sacred writings and 
sacred oral teachings is explained, (see Trafford, page 11).   

2. Group Work  Students assemble in their original worship ceremony groups (from Activity #  
7, Session Two).  They reread the description of their People.  They then write a sacred story 
that describes a spiritual encounter experienced by one of their ancestors.  The sacred story 
should address the following:  i. A description the spiritual encounter  ii.  Why the spirit has 
been revealed.  iii.  Inclusion of the use of a totem that fits with the environment of your 
People  iv.  A drawn picture of your People’s totem.  (60 minutes) 
 

Student Achievement 
Expectation RBV.04 is assessed through the creation of their sacred story. 
  
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension and written work.  These students may choose to tape record their story.   An 
enrichment activity involves recreating a vision quest that could be dramatized in class. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 
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Resources 
Print 
Brodd, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T) 
Chapter 2 

Internet 
Approach to Aboriginal Cultural Landscapes: http://www.parkscanada.gc.ca/aborig/main_e.htm 
Native Storytelling: http://www.civilization.ca/membrs/fph/storytel/introeng.html  
Native Storytelling: http://www.adamsheritage.com/silent/silent_years.htm  (Author has used 
information derived from archaeological excavations in an attempt to “put a little flesh on the 
past.”  Each story is available as text on-line, or told as a downloadable story in MP3 format.) 
Canadian Museum of Civilization (storytelling) : 
http://www.civilization.ca/membrs/fph/storytel/introeng 
Bruchac, Joseph. The Native Stories from Keepers of the Earth. Saskatoon. Fifth House 
Publishers. 1991. ISBN 0-92007-76-8. (T, S) 
 
 
Activity  # 10 Interfaith Prayer Service 
Time 150 minutes  
Description 
As a culminating activity, the students prepare and celebrate an interfaith prayer service that 
explores the spirituality implicit in the Aboriginal concern and respect for creation as well as the 
Christian concepts of stewardship and co-creation. 
 

Strand(s) and Expectations   
Ontario Catholic School Graduate Expectations 
CGE5a Works effectively as an interdependent team member 
CGE5e Respects the rights, responsibilities and contributions of self and others 
Strands Exploring the Milestones or Life, Profession of Faith 

Overall Expectations 
ISV.03 Effectively communicate the results of individual or group research 
PFV. 02 Recognize the spiritual dimension implicit in human experience and the created world 
Specific Expectations 
IS1.06 Effectively communicate the results of their research, using a variety of forms and 
methods (e.g., written reports or essays, oral presentations, group presentations) 
PF2.01B Recognize the spiritual dimension implicit in human experience and the created world 
 
Planning Notes  
The teacher reviews past assignments on moral code and creed and sacred story, stressing the 
Aboriginal interdependence on the land.  Contrast this with the secular worldview that often sees 
progress as development at the cost of the environment.  As a result of society’s insatiable 
appetite for more land, traditional Aboriginal ways of life have been slowly eroded, (cite 
examples such as Davis Inlet).  Traditionally, the concept of co-creation has been a part of  
Judeo-Christian theology, however the idea of stewardship will be examined in light of 
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contemporary Church teaching.  The teacher extracts information on stewardship and co-creation 
for students, (see Resources for the Church’s response to environmental issues).   
The second session in this activity requires an appropriate space for the celebration of a student-
created Interfaith Prayer Service.   
 
Prior Knowledge Required 
None 
 

Teaching/Learning Strategies  (Session One) 
1. Whole Class Teacher facilitates class discussion around the following questions: How are we 

destroying the earth’s resources?  How does this affect our environment?  What are we doing 
to alleviate these problems?  (10 minutes) 

2. Individual Work  Teacher distributes prepared readings on Christian stewardship 
(see Planning Notes)  Students identify the terms stewardship, co-creation and the historical 
response of the Church to environmental issues.  (10 minutes) 

3. Group Work  In groups of 3 – 4, students discuss the similarities and differences between 
Aboriginal and non-Aboriginal responses to creation.  (10 minutes) 

4. Teacher Directed Teacher explains the purpose of the Interfaith Prayer Service.  Students  
are expected to:  i. Introduce the issue of environmental destruction   ii.  Find music that 
enhances the prayerful atmosphere   iii.  Create or find symbols which depict our 
connectedness and alienation from nature   iv.  Create petitions reflecting the concerns of 
Aboriginal people   v.  Through prayer, illustrate the Church’s response to the environmental 
crisis (personal and communal)   (40 minutes)     

 
Student Achievement 
 
 
 

Teaching/Learning Strategies  (Session Two) 
Whole Class Final preparations and set-up for the Interfaith Prayer Service, (see Planning  
Notes).  (75 minutes) 
 
Student Achievement 
Sample rubrics for collaborative group process is available at 
http://www.phschool.com/professional_development/professional_library/alternative_assessment.  
This should be expanded to include the expectations for the activity listed above.   
 
Accommodations 
Since this assignment is one of the summative pieces for the course, individual accommodations 
will need to be made in consultation with the responsible Special Education Teacher. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 
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Resources 
Print 
Ahers, J. & Wilt, M.  Christian Justice.  Winona, Minnesota: St. Mary’s Press.  1995.  ISBN 0-88489-330-

8 (T) Chapter 10 

Carden, John.  A World at Prayer: The New Ecumenical Prayer Cycle. Mystic, Connecticut: 
Twenty Third Publications.  1990.  ISBN 0-89622-4279  (T)   
Catechism of the Catholic Church. Ottawa: CCCB Publications Service, 1994.  (CCC § 2415 – 
2417, 2456) (T) 
Williams, Bernard, ed. One World, Many Issues. (Text and Teacher’s Guide).  Cheltenham, England: 

Stanley Thornes (Publishers) Ltd. 1997.  ISBN 0-7487-2981-X  (T) Chapter 4 

Internet 

Approach to Aboriginal Cultural Landscapes: http://www.parkscanada.gc.ca/aborig/main_e.htm 
Native Links Sources http://www.kstrom.net.isk/linkpage.html 
Native Storytelling: http://www.civilization.ca/membrs/fph/storytel/introeng.html  
Canadian Museum of Civilization: http://www.civilization.ca 

Native Culture: www.nativeculture.com 
Native Links: www.nativeweb.org 
Bruchac, Joseph. The Native Stories from Keepers of the Earth. Saskatoon. Fifth House 
Publishers. 1991. ISBN 0-92007-76-8. (T, S) 
Carden, John.  A World at Prayer: The New Ecumenical Prayer Cycle. Mystic, Connecticut: 
Twenty Third Publications.  1990.  ISBN 0-89622-4279  (T) 
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Unit Title: We Listen: Judaism 
Time: 28.5 hours 
 
Unit Description: 
Students explore the beliefs and practices of the Jewish people with an emphasis on the historical 
connection between Judaism and Christianity. The overall course pattern of studying the sacred 
story, creed, moral code and rituals and practices will be the vehicle used to investigate Judaism. 
Students examine how Christianity has interacted with Judaism through reflection on the shared 
history and religious similarities and differences. The practice of student-led prayer service will 
conclude this unit, with prayer focusing on Jewish-Christian relationship and dialogue.  
 
Unit Planning Notes: 
This course was designed without reference to one particular text to allow boards and individual 
schools to use the text that they feel is most appropriate. Teachers will need to locate the specific 
pages from their text for activities requiring text work. Teachers may choose to provide students 
with a glossary of terms regarding Judaism at the beginning of the unit, or they may choose to 
supply students with a list of terms that they will learn throughout the unit. If the teacher chooses 
to give the students only the list of terms it serves as a useful tool for daily recapping of lessons to 
update the list with definitions as a class. The teacher may decide to keep a class list of the terms 
on a board in the classroom to assist students in the creation of their list of definitions. Students 
are required to obtain two current events articles that deal with issues currently facing the Jewish 
community. Teachers may need to assist some students who do not receive the newspaper or 
magazines gain access to school resources. Teachers may need to book a trip to a 
synagogue/temple, the library, or a computer lab to work through the activity around holy places 
and places of worship. Students will continue with the liturgy format that was begun in the first 
unit. It should be noted that this unit encourages teachers and students to use language that is 
reflective of Jewish communities. For example we have encouraged teachers to use the term 
Hebrew Scriptures or better still Tanak rather than “the Old Testament”; Sh’ma rather than 
“Shema”; and God/ Lord rather than “Yahweh”. As with other religions, there is a variance of 
practice among Jews, from those who identify themselves as cultural Jews to those who identify 
themselves as Orthodox, teachers should ensure that students are aware of these differences.  
 
Unit Synopsis: 
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Act. 
# 

Activity 
Title Tim

e 
(min) 

LearningExpectations 
- OCSGEs 
- Overall 
- Specific 

Assessment Tasks 

1 Origins of 
Judaism 

110 CGE 1a, c, h, i, 7e, f, RBV.01, 
(PFV.01-04, .06, 08), RB1.01 
(PF1.03B), RB1.03 (PF2.04B, 
3.06B, PS1.05B), RB1.04 
(SC1.05B, 1.07B, 1.08B), DL4.01 
(PF1.05B, 2.04B, CM1.05B) 

Formative 
teacher 
observation 
Peer/Self 
evaluation 
for group 
work 

- Socratic and 
small group 
lesson on the 
beginning of 
Judaism  

2 Current 
Challenges 
and Issues 
(Media) 

40 CGE 1d, e, h, i, 2a, 3c, d, f, 4a, 6b, 
7e, f, h, DLV.02, DLV.06, ISV.01, 
ISV.02, ISVk.03, DL2.01, DL2.02, 
DL2.03, DL2.04, DL2.06, DL3.05, 
IS1.01, IS1.02, IS1.03, IS1.04, 
IS1.05, IS1.06, IS1.07, FL1.10, 
FL1.12, FL3.06,  

Summative 
Self 
assessment 
and teacher 
evaluation 
using  a 
rubric 

- Research of 
current news 
issues 

3 The God of 
Jewish 
Tradition 

75 CGE 1a, c, h, i, 7e, f, RBV.02 
(SCV.02, CMV.01, 07-09), RB2.02 
(PF2.01B) 

Formative 
Roving 
Conference 

- Group 
discussions on 
image of God 
- Socratic 
lesson on 
Hebrew 
images of God 

4 Beliefs 75 CGE 1a, c, h, i, 7e, f, RBV.02 
(SCV.02, CMV.01, 07-09), DLV.01 
(FLV.06, 11) RB2.01 (PF3.02B, 
03B), RB2.03 (SC1.01, PF1.03), , 
DL1.02 (SC1.03), DL1.03 (PF2.05) 

Formative  
Observation 
during class 
discussion, 
roving 
conference 

- Investigation 
of text and 
note taking 

5 Scripture 75 CGE 1a, c, h, i, 7e, f, RBV.04 
(SCV.04, 05), RB4.01 (SC3.02B), 
RB4.02 (SC3.01B), RB4.03 
(SC1.02, .04B)), RB4.04 (FL3.04B, 
2.07B) 

Formative 
Peer 
feedback on 
student 
reflections 

- Socratic 
lesson on 
Hebrew 
Scriptures  
- Reflective 
activity using 
the Talmud 

6 Religious 
Symbolism 

120 CGE 1a, c, h, i, 7e, f, RBV.02 
(PSV.03, 07), RB2.04 (PS1.02B, 
2.04B), RB3.06 (PS1.01B, 2.01B, 
2.03B, 2.04B, 3.03B) 

Formative  
Observation 
of 
presentations 
- quiz 

- Group work 
to investigate 
symbols and 
present 
information 

7 Holy 
places/ 
Places of 
worship 

75 CGE 1a, c, h, i, 7e, f, RBV.02 
(PSV.03, 07), DLV.01, DLV.04 
(PSV.02), RB3.01(PF3.01B), 
RB3.02 (SC2.03B, PF2.02), 
DL3.01 (PS1.04), DL3.04 
(PS3.01B) 

 Formative 
anecdotal 
feedback of 
students 
research 

- Research 
either through 
interview, 
internet or 
textbook 
methods 
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8 Festivals 150 CGE 1f, h, 2e, 7e, f, RBV.03 
(PSV.03, 07), DLV.01, 
FCV.01(PSV.15), FCV.02 
(PSV.03), FCV.03 (PSV.03), 
FCV.05, RB3.01, RB3.03 
(PS1.01B, .02B), RB3.04 
(PS1.02B), FC1.01 (PS1.04B, 
2.04B), FC1.02 (PS1.02B, 2.01B), 
FC1.03 (PS1.01B), FC1.05 
(PS1.02B), FC1.06 (SC2.03B, 
PS3.01B) 

Formative 
Assessment 
of student 
reflection 
using rubric 

- Group work 
investigation 
of festivals 
and 
presentations 
to peers. 
- Individually 
reflect on a 
religious 
celebration in 
their family. 

9 Stages of 
Life and 
Family 
Life 

30 CGE 1a, d, g, h, i, 2a, 3c, 4a, 6b, c, 
7e, f, RBV.03, MSV.02 (FLV.04), 
MSV.03 (CMV.11), RB4.04, 
MS1.01 (FL1.05B, .09B), MS1.02 
(SC2.03B), MS1.03 (FL1.02B, 
04B, 3.05B), FL1.06, FL1.08 

Formative 
Check for 
completion/ 
accuracy of 
notes 

- Text 
investigation 
and note 
making 

10 Daily Life 150 RBV.03 (FLV.05, 06), DLV.03 
(CMV.02, FLV.07-09), DLV.04 
(PSV.01), RB3.02 (SC2.02B, 
PF2.02B),RB4.04 (PF2.06B, 
FL1.07B, 3.04B) , DL3.01 
(PS1.04), DL3.03 (PF3.01B), 
FL1.06B, FL1.08B 

Formative 
Teacher 
observatio
n during 
discussion 
or readings 
and 
creation of 
board note 

- Students will 
read articles 
and participate 
in class 
discussions 
- note making 
on the practice 
of Judaism in 
everyday life 

11 The 
Holocaust 

705 CGE 1a, c, h, i, 7e, f,  
DLV.02, DLV.06, FCV.03, 
RB1.03, DL2.01, DL2.02, DL2.03, 
FC1.05 

Formative 
Teacher 
Observation 
of reflective 
discussions, 
Peer 
feedback of 
students 
reflections on 
the video 
Anecdotal 
feedback on 
student 
artwork 

- Students will 
view the video 
Schindler’s 
List, and 
complete pre- 
and post 
reflective 
activities 

12 Ecumenica
l Prayer 
Service 

30 CGE 1f, PS3.02, FL3.01 Formative 
assessment 
of 
preparation 
for liturgy 

- Student lead 
class liturgy 



 

 70 

13 Unit Test 75 CGE 1d, e, h, i, 2a, 3c, 4a, 6b, 7e, f, 
RBV.01, RBV.02,RBV.03, 
RBV.04,  DLV.01, DLV.03, 
DLV.04, FCV.02, FCV.03, 
FCV.05, MSV.02, MSV.03, 
RB1.01, RB1.03, RB1.04, RB2.01, 
RB2.02, RB2.03, RB2.04, RB3.01, 
RB3.02, RB3.03, RB3.04, RB3.06, 
RB4.01, RB4.03, RB4.04, DL1.02, 
DL1.03, DL3.01, DL3.03, DL3.04, 
FC1.01, FC1.02, FC1.03, FC1.05, 
FC1.06, MS1.01, MS1.02, MS1.03, 
FL1.06, FL1.08,  

Summative – 
Paper and 
Pencil test 

- Students 
demonstrate 
knowledge 
and skills 
attained 
during the unit 

 

Sets of Activities 
 
Activity #1: Origins 
Time:  110 minutes 
 
Description: In this activity students will investigate the origins of Judaism through an 
examination of the patriarchs, twelve tribes of Israel, and an historical timeline.  
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1a, c, h, i, 7e, f 
Strands: Exploring religious beliefs, Religion and Daily Life 
Overall Expectations:  
RBV.01 Identify the origins of various religions. (PFV.01-04, PFV.06-08) 
Specific Expectations:  
RB1.01 Describe, for one or more religious traditions, the historical and geopolitical stage on 
which the specific religion emerged. (PF1.05B) 
RB1.03 Recount in their own words some significant episodes from the history of each of the 
religions studied. (PF2.04B, PF3.06B, PS1.05B) 
RB1.04 Compare and contrast the origins, development, and roles of the founders and reformers 
of several religions. (SC1.05B, SC1.07B, SC1.08B) 
DL4.01 Demonstrate an understanding of the global dissemination of various religions. 
(PF1.05B, PF2.04B, CM1.05B)  
 
Prior Knowledge and Skills: 
Students must possess research skills. 
 
Planning Notes: 
Teachers may choose to provide students with a glossary of terms regarding Judaism at the 
beginning of the unit, or they may choose to supply students with a list of terms that they will 
learn throughout the unit. If the teacher chooses to give the students only the list of terms it serves 
as a useful tool for daily recapping of lessons to update the list with definitions as a class. The 
teacher may decide to keep a class list of the terms on a board in the classroom to assist students 
in the creation of their list of definitions. Teachers should refer to teacher reference sheets on 
Jewish history from 70C.E. - 1987 and create a Socratic lesson for students on the history with a 
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question sheet or guide to summarize the lesson content. Teachers should help students make 
connections between the Exodus and the Diaspora.  
Connection to Catholicism: The roots and origins of Judaism are also those of Catholicism 
 
Teaching/ Learning Strategies: 
1. Whole Class: The teacher provides students with a glossary of terms or a list of terms that 

they are going to define as the unit progresses. (10 minutes) 
2. Whole Class: The teacher will deliver a lesson on the history of Judaism from the time of 

Abraham to present day using the provided reference material. A board note should be 
created or students should take notes of the lesson, depending on class make-up. (35 minutes) 
(Appendices 2.1, 2.2, 2.3) 

3. Small Groups: Each group will be assigned one of the tribes of Israel, and given a large 
sheet of chart paper, markers, a map of the Israelite tribal division of Canaan (Religions on 
File 5.06), and a sheet of symbols of the tribes (Religions on File 5.04). Each group will draw 
a map on their chart paper and indicate the location of their tribe, label it with the name of the 
tribe and draw the symbol of the tribe within the tribal boundaries. Students will display their 
maps around the room, and the teacher can reiterate that it is from these 12 tribes that the 
Jewish tradition began. (65 minutes) 

 
Student Achievement: 
Formative: Teacher observations of the students updating the list of terms, and correct 
completion of their notes on history of Judaism and maps.  
Formative: Peer and self-evaluation on the completion of the group work to be used as a concrete 
example for learning skill assessment (if strategy #3 is completed)  
 
Accommodations: 
The glossary of terms may be provided for some students already completed. Teachers may need 
to provide photocopies of personal notes or simplified versions of notes for some students. 
Groups should be selected to ensure multi-levels of abilities and variety of learning styles and 
intelligences, if strategy #3 is completed. As an extended activity, some students may be 
encouraged to further research the Tribes of Israel. Special attention should be given to ensure 
that the needs of students on IEPs are being met. 
 
Resources: 
Religions on File, Judaism, pp. 5.04 and 5.06  
Student text 
 
Appendices: 
2.1 - Teacher reference of Jewish History 
2.2 - Timeline 
2.3 - Family Tree 
 
 
Activity #2: Current Challenges/ Issues 
Time:  40 minutes 
 
Description: 
Independently, students will investigate and reflect upon current issues in Judaism.  
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1d, e, h, I, 2e, 3c, d, f, 4a, 6b, 7e, f, h 
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Strands: Exploring Religious Beliefs, Religion and Daily Life, Research and Inquiry Skills, 
Family Life 
Overall Expectations:  
RBV.03 Relate the practices and rituals of religion to the lives of individuals.  (FLV.05, FLV.06) 
DLV.02 Explain the impact of prejudices associated with, and misconceptions about, various 
religions, beliefs, and traditions. (FLV. 06, FLV.11) 
DLV.06 Analyse two or more of the global effects of the religion. (CMV.05, 06) 
ISV.01 Distinguish between fact and opinion, belief and religion, theory and practices in the 
context of the study of religion 
ISV.02 Demonstrate the knowledge and skills necessary to use a variety of research 
methodologies in the study of religion 
ISV.03 Effectively communicate the results of individual or group research 
Specific Expectations:  
RB3.05 Critically examine the roles assigned to women by different traditions. (FL1.07, 09) 
RB4.04 Compare and contrast the portrayals of women in the sacred texts of different religions. 
(PF2.05B, FL.09B) 
DL2.01 Describe how misconceptions can influence people’s views of various religions, beliefs, 
and practices. (CM2.01B, 04B,.05B, 3.02B, .08B, FLV.07) 
DL2.02 Demonstrate an understanding of the concepts of prejudice, bias, and discrimination, and 
identify examples associated with various religions, beliefs and practices. (CM2.01B, 04B,.05B, 
3.02B, .08B, FLV.07, FL1.01B) 
DL2.03 Explain the effect of prejudice and discrimination on relationships between persons of 
different faiths, and apply problem-solving strategies to case studies of interreligious conflict.  
(CM2.01B, 04B,.05B, 3.02B, .08B, FLV.07) 
DL2.04 Identify  some areas in which relationships between people of different beliefs, traditions, 
and practices can create conflict. (CM3.02B, FLV.07) 
DL2.06 Analyse the concerns of women regarding their evolving roles in various religious 
institutions, traditions, and practices. (PF2.06B, FL1.07B, FL1.09B) 
DL3.05 Analyse the difficulties that individuals who follow particular religious practices in 
regard to dress, diet, or behaviour may encounter living in Canadian society (e.g. Wearing hijab, 
blood transfusions) (CM2.05B, 3.07B, 3.08B, FL1.06B, 1.07B, 1.09B, 1.11B, 3.06B) 
IS1.01 Formulate appropriate research questions relating to the beliefs or practices of various 
religions (PS3.04B) 
IS1.02 Employ appropriate methods to research such questions in independent and collaborative 
studies 
IS1.03 Use primary and secondary resources appropriately in conducting research  
IS1.04 Employ appropriate interviewing skills in conducting an in-depth interview with an 
individual who has dedicated his or her life to a specific religion or belief system 
IS1.05 Effectively use the Internet or other electronic data-recovery systems as a tool in 
researching various topics in the study of religions 
IS1.06 Effectively communicate the results of their research, using a variety of forms and 
methods (e.g., written reports or essays, oral presentations, group presentations 
IS1.07 Prepare and deliver assignments, using various appropriate technological means 
FL1.10B Identify the root causes of violent behaviour, the requirements for appropriate 
psychological and spiritual healing, and the sources of help which are available. 
 
 
Prior Knowledge and Skills: 
Research skills 
 
Planning Notes: 
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This assignment is to be submitted at the end of the unit. Depending on the students in a class, the 
teacher may need to book some time in the Resource Centre or Library, or otherwise assist 
students in acquiring articles. The teacher may need to direct students regarding topics they can 
research, and may wish to direct them toward some of the Family Life issues.  
 
Teaching/ Learning Strategies: 
1. Individual: Students will research and select two articles dealing with current issues in 

Judaism. Topics may include the conflict between Israel and Palestine, the role of women in 
Judaism, current evidence of anti-semitism or hate crimes. Students will then write a brief 
explanation of the article and a reflection for each. 

 
Student Achievement: 
Summative: Evaluation of the assignment using a rubric (appendices 2.4 and 2.5) 
 
Accommodations: 
Some students will benefit by having the number of articles to locate adjusted to better suit their 
abilities. As well, some may need to have articles summarized for them or read to them. Students 
may also select television news stories or current news items from shows such as “20/20” or “60 
Minutes” if this suits their abilities better. Student responses may vary, including audiotaped 
responses or pictorial responses as required. Some students may work in pairs for this assignment. 
Special attention should be given to ensure that the needs of students on IEPs are being met. 
 
Resources: 
Selected articles if needed 
 
Appendices: 
2.4 - Research assignment  
2.5 – Research Assignment rubric 
 
 
Activity #3: God of Jewish tradition 
Time:  75 minutes 
 
Description:  In this activity students will investigate the Jewish understanding of God. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1a, c, h, i, 7e, f 
Strands: Exploring religious beliefs 
Overall Expectations:  
RBV.02 Explain the nature of several significant beliefs from each of the religions studied. 
(SCV.02, CMV.01, 07-09) 
Specific Expectations:  
RB2.02 Demonstrate an understanding of the perceived nature and role of the supernatural in 
various religions. (PF2.01B) 
 
Prior Knowledge and Skills: 
Bible search skills 
 
Planning Notes: 
Students will each need a bible. 
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Connection to Catholicism: Image of God found in Hebrew Scriptures is also reflected in 
Catholic belief and practice.  
 
Teaching/ Learning Strategies: 
1. Small Group: Students will discuss the images of God that they are aware of, this may 

include having groups illustrate their images using magazines, drawings or roll plays. (30 
minutes) 

2. Whole Class: The teacher will summarize the nature of God/ Yahweh in Jewish belief 
through the use of an overhead note. (25 minutes) (Appendix  2.6 ) 

3. Individually: Students will complete the “God of the Hebrew Scriptures” word search. (20 
minutes) (Appendix 2.7) 

 
Student Achievement: 
Formative: Roving conference while students are discussing images of God, and again when 
students are working on the word search 
 
Accommodations: 
Teacher may provide some students with a photocopy of notes on God/ Yahweh. Special 
attention should be given to ensure that the needs of students on IEPs are being met. 
 
Appendices: 
2.6 - Overhead note 
2.7 - “God of the Hebrew Scriptures” word search activity 
 
 
Activity #4: Beliefs  
Time:  75 minutes 
 
Description: Students will become familiar with significant beliefs of the Jewish faith through a 
summary activity of the concepts of monotheism, Sh’ma, Sabbath, Jews as a Chosen people and 
the major branches of Judaism.  
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1a, c, h, i, 7e, f 
Strands: Exploring religious beliefs, Religion and Daily Life 
Overall Expectations:  
RBV.02 Explain the nature of several significant beliefs from each of the religions studied. 
(SCV.02, CMV.01, 07-09) 
DLV.01 Demonstrate an understanding of religions whose beliefs and practices accommodate a 
range of commitment from strict observance to liberal compromise. (FLV.06, 11) 
 
Specific Expectations:  
RB2.01 Define the terms belief, faith, tradition and ritual and be able to relate these to the 
religions studied. (PF3.02B, 03B) 
RB2.03 Identify sacred beliefs from a variety of religions and explain any commonalties. 
(SC1.01B, PF1.03B) 
DL1.02 Identify specific differences and interpretation of belief within religious communities. 
(SC1.03) 
DL1.03 Explain how variations in practice can cause divisions within a religion or religious 
communities. (PF2.05) 
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Planning Notes: 
Teachers will need locate the information needed for this activity within the text that the class is 
using, and supplement with outside resources if necessary. 
Connection to Catholicism: Jesus refers to the Sh’ma in Matthew22: 34-40. 
 
Teaching/ Learning Strategies: 
1. Individually: Students will use their text books to create summary notes on the following 

central beliefs of Judaism: (25 minutes) 
a) creed/ Sh’ma 
b) monotheism 
c) Sabbath 
d) Jews as a Chosen people 
 

2. Individually: Students will complete a chart (Appendix 2.8) comparing the three main 
branches of Judaism (Orthodox, Conservative, and Reform) using information from their 
texts. (35 minutes)  

3. Whole Class: The teacher will lead the class in a discussion of the central beliefs and the 
divisions within Judaism. The teacher may create an overhead of the Three Branches of 
Judaism (Appendix 2.9) for students to fill in any gaps in their own charts. (15 minutes) 

 
Student Achievement: 
Formative: Check for accuracy and completion of notes through roving conference and class 
discussion. 
 
Accommodations: 
Students may work in pairs to complete textbook work. Some students may be given point form 
notes to help complete the text book assignments. The number of terms to be defined may be 
decreased or shared between students.  As an extension some students could define more terms or 
research in more detail the branches of Judaism. Special attention should be given to ensure that 
the needs of students on IEPs are being met. 
 
Resources: 
Student text 
 
Appendices: 
2.8 - Branches of Judaism Blank Chart 
2.9 - Branches of Judaism Overhead Chart (teacher reference) 
 

 

Activity #5: Scripture 
Time:  75 minutes 
 
Description:  
In this activity students will review the content, origins and nature of the Hebrew Scriptures 
(Tanak), as well as reflect upon some of the sayings from the Talmud. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1a, c, h, i, 7e, f 
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Strands: Exploring religious beliefs 
Overall Expectations:  
RBV.04 Explain the difference between sacred writings and oral teachings, providing specific 
examples from various religions. (SCV.04, SCV.05) 
 
Specific Expectations:  
RB4.01 Explain the difference between sacred writings and oral teachings. (SC3.02B) 
RB4.02 Identify and interpret the significance of specific passages from sacred writings or oral 
teachings from various religions. (SC3.01B) 
RB4.03 Describe the importance of sacred writings and oral teachings in the various religions 
studied. (SC1.02B, SC1.04B) 
RB4.04 Compare and contrast the portrayals of women in the sacred texts of different religions. 
(FL3.04B, FL2.07B) 
 
Planning Notes: 
The teacher will need to prepare a note for students on the content and inspired nature of the 
Hebrew Scriptures (Tanak) and the Talmud. As with Christianity, there is a wide variety of 
understanding and belief when it comes to interpreting Scriptures, from a literal interpretation to a 
more contextual interpretation. Students should be aware that there is not one Jewish belief in this 
area, but many. 
Connection to Catholicism: Christianity and Judaism share the Hebrew Scriptures (Old 
Testament) as sacred, inspired texts. 
 
Teaching/ Learning Strategies: 
1. Whole Class: Socratic lesson on the origins and inspired nature of the Hebrew Scriptures and 

Talmud (Appendix 2.10). In this lesson, the teacher should review the oral tradition and the 
role it played in the formation of the Hebrew scriptures. Students will copy a note created 
from the lesson. (30 minutes) 

2. Individually: Students will read the “Wisdom of the Talmud” (Great Religions of 
the World: Teaching Manual, pg. 121) and complete activity. Answers will be 
shared in small groups for feedback and discussion. (30 minutes)  

 
Student Achievement: 
Formative: Peer feedback on the reflections on the Talmud. 
 
Accommodations: 
The teacher may need to photocopy notes for some students. The number of readings from the 
Talmud may be reduced. As an extension, some students may go to the Talmud to select their 
own verses to reflect upon. Other accommodations as outlined in student IEPs should be 
identified and implemented. 
 
Resources: 
Fritsch, Carla E., James Hogan and Roberta Ann Leskey, CSB. Hebrew Scriptures: Growing in 
Faith, Teacher’s Manual. The Center for Learning, Villa Maria, PA, 1996. ISBN 1-56077-466-5,  
(pp. 3-14) 
Fritsch, Carla E., James Hogan and Roberta Ann Leskey, CSB. Hebrew Scriptures: Growing in 
Faith, Student Text, The Center for Learning, Villa Maria, PA, 1996. ISBN 1-56077-465-7 (pp. 
13-19) 
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Joseph Stoutzenberger: “The Wisdom of the Talmud”, Great Religions of the 
World: Teaching Manual, (pg. 121) 
 
Appendices:  
2.10 - “Jewish Scriptures - Information sheet” 
 
 
Activity #6: Religious Symbolism 
Time:  90 minutes 
 
Description: Students will investigate in groups, the historical significance and current use of 
various symbols in Judaism. Groups will present their findings to their peers. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1a, c, h, i, 7e, f 
Strands: Exploring religious beliefs 
Overall Expectations:  
RBV.02 Explain the nature of several significant beliefs from each of the religions studied.  
(PSV.03, PSV.07) 
 
Specific Expectations:  
RB2.04 Describe some of the symbols of the various religions, and explain how and when they 
are used. (PS1.02B, PS2.04B) 
RB3.06 Demonstrate an understanding of the connections between symbols and practices in 
specific religions. (PS1.01B, PS2.01B, PS2.03, PS2.04, PS3.03) 
 
Prior Knowledge and Skills: 
Students should be proficient in co-operative learning skills as well as presentation skills 
 
Planning Notes: 
The teacher will need to choose the symbols that their class will focus on and locate appropriate 
resources for the students and make copies if necessary for each group. Most information can be 
found in the textbook but using a variety of resources will help students build research skills. 
Connection to Catholicism: Students will move from symbols in secular culture, to familiar 
Christian symbols, to Jewish symbols. Teachers can reinforce the importance of symbols and 
symbolism in Christianity and all religious traditions.  
 
Teaching/ Learning Strategies: 
1. Whole class: Teacher will lead the class in a discussion on the importance of symbols in our 

lives. The teacher will draw examples from current culture e.g. Nike, McDonald’s and 
examples of Christian symbols e.g. crucifix, dove to illustrate how symbols are used. (20 
minutes) 

2. Small Groups: Students complete assignment regarding their symbol based on their research 
(Appendix 2.11) (60 minutes) 

3. Whole class: Groups will present their findings to the class through use of the chart, and the 
students will copy the information from every group’s charts into their notes. (The teacher 
will supplement student information as required.) (40 minutes) 

 
Student Achievement: 
Formative: Teacher and peer assessment of presentations for knowledge of content using a 
checklist. (appendix 2.12) 



 

 78 

Formative: A quiz (marked by self or peers) will be administered to the whole class to ensure 
understanding of terms and concepts to this point in the unit, at the beginning of the next class.  
Teacher observation of presentations for concrete examples of learning skills. 
 
Accommodations: 
Groups should be selected to ensure multi-levels of abilities and variety of learning styles and 
intelligences. Special attention should be given to ensure that the needs of students on IEPs are 
being met. 
 
Resources: 
Interdisciplinary Unit: World Religions, pp.42-43 
Student text 
Alternate texts that may be available in your school  
Religions of the World Video Series: Judaism 
 
Appendices: 
3.11 - Symbols Chart 
3.12 – Symbols Presentation Checklist 
 
 
Activity #7: Holy Places and Places of Worship 
Time:  75 minutes 
 
Description: Students will work individually to research information regarding holy places and 
places of worship in the Jewish tradition. The teacher will need to decide which approach they 
would like to take depending on the resources available in their school and local area.  
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1a, c, h, i, 7e, f 
Strands: Exploring religious beliefs Religion and Daily Life 
Overall Expectations:  
RBV.02 Explain the nature of several significant beliefs from each of the religions studied.  
(PSV.03, PSV.07) 
DLV.01 Demonstrate an understanding of religions whose beliefs and practices accommodate a 
range of commitment, from strict observance to liberal compromise. 
DLV. 04 Analyze the role of practices and rituals in the daily lives of believers from various 
religious traditions. (PSV.02) 
 
Specific Expectations:  
RB3.01 Explain the difference among ritual, habit and custom using examples of all three from 
various religions. (PF3.01B) 
RB3.02 Compare and contrast the rituals and practices of various religions. (SC2.03B, PF2.02B)  
DL3.01 Demonstrate an understanding of meditation, prayer, fasting and pilgrimage in various 
religious traditions. (PS1.04B) 
DL3.04 Describe the main features of the places of worship of several distinct religions, 
demonstrating knowledge that might be gained by visiting a mosque, synagogue, temple, church 
or meeting house. (PS3.01B) 
 
Prior Knowledge and Skills: 
It will vary depending on the assignment that the teacher chooses. 
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Planning Notes: 
Teachers will need to book either a computer lab, the library, a visit to a local synagogue or 
temple, invite a rabbi or representative from the local Synagogue or Temple to visit the class or 
select passages from various texts or videos. Teachers should only choose to use one of the 
strategies listed and modify the worksheet as required. 
Connection to Catholicism: Shared holy city of Jerusalem. The teacher could encourage 
students to identify events from the Gospels that took place in Jerusalem. 
 

Teaching/ Learning Strategies 
1. Individually: Students will participate in one of the following activities and complete the 

worksheet (appendix 2.13). (75 minutes) 
 
Option 1: Students will complete a virtual tour using the internet of key religious sites for 
Judaism and a synagogue or temple, and complete a worksheet using the information that they 
gather. 
Option 2: Students will visit a synagogue or temple, and complete a worksheet using the 
information that they gather. The students should ask the representative at the synagogue or 
temple for information about the Jewish holy sites in Jerusalem. 
Option 3: A rabbi/representative from the synagogue/temple will visit the class and answer 
student questions about religious sites for Judaism and a synagogue or temple. The students will 
complete a worksheet using the information presented. 
Option 4: Students will complete a research assignment using their textbook and/or video 
resources regarding key religious sites for Judaism and a synagogue or temple. Students will 
complete a worksheet using the information that they gather. 
 
Student Achievement: 
The teacher will collect and formatively assess student work for understanding of expectations.  
 
Accommodations: 
Pair students together with complementary learning styles for Options 1 and 4. Worksheets may 
need to be simplified, or teacher notes with answers supplied to some students. As an extension, 
some students may complete one or more of the options not selected by the teacher. Special 
attention should be given to ensure that the needs of students on IEPs are being met. 
 
Resources: 
Synagogues: 
http://www.jewish.com/search/Synagogues/Synagogue_Weblinks/CANADA/Reform/ 
Directory of Synagogues: http://iamcs.mjaa.org/dir/Canada/ 
Interdisciplinary Unit: World Religions, pg.35 
Religions on File 5.24 and 5.25 
 
Appendices: 
2.13 – Judaism: Places of Worship 
 
 
Activity #8: Festivals 
Time: 150 minutes 
 
Description: Students will work in groups to investigate a festival or religious holiday.  
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Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1 f, h, 2 e, 7e, f 
Strands: Exploring religious beliefs, Exploring festivals, celebrations and memorializations  
Overall Expectations:  
RBV.03 Relate the practices and rituals of religions to the lives of individuals.  (PSV.03, PSV.07) 
DLV.01 Demonstrate an understanding of religions whose beliefs and practices accommodate a 
range of commitment, from strict observance to liberal compromise. 
FCV.01 Evaluate the importance of celebration and memorialization in human experience. 
(PSV.15) 
FCV.02 Describe the major festivals and commemorations of various religions. (PSV.03) 
FCV.03 Demonstration an understanding of the origins of common celebrations and 
commemorations. (PSV.03) 
FCV.05 Differentiate between popular and religious symbolism associated with festivals and 
celebrations derived from various religions.  
 
Specific Expectations:  
RB3.01 Explain the difference among ritual, habit, and custom, using examples of all three from 
various religions.  
RB3.03 Describe the role and significance of fasts and feasts in several religious traditions. 
(PS1.01B, PS1.02B) 
RB3.04 Relate religious practices and rituals to specific historical incidents. (PS1.02B) 
FC1.01 Identify and describe the observances associated with the major festivals, 
commemorations, and celebrations of various religions. (PS 1.04, PS2.04) 
FC1.02 Demonstrate an understanding of the terminology associated with celebration, 
commemoration and festivals in various religions. (PS1.02B, PS2.01B) 
FC1.03 Demonstrate an understanding of the importance of calendars and other cyclical 
calculations in the observance of various religions. (PS1.01B) 
FC1.05 Analyze the diverse origins of symbols associated with specific civil and religious 
festivals, celebrations, and commemorations. (PS1.02B) 
FC1.06 Demonstrate the skills and knowledge necessary to relate symbols, scriptures, and works 
of art, music, or literature to festivals, celebrations and commemorations. (SC2.03B, PS3.01B) 
 
Prior Knowledge and Skills: 
Co-operative group work skills and general research skills. 
 
Planning Notes: 
Teachers will need to gather resources for students to use. The students will use their own 
textbooks as well as other texts that may be available. Teachers must be aware that some students 
will not have had a significant personal religious celebration and should be asked to write about a 
significant family celebration. 
 
Teaching/ Learning Strategies: 
1. Whole class: The teacher will lead students in a discussion of how festivals play an important 

role in religious expression. (20 minutes) 
2. Groups: Students will research one festival/celebration using their textbooks and teacher 

supplied materials. (Yom Kippur, Rosh Hashanah, Purim, Hanukkah, Passover). Students 
will create a poster highlighting the origins, symbols, and activities involved in 
commemorating the celebration/festival.  (60 minutes) 

3. Whole class: Each group will present their findings and students will fill in a chart  
(Appendix 2.14) summarizing all five festivals/celebrations. (60 minutes) 
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4. Individual: Students will choose one religious festival that they celebrate with their family or 
friends and write a reflection on the traditions that are celebrated and on the importance of 
this religious celebration in their family. (10 minutes + homework) 

 
Student Achievement: 
Student reflection will be assessed formatively using a rubric. 
 
Accommodations: 
Groups should be selected to ensure multi-levels of abilities and variety of learning styles and 
intelligences. Some students may complete their reflections using audio or videotapes or through 
pictorial collages or reflections. 
 
Resources: 
Student text 
Interdisciplinary Unit: World Religions, pp.29, 30, 36-38 
World Religions: Reverencing Faith Traditions, pp. 46-49 

Discovering Religions: Judaism, pp.14-29 
Religions on File, p5.27 – 5.29 
Hanukkah Site: 
http://judaism.about.com/religion/judaism/library/holidays/chanukah/bl_chanukah.htm 
Rosh Hashana Sites: http://judaism.about.com/religion/judaism/cs/roshhashanasites/index.htm 
Yom Kippur Sites: http://judaism.about.com/religion/judaism/cs/yomkippursites/index.htm 
Purim Sites: http://judaism.about.com/religion/judaism/cs/purimsites/index.htm 
Passover Sites: http://judaism.about.com/religion/judaism/cs/passover/index.htm 
 
Appendices: 
2.14 - Festivals Chart 
 
Activity #9: Stages of Life and Family Life 
Time:  75 minutes 
 
Description: Students will work in pairs to make brief notes on key life events within the Jewish 
tradition. 
 
Ontario Catholic School Graduate Expectations: CGE 1a, d, g, i, 2a, 3c, 4a, 6b, c, 7e, f 
Strands: Exploring the milestones of life, Family Life 
Overall Expectations:  
RBV .03 Relate the practices and rituals of religions to the lives of individuals. (FLV.05,.06) 
MSV.01 Demonstrate an understanding of common features of individual human development 
across several cultures and historical era. (FLV.01) 
MSV.02 Demonstrate an awareness of the rites of passage of the religions studied. (FLV.04) 
MSV. 03 Demonstrate the skills and knowledge necessary to correlate rituals and beliefs, in 
regard to various religions. (CMV.11) 
 
Specific Expectations:  
MS1.01B Identify the main stages of individual human development as perceived in various 
cultures and religious traditions. (FL1.05B, FL1.09B) 
MS1.02 Identify the origin of various rites of passage and demonstrate an understanding of the 
symbols, art, and literature associated with each. (SC2.01B, .03B) 
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MS1.03 Describe the connection between systems of belief and the celebrations associated with 
various rites of passage. (FL1.02B, FL.04B, FL3.05B) 
FL1.08B Describe the various models of family. 
 
Planning Notes: 
Teachers should locate the necessary information in the textbook. If the teacher chooses to 
present the “Jesus of Nazareth” video he or she will need to preview the video to select 
appropriate scenes depicting Jesus’ birth, circumcision, presentation at the Temple, and death and 
burial.  
Connection to Catholicism: Students will examine examples from Jesus’ life and teachings 
where these events are present. Teachers should remind students that Jesus was a Jew, and would 
have experienced many of these rituals.  
 
Teaching/ Learning Strategies: 
1. In pairs: Students will read appropriate passages and make notes describing the religious 

significance and practice of each of the following; birth/circumcision, bar/bat mitzvah, 
marriage, family structure, and death and burial. (30 minutes) 

2. Individually:  Students will complete an activity in which they examine scriptures for 
evidence of these life events in Jesus’ life (appendix 2.15). Answers will be shared in a class 
discussion, the teacher will also help students to make connections to their own experiences, 
(i.e. bar/ bat mitzvah and Confirmation). (45 minutes) 

3. Optional Activity: The teacher may wish to show selected scenes from the video “Jesus of 
Nazareth” to assist students in understanding the events of Jesus’ life and the context of his 
Jewish upbringing.  

 
Student Achievement: 
Check for completion and accuracy of student notes. 
 
Accommodations: 
The teacher may provide some students with completed charts or partially completed charts to 
assist their learning. The number of religious practices may be limited or expanded depending on 
the ability levels of students. Some students may further research one or more of the practices as 
an extension of learning. Special attention should be given to ensure that the needs of students on 
IEPs are being met. 
 
Resources: 
Student text 
Great Religions of the World, Teaching Manual, pg. 131 
Interdisciplinary Unit: World Religions, pg. 39-40 
Discovering Religions: Judaism, pp. 44- 47 
Ritual Circumcision: http://www.milah.net/ 
Jewish Etiquette: http://beliefnet.com/story/45/story_4549_1.html 
Jewish Family Life: http://www.zipple.com/familyandlifecycles/familyandlifecycles.shtml 
Lifecycle Events: http://collections.ic.gc.ca/art_context/tcycle.htm 
 
Appendices: 
2.15 - Comparison chart between Jewish Family Life and Jesus’ Life 
 
 
Activity #10: Daily Life 
Time:  150 minutes 
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Description: 
Students will investigate Jewish beliefs and the impact that they have on their daily lives.   
Students will read newspaper or internet articles regarding kosher cooking and various Jewish 
practices. Students will also investigate the models of family in the Jewish tradition and the role 
of women within those models. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1d, e, h, i, 2a, 3c, 4a,6b, c, 7e, f 
Strands: Exploring religious beliefs, Religion and Daily Life, Family Life 
Overall Expectations:  
RBV.03 Relate  the practices and rituals of  religion to the lives of individuals.  (FLV.05, 
FLV.06) 
DLV.03 Explain how religious  beliefs, or lack of them, can affect the ways in which individuals 
relate to others and address issues in daily life in Canada. (CMV.02, FLV.07, FLV. 08, FLV.09) 
DLV. 04 Analyze the role of practices and rituals in the daily lives of believers from various 
religious traditions. (PSV.01) 
 
Specific Expectations:  
RB3.02 Compare and contrast the rituals and practices of various religions. (SC2.02B, PF2.02B) 
RB4.04 Compare and contrast the portrayals of women in the sacred texts of different religions. 
(PF2.06B, FL3.04B, FL1.07B) 
DL3.01 Demonstrate an understanding of meditation, prayer, fasting and pilgrimage in various 
religious traditions. (PS1.04) 
DL3.03 Categorize daily rituals employed by various religions. (PF3.01B) 
FL1.06B Identify the essential elements of intimacy, mutuality and trust in all meaningful human 
relationships (family, friendship, romantic) 
FL1.08B Describe the various models of family. 
 
Planning Notes: 
The teacher will choose one of the options presented. Students may research various Jewish daily 
life practices using the internet (the teacher may need to book computer time), or the teacher may 
need to access articles dealing with issues such as kosher cooking or keeping a kosher household, 
and/ or use of a mezuzah. If teachers choose ‘Option 2’ they will need to create the brochure 
assignment and may need to allot more time to this activity. If they choose to show the video, 
teachers will need to preview the video and create a student worksheet that takes the expectations 
into account. 
 
Teaching/ Learning Strategies: 
1. Option 1: Whole Class: The teacher will lead the class in a Socratic lesson on the models of 

Jewish families and the role of women within Judaism. Attention should be drawn to the 
difference in the models within each of the three main branches of Judaism. A board note, or 
student question sheet should be completed as this lesson is delivered. (50 minutes) 

2. Individually: Students will read an article concerning kosher cooking or keeping a kosher 
house and answer the question sheet. (50 minutes) 

3. Individually: Students will read an article on Jewish daily life and identify Jewish beliefs and 
practices. (50 minutes) 

4. Option 2: Small Groups: Students will research the topics of the role of women in Judaism, 
kosher households and daily living using the internet, and demonstrate their learning by 
creating a brochure to teach others about Jewish daily life. (150 minutes) 
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5. Option 3: Whole Class: Students will view the movie “A Stranger Among Us” and complete 
a worksheet. The teacher should employ a “Stop/ Start” method for this video to assist 
students in recognizing elements of family life and to recognize the rituals that are involved.  
(150 minutes) 

 
Student Achievement: 
Formative: Option 1: Answers to the question sheets for all activities should be briefly discussed 
to ensure understanding of learning. 
Formative: Option 2: Students should provide peer feedback regarding the content of the 
brochure. 
Formative: Option 3: Observation during a class discussion following the movie.  
 
Accommodations: 
Number of articles may be limited as needed. Students may work with partners as needed. Some 
students may benefit from receiving photocopies of teacher notes prior to the Socratic lesson on 
models of family and role of women. As an extension, some students may wish to research in 
further detail the role of women in Judaism and heroines of the Hebrew Scriptures. Special 
attention should be given to ensure that the needs of students on IEPs are being met. 
 
Resources: 
Interdisciplinary Unit: World Religions, pg. 32  
Discovering Religions: Judaism, pp. 42-43 
Religions on File, pp. 5.33 and 5.35 
Kosher Food: http://www.kashrus.org/kosher/questions.html 
Food: http://www.zipple.com/food/food.shtml 
Guidelines for the mezuzah: http://www.ahavat-israel.com/torat/mezuza.html 
The role of women: http://www.jewfaq.org/women.htm 
“A Stranger Among Us” video 
 
 
Activity #11: Key Historical Events – The Holocaust 
Time:  495 minutes 
 
Description: 
This activity will be divided into three sections, the first dealing with issues of obedience and 
conformity; the second section will involve teacher supported viewing of Schindler’s List; and the 
third involving a response to the video and to the Holocaust. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1a, c, h, i, 7e, f, 
Strands:  Exploring Religious Beliefs, Religion and Daily Life, Exploring Festivals, Celebrations 
and Memorializations 
Overall Expectations:  
DLV.02 Explain the impact of prejudices associated with, and misconceptions about various 
religions, beliefs and traditions 
DLV.06 Analyse two or more of the global effects of religion 
FCV.03 Demonstrate an understanding of the origins of common celebrations and 
commemorations 
Specific Expectations:  
RB1.03 Recount in their own words some significant episodes from the history of each of the 
religions studied (PF2.04B, 3.06B, PS1.05B) 
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DL2.01 Describe how misconceptions can influence people’s views of various religions, beliefs 
and practices (PF2.03B) 
DL2.02 Demonstrate an understanding of the concepts of prejudice, bias, and discrimination, and 
identify examples associated with various religions, beliefs and practices (FL1.01B, CM3.08B) 
DL2.03 Explain the effect of prejudice and discrimination on relationships between persons of 
different faiths, and apply problem-solving strategies to case studies of interreligious conflict 
(FLV.07) 
FC1.05 Analyse the diverse origins of symbols associated with specific civil and religious 
festivals, celebrations and commemorations 
Prior Knowledge and Skills: 
A general knowledge of the Jewish experience in Europe to this point in history (activity 1). 
 
Planning Notes: 
This activity is divided into three sections, previewing of the movie Schindler’s List, viewing the 
video and post viewing. The video is 3 hours and 17 minutes long, but extra time has been 
allotted to that part of the activity to allow teachers to periodically stop the video to ensure 
student understanding of events and possible discussion regarding the graphic nature of some of 
the scenes in the movie. Teachers are encouraged to pre-warn students of these scenes so they are 
able to better process the information.  
 
Teaching/ Learning Strategies: 
Session 1 (115 minutes) 
1. Whole Class: Review the “Ladder to Institutional Discrimination” (appendix 2.16).  (15 

minutes) 
2. Whole Class: In a Socratic lesson the teacher helps students make connections between the 

Ladder of Institutional Discrimination and the treatment of Jews in Germany, (refer to 
activity 1). The teacher will help students to recognize how the Jews were de-personalized as 
a result of the stereotypes and prejudices that the Jews experienced. (25 minutes) 

3. Small Group: In groups of 3-4, students will discuss the reflective questions from Facing 
History and Ourselves: A Guide to the film ‘Schindler’s List’ (pg. 18), (appendix 2.17). 
Answers will be brought back to the larger group for whole class discussion. (35 minutes) 

4. Individually: Students will read “Conformity, Obedience and Choice” (Reading 3) from 
Facing History and Ourselves: A Guide to the film ‘Schindler’s List’ (pp. 17-18). In a follow 
up discussion, the teacher will help students make connections between the study and the 
treatment of Jews during the Holocaust. (30 minutes) 

 
Session 2 (300 minutes) 
1. Whole Class: The teacher will review with students some of the key events in the Holocaust 

that are reflected in the video using Facing History and Ourselves: A Guide to the film 
‘Schindler’s List’ (p. 31).  (30 minutes) 

2. Whole Class: Students view the video “Schindler’s List”, guided by their teacher (stopping 
to explain events as required) (225 minutes) 

3. Individually: Students will complete the reflective questions for the video (appendix 2.18) 
and share answers in small group, and then with the larger class. NOTE: These questions 
should be distributed and reviewed with students prior to viewing the video. (45 minutes) 
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Session 3 (290 minutes) 
1. Small Groups: Students will examine various roles that people had during the Holocaust as 

seen in Schindler’s List (i.e. victim, bystander, perpetrator, hero) See Facing History and 
Ourselves: A Guide to the film ‘Schindler’s List’ pp. 43-57 for possible selections. Groups 
will informally report to their peers how the various people responded to the evacuation of 
the ghettos. (75 minutes) 

2. Whole Class: The teacher will lead the class in a discussion on the aftermath of the 
Holocaust, focusing on how the Holocaust has been remembered through history.  (45 
minutes) 

3. Individually: Students will create an artistic response (visual) to the video or to the readings 
on the Holocaust. Responses could include painting a picture or creating clay sculptures to 
commemorate the Holocaust. (See United States Holocaust Memorial Museum: 
http://www.ushmm.org and Facing History and Ourselves – Holocaust Education: 
http://www.facinghistory.org, or other websites for examples).  Students will explain in small 
groups, or whole class their choices of symbols and images in their artwork.  (170 minutes + 
extra time on own if needed) 

 
Student Achievement: 
Formative: Teacher observation of ‘Session 1’ reflective questions and discussion 
Formative: Peer feedback during student sharing of thoughts, reactions to the video in small 
groups in ‘Session 2’ 
Formative: ‘Session 3’ - Anecdotal feedback to student artwork and explanations of their work. 
 
Accommodations: 
Some students will benefit from receiving information prior to lessons to aid in their 
understanding during discussions. Reading may be shortened, or the number of activities reduced 
to allow for various abilities. Artwork may be displayed throughout the school or community. For 
extensions, students may be encouraged to read novels such Elie Wiesel’s Night, or Lois Lowry’s 
Number the Stars. Special attention should be given to ensure that the needs of students on IEPs 
are being met. 
 
Resources: 
Facing History and Ourselves: A Guide to the film ‘Schindler’s List’ (pdf. File available to 
download using Adobe Acrobat from www.facinghistory.org) 
A Teacher’s Guide to the Holocaust: http://fcit.coedu.usf.edu/holocaust/ 
Holocaust: Auschwitz Birkenau: http://www.nizkor.org/hweb/camps/auschwitz/ 
Yad-Yashem – Holocaust Martrys and Heroes Site: http://www.yad-vashem.org.il 
United States Holocaust Memorial Museum: http://www.ushmm.org 
Facing History and Ourselves – Holocaust Education: http://www.facinghistory.org 
CD-ROM - Survivors: Testimonies of the Holocaust (Survivors of the Shoah Visual History 
Foundation) 
 
Appendices: 
2.16 - Ladder to Institutional Discrimination  
2.17 - Reflective questions 
2.18 - Schindler’s List Reflective Questions 
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Activity #12: Interfaith Prayer Service 
 
Time: 30 minutes 
 
Description: 
Students will participate in a student lead, interfaith Christian prayer in the form of Jewish 
tradition, focusing on Jewish-Christian relationship and dialogue. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1f 
Strands: Profession of Faith, Family Life 
Overall Expectations:  
Specific Expectations:  
PS3.02B Plan and organize thematic readings using materials from various faith traditions 
FL3.01B Explain the significance of prayerful and critical reflection in the development of 
realistic self-understanding 
 
Prior Knowledge and Skills: 
Planning and organizing a class prayer service 
 
Planning Notes: 
Students responsible for this unit’s prayer service will prepare the prayer service on their own 
time, based on the structure agreed upon in unit 1.  
 
Teaching/ Learning Strategies: 
1. Whole Class: Students will participate in a peer led prayer service focusing on Jewish-

Christian relationship and dialogue (30 minutes) 
 
Student Achievement: 
Students will be assessed using a checklist (appendix 2.19) on preparation for leading the prayer 
service and in their ability to make connections to themes and topics discussed throughout the 
unit. 
 
Accommodations: 
Groups should be selected to ensure multi-levels of abilities and variety of learning styles and 
intelligences. Special attention should be given to ensure that the needs of students on IEPs are 
being met. 
 
Resources: 
Various liturgy resources 
Bible 
Talmud 
 
Appendices: 
2.19 Liturgy Checklist 
 
Activity #13: Unit Summative Test 
 
Time: 75minutes 
 
Description: 
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Students will demonstrate their learning from the unit in a one period, written test. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1d, e, h, i, 2a, 3c, 4a, 6b, 7e, f, 
Strands: :  Exploring Religious Beliefs, Religion and Daily Life, Exploring Festivals, 
Celebrations and Memorializations 
 
Overall Expectations:  
RBV.01 Identify the origins of various religions. (PFV.01-04, PFV.06-08) 
RBV.02 Explain the nature of several significant beliefs from each of the religions studied. 
(SCV.02, CMV.01, 07-09) 
RBV.03 Relate the practices and rituals of religion to the lives of individuals.  (FLV.05, FLV.06) 
RBV.04 Explain the difference between sacred writings and oral teachings, providing specific 
examples from various religions. (SCV.04, SCV.05) 
DLV.01 Demonstrate an understanding of religions whose beliefs and practices accommodate a 
range of commitment from strict observance to liberal compromise. (FLV.06, 11) 
DLV.03 Explain how religious beliefs, or lack of them, can affect the ways in which individuals 
relate to others and address issues in daily life in Canada. (CMV.02, FLV.07, FLV.08, FLV.09) 
DLV.04 Analyze the role of practices and rituals in the daily lives of believers from various 
religious traditions. (PSV.02) 
FCV.02 Describe the major festivals and commemorations of various religions. (PSV.03) 
FCV.03 Demonstrate an understanding of the origins of common celebrations and 
commemorations. (PSV.03) 
FCV.05 Differentiate between popular and religious symbolism associated with festivals and 
celebrations derived from various religions.  
MSV.02 Demonstrate an awareness of the rites of passage of the religions studied. (FLV.04) 
MSV.03 Demonstrate the skills and knowledge necessary to correlate rituals and beliefs, in 
regard to various religions. (CMV.11) 
Specific Expectations:  
RB1.01 Describe, for one or more religious traditions, the historical and geopolitical stage on 
which the specific religion emerged. (PF1.05B) 
RB1.03 Recount in their own words some significant episodes from the history of each of the 
religions studied. (PF2.04B, PF3.06B, PS1.05B) 
RB1.04 Compare and contrast the origins, development, and roles of the founders and reformers 
of several religions. (SC1.05B, SC1.07B, SC1.08B) 
RB2.01 Define the terms belief, faith, tradition and ritual and be able to relate these to the 
religions studied. (PF3.02B, 03B) 
RB2.02 Demonstrate an understanding of the perceived nature and role of the supernatural in 
various religions. (PF2.01B) 
RB2.03 Identify sacred beliefs from a variety of religions and explain any commonalties. 
(SC1.01B, PF1.03B) 
RB2.04 Describe some of the symbols of the various religions, and explain how and when they 
are used. (PS1.02B, PS2.04B) 
RB3.01 Explain the difference among ritual, habit and custom using examples of all three from 
various religions. (PF3.01B) 
RB3.02 Compare and contrast the rituals and practices of various religions. (SC2.03B, PF2.02B)  
RB3.03 Describe the role and significance of fasts and feasts in several religious traditions. 
(PS1.01B, PS1.02B) 
RB3.04 Relate religious practices and rituals to specific historical incidents. (PS1.02B) 
RB3.06 Demonstrate an understanding of the connections between symbols and practices in 
specific religions. (PS1.01B, PS2.01B, PS2.03, PS2.04, PS3.03) 
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RB4.01 Explain the difference between sacred writings and oral teachings. (SC3.02B) 
RB4.03 Describe the importance of sacred writings and oral teachings in the various religions 
studied. (SC1.02B, SC1.04B) 
RB4.04 Compare and contrast the portrayals of women in the sacred texts of different religions. 
(FL3.04B, FL2.07B) 
DL1.02 Identify specific differences and interpretation of belief within religious communities. 
(SC1.03) 
DL1.03 Explain how variations in practice can cause divisions within a religion or religious 
communities. (PF2.05) 
DL3.01 Demonstrate an understanding of meditation, prayer, fasting and pilgrimage in various 
religious traditions. (PS1.04B) 
DL3.03 Categorize daily rituals employed by various religions. (PF3.01B) 
DL3.04 Describe the main features of the places of worship of several distinct religions, 
demonstrating knowledge that might be gained by visiting a mosque, synagogue, temple, church 
or meeting house. (PS3.01B) 
FC1.01 Identify and describe the observances associated with the major festivals, 
commemorations, and celebrations of various religions. (PS 1.04, PS2.04) 
FC1.02 Demonstrate an understanding of the terminology associated with celebration, 
commemoration and festivals in various religions. (PS1.02B, PS2.01B) 
FC1.03 Demonstrate an understanding of the importance of calendars and other cyclical 
calculations in the observance of various religions. (PS1.01B) 
FC1.05 Analyze the diverse origins of symbols associated with specific civil and religious 
festivals, celebrations, and commemorations. (PS1.02B) 
FC1.06 Demonstrate the skills and knowledge necessary to relate symbols, scriptures, and works 
of art, music, or literature to festivals, celebrations and commemorations. (SC2.03B, PS3.01B) 
MS1.01B Identify the main stages of individual human development as perceived in various 
cultures and religious traditions. (FL1.05B, FL1.09B) 
MS1.02 Identify the origin of various rites of passage and demonstrate an understanding of the 
symbols, art, and literature associated with each. (SC2.01B, .03B) 
MS1.03 Describe the connection between systems of belief and the celebrations associated with 
various rites of passage. (FL1.02B, FL.04B, FL3.05B) 
FL1.06B Identify the essential elements of intimacy, mutuality and trust in all meaningful human 
relationships (family, friendship, romantic) 
FL1.08B Describe the various models of family. 
 
Planning Notes: 
Teachers will need to ensure that the format of the unit test is reflective of teaching styles and 
practices throughout the unit. Review should occur 3-5 classes prior to the test to allow for 
students questions and preparation for the test.  
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Teaching/ Learning Strategies: 
1. Individually: Students will write an unit test based on information learned throughout the 

unit on Judaism. 
 
Student Achievement: 
Summative: Student demonstration of knowledge and skills using a written test 
 
Accommodations: 
Since this is a summative activity, the test may need to be modified for some students according 
to their IEPs. For other students an alternate environment may be beneficial to write the test. 
Accommodations may be made as required to the format of the test or the way that information is 
communicated to the teacher, (i.e. some students may require a scribe, may record answers using 
a tape recorder, or may complete the test orally). For other students, more time may be required to 
complete the test. Teachers should review student IEPs prior to administering tests and should 
consult with Special Education teachers for assistance in making accommodations/ modifications 
as needed. 
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Appendix 2.1 
Teacher Reference on European Jewish History  

 
- Jewish history for more than 3500 years has been mobile and global 
- There have been three constant themes that have influenced Jewish cultures/ experiences 

1) They have been a minority and a dispersed people for 2000 years, as a result they 
were very vulnerable 
- no power for self defense or to influence those in power, as such they had to 

learn to survive 
 
2) They were always visible by unique beliefs and practices, this again made the Jews 

vulnerable 
- hostile regulations and requirements often targeted the uniqueness 

 
3) Not just a history of persecution and suffering 

- there were periods of peaceful coexistence and periods when Jews were 
welcomed, relied upon and were successful with others in the communities 

- in times of growth Jews were welcomed to participate and prosper in many 
societies 

- when prosperity waned people looked for a scapegoat and Jews were convenient 
because they were minorities and often the ‘outsiders’ 

 
- Jews never suffered alone because anti-Semitism is a barometer for an unhealthy society, it 

indicates other problems 
- this cycle allowed for Jewish survival in Europe, they were driven out of declining 

communities and welcomed into thriving/ growing ones 
- a tradition of demonization and victimization emerges in such troubled times 
- stereotypes, myths of Jews were widespread even in circles were Jews were not present, for 

example Shakespeare and Dickens 
- Jews settled in Italy, Spain, Middle East during the time of the Roman Empire 
- Feudalism (caste society) in the 1200s provided a time of thriving existence for European 

Jews. They were ‘used’ by Christian community leaders to assist in trading with Muslims, as 
a result they began to establish themselves as bankers and merchants 

- With this rise of feudalism Jews had a special caste, similar to clergy in that they were not 
tied to the land 

- because they were not allowed to own land they became the bankers, and the merchants, a 
middle class as such, when there was no middle class 

- When feudalism declined, tolerance of Jews became intolerance and the Jews  were expelled 
from most of Europe 

- the Jews were expelled from England in 1290 and France in 1305 
- Eastern Europe with Poland in particular was expanding and invited the Jews to live among 

others and practice their religion freely 
- the Black Plague in 1347 brought more scapegoating and the Jews were blamed with 

poisoning the water and were forced to flee, again Poland welcomed them 
- In Poland the Jews had a great deal of autonomy. They were able to develop their own 

distinctive culture with their own language - Yiddish 
- Jewish life thrived until the Polish Kingdom began a long, slow decline and was squeezed out 

by rising powers Prussia, Russia and Austro-Hungary in 1650-1795 when it disappeared from 
the map 

- most Jews ended up in the Russian, Ukraine empires, many others go to Prussia (will become 
part of Germany) 
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Western European Jews 
- Period of Enlightenment – Jews are affected in central Europe as they struggle for 

emancipation and the desire to become citizens in the cities/ countries where they live 
- 1789 – French Revolution – ghettos in Frankfurt are destroyed 
- Jews in France are granted equality/ citizenship 
- Judaism in Europe is changing, members of the Reform and Conservative branches are trying 

to assimilate into the general population 
- 1871 – Germany unifies and Jews are granted citizenship rights 
- 1878 – the term ‘anti-semitism’ begins to appear, Jews are viewed as a race, and therefore 

can never really assimilate into German culture/society 
- 1880s – there emerged anti-semitic parties 
- 1890s – prosperity returns and Jews are again welcomed back into society, begin 

participating in German life  
- 1918 – end of WWI – Germany is a defeated power, experiences shame, humiliation 
- Explanation for losing the war? We were defeated on the home front – by pacifists, socialists, 

Jews – this become embedded in German psyche 
- 1924-26 – burst of German culture, Jews are truly equal partners, given citizenship, Jews are 

hopeful, optimistic – burst of Jewish culture 
- 1929 – Depression – Germany was particularly vulnerable due to war loses, Nazis begin 

ascent to power 
- German Jews suffered the most because they were prominent, but not powerful, they were 

used to mobilize Germany 
- 1935 – Jews lose citizenship in Germany 
- 1938 – Krystallnacht – appropriation of Jewish properties and resources 
 
- Eastern European Jews 
- no enlightenment, there was a lack of hope everywhere 
- Hasidism emerged as a reaction against the hopelessness of society 
- this reaction was to turn inward, focus on the inner spiritual life 
- 1881 – Eastern Europe was sinking into poverty, Jews were being expelled, there were 

government sponsored pogroms, restrictions in residence 
- The Jewish response as Jewish nationalism – in Western Europe Jews said that being Jewish 

was just a religion, in Eastern Europe it became more, an identity, a nation. This was the birth 
of Zionism 

- Jews believed they had to emancipate themselves as an independent nation and return to their 
homeland (Palestine/ Israel) 

- 1890 -1914 – mass emigration of eastern European Jews 
- Approx. 2 million emigrate to primarily to North America 
- at the same time in Eastern Europe there is a cultural renaissance of Hebrew language/ 

literature/ art/ music 
- 1918 – end of war 
- Eastern Europe is a mess – the Russian Revolution in 1917 resulted in Religions being 

forbidden, the Jews had no rights 
- Anti-Semitism and poverty were endemic in many of these countries 
- gates of Emigration slammed shut 
- no more free integration in place for countries like USA, Canada 
- Quotas were established according to pre 1890s ethnic populations and in 1890 there were 

almost no Eastern European immigration to N. America 
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- Jews in Eastern Europe have no where to go and are easily identifiable because they have not 
assimilated into the general population 

 
 
Post WWII 
- the only two surviving geographic branches of Judaism are in Israel and the United States. 
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Appendix 2.3 Abraham’s Family Tree  
 
 

 Abraham Hagar 

Ishmael 

Sarah 

Isaac Rebekah 

Esau
Abraham

 
Jacob Leah and 

concubines Rachel 

Joseph Benjamin 

Dan Reuben 

Nephtali Simeon 

Gad 

Asher 

Issachar Levi 

Judah Zebulun  
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Appendix 2.4 
Judaism Current Issues Research Assignment 

 
 
 The media is a fantastic source for current, controversial and interesting worldwide news. 
World religions are often involved in current issues all over the world and a goal of this course is 
to make you aware of the issues that people face in connection to their religious faith. Judaism is 
often in the news for a variety of issues both here in Canada and elsewhere in the world. You are 
required to find two (2) current articles involving the Jewish religion. Some of the issues that you 
may find involve the conflict in the Middle East, the role of women in Judaism, Holocaust 
memorials, current evidence of anti-Semitism or hate crimes, just to name a few. 
 
  Your article must be current, original (not a photocopy) and from a reputable news 
organization such as a local newspaper, a national newspaper or news magazine. You may use 
newspaper or magazine articles from a print copy or go online to access the articles from the 
news agency for your research. (For example you would go to http://www.globeandmail.com and 
find an article from within the last year.) It is important that you choose two articles about 
different issues, for example you would not choose two articles concerning the conflict in the 
Middle East. When you are going through the article that you have chosen you should highlight 
the key elements of the article. Include the source and date of each article. Each article must be 
neatly mounted and included in your research package. 
 
 For each article you are going to write a brief paragraph summarizing the key points of 
the article.  You will then write a second paragraph that explains how you felt when you read the 
article and what you reactions to the issue are. Explain what prejudices or biases may be a 
contributing factor in the issue. You should reference any knowledge that you have gained during 
the unit to help support your reflection. 
 
  When you are assembling your assignment, be sure to organize the articles with the 
summaries and reflections for each. Edit your work for clarity, spelling and grammar. A suitable 
cover page with the course code and your name should also be included. Start looking right away 
so that you have numerous articles to choose from when it comes time to do your summaries and 
reflections. 
 
 You may choose to substitute an interview with a person of the Jewish faith to get their 
perspective on a current issue affecting Judaism, for one of the articles. You must prepare suitable 
questions prior to the interview regarding a specific issue. Interviews should be either audio or 
videotaped. A summary and reflection must be completed to accompany the tape. 
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Judaism Current Issues Research Assignment 
Pre-submission Checklist 

 
 Completed What needs improving? 
 
I have included 3 articles.(1 article + an 
interview) 
 

  

 
I have highlighted key points of the 
articles. 
 

  

 
I have written a brief summary of each 
article. 
 

  

 
I have included a well thought out and 
supported reflection. 
 

  

 
I have made references to information 
from the unit. 
 

  

 
I have identified the article’s source and 
date. 
 

  

 
I have proofread for clarity, spelling and 
grammar. 
 

  

 
I have mounted each article and the 
written portions neatly. 
 

  

 
The package is logically organized and 
presented. 
 

  

 
I have included a title page with 
appropriate symbols and course code. 
 

  

 
Signature: ___________________________________ 
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Appendix 2.5 
Judaism Current Issues Evaluation Rubric 

 
Name:            
 

 

Level 1 Level 2 
Level 3 Level 4 

Knowledge/ 
Understanding 

• Describe how 
misconceptions can 
influence people’s 
views of various 
religions, beliefs, and  
practices 
 

• Identify areas in 
which the relationship 
between people of 
different beliefs, 
traditions, and practices 
can create conflict 

• Superficial 
description of how 
misconceptions can 
influence people’s 
views of various 
religions, beliefs, and 
practices 
 

• Superficial 
identification of how 
the relationship 
between people of 
different beliefs, 
traditions, and practices 
can create conflict 

• Inconsistent 
description of how 
misconceptions can 
influence people’s 
views of various 
religions, beliefs, 
and practices. 

•  
• Inconsistent  

identification of 
how the relationship 
between people of 
different beliefs, 
traditions, and 
practices can create 
conflict 

• Consistently 
describes how 
misconceptions can 
influence people’s 
views of various 
religions, beliefs, and  
practices 
 

• Consistently 
identifies of how the 
relationship between 
people of different 
beliefs, traditions, 
and practices can 
create conflict 

• Thoroughly 
describes with insight 
how misconceptions 
can influence people’s 
views of various 
religions, beliefs, and  
practices  
 

• Thoroughly 
identifies with insight 
how the relationship 
between people of 
different beliefs, 
traditions, and practices 
can create conflict 

Thinking/ Inquiry 
• Uses appropriate 

methods to research 
questions in 
independent studies 

• Applies few of the 
skills involved in the 
research process 

• Applies some 
of the skills 
involved in the 
research process 

• Applies most of 
the skills involved in 
the research process 
 

• Applies all or 
almost all of the skills 
involved in the research 
process 
 

Communication 
• Effectively 

communicates the 
results of their research 
using summary format 

•  
• Use of language 

 
 

• Communicates 
results with limited 
detail 

•  
• Uses language 

with limited accuracy 
and effectiveness 

• Communicates 
results with some 
detail 

•  
• Uses language 

with moderate 
accuracy and 
effectiveness 

• Communicates 
with considerable 
detail 

•  
• Uses language 

with considerable 
accuracy and 
effectiveness 
 

• Communicates 
with a high degree of 
detail and 
understanding of the 
impact of the issue on 
the religion 

•  
• Uses language 

with a high degree of 
accuracy and 
effectiveness 

Application of 

Gospel Values 

• Relate the 
practices and rituals of 
religion to the lives of 
individuals 

•  
• Making 

connections between 
own experiences and 
the experiences of 
others 

• Shows limited 
ability to relate the 
practices and rituals of 
religion to the lives of 
individuals 

•  
• Shows limited 

ability to make 
connections between 
own life and the 
experiences of others 

• Shows 
moderate ability to 
relate the practices 
and rituals of 
religion to the lives 
of individuals 

•  
• Shows 

moderate ability to 
make connections 
between own life 
and the experiences 
of others 

• Shows 
considerable ability 
to relate the practices 
and rituals of religion 
to the lives of 
individuals 

•  
• Shows consider-

able ability to make 
connections between 
own life and the 
experiences of others 

• Shows thorough 
ability to relate the 
practices and rituals of 
religion to the lives of 
individuals 

•  
• Shows consistent 

ability to make 
connections between 
own life and the 
experiences of others, 
and to show empathy 
for the experiences of 
others 
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Knowledge/ Understanding:    Thinking/ Inquiry:   Communication:     
Application of Gospel Values:  __ 
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Appendix 2.6 
The God of the Hebrew Scriptures 

 
 
• Despite the belief that the God of the Hebrews is one God, he/she has been presented 

throughout the Scriptures in many different ways 
• The books of the Hebrew Scriptures were not recorded in writing until 6-4 BCE and therefore 

oral tradition played an important part of the transfer of information.  
• Whoever was telling the story affected how the story was told and the information presented, 

however, the basic truths did not change 
• The names given the God of the Hebrews include YHWH (Yahweh), Jehovah, El Shaddai, 

Adonai, Elohim  
• It is important to remember that ‘God is always more’ than we can say, describe, imagine 
• All language & images about God are human experiences/ expressions – they attempt to 

explain the meaning and activities of God 
• All language about God is necessarily metaphoric (God is like …) 
• This God is an ultimate being, there is no greater power than God, Lord of all 
• This is a God living in isolation – no spouse, children or consorts ( unlike many of the 

‘pagan’ gods) 
• As a result, humanity becomes God’s ‘sons and daughters’, and the ultimate relationship 

between God and humanity is created 
• Some of the images of God found in the Hebrew Scriptures include: 

Ø Creator 
Ø Destroyer 
Ø Redeemer 
Ø Divine leader of armies 
Ø Woman labouring in birth 
Ø Midwife 
Ø Woman nursing her child 
Ø Wisdom (female image - Sophia) 
Ø Husband 
Ø Lover  
Ø King 
Ø Judge 
Ø Shepherd 
Ø Eagle 
Ø Rock 

 
• Humans are created in the image of God, therefore to see a human is to see God 
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Appendix 2.7 
 

Hebrew Scriptures Images of God 
 
 
D R U S W D V C H M B E F I W D I M L F 
I N E G K C E T A Y E F K Q Z A S C K S 
R B A Y D L V U O A B T G V D R O T R F 
G K H B O O N D A H Q S A D E P W E S B 
N E R H S R X S P W I M A P S L V N V Z 
I W I U F U T P W E N H X V H O G H B L 
R M F N M R H S F H S W H W L O P A W R 
U W I S D O M B E L I A N O D A R H E O 
O K F C M U E A E D V U A M O D G B I T 
B E H F H F E T I O O F M T O N X T N A 
A C N O E Y S Q H Z Q W U X B H Y U O E 
L T H V O I G E F W A L Y S P Q R U I R 
P J R O C K J N S R I O A M A S T V I C 
F C A B E G U A F E R B S S I Q C C M T 
P F P L R U L M A D Q C J N G P S F W L 
B O U Z Y X C O F E H F G N B H O I H W 
I B P Y H T Z W O E H N M T X F X B N I 
E S H E P H E R D M W M E M O V L E F U 
V W H Z A Q Z S V E L B H U S C Z S H P 
Y S D U L J T F N R H U A Q Q Y E R G C 

 
 
 
ADONAI   CREATOR 
DESTROYER  EAGLE 
ELOHIM   EL SHADDAI 
HUSBAND   JEHOVAH 
LABOURING  LOVER 
METAPHOR  MIDWIFE 
NURSING   REDEEMER 
ROCK   SHEPHERD 
SOPHIA   WISDOM 
WOMAN   YAHWEH 
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Hebrew Scriptures Images of God Solution 
 

 
D R        M  E F I W D I M   
 N E    E   Y E     A     
  A Y  L    A  T   D    R  
G   B O     H   A D E   E   
N   H S R    W   A P S L V    
I  I   U T   E  H   H O G    
R M     H S  H S  H  L O P A  R 
U W I S D O M  E L I A N O D A R H E O 
O        E D V        I T 
B         O         N A 
A        H         U  E 
L       E         R   R 
  R O C K J N  R      S    C 
       A  E     I      
       M  D    N       
       O  E   G        
       W  E           
 S H E P H E R D M           
         E           
         R           
 
 
 
 
 
 
 
 
(Over,Down,Direction)  
ADONAI(16,8,W)    CREATOR(20,13,N) 
DESTROYER(10,9,NW)   EAGLE(19,8,NW) 
ELOHIM(7,2,SW)    ELSHADDAI(9,9,NE) 
HUSBAND(7,7,NW)    JEHOVAH(7,13,NE) 
LABOURING(1,12,N)   LOVER(15,7,NE) 
METAPHOR(10,1,SE)   MIDWIFE(18,1,W) 
NURSING(19,10,SW)   REDEEMER(10,13,S) 
ROCK(3,13,E)    SHEPHERD(2,18,E) 
SOPHIA(15,5,SE)    WISDOM(2,8,E) 
WOMAN(8,17,N)    YAHWEH(10,2,S) 
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Appendix 2.8 
Branches of Judaism – Student Worksheet 

 

 

Topic             Reform Conservative 
Orthodox 

When was it 
‘formed’? 
 
 

   

Place of Worship 
 
 
 

   

How do they view 
their place in  
society? 
 
 
 
 
 

   

Practices on the 
Sabbath 
 
 
 
 
 
 
 

   

Position on the 
Laws 
 
 
 
 
 
 
 

   

Worship practices  
of men and women 
 
 
 
 

   

Female rabbis? 
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Appendix 2.9 
Branches of Judaism – Teacher Reference 

 

Topic             Reform Conservative 
Orthodox 

When was it 
‘formed’? 
 
 

Early 19th Century 
 

Early 20th Century 
 

Oldest and largest branch 
world wide, historically 
the ‘original branch’ 

Place of Worship 
 

Temple Synagogue Synagogue 

How do they view 
their place in  
society? 
 
 
 

Active part of communities 
 
Don’t isolate themselves 
from larger community 

Followers are encouraged  
to be a part of their  
communities but not to be 
overcome by them 
 

Believe Jews will lose their 
spiritual heritage if they  
adapt to modernity 
 
Directly opposes the 
Reform branch 

Practices on the 
Sabbath 
 
 
 
 
 
 

In English (or language  
of the community)  
 
Sabbath services are on 
Saturdays 

Services can be 
conducted in either 
English (or language of 
the community) or in 
Hebrew 
 
Sabbath services are on 
Saturdays 

Usually in Hebrew 
Sabbath services are on  
Saturdays 
 
On the Sabbath they are  
required to do nothing but 
worship God, this is a day 
of complete dedication to 
God 

Position on the 
Laws 
 
 
 
 
 
 
 

Willing to adapt Jewish laws to 
the needs of historical 
context 

Willing to adapt Jewish laws to 
contemporary life, but  
traditions must not be 
compromised 
 
Followers are encouraged  
to read the Torah and  
Talmud and follow the  
teachings as they apply to 
their lives 

The Torah is their anchor, 
to be followed to the letter 
of the Law 
For example, they keep 
strict kosher kitchens 
(separate fridges/ dishes 
for dairy and meat 
products) 
 
The word of the Rabbi is 
Law 

Worship practices  
of men and women 
 
 
 
 

Men and women worship 
together, side by side in 
the Temple 

Men and women worship  
on separate sides of the 
synagogue 
 
 

Men and women worship 
on separate sides of the 
synagogues, in some 
places they have a curtain 
to separate them, in others, 
the women and children 
will sit in a separate 
balcony to worship 

Female rabbis? 
 

Female rabbis are 
welcome 

Some communities have 
female rabbis, some do 
not 

No female rabbis 
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Appendix 2.10 
Jewish Scriptures 

 
The Jewish Bible is called the TANAK and it consists of:  
1. The Law (Torah) 
2. The Prophets 
3. The Writings 
 
1. The Law - Books of Moses (5 books) 
     Genesis     Exodus               Leviticus Numbers  Deuteronomy 
-story of   -story of escape         -worship            -experiences -laws 
creation      from slavery   in the desert      -explanations  
-Jewish             -covenant    -list of names        of laws 
patriarchs   (10 commandments)  
 
2. The Prophets - includes Judges, Kings, Isaiah, Jeremiah, etc. 
 
3. The Writings - includes Psalms, Proverbs, Chronicles, etc. 
 
(These books basically form the Old Testament of the Christian Bible) 
 
THE TALMUD - means "teaching" or "instructions'' 
    - takes second place to Jewish Scriptures as written authority 
      governing Jewish life and faith 
    - applies scripture to everyday life 
 
The Talmud consists of: 
 1. Mishnah - compiled by Rabbi Meir and Rabbi Judah 
     - completed around 200 C.E. 
     - wide range of subjects from festivals, rights of poor, laws regarding  
       marriage, divorce, civil and criminal law 
2. Gemara- consolidation and interpretation of laws continued in Babylon 
     - commentary on the Mishnah 
     - 400 - 500 C.E. 
 
Important points to consider: 
- A major function of Synagogues today is to provide a place for the Jews to  
  gather in order to read, interpret and study Torah. 
- Illiteracy was virtually unknown amongst the Jews at the times in history when   
  very few could read. Learning was always very highly prized.  
-Study of the Torah has always been commanded. Many believe that this  
 dedication to scripture helped Judaism survive their mobile history. 
-Other texts considered sacred writing include: 
 other books of the Old Testament 
 -week day prayer book 
 -commentaries on the Law 
 -mystical writings and sayings of inspired teachers 
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Appendix 2.11 
Symbols in Judaism 

 
 

Symbol 
What does it look 

like? (Use a picture 
or description) 

What are its origins? What does it 
symbolize? 

When/ where is it 
used?  

Menorah  
 
 
 
 
 
 
 

   

Kippah 
or 

Yarmulke 

 
 
 
 
 
 
 
 

   

Shofar  
 
 
 
 
 
 
 

   

Star of 
David 

 
 
 
 
 
 
 
 

   

Mezuzah  
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Appendix 2.12 

 
Symbols in Judaism 

Group Presentation Checklist 
 
Group members:           
 
Indicate ‘’ for a ‘yes’, or an  ‘x’  for a ‘no’. 

 
 Group 

 
Peer Teacher 

We/ they clearly described our symbol, using pictures, 
graphics or descriptions 

   

We/ they identified the origins of the symbol    
We/ they identified what the symbol represents to Jewish 
people 

   

We/ they identified when/ where the symbol is used within 
the Jewish religion 

   

We/ they presented all information clearly and correctly so 
our classmates could complete their own charts 
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Appendix 2.13 
Judaism – Places of Worship 

 
Name:          
 
1. On a blank piece of paper, or the back of this sheet, sketch the ‘floor plan” of the synagogue 

or temple. Be sure to label the various parts of the mosque. 
 
 
2. Briefly describe the main features of the synagogue or temple. 
 
 
 
 
 
3. What are three different religious rituals that may take place at the synagogue or temple? 

Describe one in more detail. 
 
 
 
 
 
4. When do people come to worship at the synagogue or temple? Briefly describe the worship 

ritual.  
 
 
 
 
 
 
5. Are there any reasons other than ‘religious’ that people gather together at the synagogue or 

temple? If yes, what are they? 
 
 
 
 
 
 
6. What are the similarities and differences between a synagogue or temple and a church (or 

your place of worship)? 
 
 
 
 
 
 
7. Where are some of the ‘holy places’ in the world that Jews would travel to visit? 
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Appendix 2.14 
Jewish Festivals and Celebrations 

 
 Meaning of 

Name? 
When is it? What does it 

celebrate? 
How is it 
celebrated? 

Pesach 
 
 
 
 
 
 
 

 
 
 
 

   

Hanukkah 
 
 
 
 
 
 
 

 
 
 
 

   

Purim 
 
 
 
 
 
 
 

 
 
 
 

   

Rosh 
Hashanah 
 
 
 
 
 
 
 

 
 
 
 

   

Yom Kippur 
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Appendix 2.15 

Family Life in the Jewish Tradition 
 

 Jewish Tradition How was the practice evident 
in the life of Jesus?  

 
 
 
Birth and Circumcision 
 
 
 

 
Luke 2:21-24 

 
 
 
Bar/Bat Mitzvah 
 
 
 

 Luke 2:41-51 

 
 
 
Marriage 
 
 
 

 Matt. 2:18-24 

 
 
 
Family Structure 
 
 
 

  

 
 
 
Death and Burial 
 
 
 

 
John 19:39-42 
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Appendix 2.16 
 

The Ladder of Institutional Discrimination 
 
 
 

Institutional Discrimination  
 

 (Societal/ group laws,  
public behaviours/ actions) 

      
 
 

Discrimination 
 
      (Personal actions/behaviours) 
 
 
 
      
 
 
 

Prejudice 
     
   (Beliefs/ values) 
    (Attitudes – heart) 
 
    
 
  
 
  Stereotypes 
  (Idea/ thoughts) 
  (Head – intellectual) 
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Appendix 2.17 
 

Schindler’s List Pre-viewing Reflective Questions 
Conformity, Obedience and Choice 

(Adapted from Facing History and Ourselves: A Guide to the film ‘Schindler’s List’ pg. 18) 
 
 

Answer each of these questions by having a discussion around each in your group. Give examples 
from your own experience to support your groups answer for each of the questions. 
 
1. What is the difference between obedience and unthinking or blind obedience? How does each 

affect the choices we think that we have? How does it affect the choice that we finally make? 
 
 
2. What encourages obedience? Is it fear of those in power? A desire to please authority figures? 

A belief in authority? Peer pressure? A need to conform – to go along with the group? What 
is the difference between obedience and conformity? 

 
 
3. Why do you think it is difficult to harm someone that we are in contact with personally? Why 

is it somewhat easier to inflict pain upon a person we only see at a distance and easier still on 
someone we only hear? Does this explain why it is quite easy to be cruel towards a person we 
do not know personally? 
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Appendix 2.18 
 

Schindler’s List 
 
 
Student Name:            
 
1. Record the images you remember from the film. 
 
 
 
 
 
 
2. What is it about these images that made them ‘stand out’? 
 
 
 
 
 
 
 
3. Which characters stood out for you? What qualities do these people have that made them 

stand out? 
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Appendix 2.19 
 

Planning a Liturgy Checklist 
 

When planning your liturgy for your classmates please refer to this checklist to ensure that you 
have included all required elements of the liturgy. 
 
Group members:            
 
 Group Peer Teacher 
We chose a theme that related to the religion we have 
been studying 

   

Our liturgy included readings from the holy scriptures 
of the religion we are studying 

   

We included some of the important symbols, music, 
etc. from the religion we are studying 

   

We included references to the God/ gods of the religion 
we are studying, using appropriate names/ pronouns for 
that God/ gods  

   

We included all parts of the liturgy as discussed in class 
(introduction and welcome, readings, reflective 
opportunities, song, petitions, closing prayer…) 

   

We encouraged others to participate, and provided 
opportunities for the class to participate 

   

We created an atmosphere that was reverent, 
welcoming and safe so our classmates felt able to 
express their faith in our celebration 

   

We demonstrated respect and reverence for the 
religious traditions of others 

   

We communicated through our words and actions the 
importance of prayer 

   

We were well prepared, organized and used our time 
wisely 

   

 
Peer/ Teacher Comments:  
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Overview 
Unit 3  Christianity    
Time  17.5 hours      
Unit Description 
It is assumed that students have some understanding of their faith tradition and story from the two 
previous years of formal religious education.  Historical figures and events assist the students in 
deepening their knowledge of the nature and development of Christian thought and tradition.  
 

Unit Planning Notes 
Teachers may use a timeline as a visual representation of historical Church events.  Student work is added 

to the timeline to contextualize what has been studied.   

Journal reflection questions appear at the end of most activities allowing students the opportunity to 

internalize what has been learned in class.  There is considerable room for discussion and group activity in 

this unit.  Consider arranging the classroom seating appropriately, taking into account individual abilities.   

Teachers should be aware of students that require modification to the mandated expectations for this 

course. Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) 

allows teachers to modify the learning expectations for exceptional students in order to support the contents 

of the student’s IEP.  This applies also to students who have not been identified as exceptional but are 

receiving special education programs and services. 

Each activity has listed a suggested set of resources.  The following coding will assist the teacher in his or 

her choices: T = Teacher Resource; K = Key Text, S = Student Resource.   

 

Unit Synopsis 

Act 
 # Activity 

Title 

Time 
(min) 

Learning Expectations 
-      OCSGEs 
-      Overall 
-      Specific 

Assessment 
 

Tasks 

1 Portraits of  
the Light 
(Jesus) 

  75 CGE2a, RBV.01, RBV.02, 
RBV.04, PFV.06, FLV.01, RB1.01, 
RB1.04, RB4.02, PF1.03b, 
PF3.05b, FL1.01b 

Formative 
Observation of 
student learning 
during discussion 
Check for 
completion of 
assigned 

Discuss variety of 
images of Jesus 
 
Answer questions 
of Jesus’ main 
message of love 
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questions 
 
 

Collect story, 
picture, prayer 
illustrating Jesus’ 
message lived out 
today 

2 Blinded by 
the Light 
(Paul) 

  150 CGE2b, CGE1i, DLV.06, RBV.02, 
PFV.04, DL4.01, RB1.02, RB1.03, 
RB2.02, RB2.04, PF2.04b, 
PF3.06b, PS3.02  

Formative 
Check for 
completion of 
notes 
Summative 
Assessment of 
comic strips 
using rubric 
 

Discuss story of 
conversion 
 
Complete point 
form notes of 
Paul’s conversion 
 
In groups create 
comic strip of 
Paul’s conversion 
experience 

3 Truth Worth 
Dying For 
(Stephen) 

  150 CGE2a, CGE1a, RBV.03, RB1.02, 
SCV.01, SC1.03b, SC2.02b, 
SC2.05b, CMV.01, CMV.10, 
CM3.02b, CM3.05b 

Formative 
Observation 
during class 
discussion 
 
Check for 
completion and 
accuracy of 
assigned 
questions 
 
 
 

View film and 
complete related 
questions  

4 Faith Lived 
Out 
(Early 
Christian 
Mystics) 

150 CGE1g, CGE1f, RBV.03, RB1.02, 
DLV.01, DLV.04, DL3.01, 
DL3.02, DL4.01, PSV.08, DL1.02, 
PFV.06, PF2.04, PF3.01b, PS1.05b  

Formative 
Teacher checks 
for completion 
and student 
understanding of 
the mystics  
Summative 
Quiz on Paul’s 
conversion 

Early Christian 
mystics are 
studied using 
discussion, 
prepared questions 
and individual 
readings 

5 Parting 
Ways 
(Schism) 
 

75 CGE2a, CGE2b, RBV.01, RB1.01, 
DLV.01, DL1.03, RBV.02, RB1.03  

Formative 
Teacher 
observation of 
student learning 
through debate 
 
Teacher checks 
for completion of 
questions 

Schism is studied 
through the use of 
debate, Socratic 
lesson and a 
reading with 
questions  

6 Turbulence 
and Torture 
(Joan of 

75 CGE3a, CGE1j, RBV.03, RB1.03, 
PFV.03, PF1.05b 

Formative 
Teacher collects 

The Crusades are 
studied through 
film and a fill in 
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Arc) note and checks 
for understanding 
and completion 
 
Assessment of 
student journal 
using a rubric 

the blank note 
 

7 Protest & 
Reform 
(Martin 
Luther) 

75 CGE1j, RB1.01, RB1.03, RB3.03, 
DLV.04, DL1.02, PS1.06b  

Summative 
A quiz is used to 
assess student 
understanding of  
the Schism and 
the story of Joan 
of Arc 
 
Formative 
Observation of 
student learning 
is noted in 
discussion, 
completion of 
note and group 
work 
 
 

The Reformation 
is studied through 
discussion, notes 
and group work 

8 Winds of 
Change 
(Pope John 
XXIII and 
the Second 
Vatican 
Council) 

75 CGE1g, RBV.02, RB1.01, RB1.03, 
RB3.03, RB3.04, RB3.06, DL3.06, 
DL4.02  

Formative 
Socratic lesson 
on the life of 
John XXIII 
 
Observation of 
students’ 
understanding 
through a 
discussion 

The life of John 
XXII and Vatican 
II is studied 
through mini-
lecture, discussion 
and question and 
answer 

9 Research & 
Presentation 

300 CGE2b, CGE2c, RBV.02, RB2.03 
RB3.05 DLV.05, DLV.03, DL1.04, 
DL2.06, ISV.03, FLV.01, FLV.09, 
IS1.03, IS1.05, IS1.06, CMV.02, 
CM1.06, CM3.05b, FL1.06b, 
FL1.08b, CM3.01b, FL1.01b, 
FL1.03b, FL1.10b, FL1.12b, 
FL3.01b, FL3.06b, FL2.01b,  

Summative 
Quiz on the 
Reformation and 
Vatican II 
 
Formative 
Observation of 
work and 
participation is 
assessed during 
time spent in 
Resource Centre 

The study of 
contemporary 
issues facing the 
Church is 
addressed through 
student 
presentations 
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Sets of Activities 
 
Activity # 1 Portraits of the Light (Jesus) 
Time 75 minutes 
 
Description  
This activity examines the central message of Jesus’ teachings.  Students search out how this 
message is lived out in the world today. 
 
 
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations    
CGE2a  Listens actively and critically to understand and learn in light of the gospel 
Strands 
Exploring Religious Beliefs, Profession of Faith, Family Life 

Overall Expectations 
RBV.01  Identify the origins of various religions 
RBV.02  Explain the nature of several significant beliefs from Christianity 
RBV.04  Explain the difference between sacred writings and oral teachings   
PFV.06   Examine the human search for meaning in the context of Christianity 
FLV.01   Explore the meaning of self-image and self-esteem in the light of God’s unconditional 
love for each person 

Specific Expectations 
RB1.01   Describe the historical and geopolitical stage on which the specific religion emerged 
RB1.04   Compare and contrast the origins, development and roles of the founders or reformers of 
several religions  
RB4.02   Identify and interpret the significance of specific passages from sacred writings or oral 
teachings 
PF1.03b  Demonstrate an understanding of the human search for meaning and purpose as found 
in the belief system of Christianity 
PF3.05b  Explain the importance of the historical development of the Catholic Church and its 
contemporary self understanding 
FL1.01b  Articulate the fundamental Christian belief that God loves each unique person 
unconditionally, and continually offers mercy and reconciliation  
 
Prior Knowledge and Skills  
Four Portraits of Jesus (from grade 9) 
 
Planning Notes 
Teacher prepares various artistic representations of Jesus which are used by students in the 
lesson.  Time permitting, slides could be made of these images.  
A reading on the meaning of ‘love one another’ should be prepared in advance, (Jesus of History, Christ of 

Faith by Thomas Zanzig,  pp 137-141 or World Religions by Brodd & Wilt Brody, Jeffrey, and Wilt, 

Michael.  World Religions: A Voyage of Discovery. ( Text and Teaching Manual).  Winona, Minnesota: St. 

Mary’s Press.  1998. (pages 6-9)_ ISBN 0-88489-487-8 (T, S) 
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Copies of newspapers and magazines should be made available for students to begin an individual 
assignment (see the end of Teacher/Learning Strategies). 
Teacher ensures that the students understand the difference between sacred writings and oral 
teachings. 
 

Teaching/Learning Strategies 
1. Individual  Distribute the prepared images of Jesus.  Students view pictures and write about 

how the artists perceive Jesus.  (10 minutes) 
2. Whole Class  Students transfer 2 or 3 of their ideas to the blackboard.  The teacher directs 

discussion on possible reasons for the variety of images (i.e., cultural, personal, communal, 
biblical understanding).   With which images are you most familiar?  Which are new images?  
(10 minutes) 

3. Whole Class  The teacher poses the following question for discussion:  Despite the  many 
different  images of Jesus, what would you say is the central message conveyed by Jesus, (i.e., 
“love one another as I have loved you”)?  How do you know this?  What examples from His 
life reflect this message?  How was this message received by others?  Examples? How was 
the message conveyed?  (10 minutes) 

4. Individual  Students complete a reading and answer questions related to the idea of love of 
God and neighbor and its implications on a personal and societal level (see Planning Notes). 
(25 minutes) 

5. Teacher Directed  Students collect a story, picture, prayer, article etc., which illustrates how 
people in the world live out Jesus’ message.  They may also choose to illustrate how people 
in the world fail to heed the same message.  Students come prepared to discuss their findings 
with the class.  (20 minutes seatwork, complete for homework) 

  
Student Achievement 
Teacher checks completion of text questions for comprehension of material.    
Teacher observes understanding of Jesus’ message through the newspaper assignment and 
subsequent discussion.  
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 
Brody, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press.  1998.  (pages 218-222)  ISBN 0-88489-487-8 

(T, S)  
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Thomas Zanzig.  Jesus of History, Christ of Faith. Winona, Minnesota: St. Mary’s Press.  1999. 

ISBN 0-88489-530-0  

Koch, Carl.  The Catholic Church: Journey, Wisdom and Mission.  Winona, MN: Saint  
Mary’s Press.  1994 (T) 
Pastva, Loretta.  Great Religions of the World.  Winona, MN: Saint Mary’s Press.  1986 (T) 
Internet 
Bible Gateway: http://bible.gospelcom.net/ 
From Jesus to Christ: a portrait: http://www.pbs.org/wgbh/pages/frontline/shows/religion/portrait/ 
Pictures of Jesus: http://www.picturesofjesus.com/icons.htm 
The Origins of the Gospels: http://www.pbs.org/wgbh/pages/frontline/shows/religion/story/ 
Bridge Building Images (images of Jesus, saints, religious figures): 
http://www.bridgebuilding.com/index.html 
 
Activity # 2 Blinded by the Light (Paul) 
Time 150 minutes 
 
Description 
Through the use of scripture students explore the concept of conversion.  St. Paul’s work is 
examined and compared to missionary work today. 
 
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations  
CGE2b  Reads, understands and uses written materials effectively   
CGE1i   Integrates faith with life 
Strands Exploring Religious Beliefs, Religion and Daily Life, Profession of Faith 

Overall Expectations 
DLV.06  Analyze two or more of the global effects of religion 

RBV.02  Explain the nature of several significant beliefs from each of the 
religions studied 
PFV.04  Explain the importance of historical development of the Church and its contemporary 
self-expression 

Specific Expectations 
DL4.01  Demonstrate an understanding of the global dissemination of various religions  
RB1.02  Identify major figures from the history of various religions, and be able to explain the 
contributions these figures made to their religion 
RB1.03  Recount in their own words some significant episodes from the history of each of the 
religions studied 
RB2.02  Demonstrate an understanding of the perceived nature and role of the supernatural 
RB2.04  Describe some of the symbols of the various religions, and explain how and when they 
are used 
PF2.04b  Value the importance of the historical development of Catholicism for personal and 
communal religious identity within the Church 
PF3.06b  Explain the key events in the story of the Catholic Church from apostolic times to the 
modern era 
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PS3.02b  Plan and organize thematic readings from scipture 
Prior Knowledge and Skills  None 
 
Planning Notes  
Prepare a reading (e.g. from Searching, pp. 192-195 ), or a  video clip from the Oprah program or 
a music video, which illustrates the need for and the results of conversion in one’s life.   
A written definition of the term conversion is provided for the students on the board or overhead. 
Questions related to Saul’s conversion (the Damascus experience), from Acts of the Apostles are 
prepared for (individual) student completion. 
Text reading (Jesus of History, Christ of Faith) on the journeys and missionary activities of Paul 
are noted for group work, (i.e., the Gentile question, page 254, the Jerusalem Council, page 254, 
and Paul’s Missionary Journeys, page 255). The following texts may be of assistance in this area 
as well; The Catholic Church or World Religions: A Voyage of Discovery). 

The following website is an excellent resource offering further information on the 
Activity topic: The First Christians: 
http://www.pbs.org/wgbh/pages/frontline/shows/religion/first/  

 

Teaching/Learning Strategies   
 
1. Whole Class  Teacher relates a story of conversion.(e.g., from Searching, pp:192-195).  After 
reading or summarizing the story the teacher asks students for their general reactions, the point 
of the story (i.e., the need for change); how this is brought out in the story etc.  The teacher 
asks, Can people change in this way?  If yes, give some examples of how people change.   If no, 
the teacher has prepared a number of examples.   (15 minutes)  

 
2.Teacher Directed The teacher tells the story of Paul’s Damascus experience (Acts of the 

Apostles 9:1-22 ).  (5 minutes)      
 
3.Group Work/Individual 
   Students work in groups of 3 and each group member is assigned the details surrounding 
   an aspect of St. Paul’s life following his conversion.  Each member summarizes the main points 
   of what they have read, in their notebooks (i.e., The Gentile question or The Jerusalem Council 
   or Paul’s missionary activity). Using these notes students chose the 4-6 main points.  The  
   students join with other group members to piece together Paul’s story.  Each person in the 
   group is then responsible to illustrate their part of the story.  At the end of this activity St. 
   Paul’s entire story is illustrated in comic strip format.  Each frame contains a summary and a 
   picture detailing the events. (50 minutes) 
 
Second class 
 
1.Group Work 
   Students gather together in their original groups to complete the comic strip activity.   
   (20 minutes) 
 
2. Teacher Directed/ Whole Class 

A video is introduced that illustrates an example of missionary work done today through 
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Catholic organizations and/or religious groups, (e.g., Scarboro Misisons or the Catholic Worker 
Movement, see Resources).  (45 minutes)  

 
3.Teacher Directed 

The teacher delivers a short session that connects the public ministry of Jesus, work of an early 
Christian missionary such as Paul, and a contemporary Catholic missionary group.  (10 
minutes) 

 
Student Achievement 
A review of notes should be briefly discussed to ensure understanding of material. 
Teacher collects and assesses comic strips for understanding of expectations. 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help them with 
note taking, or photocopy the notes prior to the activity. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 

McCarty, Michele.  Searching: (Text)  Wm. C. Brown Company Publishers. Dubuque, Iowa. 1984.  ISBN 

0-697-01976-4 

Brody, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press.  1998.  (pages 227-228)  ISBN 0-88489-487-8 

(T, S) 

Zanzig, Thomas.  Jesus of History, Christ of Faith. Winona, Minnesota: St. Mary’s Press. 1999.   
(pages 249-255) ISBN 0-88489-0530-0 
Koch, Carl.  The Catholic Church: Journey, Wisdom and Mission.  Winona, MN: Saint  
Mary’s Press.  1994. (pages 34-43)  (T) 
Internet 
The First Christians: http://www.pbs.org/wgbh/pages/frontline/shows/religion/first/  
Development and Peace (Canada): www.devp.org 
Caritas Internationalis: www.caritas.org/ 
Asia Partnership of Human Development: www.aphd.or.th 
Development and Peace (Canada): www.devp.org 
Catholic Missions Canada: www.missioncanada.ca/ 
Canadian Missionaries: www.cccb.ca/html_commissions/mission_index.htm 
Canadian Conference of Catholic Bishops: www.cccba.ca 
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Scarboro Missions: www.web.net~sfms.ca 
Video 
For a list of possible videos see:   
Development and Peace (Canada): www.devp.org 
Scarboro Missions: www.web.net~sfms.ca 
 
 
 
Activity # 3  Truth Worth Dying For (Stephen) 
 
Time 75 minutes 
Description 
Contemporary missionary work is explored through the use of an appropriate video. 
Teacher makes connections to missionary work of the early Church. 
 
Strands and Expectations 
Ontario Catholic School Graduate Expectations 
CGE2b  Reads, understands and uses written materials effectively 
CGE1a Illustrates a basic understanding of the saving story of our Christian faith 
Strands  

Overall Expectations 
RBV.03  Relate the practices and rituals of religions to the lives of individuals 

SCV.01  Demonstrate knowledge of the key narratives and events in the Hebrew 
and Christian scriptures and identify their importance for their life decisions of the 
Jewish and Christian people 
CMV.01  Demonstrate an understanding of the role morality plays in the human search for 
meaning and purpose 
CMV.10  Identify traditional and contemporary examples of modern living as found in the 
various religious traditions of the world 

Specific Expectations 
RB1.02  Identify major figures from the history of various religions, and be able to explain the 
contributions these figures made to their religion  
SC1.03b  Assess the relevance of the Hebrew scriptures in the life decisions of observant Jewish 
people 
SC2.02b  Appreciate the relevance of sacred writings in the life decisions of adherents 
SC2.05b  Value the importance of sacred writings as a source of moral precepts 
CM3.02b  Appreciate the role moral codes play in religious worldviews 
CM3.05b  Respect the moral teachings of Christianity as guidelines for daily living 
Planning Notes 
The following website is an excellent resource offering further information on the Activity topic: 
The First Christians: http://www.pbs.org/wgbh/pages/frontline/shows/religion/first/ 
Teacher prepares notes to further the student’s understanding of the missionaries of the early 
Church as well as the work of modern missionaries. A video on modern missionary work is 
prepared. (see Resources) 
 
Prior Knowledge and Skills  None 
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Teaching/Learning Strategies 
Teacher Directed   
The teacher explains the work of contemporary missionaries focusing on the Maryknoll 
Missionaries.  Connections are made with Activity #2, the missionary activities of Paul. 
The video is introduced through the use of the following questions: 
What is it that makes a person a good candidate for missionary work?  What doubts might a new 
missionary have?  Why might people continue missionary work when faced with danger?  (10 
minutes) 
Whole Class 
View film (e.g., Choices of the Heart).  Complete video in the next class.  (90 minutes)  
Homework 
Questions outlined in the introduction to the Activity are answered with specific references to the 
video.  Additional questions include: 
How did the missionaries in the video relate their faith lives to the work that they did on a daily 
basis?  How was the missionary work of the Maryknoll community similar and/or different than 
the work of Paul?  Read  about  another early Christian and his fate (Acts 6:8-15, the arrest of 
Stephen; Acts 7:54-60, the stoning of Stephen).  Summarize the readings and answer the 
following questions:  Why were the authorities so threatened by Stephen?   In what ways is this 
similar to the treatment of the Maryknoll community in El Salvador?  
 
Student Achievement 
Each of the following expectations is addressed through the assigned questions: RBV.03   

SCV.01, CMV.01, CMV.10   
 
Accommodations 
Reduce and modify the questions according to individual needs. 
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: 

Maxwell Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K,)  (pages 32 – 35)  
Williams, Bernard, ed. One World, Many Issues. (Text and Teacher’s Guide).  Cheltenham, England: 

Stanley Thornes (Publishers) Ltd. 1997.  ISBN 0-7487-2981-X  (T) 

Internet 
Why did Christianity Survive?:  http://www.pbs.org/wgbh/pages/frontline/shows/religion/first/ 
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Video 
Choices of the Heart (also know as In December The Roses Will Bloom Again), 1983. 
 
 
Activity # 4  Faith  Lived Out (Early Christian Mystics) 
 
Time 150 minutes 
Description 
Through the examination of the lives of various mystics the students reflect on their personal 
relationship with God. A chapel visit allows the students to participate in a simulated experience 
of contemplative life. 
 

Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE1g  understands that one’s purpose or call in life comes from God and strives to discern and 
live out this call throughout life’s journey  
CGE1f   seeks intimacy with God and celebrates communion with God, others and creation 
through prayer and worship 
Strands  

Overall Expectations 
RBV.03 relate the practices and rituals of religions to the lives of individuals 
DLV.01 demonstrate an understanding of religions whose beliefs and practices accommodate a 
range of commitment, from strict observance to liberal compromise 
DLV.04  analyze the role of practices and rituals in the daily lives of believers from various 
religious traditions 
PSV.08  identify the role monasticism played in the history of Christian spirituality 
PFV.06  examine the human search for meaning in the context of Christian tradition 
Specific Expectations 
RB1.02  identify major figures from the history of various religions, and be able to explain the 
contributions these figures made to their religions 
DL1.02  identify specific differences in interpretation of belief within religious communities 
DL3.01  demonstrate an understanding of meditation, prayer, fasting and pilgrimage  
DL3.02  define mysticism, using examples from various traditions 
DL4.01  demonstrate an understanding of the global dissemination of various religions 
PF2.04  value the importance of the historical development of Catholicism for personal and 
religious identity within the Church 
PF3.01b  articulate ways in which people search for the sacred in life 
PS1.05b  identify the role monasticism played within the history of Christian spirituality 
Planning Notes  
Teacher prepares a quiz on Paul’s life and missionary work. Teacher prepares biographies and 
related questions pertaining to Christian mystics. (see Resources)  A clip from the movie on the 
life of St Francis is prepared. A follow up note on the life of St. Francis and his role in 
monasticism is prepared. 
 
Prior Knowledge and Skills  None 
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Teaching/Learning Strategies 

Individual 
Students complete prepared quiz on Paul’s conversion. (15 minutes) 

Whole Class 
Teacher asks students where they spend their time (i.e., home, school, gym, coffee shop, gym, 
church, etc.).  Do you always feel you have enough time for each?  Do you see life becoming 
busier in the next few years?  Will any of these areas be affected by that?  Can you imagine 
choosing only one of these?  What would appeal to you about this choice?  What would you miss 
as a result of this choice?  Now we will take a moment to focus on a time when some people made 
this difficult choice.  (10 minutes) 
Individual 
Teacher distributes prepared biographies and related questions on various mystics.  
(25 minutes) 
Whole Class 
Upon completion of readings teacher elicits responses from students as to what the mystics were 
trying to say about their relationship with God.  (10 minutes) 
 
Individual 
Using information from the previous discussion as well as information from individual readings 
the students draw an illustration depicting how we can relate the mystic’s understanding of God 
to our world today. (15 minutes) 
 
Session two 
 
Whole Class 
Teacher introduces a clip on the life of St. Francis of Assisi.. While viewing the clip students take 
note of what St. Francis valued. These values are then listed on the board. Students are then 
asked, Where are theses values are found in our world today?  (20 minutes) 
Teacher Directed 
Teacher provides note on the life of St. Francis and the role he played in monasticism. 
(15 minutes) 
Whole Class  
Using a quiet space students individually reflect on the Prayer of St Francis. They write a 
personal reaction as to what the prayer means in their lives today. Appropriate music from the 
Middle Ages would enhance the experience. (40 minutes) 
 
Student Achievement 
The teacher will collect and formatively assess student work for understanding of expectations. 
A rubric is used to evaluate student illustrations. 
Student reflections are assessed formatively using anecdotal comments.  
Summative assessment of quiz using a rubric. 
 
Accommodations 
Written expectations are reduced for students requiring modifications to program.   
Enrichment activities could include researching and preparing music from the Middle Ages to be 
used during the final reflection session. 
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Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 
Barraclough, Geoffrey.  The Christian World.  Harry N. Abrams, Inc., NY. 1981.  0-8109-0779-8 
Book, Jaca.  The Middle Ages.  Winston Press, Minneapolis, Minn.  1979.  ISBN 0-3-568-5 
Green, Victor J.  Saints for All Seasons.  Avenel Books, NY.  1983.  ISBN 0-517-413027 
McBride, Alfred.  The Story of the CHurch.  St. Anthony Press.  1983.  0-86716-029-6 
Saint Sing, Susan.  St. Francis, Poet of Creation.  Chicago, Ill.  Franciscan Herald Press.  1985.  
ISBN 0-8199-0877-0 
Readers Digest.  After Jesus.  Reader Digest Association, Inc.  Pleasantville, NY.  1992.  
ISBN  0-89577-392-9 
    

Internet 
St. Francis of Assisi:  http://www.ofm.org/1/info/Francis1.html 
or :  http://www.pitt.edu/~eflst4/Francis.html   
The Middle Ages: http://www.byu.edu/ipt/projects/middleages/index.html 
For Eleanor of Aquitane see 
http://www.millersv.edu/~english/homepage/duncan/medfem/eleanor1.html 
For biographies of St. Thomas Aquinas see: http://ic.net/~erasmus/RAZ420.HTM 
For Hildegard of Bingen see: http://tweedledee.ucsb.edu/~kris/music/Hildegard.html 
For various significant figures see Church History - Resources for Religious Educators: 
http://www.silk.net/RelEd/churchhist.htm 
or The Catholic Encyclopedia  
http://www.newadvent.org/cathen/ 
or Medieval History - Religion 
http://historymedren.about.com/homework/historymedren/cs/religion/index.htm 

Video 

Brother Sun, Sister Moon. (life of St. Francis) 1973 – Malofilm distributors. 
A series of films (see titles below) Middle Ages is available at:  www.films.com  
Hildegard von Bingen’s Ordo Virtutum 
Voices from Heaven: The Religious Music of Europe in the Middle Ages 
The First Secular Music 
The Renaissance 
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Activity # 5  Parting Ways  (Schism) 
Time 75 minutes 
Description  
Through a debate students investigate divisions in family.  This leads to a discussion and reading 
where the students explore Schisms in the Church.   
 

Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE2a  Listens actively and critically to understand and learn in light of gospel values   
CGE2b  Reads, understands and uses written materials effectively 
Strands  

Overall Expectations 
RBV.01  Identify the origins of Christianity 
RBV.02  Explore the nature of several significant beliefs 
DLV.01  Demonstrate an understanding of religions whose beliefs and practices accommodate a 
range of commitment from strict observance to liberal compromise 
Specific Expectations 
RB1.01  Describe the historical and geopolitical stage on which Christianity emerged  
DL1.03  Explain how variations in practice can cause divisions within a religion or a religious 
community 
RB1.03  Recount in their own words some significant episodes from religious history 
 
Planning Notes  
Teacher prepares notes on the causes of division within the Church throughout history.   
Teacher prepares a reading and related questions on the Schism of the Church.  
Jeffrey Brodd,.  World Religions: A Voyage of Discovery, page 231 or Larry Trafford, World 
Religions: People and Faith, page 81-82. 
 
Prior Knowledge and Skills  None 
 

Teaching/Learning Strategies 
Individual 
Teacher gives the class time to prepare a personal response to the following statement: 
It is better to marry someone of your own faith than someone of a different faith.  (5 minutes) 
Whole Class 
A discussion ensues.  The outcome of the discussion will generate a list of the pros and cons of 
the debated statement.  It should become clear that there is no simple response to the statement.  
Depending on circumstances it may work for some families but not for others. 
Teacher selects a student to represent each side of the debate.  Teacher structures the debate in 
order that the following questions are answered:  If you were in this kind of a relationship how 
might you handle the situation?  How might you reconcile your differences on the issue?  (30 
minutes) 
Teacher Directed 
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The teacher explains that just as there are differences that divide families there are situations and 
circumstances that have divided Christians.  The teacher raises the following question: What 
issues and/or situations do you believe could divide Christians?  (i.e. beliefs, moral issues, 
authority, etc.)  The connection is then made between divisions in the Church today and similar 
divisions in the past.  (10 minutes)  
Individual 
Students are given a prepared reading and questions related to the Schism (see Planning Notes). 
Questions are taken up before the end of the period.  (30 minutes) 
 
Student Achievement 
Teacher observes student understanding of debate issue.  Teacher checks for completion of 
assigned questions. 
 
Accommodations 
Pair students with language and academic difficulties with students who are able to help with 
comprehension.  Students capable of enrichment activities are directed to seek out possible 
solutions to situations which could cause division within the Church.  These students could 
interview teachers, administration and other students within the school.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 

student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 
Brodd, Jeffrey.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T, S) 

Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: 

Maxwell Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K,)  (pages 32 – 35) 

Clemmons, Nancy.  Exploring The Religions of Our World. Notre Dame, Indiana: Ave Maria Press. 1999. 

ISBN 0-87793-674-9  (T, S)   

Wilkins, Ronald J.  Religions of the World.  Dubuque, Iowa: 1995. ISBN 0-697-17796-3 (T, S) 
Internet 
Church History - Resources for Religious Educators: http://www.silk.net/RelEd/churchhist.htm 
or The Catholic Encyclopedia  
http://www.newadvent.org/cathen/ 
or Medieval History - Religion 
http://historymedren.about.com/homework/historymedren/cs/religion/index.htm 
The Middle Ages: http://www.byu.edu/ipt/projects/middleages/index.html 
Why did Christianity Survive?:  http://www.pbs.org/wgbh/pages/frontline/shows/religion/first/ 
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Orthodoxy at http://www.oca.org/ 
Russian Orthodox: www.russian-orthodox-church.org.ru/en.htm 
Ukrainian Orthodox Church of Canada: www.uocc.ca 
The Christian Coptic Orthodox Church of Egypt: http://pharos.bu.edu/cn 
 
 
Activity  #6 Turbulence and Torture  (Joan of Arc) 
Time 75 minutes 
Description  
The story of Joan of Arc is used as an impetus to study the Crusades and their historical 
implications.  Pope John Paul II’s apology for the persecutions of the Inquisition and the 
Crusades illustrates the need for reconciliation in the world today. 
   

Strand(s) and Expectations   
Ontario Catholic School Graduate Expectations 
CGE3a  Recognizes there is more grace in our world and than sin and that hope is essential in 
facing all challenges 
CGE1j  Recognizes that “sin, human weakness, conflict and forgiveness are part of the human 
journey” and that the cross, the ultimate sign of forgiveness is at the heart of redemption 
Strands  

Overall Expectations 
RBV.03  Relate practices and rituals of religions to the lives of individuals 
PFV.03  Demonstrate an understanding of the ultimate questions about life as found in the 
Christian tradition  
Specific Expectations 
RB1.03  Recount in their own words some significant episodes from Christian history 
PF1.05b  Explain the importance of the historical development of the Catholic Church and its 
contemporary self-understanding 
 
Planning Notes  
Teacher chooses a clip from a movie about Joan of Arc or a written excerpt from her life story.  A 
note on her life is also prepared.  John Paul’s recent apology regarding the Inquisition and the 
Crusades is also required as background to the lesson. 
 

Prior Knowledge Required:  None 
 

Teaching/Learning Strategies 
Whole Class 
Teacher asks the class what they know about the Joan of Arc story.  Teacher uses either a story of 
Joan of Arc or an excerpt from her life to add to their understanding of the story. (20 minutes) 
Teacher Directed 
The teacher then delivers an mini-lecture filling out the story.  The following questions should be 
addressed:  What was she fighting for?  What inner struggles did she deal with?  What did she 
lose or gain?  How did the Church deal with her situation?  (20 minutes) 
Individual 
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Teacher provides a word list of the key points of the story.  Students retell the story using each of 
the terms.  (15 minutes) 
Whole Class 
Teacher shows a clip or reads an excerpt from John Paul II’s apology regarding the Catholic 
Church’s role in the Crusades and the Inquisition.  An explanation of the importance of 
recognizing and apologizing for past wrongs.  (10 minutes) 
Individual 
Students identify an area where recognition of wrongdoing is needed in the world and in their 
own lives.  They write a paragraph explaining what needs to be changed. They then identify what 
the results might be if this change happened.  (5 minutes) 
 
 
Student Achievement 
Teacher collects students’ work and assesses understanding of the Joan of Arc story.   
Teacher checks for completion of  assigned homework.  
 
Accommodations 
Modifications include a fill-in-the-blanks sheet on the story of Joan of Arc.  Terms are included. 
An enriched activity includes the writing of a short story/poem which illustrates the need for 
reconciliation in our world today. 
 
Resources 
Print 
Brodd, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. (Text).  Winona, 
Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T) Pastva, Sr. Loretta.  Great Religions 
of the World. (Text).  Winona, Minnesota: St. Mary’s Press. 1986.  ISBN 0-88489-175-5  (T)  

Wilkins, Ronald J.  Religions of the World. Dubuque, Iowa: 1995. ISBN 0-697-
17796-  (T) 

Internet 
Encyclicals and Other Papal Documents: 
http://listserv.american.edu/catholic/church/papal/papal.html 
 
 
 
Activity  #7 Protest and Reform (Martin Luther) 
Time 75 minutes 
Description 
Students explore the existence and diversity of local Christian churches.  The Protestant 
Reformation and the Churches arising from this are studied.  Students then examine the existence 
and variety of current Christian churches. 

 

Strand(s) and Expectations  
Ontario Catholic School Graduate Expectations 
CGE1j  Recognizes that “sin, human weakness, conflict and forgiveness are part to the human 
journey” an that the cross, the ultimate sign of forgiveness is at the heart of redemption 
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Strands  

Overall Expectations 
DLV.04  Analyse the role of practices and rituals in the daily lives of believers  

Specific Expectations 
RB1.01  Describe, for one or more religious traditions, the historical and geopolitical stage on 
which the specific religion emerged 
RB1.03  Recount in their own words some significant episodes from the history of each  of the 
religions studied 
RB3.03  Describe the role and significance of fasts and feasts  
DL1.02  Identify specific differences in interpretation of belief within religious communities  
PS1.06b  Demonstrate an understanding of the role of religious prayer and worship within the 
Reform traditions of Christianity 
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Planning Notes 
A quiz is prepared on the Schism and the story of Joan of Arc 
Teacher prepares a reading and a note on Martin Luther and the Protestant Reformation. 
(see Resources ) 
Short readings on a number of Protestant religions needs to be prepared in advance.  Each reading 
includes core beliefs, founder and examples of moral code. 
 
A copy of the local Yellow Pages is needed for the Whole Class activity. 
 
Prior Knowledge Required  None 
 

Teaching/Learning Strategies  

Individual 
Students complete prepared quiz on the Schism and Joan of Arc.  (15 minutes) 

Whole Class 
Teacher asks the students to imagine they are new residents to this community and that they are 
searching for a church to attend mass.  A student volunteer is requested to search out Catholic 
Churches in the area, using the Yellow Pages.  Once they find the area they will see that there are 
a number of Christian churches listed.  The student is directed to read aloud the names of a few. 
The teacher asks if all the churches listed use the work Catholic? This leads to a discussion on the 
following questions:  What are the differences and/or similarities?  What makes a church 
Christian? (10 minutes) 
Teacher Directed/Individual 
Teacher explains how the different churches evolved as a result of historical events.  The focus 
begins with the life of Martin Luther and events of the Protestant Reformation.  This can be 
accomplished through a reading by the teacher with a follow-up note on the Reformation and 
subsequent divisions.  (25 minutes) 
Group Work 
Students are divided into groups of four.  Each group member reads about a particular Protestant 
sect and notes the core beliefs, the founder and the moral code.  Upon completion the students 
meet with other group members and learn about each other’s religion.  At the end of the class 
each person in the group will have the core beliefs, founder and moral code of the four sects 
researched in the group.  (25 minutes) 
 
Student Achievement 
Summative assessment of quiz using a rubric. 
Individual rubrics on note-taking ability and work habits while in groups assist with student  
Teacher checks for completion and accuracy of notes. 
Teacher collects group work and checks for understanding. 
 
Accommodations   
Readings need to be simplified for identified students.  Notes can be provided to students who require 

modifications. 

An enrichment activity could include interviews with various church leaders. 
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Resources 
Brodd, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T) 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: Maxwell 

Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K, S)  

Internet 
The Anglican Church of Canada: www.anglican.ca 
Home page for Baptists: www.baptist.org/ 
The Brethren Church Home page: www.brethrenchurch.org/ 
The Fellowship of Christian Assemblies:  www.foca.org 
Christian Science: www.tfccs.com 
The Lutheran Resources on the Internet: http://lutheran-r.dynip.com/index2.html 
The Mennonites in Canada: www.mhsc.ca/ 
A Methodist ministry on the Internet: www.rhall.org.uk/ 
Pentecostal Assembly: www.paoc.org/ 
The Community Centre of the Presbyterian Church: www.presbyca.ca 
The Religious Society of Friends (Quakers): www.quaker.org 
Salvation Army: www.salvationarmy.org 
Seventh-Day Adventist Church in Canada: www.sdacc.org/ 
The Latter-Day Saints (Mormons): www.lds.org/ 
The Association of Unity Churches: www.unity.org/ 
 

 
Activity  #8  Winds of Change (Pope John XXIII and the Second Vatican Council) 
Time 75 minutes 
Description 
Students study the life of Johns XXIII and the changes in the Church as a result of Vatican II. 
 

Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE1g  Understands that one’s purpose or call in life comes from God and strives to discern and 
live out this call throughout life’s journey 
Strands  

Overall Expectations 
RBV.02  Explain the nature of several beliefs 
Specific Expectations 
RB1.01  Describe, for one or more religious traditions, the historical and geopolitical stage on 
which the specific religion emerged 
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RB1.03  Recount in their own words some significant episodes from the history of each  of the 
religions studied 
RB3.04  Relate religious practices and rituals to specific historical incidents 
RB3.06  Demonstrate an understanding of the connections between symbols and practices 
DL3.06  Describe how religious movements or events have led to changes in religious practice 
over the centuries 
DL4.02  Explain the concepts of ecumenism and interfaith dialogue 
 
Planning Notes  
Teacher prepares a mini-lecture on the life of John XXIII and a reading plus questions on changes 
that have happened in the Church as a result of the Second Vatican Council.  A list of topics for 
the research assignment needs to be prepared in advance. 
 
Prior Knowledge Required  None 

 

Teaching/Learning Strategies 

Whole Class 
Teacher poses the questions: What would it take to be a Pope?  What qualities, training or skills 
would be needed? Why?  What does he do?  What is he responsible for?  (10 minutes) 
Teacher Directed 
Teacher delivers a mini-lecture on John XXIII’s life.  Students follow along and fill in a prepared 
note sheet.  (20 minutes) 
Individual 
Students read and answer questions about the changes that happened as a result of the Second 
Vatican Council.  (25 minutes) 
Teacher Directed 
Teacher takes up work assigned on Vatican II.  Teacher asks the following questions: What do 
you believe the Church struggles with today?  Why?  A list is generated on the board.  Teacher 
links the need for change in the Church with the research project the students will complete.  
Suggested topics include ecumenism; inter-faith dialogue; fundamentalism; sexual morality (can 
be further divided, see Overall Expectations); role of the family in society; role of women in the 
Church; Church’s response to discrimination, i.e., sexism, racism, homophobia); cults; dignity of 
the person (i.e., self-esteem, body image, violence).  Students choose their topics and divide into 
groups of 3-4.  (20 minutes)  
Student Achievement 
Teacher collects prepared note sheet and assesses for understanding and completion. 
Teacher observes understanding of completed questions on the changes resulting from Vatican II. 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension and note-taking.     
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows 

teachers to modify the learning expectations for exceptional students in order to support the contents of the 
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student’s IEP.  This applies also to students who have not been identified as exceptional but are receiving 

special education programs and services. 

 
Resources 
Print 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: Maxwell 

Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K, S).  

Internet 
Pope John XXII:  www.vatican.va/holy_father/john_Xxiii/index.htm 
 
 
Activity  # 9 Research and Presentation 
Time 300 minutes 
Description 
Students research various contemporary issues and present how the Church and her people 
address them. 
 
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations 
CGE2b  Reads, understands and uses written materials effectively 
CGE2c  Presents information and ideas clearly and honestly and with sensitivity to others 
Strands  

Overall Expectations 
RBV.02  Explain the nature of several significant beliefs  
DLV.03  Explain how religious beliefs, or a lack of them, can affect the ways in which 
individuals relate to other and address issues in daily life in Canada 
DLV.05  Apply critical-thinking and problem-solving skills to personal situations, work 
situations, and social issues as they relate to the religious traditions or principles of various 
groups 
ISV.03  Effectively communicate the results of individual or group assignment 
FLV.01  Explore the meaning of self-image and self-esteem in the light of God’s unconditional 
love for each other 
FLV.09  Critique the attitudes and behaviors that depersonalize human sexuality 
CMV.02  Explore the importance of moral codes in daily living for people of faith 
Specific Expectations 
RB2.03  Identify sacred beliefs from a variety of religions and explain any commonalities 
RB3.05  Critically examine the roles assigned to women by different religious traditions 
DL1.04  Analyse the influence of concepts of morality and ethics in various religious traditions 
DL2.06  Analyse the concerns of women regarding their evolving roles in various religious 
institutions, traditions, and practices 
IS1.03  Effectively communicate the results of individual or group research 
IS1.05  Effectively use the Internet or other electronic data-recovery systems as a tool in 
researching various topics in the study of religion 
IS1.06  Effectively communicate the results of their research, using a variety of forms and 
methods (e.g., written reports or essays, oral presentations, group presentations) 
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CM1.06b  Understand the importance of covenant and commandment for moral living in the 
religions of Judaism, Christianity and Islam 
CM3.05b  Respect the moral teachings of Christianity as guidelines for daily living 
FL1.06b  Identify the essential elements of intimacy, mutuality and trust in all meaningful human 
relationships (family, friends, romantic) 
FL1.08b  Describe the various models of family 
CM3.01b  Recognize the importance of moral living in the human search for meaning and 
purpose   
FL1.01b  Articulate the fundamental Christian belief that God loves each unique person 
unconditionally, and continually offers mercy  and reconciliation 
FL1.03b  Show a knowledge of the need for Christians to develop a positive self-esteem, which 
includes the recognition of the necessity for growth, change and transformation 
FL1.12b  Identify ways the AIDS virus is transmitted and prevented 
FL3.01b  Explain the significance of prayerful and critical reflection in the development of 
realistic self-understanding 
FL3.06b  Critique the depersonalizing attitudes and behaviors associated with sexuality, e.g., 
masturbation, pornography, promiscuity, homophobia 
FL2.01b  recognize the ways in which sexuality is loving and life-giving, and its expression is 
guided by the virtue of chastity 
 
Planning Notes  
Teacher prepares a quiz on the Reformation and Vatican II.  The Resource Centre is booked to 
complete research on topics chosen during the last class (suggested time 2 periods of research and 
one planning period in the classroom). 
Rubrics for the assignment are prepared in advance. 
The teacher prepares instructions and a rubric for the final reflection paper that explores their 
findings. 
Prior Knowledge Required  None 
 

Teaching/Learning Strategies 
Individual 
Students complete a quiz on the Reformation and Vatican II.  (15 minutes) 
 
Teacher Directed 
Instructions are given as to the expectations of the research assignment (see Appendix). 
 
 
Student Achievement 
Presentations are assessed through rubrics. 
  
Accommodations 
Situate students with language or academic difficulties with students who are able to help with 
comprehension and written work.  These students may choose to tape record their work .   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) 
allows teachers to modify the learning expectations for exceptional students in order to support 
the contents of the student’s IEP.  This applies also to students who have not been identified as 
exceptional but are receiving special education programs and services. 
 
Resources 
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Print 
Brodd, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press. 1998. ISBN 0-88489-487-8 (T) 

Internet 
Catholics and World Religions: http://www.silk.net/RelEd/religions.htm 
Bible Gateway: http://bible.gospelcom.net/ 
Canadian Conference of Canadian Bishops:  www.ccb.ca 
Catholic Canada:  http://www.catholiccanada.com 
Canadian Catholic Organization for Development and Peace:  www.devp.org. 
Catholic Information Centre on Line:  www.catholic.net 
Catholic Update:  http://www/AmericanCatholic.org 
Christian Pulpit (Audio version of the NRSV-Requires ‘Real Audio’): 
http://talkingbible.com/ 
Ecumenism and Interreligious Dialogue:  http://www.camaldoli.com/english.c/dialogue.htm 
The Ontario Conference of Catholic Bishops:  http://www.occb.on.ca/ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 

 
Contemporary Issues Facing the Church Today 
 
Introduction 
You are to prepare relevant information on your assigned topic.  The Resource Centre has been 
booked on the following two days _____________________. During the Resource time bring 
change or a disk to save information you have gathered. A planning period will be given to gather 
information from your group for the final presentation. 
 
Choosing a Topic 
Organize into groups of four. 
Select a topic from those listed below. 
 
q Women in the Church 
q Cults 
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q Pornography 
q Violence in the Media 
q Interfaith Dialogue 
q Role of Family in Society 
q The Church’s Response to Discrimination  (sexism, racism, homophobia) 
q Dignity of the Person (self-esteem, body image) 
q Ecumenism  
q Fundamentalism 
q Sexual Morality 
 
Resource Centre 
Locate information on the following: 
 

i. Definition of topic. 
ii. Society’s perception. 

iii. Catholic Church’s view. 
iv. Issues arising from this topic (media stories to support). 
v. Personal view of the topic. 

vi. Connections to scripture. 
 
Planning Period (in class) 

i. Decide who is responsible for bringing bristol board. 
ii. Brainstorm and develop a plan as to the arrangement of the information on the bristol board. 

iii. Determine the list of responsibilities during the presentation. 
iv. Rehearse the presentation.  Ensure the group is ready to present next class. 

 
Reflection Paper 

Each individual is responsible for completing his/her own reflection paper on what they have 
learned through this research assignment. 
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Unit Title: We Surrender: Islam 
Time: 16 hours 
 
Unit Description: Students explore the beliefs and practices of the Islamic faith with an emphasis 
on the common focus on conversion shared by Islam and Christianity. The overall course pattern 
of studying the sacred story, creed, moral code and rituals and practices will continue to be the 
vehicle used to investigate Islam. Students examine how Christianity has interacted with Islam 
through reflection on the shared beliefs and religious similarities and differences. The practice of 
student led prayer service will conclude this unit, with a liturgy focusing on inspiring elements of 
Islam and focusing on improving relationships between Christians and Muslims.  
 
Unit Planning Notes: 
This unit was designed without reference to one particular text to allow boards and individual 
schools to use the text that they feel is most appropriate. Teachers will need to locate the specific 
pages from their text for activities requiring text work. Teachers may choose to provide students 
with a glossary of terms regarding Islam at the beginning of the unit, or they may choose to 
supply students with a list of terms that they will learn throughout the unit. If the teacher chooses 
to give the students only the list of terms it serves as a useful tool for daily recapping of lessons to 
update the list with definitions as a class. The teacher may decide to keep a class list of the terms 
on a board in the classroom to assist students in the creation of their list of definitions. Students 
are required to obtain two current events articles. Teachers may need to assist some students who 
do not receive the newspaper or magazines gain access to school resources. Teachers may need to 
book a trip to a mosque or masjid, the library, or a computer lab to work through the activity 
around holy places and places of worship. Students will continue with the liturgy format that was 
begun in the first unit. Teacher need to be aware that as with other religions, there is a variance of 
practice among Muslims, from those who identify themselves as cultural Muslims to those who 
identify themselves as Orthodox.  
 
Unit Synopsis: 
 

Act. 
# 

Activity 
Title Tim

e 
(min) 

LearningExpectations 
- OCSGEs 
- Overall 
- Specific 

Assessment Tasks 

1 Interaction 
with 
Christianity 

75  CGE 1h, 3e, 4a, DLV.03, DL1.02, 
DL2.03, DL4.02 

Formative 
Observation of 
student work 

- Large group 
discussion 
- Mapping 
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2 Sacred 
Story: 
Origins of 
Islam 

75 CGE 1c, h, i, 7e, f, RBV.01, 
(PFV.01-04, .06, 08), RB1.01 
(PF1.03B), RB1.03 (PF2.02B, 
3.06B, PS1.07B), RB1.04 
(SC1.05B), DL4.01  

Formative 
observation 
and feedback  
Summative 
rubric to 
evaluate 
picture diaries 

- Note making 
- Comparison 
between 
Muhammad 
and Jesus 
- Viewing a 
video 
- Picture diary 

3 Sacred 
Story: Key 
historical 
figures/ 
events 

75 CGE 1c, h, i, 7e, f, RBV.01 
RB1.02, (PF3.05) RB1.03 
(PF3.07B), RB1.04 (SC1.05B), 
DL3.02 (PF3.01B), 

Formative Self 
assessment  

- Text work 
and mapping 
- Whole class 
discussion 

4 Creed: 
Muslim 
Beliefs 

75 CGE 1c, h, i, 7e, f, RBV.02 
(SCV.03, CMV.01, .05,  07, .08), 
RBV.04 (SCV.03, 04, 05), 
DLV.01, RB2.01 (PF3.02B, 03B), 
RB2.02 (PF2.01B, .02B), RB2.03 
(SC1.05, PF1.03), (SC3.02B), 
RB4.02 (SC3.01B), RB4.03 
(SC1.05B)), RB4.04 (FL1.09B), 
DL1.02 (PF2.02B), DL1.03 
(PF2.05) 

Formative 
Observation, 
Peer 
Assessment 

- Socratic 
lesson 
 
- Student 
analysis of 
texts 

5 Rituals & 
Practices: 
Religious 
Symbolism 

30 CGE 1c, h, i, 7e, f, RBV.02 
(PSV.03, 10), RB2.04 (PS1.02B), 
RB3.06 (PS1.01B, , 2.03B, 04B, 
05B,) 

Formative  
anecdotal 
feedback from 
teacher 

- Whole class 
discussion  
- Calligraphy 

6 Rituals & 
Practices: 
Holy 
places/ 
Places of 
worship 

75 CGE 1c, h, i, 7e, f, RBV.02 
(PSV.03,11), DLV.04 (PSV.02), 
RB3.01(PF3.01B), RB3.02 
(SC2.03B, PF2.02), DL3.01 
(PS1.07B, 2.03B, .05B), DL3.04 
(PS3.01B) 

 Formative 
anecdotal 
feedback of 
students 
research 

- Research 
either through 
interview, 
internet or 
textbook 
methods 

7 Rituals & 
Practices: 
Festivals 

75 CGE 1f, h, 2e, 7e, f, RBV.03 
(PSV.03, 10), DLV.01, 
FCV.01(PSV.15), FCV.02 
(PSV.03), FCV.03 (PSV.03), 
FCV.05, RB3.01 (PF3.01B), 
RB3.03 (PS1.01B, .02B), RB3.04 
(PS1.02B), FC1.01 (PS2.05B), 
FC1.02 (PS1.02B, 2.01B), 
FC1.03, FC1.05 (PS1.02B), 
FC1.06 (SC2.03B, PS3.01B)  

Formative 
observation of 
student 
understanding  

- Socratic              
lesson 
- Read articles 
and complete 
questions 
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8 Rituals & 
Practices: 
Stages of 
Life and 
Family Life 

75 CGE 1d, e, g, h, i, 2a, 3c, 4a, 6b, 
c, 7e, f, RBV.03 (FLV.05, .06) 
MSV.01 (FLV.01), MSV.02 
(FLV.04), MSV.03 (CMV.11), 
MS1.01 (FL1.05B, .09B), MS1.02 
(SC2.01B, 03B), MS1.03 
(FL1.02B, 04B, 3.05B), RB4.04 
(PF 2.05B, FL1.09B), FL1.06, 
FL1.08FL1.03 

Formative 
Teacher 
observation 
and anecdotal 
comments on 
reflections 

- Investigate 
rituals and 
practices of 
family life 
- Reflection 
Paper 

9 Moral 
Code: 
Daily Life 
 

150 CGE 1d, e, h, i, 2a, 3c, 4a, 6b, 7e, 
f, RBV.03 (FLV.05, 06), DLV.03 
(CMV.02, 11, FLV.07-09), 
DLV.04 (PSV.01), RB3.02 
(PF2.02B, PS2.05B),RB4.04 
(PF2.06B, FL1.07B, 09B, 3.04B), 
DL3.01 (PS2.01,03B 05B, 07B), 
DL3.03 (PF3.01B, PS2.01,03B 
05B), FL1.06B, FL1.08B 

Formative 
Presentation
s of group 
work 
Summative 
Quiz on Five 
Pillars 

- Group work 
research and 
presentations 
- Quiz 

10 Moral 
Code: 
Current 
Challenges 
and Issues  

225 CGE 1d, e, h, i, 2a, 3c, d, f, 4a, 
6b, 7e, f, h, RBV.03 (FLV.05, 
06), , DLV.02 (FLV.06, 11), 
DLV.06 (CMV.05, 06), ISV.01, 
ISV.02, ISV.03, RB3.05 
(FL1.07B, .09B), DL2.01 
(CM2.01B, 04B, 05B, 3.02B, 
08BFLV.07), DL2.02 (CM2.01B, 
04B, 05B, 3.02B, 08B, FLV.07, 
FL1.01B), DL2.03 (CM2.01B, 
04B, 05B, 3.02B, 08BFLV.07), 
DL2.04 (CM3.02B, FLV.07) 
DL2.06 (PF2.06B, FL1.07B, 
09B), DL3.05 (CM2.05B, 3.07B, 
08B), IS1.02, IS1.03, IS1.04, 
IS1.05, IS1.06, IS1.07 FL1.06B, 
07B, 09B, 11B, 3.06B), FL1.10B, 
FL1.12B,  

Formative 
Observation of 
student 
learnings 
during Round 
Table 
discussions 
Summative 
Reaction Paper  

- View movie 
- Participate in 
Round Table 
discussions 
- Reaction 
paper  

11 Interfaith 
Prayer 
Service 

30 CGE 1f, PS3.02, FL3.01 Formative 
assessment of 
preparation for 
liturgy 

- Student lead 
class liturgy 

 
 
 

Sets of Activities 
 
Activity #1: Interaction with Christianity 
Time: 75 minutes 
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Description: Students will be introduced to Islam, its connections to Christianity, and learn about 
the teachings of the Catholic Church in regards to Islam. Students will examine the connections 
between Islam and Judaism and Christianity through the descendents of Abraham, Sarah and 
Hagar. Students will begin their examination of Islam with a map activity. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1h, 3e, 4a 
Strands: Religion and Daily Life 
Overall Expectations:  
DLV.03 Explain how religious beliefs, or a lack of them, can affect the ways in which individuals 
relate to others and address issues in daily life in Canada 
Specific Expectations:  
DL1.02 Identify specific differences in interpretation of belief within religious communities 
(SC1.02B, .03B, 3.02B, PFV.05, PF3.02) 
DL4.01 Demonstrate an understanding of the global dissemination of various religions.  
DL4.02 Explain the concepts of ecumenism and interfaith dialogue. (PF1.05B, 3.04B) 
 
Prior Knowledge and Skills: 
Group work skills and expectations 
General knowledge of the life of Abraham 
 
Planning Notes: 
The teacher will need to access Church teachings regarding Islam and create group worksheets 
(see Journeying Together, from the Pontifical Council for Interreligious Dialogue, or the Vatican 
II documents - http://www.rc.net/rcchurch/vatican2). Maps of the Middle East will need to be 
located and photocopied for student use. The teacher should access http://www.adherents.com for 
current statistics. Atlases may need to be borrowed for strategy #4. 
 
Teaching/ Learning Strategies: 
1. Whole Class: Teacher leads class in discussion to review the genealogy of Abraham using 

the family tree (Appendix 4.1), that students studied in the Judaism unit. Particular 
connections are made between Judaism, Islam and Christianity. (10 minutes) 

2. Small groups: Students will examine various statements from the Catholic Church regarding 
Islam (20 minutes) 

3. Whole Class: Groups will report their findings on the position of the Church regarding Islam. 
A board note can be created from the discussion to help create a framework for the upcoming 
unit. (25 minutes) 

4. Pairs: Students complete a map assignment identifying countries in which the Muslims 
population is a majority.(see http://www.adherents.com for current statistics) (20 minutes)  

 
Student Achievement 
Formative: Observation of student working in groups. 
 
Accommodations: 
Groups should be selected to ensure multi-levels of abilities and variety of learning styles and 
intelligences. As an extension students can locate and draw their own maps and statistics.  
 
Resources: 
“Journeying Together: The Catholic Church in dialogue with the Religious Traditions of the 
World”, (Pontifical Council for Interreligious Dialogue) 
Vatican II Excerpts: http://www.rc.net/rcchurch/vatican2  
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Adherents (website identifying the numbers of followers of any religion 
http://www.adherents.com  
Atlases 
Maps of the Mid-east and Africa 
 
Appendices: 
4.1 - Abraham’s Family Tree 
 
 
Activity #2: Origins of Islam 
Time:  75 minutes 
 
Description: 
The life of Muhammad will be examined to identify his role as the founder and major historical 
figure of Islam. The achievements and characteristics of Muhammad will be compared to those of 
Jesus.  
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1c, h, i, 7e, f 
Strands: Exploring religious beliefs, Religion and Daily Life 
 
Overall Expectations:  
RBV.01 Identify the origins of various religions. (PFV.01-04, PFV.06, .08) 
Specific Expectations:  
RB1.01 Describe, for one or more religious traditions, the historical and geopolitical stage on 
which the specific religion emerged. (PF1.03B) 
RB1.03 Recount in their own words some significant episodes from the history of each of the 
religions studied. (PF2.02B, PF3.06B, PS1.07B) 
RB1.04 Compare and contrast the origins, development, and roles of the founders and reformers 
of several religions. (SC1.05B,) 
 
Planning Notes: The teacher will have to access the video and TV/VCR for activity 3 if this is to 
be completed by the class.  
Connection to Catholicism: The personalities and accomplishments of Jesus and Muhammad 
will be compared. 
 
Teaching/ Learning Strategies: 
1. Individually: Students create a note on the life of Muhammad from their text or from the 

Religions on File pg. 7.01, “Chronology of Muhammad’s Life”. (25 minutes)  
2. Individually: Students complete a comparison chart for the lives and characteristics of Jesus 

and Muhammad, (appendix 4.2). Answers can be shared through a class discussion. (20 
minutes) 

3. Whole Class: Optional Activity: View “Religions of the World Video Series: Islam” and 
complete worksheet #2 from the Series ‘Discussion Guide’ to reinforce learning. 

4. Individually: Students complete a picture diary highlighting the key events of Muhammad’s 
life to be submitted for summative evaluation (appendix 4.3). (30 minutes + homework) 

 
Student Achievement: 
Formative: Observation of student feedback during activities 1 and 3 
Formative Roving Conference for activity 2  
Summative: A rubric will be used to evaluate student picture diaries, from activity 4 
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Accommodations: 
Some students may benefit from having simplified versions of Muhammad’s life story to read, or 
by having the story read to them. Special attention should be given to ensure that the needs of 
students on IEPs are being met. 
 
Resources: 
Religions on File: Chronology of Muhammad’s Life, pg. 7.01 
“The Characteristics of Muhammad” (Great Religions of the World - teacher’s manual, p.145) 
Student text 
Religions of the World Video Series, Islam video 
Religions of the World Video Series Discussion Guide – Islam worksheet #2  
 
Appendices: 
4.2 - Comparison Chart of Jesus and Muhammad 
4.3 - Pictorial Diary of Muhammad’s Life Assignment   
4.4 - Pictorial Diary of Muhammad’s Life Rubric 
 
Activity #3: Key Historical Figures/ Events  
Time:  75 minutes 
 
Description: Students will reinforce their understanding of the role of Muhummad in developing 
Islam and their knowledge of the geographical region involved in the Hegira. Students will learn 
about the events and the route of the Hegira. A brief introduction to the crusades will facilitate a 
discussion on the conversion practices and spread of Islam. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1c, h, i, 7e, f 
Strands: Exploring religious beliefs, Religion and Daily Life 
Overall Expectations:  
RBV.01 Identify the origins of various religions. (PFV.01-04, PFV.06, .08) 
Specific Expectations:  
RB1.02 Identify major figures from the history of various religions, and be able to explain the 
contributions that these figures made to their religion  (PF1.04B, 3.05B) 
RB1.03 Recount in their own words some significant episodes from the history of each of the 
religions studied. (PF3.07B) 
RB1.04 Compare and contrast the origins, development, and roles of the founders and reformers 
of several religions. (SC1.05B,) 
DL3.02 Demonstrate an understanding of the global dissemination of various religions. 
(PF3.01B) 
 
Prior Knowledge and Skills: 
Students will need a basic understanding of map of the Middle East and mapping skills (from 
activity 1), and a basic understanding of the life of Muhammad (from activity 2). 
 
Planning Notes: 
The teacher will need to access maps of Saudi Arabia for students to map out Muhammad’s 
flight. The teacher will have to access the video and TV/VCR for activity 3. The teacher will need 
to access information and create a note on the Crusades and the impact on Islam, see websites 
listed below. If students are going to complete extended work in Accommodations the teacher 
may need to access resources for their research.  
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Teaching/ Learning Strategies: 
1. Individually: Students read about the hegira in their texts and map out the flight of 

Muhammad. (20 minutes) 
2. Whole Class: Using an overhead the teacher uses student feedback from the mapping 

exercise to provide accurate details of the hegira. Students check their work and make 
corrections (10 minutes) 

3. Whole Class: Students view a clip from the beginning of “Robin Hood, Prince of Thieves”, 
as a discussion starter for the Crusades, missionary practices and the spread of Islam. (30 
minutes) 

4. Whole Class: Teacher-lead discussion on why some people have chosen to convert to Islam. 
Include in this discussion some of the famous people who have converted to Islam such as: 
Muhammad Ali, Kareem Abdul-Jabbar, Ahmad Rashad, Malcolm X, Mike Tyson, and their 
reasons for converting. (See World Religions: People and Faith, pp. 95-96, or 
www.suite101.com/article.cfm/islam_in_the_us/33392 for more information on famous 
people who converted to Islam.)(15 minutes) 

 
Student Achievement: 
Formative - Self-assessment of mapping accuracy 
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Accommodations: 
Students could choose one of the famous conversions to research for a brief report.  
 
Resources: 
Student texts 
“Robin Hood, Prince of Thieves” 
Maps of Saudi Arabia 
World Religions: People and Faith Larry Trafford, pp. 95-96 
Famous ‘Converts’ to Islam: HYPERLINK 
http://www.suite101.com/article.cfm/islam_in_the_us/33392 
Islam and the Crusades:  
 http://www.humanities.ccny.cuny.edu/history/reader/islamonpiracy.htm 
 http://www.jannah.org/sisters/familii.html 
 http://islamicity.org/Mosque/IHAMES/Sec10.htm 
 http://answering-islam.org/History/crusades.html 
 http://www.religioustolerance.org/chr_cru1.htm 
 
 
Activity #4: Beliefs 
Time: 75 minutes 
 
Description: 
Students examine the major beliefs of Islam through a Socratic lesson. Muslim beliefs will be 
compared to those of Christianity. This activity will focus on Muslim scriptures. Students will 
learn about the connections between Muslim and Christian scriptures and specific characteristics 
of the Qur’an, Sunnas and the Hadith. The students will have the opportunity to reflect upon a 
passage from Muslim scriptures. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1c, h, i, 7e, f 
Strands: Exploring religious beliefs 
Overall Expectations:  
RBV.02 Explain the nature of several significant beliefs from each of the religions studied. 
(SCV.03, CMV.01, 07, 08) 
RBV.04 Explain the difference between sacred writings and oral teachings, providing specific 
examples from various religions. (SCV.03,.04, SCV.05) 
DLV.01 Demonstrate an understanding of religions whose beliefs and practices accommodate a 
range of commitment from strict observance to liberal compromise.  
Specific Expectations:  
RB2.01 Define the terms belief, faith, tradition and ritual and be able to relate these to the 
religions studied. (PF3.02B, 03B) 
RB2.02 Demonstrate an understanding of the perceived nature and role of the supernatural in 
various religions. (PF2.01B, .02B) 
RB2.03 Identify sacred beliefs from a variety of religions and explain any commonalities. 
(SC1.05B, PF1.03B) 
RB4.01 Explain the difference between sacred writings and oral teachings. (SC3.02B) 
RB4.02 Identify and interpret the significance of specific passages from sacred writings or oral 
teachings from various religions. (SC3.01B) 
RB4.03 Describe the importance of sacred writings and oral teachings in the various religions 
studied. (SC1.05B) 
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DL1.02 Identify specific differences and interpretation of belief within religious communities. 
(PF2.02B) 
DL1.03 Explain how variations in practice can cause divisions within a religion or religious 
communities. (PF2.05) 
 
Prior Knowledge and Skills: 
Note taking for Socratic lesson. 
 
Planning Notes: 
Connection to Catholicism: The teacher can direct students to a discussed comparison on the 
similarity of beliefs for Muslims and Catholics (i.e. prophets, angels, role of Jesus in Final 
Judgement). Comparison of the Christian view of inspired texts and the Muslim view of revealed 
texts, as well as the shared stories and scriptures (i.e. Psalms, Gospels) 
 
Teaching/ Learning Strategies: 
1. Whole Class: The teacher supplies the answers to “Muslim Beliefs” (Appendices 4.5 and 

4.6) through a Socratic lesson. When discussing scriptures, the teacher may wish to refer 
students to the Resources listed below for additional, visual information. The teacher should 
be sure to make connections between Muslim scriptures and Christian scriptures. The teacher 
should review that Muslims believe that the Qur’an is a revealed text, revealed to 
Muhammad by Allah through the angel Gabriel.(50 minutes) 

2. Individually: Students will select 3-5 passages from the Qur’an, briefly explain what they 
think the passage means, and identify how the message of this passage could be applied to 
daily life. (25 minutes) 

 
Student Achievement: 
Formative - Teacher will check for completion of Muslim Beliefs Worksheet 
Formative:  Anecdotal comments of student reflections on Muslim scriptures 
 
Accommodations: 
Students may work in pairs to search their texts for the answers, or the teacher may provide 
students with copies of teacher information to transfer onto their own sheet or highlight. Special 
attention should be given to ensure that the needs of students on IEPs are being met. 
 
Resources: 
Religions of File pg. 7.13 “The Qur’an, the Hadith and the Sunnah” 
Religions of the World Video Series, Islam video 
Religions of the World Video Series: Discussion Guide, Islam Worksheet #3 
Selected passages from the Qur’an 
 
Appendices: 
4.5 - “Muslim Beliefs” teacher reference  
4.6 - “Muslim Beliefs” student note taking work sheet 
 
 
Activity #5: Religious Symbolism 
Time:  30 minutes 
 
Description: Students will learn about the important symbols in Islam and reinforce work from 
the previous lesson by writing out a passage from the Qur’an in calligraphy. 
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Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1c, h, i, 7e, f 
Strands: Exploring religious beliefs 
Overall Expectations:  
RBV.02 Explain the nature of several significant beliefs from each of the religions studied.  
(PSV.03, PSV.10) 
 
Specific Expectations:  
RB2.04 Describe some of the symbols of the various religions, and explain how and when they 
are used. (PS1.02B) 
RB3.06 Demonstrate an understanding of the connections between symbols and practices in 
specific religions. (PS1.01B, 2.03, .04, .05) 
 
Prior Knowledge and Skills: 
Students should have an awareness of Islamic scriptures. 
 
Planning Notes: 
If calligraphy pens are available in the school arrange to borrow them for the period. If they are 
not available, arrange to have fine black markers available. The teacher needs to prepare a 
handout of important Islamic symbols. 
 
Teaching/ Learning Strategies: 
1. Whole Class: Teacher hands out a summary sheet and discusses the importance of symbols 

such as the Ka’bah, the Shahada (caligraphy) and the Crescent and Star. (See 
Interdisciplinary Unit: World Religions., Teacher Created Materials by Gabriel Arquilevich, 
pp. 118, 122-123) (10 minutes) 

2. Individually: Practice calligraphy by copying out a passage from Muslim sacred texts and 
illustrating them with an Islamic motif. A class display could be created of the students’ 
work. (20 minutes + homework) 

 
Student Achievement: 
Formative: Anecdotal feedback from the teacher and peers on the display. 
 
Accommodations: 
Some students may use computer graphics to complete their calligraphy if needed. Special 
attention should be given to ensure that the needs of students on IEPs are being met. 
 
 
Resources: 
Variety of Islamic sacred texts, for samples see Jeffery Brodd: World Religions: Voyage of 
Discovery. Teacher’s manual, pg. 199, “The Qur’an: A Selection” 
Interdisciplinary Unit: World Religions, Teacher Created Materials, pp.118, 122-123. 
 
 
Activity #6: Holy Places/ Places of Worship 
Time:  75 minutes 
 
Description: Students will become familiar with Muslim holy places and places of worship 
through an interactive format. 
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Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1c, h, i, 7e, f 
Strands: Exploring religious beliefs Religion and Daily Life 
Overall Expectations:  
RBV.02 Explain the nature of several significant beliefs from each of the religions studied.  
(PSV.03, .11) 
DLV. 04 Analyze the role of practices and rituals in the daily lives of believers from various 
religious traditions. (PSV.02) 
 
Specific Expectations:  
RB3.01 Explain the difference among ritual, habit and custom using examples of all three from 
various religions. (PF3.01B) 
RB3.02 Compare and contrast the rituals and practices of various religions. (SC2.03B, PF2.02B)  
DL3.01 Demonstrate an understanding of meditation, prayer, fasting and pilgrimage in various 
religious traditions. (PS1.07B, 2.03B, .05bB 
DL3.04 Describe the main features of the places of worship of several distinct religions, 
demonstrating knowledge that might be gained by visiting a mosque, synagogue, temple, church 
or meeting house. (PS3.01B) 
 
Prior Knowledge and Skills: 
Students may need to have interview skills. 
 
Planning Notes: 
Teachers will need to book either a computer lab, the library, a visit to a local synagogue or 
temple, invite a representative from the local mosque or masjid to visit the class or select 
passages from various texts or videos. Teachers should choose to use only one of the strategies 
listed and modify the worksheet as required (Appendix 4.7). 
 
Teaching/ Learning Strategies: 
2. Individually: Students will complete one of the following activities. 
 
Option 1: Students will complete a virtual tour using the internet of key religious sites for Islam 
and a mosque, and complete a worksheet using the information that they gather. 
Option 2: Students will visit a mosque, and complete a worksheet using the information that they 
gather. The students should ask the representative at the mosque for information about the Islamic 
holy sites throughout the world (i.e. Mecca, Dome of the Rock). 
Option 3: A representative from the mosque will visit the class and answer student questions 
about religious sites for Islam and the mosque. The students will complete a worksheet using the 
information presented. 
Option 4: Students will complete a research assignment using their textbook and/or video 
resources regarding key religious sites for Islam and the mosque. Students will complete a 
worksheet using the information that they gather. 
 
Student Achievement: 
The teacher will collect student work and will assess or evaluate work depending on the needs of 
the class. If the teacher decides that the work is summative they must create and provide students 
with a rubric before they begin the assignment.  
 
Accommodations: 
Students may work in pairs for Options 1 or 4 to accommodate learning styles or abilities. As an 
extension, students may wish to complete one of the options not selected by the teacher for the 
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class activity. Special attention should be given to ensure that the needs of students on IEPs are 
being met. 
 
Resources: 
Web-sites for information on mosques:  
www.moslem.org/mosque2.htm 
www.geocities.com/Paris/Louvre/7322/masjid.html 
http://info.uah.edu/msa.mosques.html 
www.ummah.net/hajj/maps 
Local Muslim organizations: www.muslim-yellowpages.com/mosques_CANADA.html 
 
Religions on File, pg. 7.06 
Interdisciplinary Unit: World Religions, Gabriel Arquilevich, pp113-114 
 
Appendices: 
4.7 - “Islam – Places of Worship” Worksheet 
 
 
Activity #7: Festivals 
Time: 75 minutes 
 
Description: 
A Socratic lesson on Ramadan and Eid-al-Fitr, will teach students about key Islamic worship 
festivals and practices. Students may read current articles related to the Islamic festivals to 
reinforce learning. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1f, h, 2 e, 7e, f 
Strands: Exploring Religious Beliefs, Exploring Festivals, Celebrations and Memorializations  
Overall Expectations:  
RBV.03 Relate the practices and rituals of religions to the lives of individuals.  (PSV.03, PSV.10) 
DLV.01 Demonstrate an understanding of religions whose beliefs and practices accommodate a 
range of commitment, from strict observance to liberal compromise. 
FCV.01 Evaluate the importance of celebration and memorialization in human experience. 
(PSV.15) 
FCV.02 Describe the major festivals and commemorations of various religions. (PSV.03) 
FCV.03 Demonstration an understanding of the origins of common celebrations and 
commemorations (PSV.03) 
FCV.05 Differentiate between popular and religious symbolism associated with festivals and 
celebrations derived from various religions.  
 
Specific Expectations:  
RB3.01 Explain the difference among ritual, habit, and custom, using examples of all three from 
various religions.  (PF3.01B) 
RB3.03 Describe the role and significance of fasts and feasts in several religious traditions. 
(PS1.01B, PS1.02B) 
RB3.04 Relate religious practices and rituals to specific historical incidents. (PS1.02B) 
FC1.01 Identify and describe the observances associated with the major festivals, 
commemorations, and celebrations of various religions. (PS 2.05B) 
FC1.02 Demonstrate an understanding of the terminology associated with celebration, 
commemoration and festivals in various religions. (PS1.02B, PS2.01B) 
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FC1.03 Demonstrate an understanding of the importance of calendars and other cyclical 
calculations in the observance of various religions.  
FC1.05 Analyze the diverse origins of symbols associated with specific civil and religious 
festivals, celebrations, and commemorations. (PS1.02B) 
FC1.06 Demonstrate the skills and knowledge necessary to relate symbols, scriptures, and works 
of art, music, or literature to festivals, celebrations and commemorations. (SC2.03B, PS3.01B) 
 
Planning Notes: 
If the teacher does not have access to Religions on File they may wish to create a fact sheet to 
hand out to students from resources that they have. If the teacher chooses to complete Activity 3, 
articles and questions or activities will need to be located/ created. 
Connection to Catholicism: The teacher may wish to direct students to a comparison between 
Lent, the 10 days of fasting between Rosh Hashanah and Yom Kippur, and Ramadan. 
 
Teaching/ Learning Strategies: 
1. Whole class: The teacher delivers a Socratic lesson on the facts surrounding Ramadan 

(appendix 4.8 – Ramadan: Teacher’s Notes). Students may be given a fact sheet concerning 
Ramadan and Eid-ul-Fitr from Religions on File pg. 7.17. Students will also examine the 
calendar of Muslim months to understand the lunar cycle and the placement of festivals.(see 
www.ais.org/~islam/subject/siyam.html or www.cie.org/resources/ramadan.htm for more 
information on Ramadan) (20 minutes) 

2. Individual: Students will complete “Ramadan: Student Worksheet” (Appendix 4.9) to 
reinforce the lesson. (20 minutes) 

3. Optional Activity - Pairs: Students will read and answer questions based on current 
newspaper articles regarding Ramadan and Eid-ul-Fitr. (35 minutes) 

 
Student Achievement: 
Formative: Teacher observation of student understanding during the taking up of worksheets. 
 
Accommodations: 
Small groups or the whole class could read the articles out loud, together. Some students may 
benefit from limiting the number of articles or questions to answer for each article. 
 
Resources: 
Religions on File pg. 7.17 
Toronto Star December 27, 2000 “Muslim fest strengthens bonds within community” 
Toronto Star December 26, 2000 “Fasting Muslims feed needy families” 
Ramadan Information: www.ais.org/~islam/subject/siyam.html  
Ramadan Website: www.cie.org/resources/ramadan.htm  
 
Appendices: 
4.8 - Ramadan: Teacher’s Notes 
4.9 - Ramadan: Student Worksheet 
 
 
Activity #8: Stages of Life and Family Life 
Time:  75 minutes 
 
Description: 
Students will compare Islamic rituals and systems of beliefs to their own experiences, and write a 
reflection regarding their learning.  
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Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1d, e, g, i, 2a, 3c, 4a, 6b, c, 7e, f 
Strands: Exploring the Milestones of Life, Family Life 
Overall Expectations:  
RBV .03 Relate the practices and rituals of religions to the lives of individuals. (FLV.05,.06) 
MSV.01 Demonstrate an understanding of common features of individual human development 
across several cultures and historical era. (FLV.01) 
MSV.02 Demonstrate an awareness of the rites of passage of the religions studied. (FLV.04) 
MSV. 03 Demonstrate the skills and knowledge necessary to correlate rituals and beliefs, in 
regard to various religions (CMV.11) 
 
Specific Expectations:  
MS1.01B Identify the main stages of individual human development as perceived in various 
cultures and religious traditions. (FL1.05B, FL1.09B) 
MS1.02 Identify the origin of various rites of passage and demonstrate an understanding of the 
symbols, art, and literature associated with each (SC2.01B, .03B) 
MS1.03 Describe the connection between systems of belief and the celebrations associated with 
various rites of passage. (FL1.02B, FL.04B, FL3.05B) 
FL1.06B Identify the essential elements of intimacy, mutuality and trust in all meaningful human 
relationships (family, friendship, romantic) 
FL1.08B Describe the various models of family. 
 
Prior Knowledge and Skills: 
Reflective writing 
 
Planning Notes: 
Teacher will need to access information needed by students to fill in the chart. See resources for 
specific references. 
Connection to Catholicism: Students will have the opportunity to make connections between 
their own experiences and specific events in Islamic life.  
 
Teaching/ Learning Strategies: 
1. Individually: Students will complete a chart (Appendix 4.10) comparing birth, naming, 

marriage, structure of family and death rituals of Islam and their own family tradition using 
resources in the classroom. (25 minutes) 

2. Whole Class: The class will take up the work in the chart. The teacher will highlight the 
difference in approach to marriage between Western and Islamic culture. (30 minutes) 

3. Individually: Students will write a reflection paper (Appendix 4.11) expressing their 
understanding of the difference between family, friendship and romantic relationships and the 
influence of faith on these relationships. (20 + homework) 

 
Student Achievement: 
Formative: Observation when taking up the comparison chart.  
Formative: Student reflections will be collected and given anecdotal comments. 
 
Accommodations: 
Some resources may be more suitable for certain students. Teachers will need to select resosurces 
according to students’ abilities and/or partner students with peers to assist students in writing 
summaries. Some students may benefit from being provided with the teacher’s notes to complete 
the chart. Some students may need to dictate their reflection to a scribe or onto a tape for 
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assessment. Special attention should be given to ensure that the needs of students on IEPs are 
being met. 
 
Resources: 
Exploring the Religions of Our World, Nancy Clemmons, pg. 87 
World Religions: A Voyage of Discovery, Jeffrey Brodd, pages 248-250. 
World Religions; Interdisciplinary Unit, Garbriel Arquilevich, page 115. 
Discovering Religions: Islam, Sue Penney. 
“Family Life in Islam”, Committee for Other Faith, Westminster Interfaith Centre, Family Life 
Series. 
Islam for Children - http://atschool.eduweb.co.uk/carolrb/islam/familylife.html 
 
Appendices: 
4.10 - Student comparison chart. 
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4.11 - Reflective activity 
 
 
Activity #9: Daily Life 
Time:  150 min 
 
Description: 
Students will work in 5 groups to investigate one of the Five Pillars of observance and present their 
findings in poster form to the class.  
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1d, e, h, i, 2a, 3c, 4a, 6b, c, 7e, f 
Strands: Exploring religious beliefs, Religion and Daily Life, Family Life 
Overall Expectations:  
RBV.03 Relate the practices and rituals of religion to the lives of individuals.  (FLV.05, FLV.06) 
DLV.03 Explain how religious beliefs, or lack of them, can affect the ways in which individuals relate to 
others and address issues in daily life in Canada. (CMV.02, FLV.07, FLV. 08, FLV.09) 
DLV. 04 Analyze the role of practices and rituals in the daily lives of believers from various religious 
traditions. (PSV.01) 
 
Specific Expectations:  
RB3.02 Compare and contrast the rituals and practices of various religions. (PF2.02B, PS2.05B) 
RB4.04 Compare and contrast the portrayals of women in the sacred texts of different religions. 
(PF2.06B, FL1.07B, 09B, FL3.04B,) 
DL3.01 Demonstrate an understanding of meditation, prayer, fasting and pilgrimage in various religious 
traditions. (PS2.01B, .03B, .05B, .07B) 
DL3.03 Categorize daily rituals employed by various religions. (PF3.01B, PS2.01B, .03B, .05B) 
FL1.06B Identify the essential elements of intimacy, mutuality and trust in all meaningful human 
relationships (family, friendship, romantic) 
FL1.08B Describe the various models of family. 
 
Prior Knowledge and Skills: 
Background information regarding Muhammad  
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Planning Notes: 
Teacher will need to supply students with a variety of resources as well as poster paper and markers for 
each group. The teacher should prepare a quiz on the information presented, to be completed in the 
following class. 
 
Teaching/ Learning Strategies: 
1. Small Groups: Each group will be assigned one of the Five Pillars of Observance to investigate and 

present to the class in the form of a poster. Student posters should include – name, origins (if 
possible), actions involved, expectations of, and limitations on individuals. (100 minutes) 

2. Whole Class: Each group will present their findings and students will take notes on all Five of the 
Pillars. (40 minutes) 

3. Individual: Students will complete a quiz on the Five Pillars of Observances (10 minutes) 
 
Student Achievement: 
Summative: Students will complete a quiz on the Five Pillars of Observance. 
 
Accommodations: 
Multi-ability groups may be arranged by the teacher to accommodate various student needs. Special 
attention should be given to ensure that the needs of students on IEPs are being met. 
 
Resources: 
A variety of student texts and various resources from teacher files, prepared in packages for each group. 
Young Muslims Canada: www.youngmuslims.ca 
Islam in the Americas: http://www.ais.org/~islam/world/americas.html 
Islamic City: http://www.islam.org 
Five Pillars of Islam http://www.islam-guide.com/frm-ch3-16.htm 
The Five Pillars of Islam  http://www.islam101.com/dawah/pillars.html 
Islam for Children - http://atschool.eduweb.co.uk/carolrb/islam/fivepillars.html 
The Hajj - www.ummah.net/hajj/maps 
 
 
Activity #10: Current Challenges/ Issues 
Time:  225 minutes 
 
Description: 
Students will investigate and discuss current issues for Muslims in a round table format. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1d, e, h, i, 2e, 3c, d, f, 4a, 6b, 7e, f, h 
Strands: Exploring Religious Beliefs, Religion and Daily Life, Research and Inquiry Skills, Family Life 
Overall Expectations:  
RBV.03 Relate the practices and rituals of religion to the lives of individuals.  (FLV.05, FLV.06) 
DLV.02 Explain the impact of prejudices associated with, and misconceptions about, various religions, 
beliefs, and traditions. (FLV.06, FLV.11) 
DLV.06 Analyse two or more of the global effects of the religion. (CMV.05, 06) 
ISV.01 Distinguish between fact and opinion, belief and religion, theory and practices in the context of 
the study of religion 
ISV.02 Demonstrate the knowledge and skills necessary to use a variety of research methodologies in the 
study of religion 
ISV.03 Effectively communicate the results of individual or group research 
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Specific Expectations:  
RB3.05 Critically examine the roles assigned to women by different traditions. (FL1.07, 09) 
RB4.04 Compare and contrast the portrayals of women in the sacred texts of different religions. 
(PF2.05B, FL.09B) 
DL2.01 Describe how misconceptions can influence people’s views of various religions, beliefs, and 
practices. (CM2.01B, 04B,.05B, 3.02B, .08B, FLV.07) 
DL2.02 Demonstrate an understanding of the concepts of prejudice, bias, and discrimination, and identify 
examples associated with various religions, beliefs and practices. (CM2.01B, 04B,.05B, 3.02B, .08B, 
FLV.07, FL1.01B) 
DL2.03 Explain the effect of prejudice and discrimination on relationships between persons of different 
faiths, and apply problem-solving strategies to case studies of interreligious conflict.  
(CM2.01B, 04B,.05B, 3.02B, .08B, FLV.07) 
DL2.04 Identify some areas in which relationships between people of different beliefs, traditions, and 
practices can create conflict. (CM3.02B, FLV.07) 
DL2.06 Analyse the concerns of women regarding their evolving roles in various religious institutions, 
traditions, and practices. (PF2.06B, FL1.07B, FL1.09B) 
DL3.05 Analyse the difficulties that individuals who follow particular religious practices in regard to 
dress, diet, or behaviour may encounter living in Canadian society (eg. Wearing hijab, blood transfusions) 
(CM2.05B, 3.07B, 3.08B, FL1.06B, 1.07B, 1.09B, 1.11B, 3.06B) 
IS1.01 Formulate appropriate research questions relating to the beliefs or practices of various religions 
(PS3.04B) 
IS1.02 Employ appropriate methods to research such questions in independent and collaborative studies 
IS1.03 Use primary and secondary resources appropriately in conducting research  
IS1.04 Employ appropriate interviewing skills in conducting an in-depth interview with an individual 
who has dedicated his or her life to a specific religion or belief system 
IS1.05 Effectively use the Internet or other electronic data-recovery systems as a tool in researching 
various topics in the study of religions 
IS1.06 Effectively communicate the results of their research, using a variety of forms and methods (e.g., 
written reports or essays, oral presentations, group presentations 
IS1.07 Prepare and deliver assignments, using various appropriate technological means 
FL1.10B Identify the root causes of violent behaviour, the requirements for appropriate psychological and 
spiritual healing, and the sources of help which are available. 
 
Prior Knowledge and Skills: 
Students need to be aware of, and comfortable with the Round Table discussion format and expectations. 
As well, students need to have a basic understanding of the definition of stereotypes, biases and prejudice 
(from Unit 1). And finally, students need a basic understanding of the beliefs and practices of Islam (from 
the previous activities in the unit). 
 
Planning Notes: 
If time is short the teacher may choose to only show parts of the movie, The Seige. The teacher will need 
to prepare a variety of articles on current issues for example, the Taliban, female genital mutilation, 
wearing the Hijab, stereotyping, passages from the Qur’an regarding the role of women etc. Students may 
need to complete the reading over a few evenings to be prepared for the round table discussion. It is 
important that teachers emphasize that many of the issues that students will investigate will be cultural 
rather than religious, and that in fact, the Qur’an teaches equality for women. It is a fine line between 
educating students on the how people use a religion to abuse power and fuel pre-existing prejudices and 
stereotypes. Teacher sensitivity in this lesson to these issues will help determine student attitudes. 
Connection to Catholicism: Students can be encouraged to identify and discuss similar current issues 
that they may face within Catholicism/ Christianity. 
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Teaching/ Learning Strategies: 
1. Individually (Optional Pre-viewing Activity): Students will read an article discussing the 

stereotypes found in the movie “The Siege”. (10 minutes). 
2. Whole Class: View the movie “The Siege”, having students make notes on stereotypes contained in 

the film. Following the video, the teacher leads the class in a discussion on the stereotypes presented 
and the response to the movie by some Muslims.(120 minutes) 

3. Individually: Students will read a variety of articles that are provided to them on current issues 
within Islam (see Planning Notes). (20 minutes - time may vary depending on number of issues to be 
discussed and how much of the reading is assigned as homework) 

4. Whole Class: A round table discussion on the readings that the students have prepared will take place 
to express their knowledge and reaction to current issues in Islam. (60 minutes) 

5. Individually: Students will write a personal reaction to one of the issues discussed. (15 minutes + 
homework) 

 
Student Achievement: 
Formative – Teacher observation of student understanding during discussion and Round table 
Summative – reaction paper using a rubric 
 
Accommodations: 
Some students may benefit by having the number of resources and/or issues limited, or they may have the 
articles read to them. As an extension, some students may be encouraged to find their own resources. 
Special attention should be given to ensure that the needs of students on IEPs are being met. 
 
Resources: 
“The Siege”  
Facing Reality: Dealing with Domestic Violence - 
http://www.youngmuslims.ca/articles/display.asp?ID=21  
Islam and stereotypes - http://www.usnews.com/usnews/issue/980720/20isla.htm 
Islam and stereotypes - http://www.chicagomaroon.com/articles/a861980997.shtml 
Islam and media stereotypes - http://www.idsnews.com/news/111398/campus/111398hollywood.html 
Making Islam a scapegoat - http://www.oregonlive.com/todaysnews/9811/st112406.html 
Taliban in Afghanistan - http://www.borndigital.com/taliban.htm 
Women and the Taliban - http://www.afghan-web.com/politics/talibanwomen.html 
Female genital mutilation - http://hamp.hampshire.edu/~mnbF94/whatis.FGM.html 
Islam and Female Genital Mutilation - http://www.minaret.org/fgm.htm 
Female Genital Mutilation: An Islamic Perspective - http://www.minaret.org/fgm-pamphlet.htm 
Contemporary Issues in Islam - http://www.youngmuslims.ca/articles/default2.asp?type=1 
Women in Islam - http://www.unn.ac.uk/societies/islamic/_current/main.htm#WOMEN 
Women in Islam: http://www.jannah.org 
E-zine for Muslim women: http://www.geocities.com/Wellesley/3565/ 
The position of women in Islam - http://www.light-of-life.com/eng/reveal/r5405efc.htm 
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Appendices: 
4.12 – Reflection Paper Rubric 
 
 
Activity #12: Interfaith Prayer Service 
Time: 30 minutes 
 
Description: 
Students will participate in a student lead, interfaith Christian prayer service in the form of Muslim 
tradition, focusing on the improving relationships between Christians and Muslims. 
 
Strand(s) and Learning Expectations: 
Ontario Catholic School Graduate Expectations: CGE 1f 
Strands: Profession of Faith, Family Life 
Overall Expectations:  
 
Specific Expectations:  
PS3.02B Plan and organize thematic readings using materials from various faith traditions 
FL3.01B Explain the significance of prayerful and critical reflection in the development of realistic self-
understanding 
 
Prior Knowledge and Skills: 
Planning and organizing a class prayer service 
 
Planning Notes: 
Students responsible for this unit’s prayer service will prepare the prayer service on their own time, based 
on the structure agreed upon in unit 1.  
 
Teaching/ Learning Strategies: 
2. Whole Class: Students will participate in a peer lead prayer service focusing on the improving 

relationships between Christians and Muslims 
 
Student Achievement: 
Students will be assessed by self, peers and the teacher, using a checklist on preparation for leading the 
prayer service and in their ability to make connections to themes and topics discussed throughout the unit. 
 
Accommodations: 
The chaplain or teacher may need to assist students in planning/ preparing their liturgy.  
 
Appendices: 
- Liturgy Checklist 



 

- Page 6 • World Religions: Beliefs and Daily Life – Open 

Appendix. 4.1 
Abraham’s Family Tree  
 

 Abraham Hagar 

Ishmael 

Sarah 

Isaac Rebekah 

Esau
Abraham

 
Jacob Leah and 

concubines Rachel 

Joseph Benjamin 

Dan Reuben 

Nephtali Simeon 

Gad 

Asher 

Issachar Levi 

Judah Zebulun  
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Appendix 4.2 
Comparison Chart: Muhammad and Jesus 

 
Fill in the following chart using the information sheet regarding Muhammad and your knowledge of 
Jesus. 

 
Characteristic Muhammad Jesus 
Visionary: 
-he saw more than 
others, heard voices, 
made plans for the 
future 
 

  

Preacher: 
-spread his message 
to other people and 
was a messenger of 
Allah 
 

  

Political Leader: 
-spoke about things 
that were political 
and part of everyday 
life not just religion 
 

  

Military Leader: 
-led people to fight 
for God 
 

  

Monotheist: 
-taught people that 
there was only one 
God 
 

  

Moralist: 
-taught people what 
was right and what 
was wrong and how 
to treat others 
 

  

Egalitarian: 
-wanted all people to 
be seen as equal 
 
 
 

  

 
Appendix 4.3  

 
Pictorial Diary of Muhammad’s Life 
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You are required to create a pictorial representation of Muhammad’s Life based on the handout you 
received and the note that you created from your textbook. In your representation you must include his 
marriage, visions on the mountain with Gabriel, his public preacher, the flight to Medina, and the return 
to Mecca. You will also choose 3 to 5 additional entries to the diary. 
 
Each entry should be on a separate page with a clear caption of the illustration. The drawings must be 
original (no computer graphics or photocopies) and fully coloured. The entire diary should be well 
organized, neat and creatively presented. To assist you with organization you should create a table of 
contents and a title page. 
 
 
 

Diary Pre-submission Checklist 
 
 Completed How could I improve it? 
I have included the 5 required entries. 
 

  

I have included 3-5 additional entries. 
 

  

My drawings are fully coloured and 
detailed. 
 

  

A caption is included with each picture and 
is free of grammar and spelling errors. 

  

I have included a table of contents. 
 

  

I have included a suitable title page. 
 

  

The entire diary is neatly presented and 
bound together. 
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Appendix 4.4 
 

Pictorial Diary of Muhammad’s Life Evaluation Rubric 
   

Name:          
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Level 1 Level 2 Level 3 Level 4 

Knowledge/ 
Understanding 
 
Demonstrate the role 
of Muhammad in the 
origin of Islam  

 
 
Limited 
demonstration of the 
role of Muhammad 
in the origin of Islam  

 
 
Moderate demon-
stration of the role 
of Muhammad in 
the origin of Islam 

 
 
Considerable 
demonstration of the 
role of Muhammad 
in the origin of Islam 

 
Thoroughly demon-
strates with insight  
the role of Muham-
mad in the origin of 
Islam 

Thinking/ 
Inquiry 
 
Uses a variety of 
critical and creative 
thinking skills in 
reflection (i.e. 
organizing, 
interpreting) 

 
 
Uses critical 
and creative 
thinking skills 
with limited 
effectiveness 

 

 
 

Uses critical and 

creative thinking 

skills with 

moderate 

effectiveness 

 

 
 
Uses critical and 
creative thinking 
skills with 
considerable 
effectiveness 

 
 
Uses critical and 
creative thinking 
skills with a high 
degree of 
effectiveness 
 

Communication 
 
Captions 
communicate the 
key events in the life 
of Muhammad  
 
 
 
Use of symbols and 
visuals to create an 
overall effective and 
appealing 
presentation 
 

 
 
Captions 
communicate the 
key events in the life 
of Muhammad with 
limited effectiveness 
and clarity (work 
contains major 
grammatical and 
spelling errors) 
 
Uses symbols and 
visuals with limited 
effectiveness 

 
 
Captions communi-
cate the key events 
in the life of Muh-
ammad with 
moderate effective-
ness and clarity 
(work contains 
many grammatical 
and spelling errors) 
 
Uses symbols and 
visuals with 
moderate 
effectiveness 

 
•  
• Captions 

com-
municate 
the key 
events in 
the life of 
Muhamma
d with 
considerab
le 
effectiven
ess and 
clarity 
(work 
contains 
minor 
grammatic
al and 
spelling 
errors) 

 
Uses symbols and 
visuals with 
considerable 
effectiveness 

 
 
Captions com-
municate the key 
events in the life of 
Muhammad with a 
high level 
effectiveness and 
clarity (work is free 
of all grammatical 
and spelling errors) 
 
Uses symbols and 
visuals with a high 
degree of 
effectiveness 

 
Knowledge/ Understanding:   Thinking/ Inquiry:   Communication:    
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Appendix  4.5 
 

SEVEN BASIC BELIEFS OF ISLAM 
 

1. GOD 
• “There is no God but Allah” 
• All things come from Allah 
• Allah has no children, spouses, siblings 
 
2. ANGELS 
• Allah revealed himself to Muhammad and other prophets through Angels 
• Gabriel is the chief Angel 
• Shaitan (Satan) is a fallen Angel 
 
3. MESSENGERS 
• Allah used messengers and prophets to reveal himself to humanity 
• Important Prophets – Adam, Noah, Abraham, Moses, Jesus 
• Seal of the Prophets – Muhammad (he is the last prophet, therefore everything has been revealed 
 
4. SACRED BOOKS 
• The Qur’an is the message revealed from Allah through the angel Gabriel, word for word, to 

Muhammad 
• The Qur’an mentions the following as sacred texts: Psalms of David, Torah of Moses, Gospel of 

Jesus, Scroll of Abraham 
• Other important text for Muslims include: The Hadith (what Muhammad said and did), and The 

Sunnah (Rules and regulations of Muslim life) 
 
5. JUDGMENT DAY 
• There will be a judgement day at the end of time, ushered in by Jesus 
• The dead will rise up and be judged according to their actions on earth 
• No one will escape judgement 
 
6. THE HEREAFTER 
• There is a place after this life – either Heaven or Hell (based upon your final judgement) 
 
7. PREDESTINATION 
• History is under Allah’s control and is unfolding as it should 
• Allah gives us free choice – we have the ability and the opportunity to choose the way of Allah 
• Not all Muslims follow this belief (it is not mandatory) 
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Appendix 4.6 
Student Worksheet: 

SEVEN BASIC BELIEFS OF ISLAM 
 

1. GOD 
 
 
 
 
2. ANGELS 
 
 
 
 
 
 
3. MESSENGERS 
 
 
 
 
 
 
4. SACRED BOOKS 
 
 
 
 
 
 
5. JUDGMENT DAY 
 
 
 
 
 
6. THE HEREAFTER 
 
 
 
 
 
7. PREDESTINATION 
 



 

- Page 13 • World Religions: Beliefs and Daily Life – Open 

Appendix 4.7 
Islam – Places of Worship 

 
Name:          
 
8. On a blank piece of paper, or the back of this sheet, sketch the ‘floor plan” of the mosque or masjid. 

Be sure to label the various parts of the mosque. 
 
 
9. Briefly describe the main features of the mosque or masjid. 
 
 
 
 
 
10. What are three different religious rituals that may take place at the mosque or masjid? Describe one in 

more detail. 
 
 
 
 
 
 
11. When do people come to worship at the mosque or masjid? Briefly describe the worship ritual.  
 
 
 
 
 
 
12. Are there any reasons other than ‘religious’ that people gather together at the mosque or masjid? If 

yes, what are they? 
 
 
 
 
 
13. What are the similarities and differences between a mosque or masjid and a church (or your place of 

worship)? 
 
 
 
 
14. What are some of the ‘holy places’ in the world for Muslims to visit?  
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Appendix 4.8 

Ramadan – Teacher’s Notes 
 
Sawm is the fourth pillar of Islam. This pillar states that Muslims must fast during the ninth month (called 
Ramadan). This is the month when the Qur’an was revealed to Muhammad. All adult Muslims go 
without food from just before dawn until just after sunset. Even chewing is not allowed. They do not 
drink, smoke or engage in sexual activities during this time as well.  
 
Ramadan is a time to show gratitude to Allah in a special way and to remember the poor and the hungry. 
In experiencing hunger, Muslims feel that they are sharing in some of the hardships of the poor. Muslims 
believe that the Qur’an is Allah’s most precious gift. The fast of Ramadan is the anniversary of the giving 
of the Qur’an, and therefore a time of thanksgiving. During the fast, Muslims give thanks to Allah for all 
his gifts and remember that they rely on him for everything. 
 
Another reason for fasting is to learn self-discipline. Muslims believe that they should put Allah’s wishes 
before their own. When they fast, Muslims are putting their religion before their own wants and needs. In 
this way they practice self-discipline and learn patience and perseverance. Muslims believe that fasting 
helps them build up a shield against evil and to say no to temptations in their everyday life. 
 
The fast is not a dull or gloomy time for Muslims. They go out of their way to help one another during 
this period. They forgive and forget old disagreements. They spend more time in the mosque at prayer 
and make a special effort to study the Qur’an at this time. 
 
There is a sense of community in the Muslim community at this time, as everyone is keeping the fast 
together. 
 
There are certain groups of people who are exempt from fasting because of their age or condition: 
• Very old people 
• People under the age of 12 
• People who are ill 
• Women who are pregnant or nursing 
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Appendix 4.9 
Ramadan Worksheet 

 
Name:         
 
Fill in the gaps of the sentences below using this list of words: 
 
 
 
 
 
 
1. Muslims think that      during the month of Ramadan brings them closer to 

Allah. 
 
2. Every year during the month of      Muslims     during 

the hours of daylight. 
 
3.       taught his followers that the fast was important because it was a sign 

they had submitted to      . 
 
4. Fasting is the      pillar of Islam. 
 
5. Ramadan shows Muslims that everyone is      . 
 
Answer the following questions in complete sentences: 
1. What is fasting? 
2. Which month is set aside for Muslims to fast? 
3. Why is this month so important for Muslims? 
4. What decides the beginning and end of the fast each day? 
5. Make a list of people who do not have to participate in the fast. 
6. What is the penalty for breaking the fast? 
 
Extension Work: 
1. One of the key lessons to be learned during the month of Ramadan is compassion for those who are 

underprivileged and have a more difficult time in getting food for themselves. Pretend you have been 
fasting for 1 month. Describe your reactions to one of the following and why you would react in this 
way:  

  a. A woman and child asking for food and money on a street corner. 
  b. Homeless people in your own city. 
  c. Television portrayals of hungry children in far-away lands. 
  d. An expensive, luxury restaurant that disposes of all unused foods.  
 
2. In what ways is Ramadan similar to Lent? In what ways is it different? 

 

Fasting      Equal   Muhammad    Allah        Ramadan
       Fast      Fourth 
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Appendix 4.10 

Daily Life and Family Traditions 
 

  
Islamic Traditions 

 

 
You Own Tradition 

 
Birth Rituals   

 
 
 
 
 
 

 

Naming Rituals  
 
 
 
 
 
 

 

Marriage Rituals  
 
 
 
 
 
 

 

Family Structure  
 
 
 
 
 
 

 

Rituals Surrounding 
Death and Burial 
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Appendix 4.11 
 

Relationships Reflection 
 

 Now that you have had a chance to take a brief look at some family stages, and celebrations in the 
lives of both the Islamic culture and your own, you may have drawn some general conclusions. You were 
able to discuss how the two mindsets generally view the concept of marriage with your peers. Take what 
you learned from both activities and expand your own thoughts and feelings into a personal reflection. 
 
 The reflection paper will focus on two main areas and should be based on your learning, as well 
as your personal opinions and experience. Your reflection will look at the cultural differences in family 
relationships, friendships and the choice of a marriage partner. In your paper you should include how 
one’s faith influences their relationships with family, friends and romantic partners.  
 
 In order to discuss all of the areas mentioned above well, your paper will be approximately two 
pages in length. Be sure to divide your work into clear and effective paragraphs with proper sentence 
structure, spelling and grammar. Using a word processor may aid you in this part of the assignment. 
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Appendix 4.12 
Islam Reflection Evaluation Rubric  Name:        

       
 

Level 1 Level 2 
Level 3 Level 4 

Knowledge/ 
Understanding 
Describe how 
misconceptions can influence 
people’s views of various 
religions, beliefs, and  
practices 
 
Identify areas in which the 
relationship between people 
of different beliefs, 
traditions, and practices can 
create conflict 

Superficial 
description of how 
misconceptions can 
influence people’s 
views of various 
religions, beliefs, and  
practices 
 
Superficial 
identification of how 
the relationship 
between people of 
different beliefs, 
traditions, and 
practices can create 
conflict 

Inconsistent 
description of how 
misconceptions can 
influence people’s 
views of various 
religions, beliefs, 
and  practices 
Inconsistent  
identification of how 
the relationship 
between people of 
different beliefs, 
traditions, and 
practices can create 
conflict 

Consistently 
describes how 
misconceptions can 
influence people’s 
views of various 
religions, beliefs, and  
practices 
 
Consistently 
identifies of how the 
relationship between 
people of different 
beliefs, traditions, 
and practices can 
create conflict 

• Thoroughly 
describes 
with insight 
how mis-
conceptions 
can 
influence 
people’s 
views of 
various 
religions, 
beliefs, and  
practices  

 
Thoroughly ident-
ifies with insight 
how the relat-
ionship between 
people of different 
beliefs, traditions, 
and practices can 
create conflict 

Thinking/ Inquiry 
Uses critical thinking skills 
to analyse the issues 
discussed in class (i.e. 
questioning bias, information 
gathering, organizing and 
evaluating information) 

 
Applies few of the 
critical thinking skills 
to analyse issues 

 
Applies some of the 
critical thinking 
skills to analyse 
issues 

 
Applies most of the 
critical thinking skills 
to analyse issues  

 
Applies all or 
almost all of the 
critical thinking 
skills to analyse 
issues  

Communication 
Effectively communicates 
the results of personal 
reflection 
 
 
Use of language 
 
 

Communicates 
results with limited 
detail 
 
 
 
Uses language with 
limited accuracy and 
effectiveness 

Communicates 
resluts with some 
detail 

 
 
 
Uses language with 
moderate accuracy 
and effectiveness 

Communicates with 
considerable detail 
 
 
 
Uses language with 
considerable 
accuracy and 
effectiveness 

• Communic
ates with a 
high degree 
of detail 
and 
understandi
ng of the 
impact of 
the issue on 
the religion 

 
• Uses 

language 
with a high 
degree of 
accuracy 
and 
effectivene
ss 

Application of Gospel 
Values 
Relate the practices and 
rituals of religion to the lives 
of individuals 
 

Shows limited ability  
to relate the practices 
and rituals of religion 
to the lives of 
individuals 
 

Shows moderate 

ability  to relate 

the practices and 

Shows considerable 
ability  to relate the 
practices and rituals 
of religion to the 
lives of individuals 
 

• Shows 
thorough 
ability  to 
relate the 
practices 
and rituals 
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Making connections between 
own experiences and the 
experiences of others 

 
Shows limited ability 
to make connections 
between own life and 
the experiences of 
others 

rituals of religion 

to the lives of 

individuals 

 
 
Shows moderate 
ability to make 
connections between 
own life and the 
experiences of 
others 

Shows considerable 
ability to make 
connections between 
own life and the 
experiences of others 

of religion 
to the lives 
of 
individuals 

 
Shows consistent 
ability to make 
connections 
between own life 
and the experiences 
of others, and to 
show empathy for 
the experiences of 
others 

 
Knowledge/ Understanding:  ______ Thinking/ Inquiry:  _______ Communication:     
Application of Gospel Values: _______ 
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Appendix 4.13 
Planning a Liturgy Checklist 

 
When planning your liturgy for your classmates please refer to this checklist to ensure that you have 
included all required elements of the liturgy. 
 
Group members:            
 
 Group Peer Teacher 
We chose a theme that related to the religion we have been 
studying 

   

Our liturgy included readings from the holy scriptures of the 
religion we are studying 

   

We included some of the important symbols, music, etc. 
from the religion we are studying 

   

We included references to the God/ gods of the religion we 
are studying, using appropriate names/ pronouns for that 
God/ gods  

   

We included all parts of the liturgy as discussed in class 
(introduction and welcome, readings, reflective 
opportunities, song, petitions, closing prayer…) 

   

We encouraged others to participate, and provided 
opportunities for the class to participate 

   

We created an atmosphere that was reverent, welcoming and 
safe so our classmates felt able to express their faith in our 
celebration 

   

We demonstrated respect and reverence for the religious 
traditions of others 

   

We communicated through our words and actions the 
importance of prayer 

   

We were well prepared, organized and used our time wisely    
 
Peer/ Teacher Comments:  
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Unit 5  Eastern Religions (Hinduism, Buddhism, Sikhism)    
Time    15 hours 
      
Unit Description 

The various activities in this unit on Eastern Religions introduces the student to the beliefs and 
practices of Hinduism, Buddhism and Sikhism.  Students have many opportunities to work 
creatively in groups and individually to study the sacred story moral code, creed and current 
challenges facing these religions.   

 

Unit Planning Notes 
Activities in this unit are designed to engage students on a personal level.  Students are challenged to break from 

stereotypical understandings and move to a knowledge-based comprehension.  As a result of what they learn 

students see the value in the diversity of peoples’ belief systems.  The order of religions presented may change to 

suit the teacher’s individual preferences. 

Teachers are required to locate specific pages from their current texts for activities using text work.  Additional texts 

found in the Resources section may be used as supplementary material. 

A number of internet sites listed may also further assist the teacher. 

Many of the terms used are unfamiliar to the students and to further reinforce them teachers may choose to provide a 

glossary of terms.   

There is considerable room for discussion and group activity in this unit.   

Classroom seating should be arranged appropriately considering the individual abilities of students. 

Teachers should be aware of students that require modification to the mandated expectations for this course. Ontario 

Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows teachers to modify 

the learning expectations for exceptional students in order to support the contents of the student’s IEP.  This applies 

also to students who have not been identified as exceptional but are receiving special education programs and 

services. 

Each activity has listed a suggested set of resources.  The following coding will assist the teacher in his or her 

choices: T = Teacher Resource; K = Key Text, S = Student Resource.   
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Unit Synopsis 

Act 
 # Activity 

Title 

Tim
e 
(min) 

Learning 
Expectations 
 

Assessment 
 

Tasks 

1 Hinduism: 
Origins 
 

  75 CGE 1h, CGE 1i, 
CGE1f, RBV.01 
RBV.01, RBV.03, 
PFV.01,PFV.02, 
PFV.07, PF1.01b, 
PF1.04b         

Formative 
Observation of student 
learning during 
discussion 
 
Check for completion of 
assigned readings and 
questions 
 
 

Discussion regarding 
knowledge of Hinduism 
 
‘Cup’ activity introduces 
core Hindu beliefs 
 
Board note of key terms 
 
Comprehension questions 
on readings 

2 Hinduism: 
Deities 
 

  75 CGE 1h, CGE 1i, 
RB2.02, PFV.08, 
PF2.03b 

Formative 
Summative 
Quiz 
Formative 
Check for completion of 
assigned questions 
 

Quiz on terms  
Discussion on significance 
of symbolism 
 
Small group work on gods 
and their symbolic meaning 
 
Groups present findings to 
whole class 
 
View movie on Hindu 
deities 

3 Hinduism: 
Moral 
Code 

  75 CGE 1h, CGE 1i, 
CGE 2b, CGE 7f, 
CGE 7g, RBV.02, 
RBV.03 DLV.03 
CMV.09, RB1.02, 
RB2.03 , DL1.03, 
CM1.01b, 
CM1.02b, 
CM1.07b, 
CM1.08b, 
CM3.01b, 
CM3.02b  

Formative 
Observation of learning 
through group 
presentations 
Formative 
Anecdotal comments on 
journal regarding ahimsa 
 
 
 
 

Group work on conflict and 
resulting consequences 
 
Whole class activity 
discusses best methods of 
conflict resolution 
 
Concept of ahimsa is 
explained 
 
Journal reflection on 
ahimsa 

4 Hinduism: 
Creed 
 
 

75 CGE ih, CGE 1i, 
CGE 7f, RBV.04, 
PFV.07, PFV.08, 
PF1.04b, PF2.06b  

Formative 
Notes collected and 
checked for 
understanding and 
completion 
 
Group work is assessed 

Charting stages of life in 
groups 
 
Readings on Hindu stages 
of life 
 
Visual representation of 
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using a rubric stages completed in groups 
5 Hinduism: 

Rituals and 
Practices 
 

75 CGE 1f, CGE 1h, 
CGE 7f, RB3.01, 
RB3.03, RB3.04, 
FCV.01, FCV.02, 
FCV.03, FC1.01, 
FC1.02, FC1.06, 
PFV.07, PF3.01b 

Formative 
Group work is assessed 
using a rubric 

Class discussion of 
personal experiences of 
religious festivals 
 
Groups study Hindu 
festivals and creatively 
present findings 

6 Buddhism: 
Sacred 
Story 
 

150 CGE 1h, CGE 1i, 
SC1.07b, 
PFV.01,PFV.02, 
PFV.07, PF1.01b, 
PF1.04b, PFV.05, 
PF1.04b, PF2.03b 

Formative  
Key events in 
Siddhartha’s life are 
checked for accuracy 
 
Storyboard activity is 
assessed using a rubric 

Socratic lesson on the 
historical link between 
Buddhism and Hinduism 
Completion of note sheet 
on above work 
 
Readings and note taking 
on life of Siddhartha 
 
Creative presentation on the 
life of Siddhartha 

7 Buddhism: 
Creed & 
Moral 
Code 
 

75 CGE 3e, CGE 1h, 
CGE 1i, DLV.03, 
DL1.04, PFV.08,  
CMV.09, 
CM3.07b, 
CM3.06b, 
CM3.08b, 
PF2.03b 

Summative 
Quiz on the life of 
Siddhartha 
 
Formative 
Check for completion of 
assigned work 
 
Mandela is assessed 
through the use of a 
rubric 

Class discussion and ‘card’ 
activity on the concept of 
suffering 
 
Socratic lesson on the Four 
Noble Truths and the Eight 
Fold Path 
 
Completion of mandala 

8 Buddhism: 
Creed 
 

75 CGE ih, CGE 1i, 
CGE 2b, FCV.03, 
MSV.03, FC1.02, 
MS1.03        

Formative 
Koan and haiku activity 
is assessed using a rubric 

Socratic lesson on Zen 
Buddhism 
 
Completion of koan and 
haiku 

9 
 
 

Sikhism: 
Beliefs and 
Practices 

225 CGE 1h, CGE 1i, 
CGE 2b, CGE 5a, 
SCV.03, SC1.06b, 
CMV.09, 
CMV.07b, 
CMV.06b, 
CMV.08b 
PFV.01, PFV.02, 
PFV.07, PFV.08,  
PF1.01b, PF2.03b, 
PF1.04b, PF2.06b  

Formative 
Group work is assessed 
using a rubric 

Discussion of current 
challenges in Sikhism  
 
Groups study and present 
an aspect of Sikhism 
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Sets of Activities 
Activity # 1   Hinduism: Origins 
Time 75 minutes 
 
Description  
Students are introduced to the Hindu belief of reincarnation, samsara, brahman, atman, maya and moksha, 
through a teacher-led activity and subsequent questions. 
 
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations    
CGE1f  seeks intimacy with God and celebrates communion with God, others and creation through prayer 
and worship 
CGE 1h  respects the faith traditions, world religions and the life-journeys of all people of good will 
CGE 1i  integrates faith with life 
Strands 

Overall Expectations 
RBV.01  identify the origins of various religions 
RBV.03  relate the practices and rituals of religions to the lives of individuals 
PFV.01  examine the human search for meaning and purpose within contemporary culture 
PFV.02  recognize the spiritual dimension implicit in human experience and the created world 

PFV.07  demonstrate an understanding of the human search for meaning as found in 
the Hindu tradition 

Specific Expectations 
PF1.01b  demonstrate an understanding of the ultimate questions about life 
PF1.04b  examine the human search for meaning and purpose as found in the belief system of Hinduism 
 
Prior Knowledge and Skills  
None 
 
Planning Notes 
A class set of permanent markers and polystyrene cups is brought to class.   
The ‘cup’ exercise is used to illustrate the basic Hindu terms listed in the Description. 
Simply stated, the objects in the activity are used to illustrate the following: 
the cup  =  the physical body, a vessel 
the water =  atman, the soul 
water being poured from one cup (vessel) to another = samsara 
The teacher uses discretion when selecting student ‘work’ to be used and discarded as some students may 
not initially understand the intent of the exercise.  
Teacher also prepares a note sheet on the above mentioned terms. 
 

Teaching/Learning Strategies 
1. Whole Class  Teacher elicits responses from the class regarding their current knowledge of the Hindu 

religion and culture.  Responses are recorded on the board for future comparison. (10 minutes) 
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2. Individual  Each student is given a polystyrene cup and a permanent marker.  They are to decorate it 
with as many symbols of their life as they can.   It is important that the cup become a representation 
of their individuality (i.e., family, friendships, travels, culture, interests, etc.).  (20 minutes) 

3. Whole Class  Once completed the teacher selects a cup and has the ‘owner’ explain the significance 
of some of the symbols illustrated.  As each ‘owner’ is discussing their creation the teacher fills the 
cup with water and then proceeds to crush the emptied cup and discards it.  The teacher continues in 
this way, emptying one cup, filling another and crushing the empty one (see Planning Notes).  At an 
appropriate time the teacher asks the questions: Why are some of you so reluctant to hand over your 
cup?  Why are some more willing to do so?  
(20 minutes) 

4. Teacher Directed  Teacher explains the purpose of the activity and its connection to Hinduism (see 
Planning Notes).  Definitions are then given as board/overhead notes. 
(20 minutes) 

5. Individual  Students read from textbooks which explain the origins and evolution of Hinduism.  
(Trafford, pages 119 – 122). 

 
Student Achievement 
Teacher observation of student learning during ‘cup’ activity.  Student notebooks are checked for 
completion of assigned readings and questions. 
 
Accommodations 
Students are provided readings to accommodate multi-level abilities.   
Pair students with language or academic difficulties with students who are able to help with 
comprehension.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows teachers to 

modify the learning expectations for exceptional students in order to support the contents of the student’s IEP.  This 

applies also to students who have not been identified as exceptional but are receiving special education programs 

and services. 

As an enrichment activity students are encouraged to further research the impact that the belief in 
reincarnation has had on life in India. 
 
Resources 
Print 
Brody, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press.  1998  ISBN 0-88489-487-8 (T, S)  

Pastva, Loretta.  Great Religions of the World.  Winona, MN: Saint Mary’s Press.  1986 (T) 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: 

Maxwell Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K,) 
Internet 
General Overview of Hindusism:  http://www.usao.edu/~usao-ids3313/ids/html/hinduism.html 
Hindu Universe Resource Centre:  http://www.hindunet.org 
www.religioustolerance.org/hinduism.htm 
www.uni-giessen.de/~gk1415/hinduism.htm 
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www.geocities.com/athens/acropolis/1863/hinduism.html 
www.friesan.com/caste.htm 
http://communities.msn.com/hindugodspictures/homepage 
www.geocities.com/athens/forum/9410/hindu1.html 
www.spiritweb.org/spirit/godandgods.html 
http://sangha.net/hinduism.htm 
www.fas.harvard.edu/~pluralsm/affiliates/jainism/ahimsa/ahimsaga.htm 
www.himalayanacademy.com/books/pamphlets/ahimsanonviolence.html 
www.san.beck.org/wp19-gandhi.html 
 
Activity #  2  Hinduism: Deities 
Time 75 minutes 
 
Description  
Utilizing a video, discussion and group work, students better understand the polytheistic approach to 
Hinduism. 
 
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations    
CGE 1h  respects the faith traditions, world religions and the life-journeys of all people of good will 
CGE 1i  integrates faith with life 
Strands 

Overall Expectations 

RB2.02  explain the nature of several significant beliefs from Hinduism 

PFV.08  recognize the spiritual dimension of human development in relation to the 
various stages of the life span   

Specific Expectations 

PF2.03b  show reverence for the various dimensions of the sacred as found in 
Hinduism 
 
Prior Knowledge and Skills  
None 
 
Planning Notes 
Teacher brings a cross to this activity to assist the class understand the importance of symbolism. 
Teacher prepares a fill in the blank quiz pertaining to the material learned in Activity # 1.   
 
Teacher/Learning Strategies 
1.  Individual A prepared quiz is administered pertaining to the material learned in Activity # 1. 
      (10 minutes) 
2.  Teacher Directed  Teacher asks students what the cross symbolizes and why it is important to     
     Christians.  Teacher explains that they will examine symbolism in Hinduism as a means of  
     more clearly understanding this religion.  
     (5 minutes) 
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3. Group  Students arrange themselves into small groups (3-4).  Each group is given a picture  
representing one of the main Hindu gods (i.e., Brahma, Vishnu, Shiva).  Each group examines the 
picture and discusses possible meanings behind the symbols.  (10 minutes) 

4. Whole Class  Groups present their interpretations of the symbols in their picture. 
5. Teacher Directed  Teacher explains that we bring our own particular biases and experiences to other 

people’s religion.  An explanation is then given of the symbols contained in the pictures.  (10 
minutes) 

6. Whole Class  Students view the documentary movie 330million gods. (An edited version is 
suggested), see Appendix for questions.   

 
Student Achievement 
Teacher assesses performance on quiz and checks for completion of handout on 330 million gods. 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension.  Prepare note sheets for particular students who may benefit from this.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows teachers to 

modify the learning expectations for exceptional students in order to support the contents of the student’s IEP.  This 

applies also to students who have not been identified as exceptional but are receiving special education programs 

and services. 

 
Resources 
Print 
Brody, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press.  1998  ISBN 0-88489-487-8 (T, S)  

Pastva, Loretta.  Great Religions of the World.  Winona, MN: Saint Mary’s Press.  1986 (T) 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: 

Maxwell Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K,) 
Internet 
General Overview of Hindusism:  http://www.usao.edu/~usao-ids3313/ids/html/hinduism.html 
Hindu Universe Resource Centre:  http://www.hindunet.org 
Hindu gods:  http://www.hindunet.org/god 

Video 
330 million gods NFB 
 
Activity # 3  Hinduism: Moral Code 
Time 75 minutes 
 
Description  
The Hindu concept of ahimsa  begins with an examination of students’ personal responses to situations of 
conflict.   The activity then moves to a study of the ahimsa in action through the direct and peaceful 
activities of Mahatma Gandhi. 
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Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations    
CGE 1h  respects the faith traditions, world religions and the life-journeys of all people of good will 
CGE 1i  integrates faith with life 
CGE 2b  reads, understands and uses written materials effectively 
CGE 7f  respects and affirms the diversity and interdependence of the world’s peoples and cultures 
CGE 7g  respects and understands the history, cultural heritage and pluralism of today’s contemporary 
society 
Strands 

Overall Expectations 
RBV.02  explain the nature of several significant beliefs from each of the religions studied  
RBV.03  relate the practices and rituals of religions to the lives of  individuals 
DLV.03  explain how religious beliefs, or lack of them, can affect the ways in which individuals relate to 
others and address issues in daily life in Canada 

CMV.09  explore the moral precepts of Hinduism, Buddhism and Sikhism 

Specific Expectations 
RB1.02  describe, for one or more religious traditions, the historical and geopolitical stage on which 
Hinduism emerged 
RB2.03  identify sacred beliefs from a variety of religions and explain any commonalities 
DL1.03  explain how variations in practice can cause divisions within a religion or religious community  
CM1.01b  demonstrate an understanding of the role morality plays in the human search for meaning and 
purpose 
CM1.02b  identify the importance of moral codes of religious living 
CM1.07b  demonstrate an understanding of the moral precepts found in the religions of Hinduism, 
Buddhism and Sikhism 
CM1.08b  identify traditional and contemporary examples of moral living as found in the various world 
religions 
CM3.01b  recognize the importance of moral living in the human search for meaning and purpose 
CM3.02b  appreciate the role moral codes play in religious worldviews 
 
Prior Knowledge and Skills  
None 
 
Planning Notes 
Teacher prepares several scenarios illustrating confrontational situations (e.g., bullying, racist remarks, 
relationship conflicts).   
Video clips of non-violent resistance from the movie Gandhi are prepared. 
 
Teaching/Learning Strategies 
1. Teacher Directed  Students are divided into groups of 4 and are then presented with a variety of 

scenarios which include varying degrees of conflict (see Planning Notes).  
(5 minutes) 

2. Group  Students prepare a number of possible responses and resulting consequences. 
Each group displays its findings on chart paper.  (15 minutes) 

3. Whole Class  The students discuss the responses in each scenario which could most 
satisfactorily resolve the conflict.  The teacher asks Why would the optional response 
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of violence not be a satisfactory long term solution?  (10 minutes)  
4.  Teacher Directed   The teacher lists names of historical figures who were noted for their use  
      of non-violence in resolving conflict situations (i.e., Jesus, Mother Teresa, Martin Luther  
      King Jr., etc.), as the students mention them. 
      Teacher introduces the Hindu figure of the 20th Century who for religious reasons chose the 
      path of non-violence in response to aggression.  (5 minutes) 
4. Whole Class  Students view examples of non-violent resistance from the movie Gandhi. 

After viewing, the students are asked to explain what Gandhi and others were attempting to 
accomplish.  

5. Teacher Directed  Teacher explains the concept of ahimsa and its significance to the daily  
Lives of Hindus (i.e., vegetarianism, non-violent resistance, the concept that all life is holy. 

6. Homework Reflection  Students respond in writing to the following question:  What specific 
areas in our world would benefit from practicing the true concept of ahimsa?  

  
Student Achievement 
Teacher observation of group dynamics, participation and presentation. 
Student written response is assessed using a rubric. 
 
Accommodations 
   
Pair students with language or academic difficulties with students who are able to help with 
comprehension.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows teachers to 

modify the learning expectations for exceptional students in order to support the contents of the student’s IEP.  This 

applies also to students who have not been identified as exceptional but are receiving special education programs 

and services. 

As an enrichment activity students investigate and prepare information pamphlets pertaining to the 
practice of ahimsa (e.g., vegetarianism, all life as holy). 
  
Resources 
Print 
General Overview of Hinduism:  http://www.usao.edu/~usao-ids3313/ids/html/hinduism.html 
Hindu Universe Resource Centre:  http://www.hindunet.org 
 
Activity #  4  Hinduism: Creed 
Time 75 minutes 
 
Description  
As a starting point students use  their own understanding of the stages of life in Christianity, to study the 
stages of life in Hinduism. 
 
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations    
CGE 1h  respects the faith traditions, world religions and the life-journeys of all people of good will 
CGE 1i  integrates faith with life 
CGE 2b  reads, understands and uses written materials effectively 
CGE 7f  respects and affirms the diversity and interdependence of the world’s peoples and  cultures 
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CGE 7g   respects and understands the history, cultural heritage and pluralism of today’s contemporary 
society 
Strands 

Overall Expectations 

RBV.02  explain the nature of several significant beliefs from each of the religions 
studied 

RBV.03  relate the practices and rituals of religions to the lives of individuals 

DLV.03  explain how religious beliefs, or a lack of them, can affect the ways in which 
individuals relate to others and address issues in daily life in Canada 

CMV.09  explore the moral precepts of Hinduism 

Specific Expectations 
RB1.02  identify major figures from the history of various religions, and be able to explain the 
contributions these figure made to their religion   
RB2.03  demonstrate an understanding of the perceived nature and role of the supernatural in various 
religions 
DL1.03  explain how variations in practice can cause divisions within a religion or religious communities 
CM1.01b  demonstrate an understanding of the role morality plays in the human search for meaning and 
purpose 
CM1.02b  identify the importance of moral codes for religious living 
CM1.07b  demonstrate an understanding of the moral precepts found in the religions of Hinduism, 
Buddhism and Sikhism 
CM1.08b  identify traditional and contemporary examples of moral living as found in the various world 
religions 
CM3.01b  recognize the importance of moral living in the human search for meaning and purpose 
CM3.02b  appreciate the role moral codes play in religious worldviews 
 
Prior Knowledge and Skills  
None 
 
Planning Notes 
Teacher prepares a reading and questions on the Hindu stages of life (Sue Penney pp. 42-47; Nancy 
Clemmons p. 103; Ronald J. Wilkins p. 127-130; Larry Trafford p. 130-131) 
 
Teaching/Learning Strategies 
1. Group  In small groups students review the stages of life each person may experience  (i.e., birth, 

naming, marriage, death, etc.).  Each group will also relate any religious recognition that marks these 
stages.  The group posts their results on the blackboard. 
(20 minutes) 

2. Teacher Directed  Teacher notes the findings consistent from one group to another and also includes 
those stages which have been omitted (e.g., religious life).   Teacher makes connections as to how all 
cultures and religions experience these same stages and mark them in unique rituals. (10 minutes) 
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3. Individual  Students read and take notes on how Hindus mark the stages of life (see Planning 
Notes).  (20 minutes) 

4. Group  Students arrange themselves into original groups of 4.  They are provide with construction 
paper and they are instructed to complete a visual representation of each of the Hindu stages of life.  
(25 minutes)   

 
Student Achievement 
Notes are collected and checked for understanding and completion. 
Group work is assessed through the use of a rubric. 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows teachers to 

modify the learning expectations for exceptional students in order to support the contents of the student’s IEP.  This 

applies also to students who have not been identified as exceptional but are receiving special education programs 

and services. 

As an enrichment activity students are encouraged  
Pair students with language or academic difficulties with students who are able to help with 
comprehension.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows teachers to 

modify the learning expectations for exceptional students in order to support the contents of the student’s IEP.  This 

applies also to students who have not been identified as exceptional but are receiving special education programs 

and services. 

An enrichment activity  includes researching the caste system in India or a study of Hindu ‘holy men’ or 
fakirs. 
 
Resources 
Print 
Ronald J. Wilkins.  Religions of the World.  Brown-Roa. 1995.  ISBN 0-697-17796-3 (T,S) 
Nancy Clemmons.  Exploring the Religions of the World. Ave Maria Press.  1999 ISBN 0-87793-675-7 
(T) 
Brody, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press.  1998  ISBN 0-88489-487-8 (T, S)  

Pastva, Loretta.  Great Religions of the World.  Winona, MN: Saint Mary’s Press.  1986 (T) 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: 

Maxwell Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K,) 
 
Internet 
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General Overview of Hinduism:  http://www.usao.edu/~usao-ids3313/ids/html/hinduism.html 
Hindu Universe Resource Centre:  http://www.hindunet.org 
 
 
Activity # 5  Hinduism: Rituals and Practices 
Time 75 minutes 
 
Description  
Students are familiarized with Hindu festivals through reading and group presentations. 
 
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations    
CGE 1f  seeks intimacy with God and celebrates communion with God, others and creation through 
prayer and worship 
CGE 1h  respects the faith traditions, world religions and the life-journeys of all people of good will 
CGE 7f  respects and affirms the diversity and interdependence of the world’s peoples and cultures 
Strands 

Overall Expectations 

FCV.01  evaluate the importance of celebration and memorialization in human 
experience 

FCV.02  describe the major festivals and commemorations of various religions 

FCV.03  demonstrate an understanding of the origins of common celebrations and 
commemorations 
PFV.07  demonstrate an understanding of the human search for meaning as found in the Hindu, Sikh and 
Buddhist traditions 

Specific Expectations 
RB3.01  explain the difference among ritual, habit and custom, using examples of all three from various 
religions 
RB3.03  describe the role and significance of fasts and feasts in several religious traditions 

RB3.04  relate religious practice and rituals to specific historical incidents 
FC1.01  identify and describe the observances associate with the major festivals, commemorations and 
celebrations of various religions 
FC1.02  demonstrate an understanding of the terminology associated with celebration, commemoration 
and festivals in various religions 
FC1.06  demonstrate the skills and knowledge necessary to relate symbols, scriptures and works of art, 
music, or literature to festivals, celebrations and commemorations 
PF3.01b  articulate ways in which people search for the sacred in life 
 
Prior Knowledge and Skills  
None 
 
Planning Notes 
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Teacher selects a festival which they have experienced to relay to the class. 
Readings on Hindu festivals are prepared.  Suggested resources include:  (Alan Brown and Andrew 
Langly, p: 44-45;  Liz Aylett and Kevin O’Donnell p: 45-49;  Nancy Clemmons p: 110-111;  Sue Penney 
p: 26-31). 
 
Teaching/Learning Strategies 
1. Teacher Directed  The teacher relates a personal story of a festival that they have experienced.  

Students are then encouraged to share their personal experiences with religious festivals.  Suggested 
questions include:  What symbols were present?  What were they symbolizing?  Who was present?  
What was being celebrated?  Was there food or music?  Where did it take place?  (15 minutes) 

2. Group  Students are arranged into groups of 3.  Each group is given written information on a 
particular Hindu festival.  (see Planning Notes)  Students complete a chart  (see Appendix 1) on 
their festival and prepare a creative component to illustrate the significance of the festival (e.g., role-
play, visual display, dramatic reading, etc.).  (35 minutes)   

3. Whole Class  Presentation of group work.  (25 minutes) 
 
Student Achievement 
Group work is assessed using a rubric. 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows teachers to 

modify the learning expectations for exceptional students in order to support the contents of the student’s IEP.  This 

applies also to students who have not been identified as exceptional but are receiving special education programs 

and services. 

An enrichment activity could include a first hand experience of a Hindu  festival.  
Resources 
Print 
Nancy Clemmons.  Exploring the Religions of the World. Ave Maria Press.  Indiana.  1999 ISBN 0-
87793-675-7 (S) 
Sue Penney.  Discovering Religions: Hinduism.  Bath Press.  Avon.  1988.  ISBN 0-435-30304-X (S) 
Liz Aylett and Kevon O’Donnell.  Seeking Religion: The Hindu Experience.  Hodder & Stoughton.  
Oxon, Britain.  2000. (S) ISBN 0-340-747692 
Alan Brown & Andrew Langley.  What I Believe.  Transedition Ltd. & Fernleigh Books.  Italy.  In1999.  
ISBN 1-898250-80-4  (S) 

Internet 
General Overview of Hinduism:  http://www.usao.edu/~usao-ids3313/ids/html/hinduism.html 
Hindu Universe Resource Centre:  http://www.hindunet.org 
 
Activity # 6  Buddhism:  Sacred Story  
Time 150 minutes 
 
Description  
Students learn about the origins of Buddhism through readings and the completion of a storyboard 
activity. 
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Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations    
CGE 1h  respects the faith traditions, world religions and the life-journeys of all people of good will 
CGE 1i  integrates faith with life 
Strands 

Overall Expectations 
PFV.01  examine the human search for meaning and purpose within contemporary culture 
PFV.02  recognize the spiritual dimension implicit in human experience and the created world 
PFV.05 identify traditional and contemporary examples of people of faith and integrity 
PFV.07  demonstrate an understanding of the human search for meaning as found in the Hindu, 
Sikh and Buddhist traditions 

Specific Expectations 
SC1.07b  demonstrate an understanding of the foundational importance of the life and teachings of 
Siddhartha Gautama in the  Buddhist way of life 
PF1.01b  demonstrate an understanding of the ultimate questions about life 
PF1.04b  examine the human search for meaning and purpose as found in the belief systems of Hinduism, 
Sikhism and Buddhist traditions 
PF2.03b  show reverence for the various dimensions of the sacred as found in Hinduism, Buddhism and 
Sikhism 
 
Prior Knowledge and Skills  
None 
 
Planning Notes 
A fill in the blank note sheet is prepared on the connection between Hinduism and Buddhism. 
Readings on the life of Siddhartha Gautama are also prepared. 
 
Teaching/Learning Strategies 
Session One 
1. Teacher Directed  Teacher presents a Socratic session on the historical evolution of Buddhism from 

Hinduism.  Students complete a prepared note sheet on relevant information.  
(20 minutes). 

2. Individual  Students read and make point form notes on 15 –20 key events in the life of Siddhartha 
Guatama.  (Sr. L. Pastva pp: 89-90; Ronald J. Wilkins pp: 138-139; Larry Trafford pp: 143-145; Sue 
Penney pp: 8-9; Nancy Clemmons pp: 119-121;  Mel Thompson pp: 6-11).  (25 minutes)   

3. Teacher Directed  The following activity can be accomplished with the use of filmstrip or  
overhead or construction paper.  The following instructions are provided: 
i. Decide how the life of Siddhartha’s life will be depicted (i.e., which events are most 

important to understanding his life story) 
ii. Sketch drawings to illustrate each of the key events listed above 
iii. Below each drawing describe what is happening  
iv. Title the work 
v. Ensure that all relevant events are contained in the storyboard 
(30 minutes) 

 
Session Two 
Students are given time to complete a polished copy of their storyboards. 
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(75 minutes) 
 
Student Achievement 
Teacher checks for accuracy of the key events in the life of Siddhartha. 
The storyboard activity is assessed through the use of a rubric. 
 
Accommodations 
   
Pair students with language or academic difficulties with students who are able to help with 
comprehension of the story of Siddhartha.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows teachers to 

modify the learning expectations for exceptional students in order to support the contents of the student’s IEP.  This 

applies also to students who have not been identified as exceptional but are receiving special education programs 

and services. 

Enrichment activities could include the addition of music and taped dialogue to enhance the telling of the 
story. 
 
Resources 
Print 
Ronald J. Wilkins.  Religions of the World.  Brown-Roa. 1995.  ISBN 0-697-17796-3 (T,S) 
Nancy Clemmons.  Exploring the Religions of the World. Ave Maria Press.  1999 ISBN 0-87793-675-7 
(T) 
Brody, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press.  1998  ISBN 0-88489-487-8 (T, S)  

Pastva, Loretta.  Great Religions of the World.  Winona, MN: Saint Mary’s Press.  1986 (T) 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: 

Maxwell Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K,) 
Mel Thompson.  Seeking Religion: The Buddhist Experience.  Hodder & Stoughton.  Italy.  2000. 
ISBN 0-340-74771-4 
Penney, Sue. Discovering Religions: Buddhism. Heinmann Educational Publishers.  Oxford, England.  
1995.  ISBN 0-431-07388-0 
Internet 
www.religioustolerance.org/buddhism.htm 
www.magma.ca/~yeti/bu.html 
www.stas.vvic.ca/chap/jewels.html 
www.ncf.carleton.ca/dharma/introduction/buddhism.html 
www.sd83.bc.ca/stv/9806/aebfbu1.html 
www.buddhismcanada.com 
www.bcc.ca 
www.geocities.com/athens/5999 
www.modernbudhism.com 
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Activity # 7  Buddhism:  Creed & Moral Code 
Time 75 minutes 
 
Description  
Students explore the 4 Noble Truths and the 8-Fold Path of Buddhism.  Students are given the 
opportunity to creatively explore one aspect of meditation.    
 
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations    
CGE 3e speaks the language of life… “recognizing that life is an unearned gift and that a person entrusted 
with life does not own it but that one is called to protect and cherish it.” 
CGE 1h respects the faith traditions, world religions and the life-journeys of all people of good will. 
CGE 1I integrates faith with life 
Strands 

Overall Expectations 
DLV.03 explain how religious beliefs, or lack of them, can affect the ways in which individuals relate to 
others and address issues in daily life in Canada.  
DL1.04 analyse the influence of concepts of morality and ethics in various religious traditions 
PFV.08 recognize the spiritual dimension of human development in relation to the various stages of the 
life span. 
CMV.09 explore the moral precepts of Hinduism, Buddhism, and Sikhism ,  
CM3.07b suggest both traditional and contemporary examples of moral living as found in in the various 
religions of the world 
CM3.06b examine the importance of moral precepts for daily living in the religions of Hinduism, 
Buddhism and Sikhism 
CM3.08b compare and contrast the moral guidelines of the various world religions with those found in 
contemporary culture 
PF2.03b show reverence for the various dimensions of the sacred as found in Hinduism, Buddhism and 
Sikhism 

Specific Expectations 
DL1.04  analyse the role of practices and rituals in the daily lives of believers from various religious 
traditions 
Prior Knowledge and Skills  
None 
 
Planning Notes 
A quiz is prepared on the life of Siddhartha. 
Cards are prepared for the opening Whole Class activity.  Each student is given 3 cards, a green (agree), 
red (disagree) and yellow (unsure) to indicate their response to the statements. 
 
Teaching/Learning Strategies 
1.   Individual  Students complete a quiz on the life of Siddhartha.  (15 minutes) 
2. Whole Class  Teacher reads statements about suffering and encourages the class to respond with 

either an agree/disagree/unsure.  Examples include:  Suffering is a test of faith.  Suffering is due to 
human actions.  Suffering helps build character.  God is responsible for suffering in the world.  
Reasons for various responses are explored.  (15 minutes) 

3. Teacher Directed  A mini-lecture on the 4 Noble Truths and the 8-Fold Path is delivered.  Students 
are responsible for completing a note on the topics.  A definition of a mandala is given with an 
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explanation of how meditation fits into the 8-Fold Path (right concentration). Examples of mandalas 
are shown to students. (20 minutes) 

4. Individual  Students create their own version of a mandala.  (25 minutes) 
 
Student Achievement 
Teacher assesses performance on quiz and checks for completion of handout on the 4 Noble Truths and 
the 8-Fold Path. 
The mandala is assessed through use of a rubric. 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows teachers to 

modify the learning expectations for exceptional students in order to support the contents of the student’s IEP.  This 

applies also to students who have not been identified as exceptional but are receiving special education programs 

and services. 

As an enrichment activity students could research and present their findings on the Shaolin monks. 
 
Resources 
Print 
Ronald J. Wilkins.  Religions of the World.  Brown-Roa. 1995.  ISBN 0-697-17796-3 (T,S) 
Nancy Clemmons.  Exploring the Religions of the World. Ave Maria Press.  1999 ISBN 0-87793-675-7 
(T) 
Brody, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press.  1998  ISBN 0-88489-487-8 (T, S)  

Pastva, Loretta.  Great Religions of the World.  Winona, MN: Saint Mary’s Press.  1986 (T) 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: 

Maxwell Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K,) 
Mel Thompson.  Seeking Religion: The Buddhist Experience.  Hodder & Stoughton.  Italy.  2000. 
ISBN 0-340-74771-4 
Penney,Sue. Discovering Religions: Buddhism. Heinmann Educational Publishers.  Oxford, England.  
1995.  ISBN 0-431-07388-0 
Internet 
 
 
Activity #  8  Buddhism: Creed 
Time 75 minutes 
 
Description  
Students explore the process of achieving enlightenment in Zen Buddhism.  They are given the 
opportunity to create their own Haiku and Koan.   
 
Strand(s) and Learning Expectations 
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Ontario Catholic School Graduate Expectations    
CGE ih  respects the faith traditions, world religions and the life-journeys of all people of good will. 
CGE 1I integrates faith with life 
CGE 2b reads, understands and uses written material effectively 
Strands 

Overall Expectations 
FCV.03 demonstrate an understanding of the origins of common celebrations and commemorations 

MSV.03 demonstrate the skills and knowledge necessary to correlate rituals and beliefs, 
in regard to various religions 

Specific Expectations 
FC1.02 demonstrate an understanding of the terminology associated with the major festivals, 
commemorations, and celebrations of various religions  
MS1.03 identify the main stages of individual development as perceived in various cultures and religious 
traditions 
 
Prior Knowledge and Skills  
None 
 
Planning Notes 
Teacher prepares a note on Zen Buddhism  (Mel Thompson p: 25;  Nancy Clemmons pp: 169-170 
Larry Trafford pp: 153-155;  Sue Penney p: 20). 
 
Teacher/Learning Strategies 
1. Whole Class  Teacher explains and provides a student note on Zen Buddhism.  (10 minutes) 
2. Individual  Students are given the opportunity to create their own haiku and koan.  (see Appendix 

2). 
 
Student Achievement 
A rubric assesses the koan , haiku exercise (see Appendix 2). 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows teachers to 

modify the learning expectations for exceptional students in order to support the contents of the student’s IEP.  This 

applies also to students who have not been identified as exceptional but are receiving special education programs 

and services. 

 
Resources 
Print 
Ronald J. Wilkins.  Religions of the World.  Brown-Roa. 1995.  ISBN 0-697-17796-3 (T,S) 
Nancy Clemmons.  Exploring the Religions of the World. Ave Maria Press.  1999 ISBN 0-87793-675-7 
(T) 



 

- Page 39 • World Religions: Beliefs and Daily Life – Open 

Brody, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press.  1998  ISBN 0-88489-487-8 (T, S)  

Pastva, Loretta.  Great Religions of the World.  Winona, MN: Saint Mary’s Press.  1986 (T) 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: 

Maxwell Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K,) 
Mel Thompson.  Seeking Religion: The Buddhist Experience.  Hodder & Stoughton.  Italy.  2000. 
ISBN 0-340-74771-4 
Penney,Sue. Discovering Religions: Buddhism. Heinmann Educational Publishers.  Oxford, England.  
1995.  ISBN 0-431-07388-0 

Internet 
 
 
 
 
Activity # 9  Sikhism: 
Time 225 minutes 
 
Description  
In expert groups students study various aspects of the Sikh religion and present to  
the whole class. 
 
Strand(s) and Learning Expectations 
Ontario Catholic School Graduate Expectations    
CGE 1h  respects the faith traditions, world religions and the life-journeys of all people of good will. 
CGE 1I integrates faith with life 
CGE 2b reads, understands and uses written material effectively 
CGE 5a works effectively as an independent team member 
Strands 

Overall Expectations 
SCV.03 express an understanding of the sacred writings  of Islam, Hinduism, Buddhism and Sikhism and 
their importance for life decisions of adherents 
CMV.09 explore the moral precepts of Hinduism, Buddhism and Sikhism 
PFV.01 examine the human search for meaning and purpose with contemporary culture 
PFV.02 recognize the spiritual dimension implicit in human experience and the created world 
PFV.07 demonstrate an understanding of the human search for meaning as found in the Hindu, Sikh, and 
Buddhist traditions 
PFV.08 recognize the spiritual dimension of human development in relation to the various stages of the 
life span. 

Specific Expectations 
SC1.06b describe the role of the sacred writings of Hinduism and Sikhism in the life decisions of their 
adherents 
PF1.01b demonstrate an understanding of the ultimate questions about life 
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PF2.03b show reverence for the various dimensions of the sacred as found in Hinduism, Buddhism and 
Sikhism  
PF1.04b examine the human search for and purpose as found in the belief systems of Hinduism, Sikhism 
and Buddhist traditions. 
PF2.06b appreciate the role family in the religious traditions 
 
Prior Knowledge and Skills  
None 
 
Planning Notes 
Teacher prepares a story of the Sikh religion that has caused controversy (i.e., Norine Dresser pp. 58-60 
on the use of the kirpan; Larry Trafford p. 137 on the issue of fighting persecution at times using 
violence; stories from newspapers/magazines or internet). 
Appendix 3 sets the parameters for group work using Larry Trafford’s text.  The teacher may choose to 
append the work using available texts and resources. 
 
Teaching/Learning Strategies 
Session One 
1. Whole Class  Teacher reads or tells of a situation involving controversy around the wearing of a 

kirpan or turban.  (see Planning Notes)  Discussion could involve the following questions:  What 
situations have we studied where there has been controversy because of religious differences?  How 
have we responded to them?  How might we be sensitive in this case?  What do we need to know in 
order to fully understand this situation?  (15 minutes) 

2. Group   Students arrange themselves into groups of 3 or 4.  They study an aspect of the Sikh  religion 
and present to the class.  (see Appendix 3) 

 
Session Two   
Students continue with preparations for presentations.  (75 minutes) 
 
Session Three 
Student presentations.   Quizzes that have been prepared by students may be given to the whole class or 
used to assess the group’s understanding of their topic.  (75 minutes) 
  
Student Achievement 
Group work is assessed using appropriate rubric. 
 
Accommodations 
Pair students with language or academic difficulties with students who are able to help with 
comprehension.   
Ontario Secondary Schools Grades 9-12 Modifying Curriculum Expectations (5.4.4.1, page 24) allows teachers to 

modify the learning expectations for exceptional students in order to support the contents of the student’s IEP.  This 

applies also to students who have not been identified as exceptional but are receiving special education programs 

and services. 

 
Resources 
Print 
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Norine Dresser.  Multicultural Manners: New Rules of Etiquette For a Changing Society.  1996. John 
Wiley & Sons, Inc.  Canada.   ISBN  0-4710-11819-2 
Philip Emmet.  Seeking Religion: The Sikh Experience. 2000.   Potter & Stoughton Educational.  Italy.  
ISBN  0-34074772-2 
Ronald J. Wilkins.  Religions of the World.  Brown-Roa. 1995.  ISBN 0-697-17796-3 (T,S) 
Nancy Clemmons.  Exploring the Religions of the World. Ave Maria Press.  1999 ISBN 0-87793-675-7 
(T) 
Brody, Jeffrey, and Wilt, Michael.  World Religions: A Voyage of Discovery. ( Text and  

Teaching Manual).  Winona, Minnesota: St. Mary’s Press.  1998  ISBN 0-88489-487-8 (T, S)  

Pastva, Loretta.  Great Religions of the World.  Winona, MN: Saint Mary’s Press.  1986 (T) 
Trafford, Larry.  World Religions: People and Faith.  (Text and Teacher Manual).  Toronto: 

Maxwell Macmillian Canada Inc.  1994.  ISBN 0-02-954204-9  (T, K,) 

Internet 
www.religioustolerance.org/sikhism.htm 
www.sikhs.org/topics.htm 
http://maplelemoyne.edu/~arora/sikhism.htm 
http://emmbers.tripid.com/adaniel/sikhism.htm 
http://photon.bu.edu/~rajwi/sikhism/mansukh1.htm 
www.sikh.net 
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Appendix 1 
 

Name and 
purpose of 
festival? 

When & where 
does it take 
place? 

Who is present? What happens 
during the 
festival? (sights, 
sounds, smells 
etc.) 

What symbols 
are present and 
what do they 
symbolize? 
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Appendix 2 
 

Zen Buddhism 
 

 
The Japanese integrated Buddhism into their culture in both popular and meditative forms. The meditative 
form is Zen Buddhism and has been very influential in the development of Japanese culture. They teach 
by meditation and use ways such as koans or Haiku poems. One is admitted to wisdom through a flash of 
insight known as satori (meaning “awakening”).  This flash of insight can be achieved through the use of 
koans or haiku poetry. 
  
 
 
The koan is a paradoxical saying whose intention is to throw your mind off its original pattern of 
thinking into a new way of seeing the world.  Zen students will focus on a koan for days or 
weeks, applying their concentration and imagination.  Familiar examples are unanswerable 
riddles such as “what is the sound of one hand clapping?” and “imagine your original face before 
your parents were born.” 
 
 Haiku poetry with its seventeen syllables is also based on a Zen approach to the lessons found 
in nature. The aim of these poems is to lead you into meditation capturing the timeless yet 
fleeting moments in nature.  They also demonstrate another element of Zen spirituality, that is, 
its emphasis on the lessons to be found in nature.  They might be thought of as ‘ecological’.  For 
instance one story tells about two monks who travel toward the isolated mountain retreat of a 
wise man.  As they neared their destination, they were surprised to find a radish top floating 
down a nearby stream.  Their surprise turned to dismay when they saw a second radish top float 
by.  The monks turned back at the site of a third radish top:  they knew they were not about to 
meet a wise man, for the wise are not wasteful.      
 
 
1.  In this assignment you are to create three haiku poems. The poems should illustrate the 
lessons to be found in nature. Each poem should consist of three lines.  
 
Line one: five syllables 
Line two: seven syllables 
Line three: five syllables 
 
2.  Choose one of the above poems that you believe has a powerful lesson to be learned. Show 
me your poems before you decide.  
 
3.  Create a koan that can illustrate the Haiku you have chosen. 
 
4.  On a separate sheet of paper place both your haiku and your poem and decorate the page with 
pictures that help illustrate the message of both. 
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Evaluation: 
                   

Haiku one 
 
No message        unclear message        clear message 
      0                                 1                             2 
 

 

Haiku two 
 
No message          unclear message       clear message 
      0                                 1                             2 

 

Haiku three 
 
 
No message          unclear message       clear message 
      0                                 1                             2 
 

Koan 
 
 

No creativity           Minimal creativity                   evidence of creativity 
            0                             1                                                 2 
 

Poster 
 
 No connection between        minimal connection between               strong connection between 
  poster & haiku/koan             poster & haiku/koan                             poster & haiku/koan 
 
        0                                1                   2                   3                4                   5                  6 
 
 
no creativity                             minimal creativity                                 evidence of creativity 
 
       0                      1                             2                            3                      4                       5 
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Appendix 3 

 
Sikhism 

 
Expert groups will include: i.    foundations   pp. 133-134 
    ii.   growth   pp. 134-135 
    iii.  creed, code, cult  pp. 135-137 
    iv.  owning the sacred story  p.  137 and supporting 
               article 
 
Each group will complete the following: 
    
1. Read important information for your group (from World Religions: Larry Trafford). 
2. Create a class note.  (a rough copy will be checked by teacher then transferred to overhead) 
3. Write a quiz on your topic.  Include the following:  

i. two true & false questions 
ii. two multiple choice questions 
iii. one short answer  
iv. one short reflection 

4. Creative aspect.  Choosing a(n) aspect(s) of your information, creatively illustrate your knowledge to 
the class. 

 
Evaluation 

 
/5 marks class note  /5 marks  group involvement 
 
/6 marks quiz   /5 marks presentation (prepared, knowledge) 
 
/5 marks creative aspect 
 
 

 
 
 
 
 
 
 
 
 


