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I.  Facilitator Guide: Executive Summary

Welcome to the Facilitator Guide for the Ontario Education Service Corporation’s (OESC’s)
professional learning modules to support safe, inclusive and accepting schools across Ontario!

The modules are intended to support effective implementation of amendments to the
Education Act made through the Accepting Schools Act (Bill 13, 2012) and related provincial
initiatives including Ontario’s Equity and Inclusive Education and Safe Schools Strategies. The
modules are based on the recognition, as stated by the Government of Ontario, that:

“All students should feel safe at school and deserve a positive school climate
that is inclusive and accepting, regardless of race, ancestry, place of origin, colour, ethnic
origin , citizenship, creed, sex, sexual orientation, gender identity, gender expression, age,
marital status, family status or disability.”

Source: Preamble, Accepting Schools Act, Bill 13, 2012, Legislative Assembly of Ontario
http://ontla.on.ca/web/bills/bills_detail.do?locale=en&BillID=2549

The modules are also intended to support the goals outlined in Achieving Excellence: A
Renewed Vision for Education in Ontario (2014). The renewed vision states that:

“Ontario’s diversity is one of the province’s greatest assets.

Embracing this diversity and moving beyond tolerance and celebration to inclusivity and
respect will help us reach our goal of making Ontario’s education system the most equitable
in the world. Everyone in our publicly funded education system — regardless of background

or personal circumstances — must feel engaged and included.”

Source: Achieving Excellence: A Renewed Vision for Education in Ontario, Ministry of Education, 2014, p. 8.
http://www.edu.gov.on.ca/eng/about/excellent.html

A positive learning and teaching environment is essential for student achievement and well-
being. Research shows a direct link between students’ success and the school environment in
which learning takes place. Students are more motivated in schools that have a positive school
climate, where they feel safe, included and supported (Safe Schools Action Team, 2008).1

In accordance with the Education Act, school boards are required to provide annual
professional development for teachers and other staff on bullying prevention and strategies for
promoting positive school climate. The modules are intended to assist boards in meeting this

! Safe Schools Action Team, Shaping a Culture of Respect in Our Schools: Promoting Safe and Healthy Relationships.
Toronto, ON: Queen’s Printer for Ontario, 2008.


http://ontla.on.ca/web/bills/bills_detail.do?locale=en&BillID=2549
http://www.edu.gov.on.ca/eng/about/excellent.html

requirement. The modules, resources and related activities are based on adult learning
principles, the principles of equity and inclusive education, current research, and effective
practices to support professional development for all school board employee groups, school
leaders and system leaders. The modules are not intended for use with students.

While the modules focus on providing safe, inclusive and accepting schools for all students,
they include a particular focus on supporting lesbian, gay, bisexual, or transgender (LGBT)
students. The modules are intended to help increase awareness and understanding of LGBT
students, address the need for safe, inclusive and accepting environments for LGBT students,
and to prevent and address homophobic, biphobic and transphobic bullying, discrimination and
harassment. Research shows that LGBT students are at higher risk of bullying, harassment and
discrimination in schools. Dr. Gerald Walton from the Faculty of Education at Lakehead
University states that:

“Issues concerning gender and sexuality are rich fodder for bullying. For students
who identify or are perceived as lesbian, gay, bisexual or transgender (LGBT),
school can be especially harrowing, as these students are frequently targeted
for bullying. But all students are adversely affected.... As one might expect, suicidal ideation,
depression, anxiety, drug abuse, truancy, drop-out and homelessness rates all tend to be
higher among LGBT youth than among their straight counterparts.”

Source: Forging Safer Learning Environments: Addressing Homophobic Bullying in Schools, Research
Monograph # 30, Ministry of Education, September 2010,
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/WW safe learning environments.pdf

There are six modules in total, each of which addresses a specific area of focus related to
fostering safe, inclusive and accepting schools. The modules include current research,
supportive strategies, and highlight the roles and responsibilities of all school and board staff
and leaders in creating safe, inclusive and accepting schools for all students. The content of the
modules supports a whole-school approach with active involvement of diverse staff, students,
parents/guardians and community members.

Four versions of the modules have been developed for use in Ontario’s four publicly-funded
school systems including English Public, French Public, English Catholic and French Catholic.
They represent the best thinking of educational professionals from all four sectors. The
modules are based on a common framework that was collaboratively developed by a work
team and approved by a project Steering Committee led by the OESC. Student trustees played a
key role in the development of the modules. A representative from the Ontario Human Rights
Commission (OHRC) also participated as a member of the Steering Committee.


http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/WW_safe_learning_environments.pdf

The modules for use in Catholic boards are informed by documents including: Ontario Catholic
School Graduate Expectations, Catholic Social and Moral Teachings, Cadre de référence de
I’éleve catholique, Mission-L’école catholique de langue frangaise en Ontario, and Il est le bon
que toute personne soit!

The modules for use in French boards are informed by documents including: the Politique
d’aménagement linguistique, Une approche culturelle de I’'enseignement pour I'appropriation de
la culture dans les écoles de langue francaise de I'Ontario, and Un personnel qui se distingue:
Profil d’enseignement et de leadership pour le personnel des écoles de langue frangaise de
I’Ontario.



Il. Introduction and Quick Tips for Facilitators

This facilitator guide is intended to support you in your role as a facilitator of the OESC’s
Fostering Safe, Inclusive and Accepting Schools modules. It contains speaking points, facilitator
tools and templates, and a glossary of terms for your reference.

The modules are intended to be both comprehensive and dynamic! They include slide
presentations, activities/handouts, and case studies. They are designed to give you options for
creating professional learning sessions that best respond to the needs of your audience and to
reflect local school/board contexts. They can be used as a whole set, over a series of sessions.
They can be used independently for sessions focused on specific concepts (e.g. a session
focused on positive school climate). You can also create your own session using the slides and
handouts/activities to combine inter-related concepts (e.g. a session on parent, community and
student engagement). If you use the modules as a whole set with the same audience, you may
want to remove some of the slides that are repeated from one module to the next. However, if
the sessions span over a long period of time, the slides may help to reinforce key concepts.

The slides, activities and handouts may be adapted or augmented to meet the needs of your
audience and reflect local school and school board priorities, directions, policies and
procedures. It is important for you to be familiar with local school and/or board policies and
procedures in order to reflect local approaches and contexts. It is also important to know your
audience in advance and to work closely with your local school and/or school board to
understand their expectations and the needs of your audience (e.g. to be able to customize
content based on knowledge, experience and local school/board contexts).

Definitions, quotes, research and effective practice links, as well as links to Ministry of
Education strategies, guidelines, policies, and legislation are provided to deepen your
knowledge and understanding of legal requirements and policy/program directions, and for you
to drawn upon as a facilitator. A resource list and a link to the OESC’s online equity and
inclusive education resource data base are provided for further reference.

Videos have not been embedded in the slide decks for the modules. Film clips and videos have
been listed as resources to be used at the discretion of facilitators.

Below are a few quick tips to help you get started:

v" Read through the slides before you plan your professional learning session.
v’ Familiarize yourself with the speaking notes, activities, and related resources.



v' Meet with your school and/or board lead to understand their expectations for the session
and to learn about local school and/or board policies and approaches for you to address.

v’ Tailor the content of the modules to meet the needs of your audiences in the context of
local school and school board priorities, directions, policies and procedures.

v Take the time to clarify your understanding of provincial law, policies and guidelines related
to safe, inclusive and accepting schools (e.g. Ministry of Education, Ontario Human Rights
Commission) as well as board-specific policies, procedures, programs and approaches.

v Plan your session according to the time you have to present. Activities may be expanded,
shortened or even eliminated as time permits.

v The timing for some of the activities has been estimated. Presenters are encouraged to
allow time for important discussions when/where possible.

v It is helpful to find out who will be in your audience in advance (e.g. support staff, teachers,
early childhood educators, school leaders, system leaders) so that you can plan your
content and activities accordingly.

v’ Itis also helpful to get a sense of the experience and knowledge level of your audience in
advance. In some cases, the information may be new and more time will need to be spent
on basic facts and concepts. In other cases, members may have in-depth experience related
to safe schools and/or equity and inclusive education. Be aware of possible misconceptions
or misunderstandings.

v" Know what technology you will have available in advance so you can choose videos and
other resources accordingly. If you intend to use video clips, be sure the files are readily
accessible and working properly. Test it before you present it!

v" Depending on the size of your space, you may need to provide handouts of key slides.

v' Be aware of any special needs (e.g. deaf/hard of hearing, visually impaired) among your
audience members in order to make the session accessible to all.

v Consider the need for quiet space and any physical accommodation needs when planning
your session space.

v' Gather the necessary materials (photocopies, paper, markers, chart paper, masking tape,
etc.) for participants and activities.

v' Make sufficient copies of any handouts that you wish to use. The number of copies for
specific activities is indicated in the facilitator guide (one for each participant, one per
group, etc.). Modify based on your planned approach.

v' Take time at the beginning of the session to get to know your audience (even if you have
the information in advance), to set norms and protocols for a safe, positive and respectful
learning space (the slides contain points for facilitators to use), and to let the audience get
to know each other.

Note: the initialism LGBT is used in the slides and facilitator’s guide to refer to people who are
lesbian, gay, bisexual, and transgender. The initialism LGBTQ is used to refer to people who are
lesbian, gay, bisexual, transgender, transsexual, two-spirit, queer and questioning when
research that uses this initialism is cited.



Ill. Master Content List of All Modules and Handouts

MODULE 1: FOSTERING SAFE, INCLUSIVE AND ACCEPTING CATHOLIC SCHOOLS
Part I: Overview of Amendments to the Education Act — Slide Presentation
Part Il: Developing an Equity Lens — Slide Presentation

Participant Handouts:
e Reflecting on our Biases

e Seven Gifts of the Grandfathers

MODULE 2: ROLES AND RESPONSIBILITIES: PREVENTING AND ADDRESSING INAPPROPRIATE
STUDENT BEHAVIOUR

Part I: Catholic School and System Leaders — Slide presentation

Part Il: Catholic Teachers, Occasional Teachers, and Student Support Staff — Slide
Presentation

Part lll: Early Childhood Educators, Office Staff, Lunch staff, Bus Drivers, Custodians,
Other Non-Classroom Staff and Service Providers — Slide Presentation

Participant Handouts:
e Responding in the Moment
Considerations in Addressing Inappropriate Behaviour for Part |
Case Studies for Part |
Case Studies for Part Il
Case Studies for Part Il

School Leader’s Checklist
Questions to Consider
Self-Assessment Tool

How Inclusive is Your School?

MODULE 4: CREATING A CULTURE OF BELONGING: LGBT PERSPECTIVES

Part I: Building Understanding and Developing System-Level Strategies — Slide
Presentation



Part Il: Developing School, Classroom and Individual Strategies — Slide Presentation

Participant Handouts
e Circle of Ourselves — Exploring our Identities

e Activity Cards: Words and Definitions
e Heterosexual Privilege Checklist

e The Gender Box

e How Anti-LGBT Bias Hurts All of Us

MODULE 5: STUDENT VOICE AND ENGAGEMENT
Slide Presentation

Participant Handouts
e Tips and Strategies for Student Engagement
e Promoting a Positive School Climate: A Resource for Schools(Worksheet)
(http://www.edu.gov.on.ca/eng/parents/Worksheet fillableEng.pdf)
e Fostering Safe, Inclusive and Accepting Schools: Guide for Supporting Students

MODULE 6: PARENT AND COMMUNITY ENGAGEMENT, A WHOLE SCHOOL APPROACH

Slide Presentation

Participant Handouts
e Parent Guide to Code of Conduct
e (Case Studies
e Parent Guide to Bill 13


http://www.edu.gov.on.ca/eng/parents/Worksheet_fillableEng.pdf

IV: Six Modules: Speaking Points, Activity Instructions and
Debrief Notes

Module 1: Fostering Safe, Inclusive and Accepting Catholic Schools

Part I: Overview of Amendments to the Education Act

Slide 1

This module is intended for Catholic school district

\\’/’ employees as an overview to provisions of the Education
Act that pertain to safe, inclusive and accepting schools as

Module 1
Fostering Safe, Inclusive and amended by the Accepting Schools Act (Bill 13, 2012) and
Accepting Catholic Schools to consider next steps for moving forward. Notes have
Part I: Overview of Amendments to the been created to support you as you explain and lead

Education Act
discussions about these provisions of the Act and related

_ policies, guidelines and practices. It is important to be
familiar with the requirements in advance of your session

presentation.

In our Catholic/Christian tradition, there has always been care and concern for persons who are
most vulnerable. In biblical terms, this was in most often in reference to widows and orphans
(those deemed most in need of support in their cultural context), but in contemporary terms,
this refers to anyone whose voice is not heard or whose fundamental human dignity is not
honoured and respected.

Refer to the following documents for more details:

PPM 119 - Developing and Implementing Equity and Inclusive Education Policies in Ontario
Schools (April 2013)

PPM 144 - Bullying Prevention and Intervention (December 2012)

PPM 145 - Progressive Discipline and Promoting Positive Student Behaviour (December 2012)
Ontario Regulation 472/07 - Behaviour, Discipline and Safety of Pupils

The following guidelines and resources will also help provide context:

Ontario’s Equity and Inclusive Education Strategy and Implementation Guidelines (2014)
Creating Positive School Climates Resource (2013)

Supporting Bias-free Progressive Discipline in Schools (2013)

Caring and Safe Schools in Ontario (2010)

Bullying: We Can All Help Stop It, A Guide for Parents (2013)

Information for Parents about the Accepting Schools Act (2012)

The following websites provide more information:

10



Ministry of Education — Safe and Accepting Schools
http://www.edu.gov.on.ca/eng/parents/safeschools.html

Ministry of Education — Equity and Inclusive Education
http://www.edu.gov.on.ca/eng/policyfunding/equity.html

Notes have been created to support you as you introduce, explain and discuss these provisions
of the Act and related policies and guidelines. These notes can be used as a script for the
presenter or as supplementary speaking notes if the presenter feels comfortable adjusting the
presentation for the intended audience. The facilitator note provides background information
and often refers the presenter to the Facilitator Guide.

It’s important to have some familiarity with the relevant legal and policy requirements as you
address your participants/audience. URLs for pertinent policy and program memorabilia can be
found in the Facilitator Guide, and there many sources of information listed in the Compendium
of Resources.

It is equally important that you are mindful of the Catholic Context within which this
presentation is offered.

Slide 2
Fostering Safe, Inclusive and Accepting Schools ThIS Sl'de eXp|aInS that the OntarIO Ed Ucatlon SerVIce

Ontario Education Service Corporation (OESC)

Corporation (OESC) has created these modules to assist
school boards in meet their requirements of the Education
Act as amended by the Accepting Schools Act (2012) to
provide safe, inclusive and accepting schools for all
students. Boards are encouraged to use the modules in
ways that are meaningful at local levels as they move
forward with implementation

11
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this module, you will have The goals of this presentation are outlined in this slide.
PpoTtunities to New information will assist administrators in making
critical connections between existing policies and

* Make the connection between the Ministry of Education goals

and our Catholic/Chiistian ethos legislation and amendments to the Education Act brought
+ Review highlights of Education Act amendments made about by the procla mation of the Accepting Schools Act
through the Accepting Schools Act (2012)
(2012).

* Reflect on the guiding principles and key policy components of
safe, inclusive and accepting schools

The following link provides a concise overview of the
’\ Fundamental Principles of Catholic Social Teaching:
http://www.acbo.on.ca/englishdocs/Principles%200f%20Catholic%20Social%20Teaching%20Jan
%202013.pdf

By living and applying these principles we discover what St. Iraneaus said, “The glory of God is
the human person fully alive.”

The principles of human dignity, the common good, solidarity, subsidiarity are integral to our
Catholic faith and fundamental to living a Christian life.

Slide 4
Our CatholiciContext All Catholic communities, whether in a school context or
not, strive to be Eucharistic communities. Eucharist is a
Euchristicommunitv Greek word that means thanksgiving. Catholics by their
. Gatherthe Folke faith and world-view are people of the gospel (recipients
- Tellthe Story of good news!) who recognize that God is for us, both
. ?:Le:nl;?tehzm\!\?:rld promise-maker and promise-keeper, a loving parent who
loves each of us more than we could ever long for or even
“ imagine.

In gratitude or thanksgiving for the bountiful concern or care that God has shown to the human
family -- to each one of us -- especially in gifting to us his own son, Jesus, to bring us to
wholeness and holiness, we respond freely in love.

This free loving response to God’s goodness is expressed in our celebrations of the Eucharist, or
Mass. Since the Second Vatican Council and in the Catechism of the Catholic Church, Eucharist

is referred to as the source and summit of Christian life.

John Shea, a storyteller and theologian, frames the Eucharist in four parts: gather the folks, tell
the story, break the bread, change the world.

12
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QuriGatholic/Context The experience of Eucharist can and does extend beyond
the liturgy Catholics know as the Mass., and can serve as
A Eucharistic community an image to understand and describe an educational faith
_ _ community.
+ Gathering *  Welcoming
+ Sharing of Stories * Listening with the heart
* Breaking Bread * Learningis nourishment . . . .
- ChangetheWorld  * Encouragedtogrow Catholic schools by their nature and organization are also
Eucharistic in that the pattern of school life follows the
\ four movements of the Eucharistic liturgy.

Every day in schools, staff and students gather; they share stories with each other; they break
bread together in staff rooms or lunchrooms or cafeterias; and at the end of the day when they
part the hope is that they leave the school somehow more whole, more learned, more
confident than when they arrived.

In this way, school in a Canadian Catholic context is a celebration of gratitude for the space and
the place to learn, to grow, to thrive.

When the government of Ontario introduced Bill 13, the Accepting Schools Act, the Catholic
school community understood the new legislation as congruent with our Eucharistic sensibility
that calls us to welcome each person as they are, to listen with the heart to the stories they tell,
to nourish each child with love and learning, and to encourage the growth and transformation
of each person.

Slide 6
Background As part of what happens in schools, we are encouraged to
focus on preventative and supportive measures, along with
e S0k e S e appropriate consequences. The intent is to promote
" The Act srengthens requrements forschool bosrdstotake positive, respectful behaviour in the context of a positive
s Hiecmrlsanioe © | school climate that supports the achievement and well-
g oot “M”hfh*dl‘lm”h being of all students, regardless of their background or

previously existed in Ministry Policy/Program C| rcumstances.

Memoranda 119, 144,145and 128

; \ In our Catholic schools, every morning when the

communlty gathers to begin the day, we welcome each child as a precious gift created in the
image of God.

In this way we promote positive, respectful behaviour in the context of a nurturing school
climate that supports the achievement and well-being of all students, regardless of their
background or circumstances.

13



For this portion of the presentation, presenters should refer to the following policy and program

memoranda legislation:

-PPM 119 Developing and Implementing Equity and Inclusive Education Policies in Ontario

Schools (April 2013)

-PPM 144 Bullying Prevention and Intervention (December 2012)
-PPM 145 Progressive Discipline and Promoting Positive Student Behaviour (December 2012)

Slide 7

FosteringSafe, Inclusiveiand Accepting

The Accepting Schools Act [Bill 13) recognizes that:

“All students should feel safe at scheol and deserve a positive scheol climate
that is inclusive and accepting, regardless of race, ancestry, place of origin,
colour, ethnic origin, citizenship, creed, sex, sexual orientation, gender
identity®, gender expression®, age, marital status, family statusor disability”

- Accepting Schools Act (Bill 13) preamble
*Newly added grounds to Ontario Human Rights Code

These legislative changes reflect strategic alignment between safeschoolsand
equity and inclusive education.

This slide outlines the intent of the Accepting Schools Act
when it was passed by the Ontario government in 2012.

The Act intentionally strengthened the alignment between
safe schools and equity and inclusive education strategies
and initiatives.

What connections do you see between the Accepting
School Act and how we create welcoming Christian
communities in our schools?

LostenngSareplnclusiverandiAccepting
Schools

The legislation buildson Ontario’s Equity and Inclusive Education and Safe
Schools Strategies. It is part of a comprehensive action plan which includes:

* An Accepting Schools Expert Panel to provide advice on evidence-informed
resources and practices;

*  Mental health workers in schools, as part of Ontario's 10-year Mental Health
and Addictions Strategy; and

+ Strengthening equity and inclusive education principles, and bullying
prevention strategies across the curriculum based on advice from Ontario's
Curriculum Council

N

The Act was introduced as part of a Comprehensive Action
Plan for Accepting Schools that draws on the advice of
thought leaders, experts and practitioners and recognizes
the multiple factors involved in creating safe, inclusive and
accepting schools.

14



Slide 9

Safe, Inclusiveiand Accepting Schools All members of the community need to work together in
order to maintain and nurture a safe, inclusive and
welcoming school climate for everyone.

Saint Paul’s image of the body of Christ (1 Cor. 12) begins
with giftedness; a variety of gifts. This calls us to consider
the gift giver (always the same Spirit) and invites us to a

recognize the clli'versity & dignity of our

community members response of gratitude. The image also considers the
importance of diversity (if we were all toes and we had no
nose, how would we know if we are stinky!; conversely, if we were all noses and no one wanted
to be toes — we would walk with our noses in the air)... We can also reflect on the importance
of diversity and the need for inclusivity that Paul’s image offers.

Paul’s image of the body, (vs. 22 — 25) challenges us to consider how we treat others. He invites
us to consider the important role of those members we may perceive as weaker . . . In fact, they
are indispensable; we should clothe them with greater honour; and we should treat them with
great respect. A Eucharistic community listens with the heart to each person’s story.

Note to facilitator: [Optional Quote] “On the contrary, the members of the body that seem to
be weaker are indispensable, (23) and those members of the body that we think less
honourable we clothe with greater honour, and our less respectable members are treated with
greater respect; (24) whereas our more respectable members do not need this. But God has so
arranged the body, giving the greater honour to the inferior member, (25) that there may be no
dissension within the body, but the members may have the same care for one another”.

Note to facilitator: A Place of Honour. Reaching Out to Students at Risk in Ontario Catholic
Schools can be found at: http://www.carfleo.org/documents/aplaceofhonour.pdf

This document is intended as a resource to help Ontario’s Catholic educators understand how
their outreach to students at risk can be a powerful reflection of Catholic education’s distinctive
values. As such, it highlights the why of our approach to students at risk, rather than how
programs for these students are concretely delivered. There is no single program for meeting
the needs of all students at risk. However, our Catholic heritage provides the vision to approach
this task in a distinctive way. Catholic educators creatively continue to develop distinctive
programs for students at risk, in accordance with guidelines and recommendations set out by
the Ontario Ministry of Education and others.

15
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Ontario's Safe Schools Strategy

* ThesStrategy:

and healthy
relationzhips;

— Focuseson prevertion andintervention of inappropriate student behaviour, induding
bullying, harassment and discriminatior;

- Req factors o address

inappropr t5; and
— Clarifies standards of behaviour for the schaol community and supporting student,
parent andcommunity engagementin schools.

m

The Safe Schools Strategy and related requirements are
already well underway across Ontario schools. The
legislation builds upon what is already in place in order to
strengthen and deepen implementation to support all
students.

Slide 11

Alig
Lol

Ontario’s Equity and Inclusive Education (EIE) Strategy

+ The Stratezy:
— Establishesa frameworkto helpthe education community identify and
dd i i icbarriersto student

riminatory
achievementand el l-being;

~ Outlineseight areas of focus forschool board implementation;

— Identifieszuiding principlesof equity and inclusive education (EIE]; and

~ Encouragesand supportsschoolsandboards toembed the principles
of EIE inall aspects of board and school operations, planning processes
and learning environments.

N

Ontario’s Equity and Inclusive Education (EIE) Strategy and
related requirements are also already well underway
across Ontario schools. Again, the legislation builds upon
what is already in place in order to strengthen and deepen
implementation to support all students

Slide 12

Guiding Principles

Equity and Inclusive Education:

* is afoundation of excellence

* meets individual needs

* identifies and eliminates barriers
* promotes a sense of belonging

* involves the broad community

* builds on and enhances previous and existing initiatives

* isdemonstrated throughout the system

Equity and Inclusive Education:

Let’s take a moment to review and reflect on the guiding
principles of equity and inclusive education as outlined in
Ontario’s Equity and Inclusive Education (EIE) Strategy.
These principles guide all of the work we do to provide
safe, inclusive and welcoming schools so that every
student, regardless of their background or circumstance,
feels that they belong and that they are supported to
reach their full potential in our schools. A description of
each guiding principle is provided below for reference.

- is a foundation of excellence - equity is a fundamental requirement for
educational excellence and high standards of student achievement and well-being.
- meets individual needs - equity means responding to the individual needs of each
student and providing the conditions and interventions needed to help him or her

succeed.

16



identifies and eliminates barriers - all students are supported equitably through the
identification and removal of discriminatory barriers that limit their ability to achieve to
their full potential.

promotes a sense of belonging - equity and inclusive education contribute to every
student’s sense of well-being.

involves the broad community - effective and meaningful school-community
partnerships are an essential component of an equitable and inclusive education system.
builds on and enhances previous and existing initiatives - sound research and analysis of
successful policies and practices form the basis for the development and sharing of
resources.

is demonstrated throughout the system - the ministry, school boards, and schools will
incorporate principles of equity and inclusive education throughout their policies,
programs, and practices.

Note to facilitator: For consideration when presenting — Equity and inclusion reflects the gospel
themes of justice and hospitality. (See Genesis 18 — Abram welcomes three strangers; Hebrews
13.2 — “Do not neglect hospitality; for through it some have unknowingly entertained angels.”

Slide 13

“Building and sustaining a positive school climate isa
complex challenge requiring evidence-informed solutions
A whole scheol approach, which involves all members of
the school community, isimportant in supporting effortsto
help ensure schools are safe, inclusive, and accepting”

- A whole school approach invelves the development of
respectful and caring relationships amonzall members
of the school community.

*  Allaspects of school lifeare included

- oo 123, rogeasive Disiping ana

Whole School Approach It is important to recognize that effective legal and policy

\ frameworks are one key component of a broader approach
An effective legislative and policy framework, coupled with

ol to supporting safe, inclusive and welcoming schools. They

provide a framework for local policy development and
effective implementation as part of a broader set of
strategies, initiatives and approaches.

Note to facilitator: Modules 3 and 6 focus on positive
school climate and a whole school approach.

Sources:

Ontario Ministry of Education. (2012). Policy/Program Memorandum No. 145: Progressive Discipline and
Promoting Positive Student Behaviour. http://www.edu.gov.on.ca/extra/eng/ppm/145.pdf

Ontario Ministry of Education. (2012). Promoting a Positive and Inclusive School Climate: Whole School Approach.
Issue 1: February. http://www.edu.gov.on.ca/eng/policyfunding/memos/feb2012/IssuelFeb2012.pdf

17


http://www.edu.gov.on.ca/extra/eng/ppm/145.pdf
http://www.edu.gov.on.ca/eng/policyfunding/memos/feb2012/Issue1Feb2012.pdf

Slide 14

Framework for Safe, Inclusive This diagram provides a framework that may be of
and Accepting Schools . . . .

assistance in considering the key elements of your local

| A ] school or board approach to fostering safe, inclusive and
w ﬂ [Iur;f;;g?p;,ﬂ welcoming schools.
- There are several important aspects to the amendments to
| mm ] 7 the Education Act. All aspects are interwoven in schools.
As we move into the presentation, consider how each

aspect supports implementation of the new legislation.

The image of the student at the centre emphasizes our student-centered approach that
recognizes and serves the dignity of each person.

Boards and schools are encouraged to focus on a whole school approach to prevention and
early intervention. Creating a culture of belonging and promoting the common good are
essential to maintaining a welcoming school environment that supports student learning and
well-being.

Every school must have a safe and accepting schools team responsible for fostering a safe,
inclusive and accepting school climate. The team should include at least one student and must
include at least one parent, one teacher, one non-teaching staff member, one community
partner and the principal. An existing school committee (e.g. healthy schools committee) can
assume this role. The chair of the team must be a staff member.

Note to facilitator: See PPM 144, p. 12 for more information:
http://www.edu.gov.on.ca/extra/eng/ppm/144.pdf

Slide 15
Highlights of Amendments to the These points highlight some of the key amendments to the
Education Act (2012 . .
Education Act made through the Accepting Schools Act
: REVISE-Gﬂﬁlr\l[l_oﬂﬁ;::::)l:a:ﬂEﬂﬂl[lor\alﬂﬁlr\mDr'\i::‘fv:s;l::lw:k (Bi” 13, 2012).
- ::;SDE;?‘?&E;ND?‘?;‘S"WlD!Icwiandarﬂscunslstentwlthlhe?ru‘«lnual
QS i b At el
+  Schools must conduct ancnymous school climate surveys of students, staff and . ..
CrreoEmemnes T The intent of the Act echoes the tradition that has always
interventionintheir multi-year strategic plans. Plans must be developed . .
R el e ey been present in our Catholic schools: the call to promote
and inclusive learning environment, the acceptance of andrespect for others
S e o, justice and address injustice.
e e s e s
the OntarioSchool Infarmation System (OMSIS)
Note to facilitator: You may want to give your audience

time to read this slide to ensure that each participant is clear on all points. There are other
highlights listed in the Facilitator Guide for this module.
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Slide 16

School climate surveys can help
identify what students, staff and
parent{s)/guardian(s) see as areas
of concern and positive practices.

School Climate
Surveys

- Must be administered by schools at least once every 2 years to students
staffand parent(s)/guardian(s)

- Boards may develop their own school climate survey or use Ministry of

Education examples (wwwedu goven.ca/ene/teachers/climate html)

= Surveys must focus on equity and safety and must include questions
about bullyingand harassment related to sexual orientation, gender
identity, and gender expression, aswell as questions on sexual
harassment

= Results must be shared with the Safe and Accepting Schools team
and used to develop strategies to improve school climate

Climate surveys offer our staff, students, and families the
opportunity to share their stories.

The Ministry has developed sample school climate surveys
available in 22 languages that boards can use and modify
to reflect their local contexts and priorities.

Slide 17

School Climate
Surveys

A Survey for Students in Grades 7 to 12 About:
* Equity and Inclusive Education
- Bullying/Harassment

R
Ml

Section 1 Equity and Inclusive Education

0
noononong

This is an example of questions included in sample surveys.

What are some of the stories that your safe school team
have heard?

How will these stories inform and direct our faith-based
response?

When| see..,

Whenl hear...

When I feel...

.. | knowmyschool hasa
positive school climate.

What does my School
Climate Survey datatell me?

Each of us has a unique understanding and belief about
positive school climates and there are a number of ways
that we can assess the climate and culture of our schools,
ranging from school climate survey data to what we see,
hear and feel in our schools and classrooms every day.

What are some other indicators of a positive school
climate?

What are the practices that your school promotes to ensure a welcoming, nurturing, Christ-

centred, inclusive community?
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Every school board now has an Equity and Inclusive
Education Policy in place. Board policies must focus on
eight areas of implementation, as outlined in PPM 119

IVIOVIng to Action

N

Every school board is required to have
an Equity and Inclusive Education
(EIE) Policy in place that includes

eight areas of focus.

[pPat 118, ooveroping ana smpramenting Equity ana incusive
‘Saucotion Baiices in Omtaria Szhosis, 2013]

“How do we know we are making o
difference?” (2014)
is available o support boards in
deepening implementation of their
EIE policies through a series of
reflective questions.

Slide 20

Moving to Action

« Everyboard must havea Bullying Prevention
and Intervertion Planin place, ished in w
consultation with students, teachers, staff,
parents, school councils, volunteersand
‘community members

Every school board must also have a Bullying Prevention
and Intervention plan in place. It must include key
elements as outlined in PPM 144,

+ Each school isrequired to implement their

+ Plansmust bereviewed periodically (e.g. once

A modelplan has been developed to assst

board's plan
+ Boardsand schools must make their plans

available publicly (e.g.

every two years) with studert, staff, parent
and community input

boardswiththeir plans

This slide explains the requirement to create a clear plan
for prevention and intervention. Note that this plan must
be regularly reviewed and monitored to ensure that it

Er— meets the need of students and the faith community.

The idea of modeling is coherent with the OCT ethical standards.

Slide 21

The amendments move existing policy into
legislation and add new elements:

Principals must:
+  Consider mitigating and other factors when determining interventions, supports

While the focus is on prevention and promoting positive
behaviour, the consequences for inappropriate behavior
that can lead to suspension or expulsion have been

and conseq for inappropriate studen along acontinuumof
progressie diipline St ren gt h ene d
+  Consider suspendinga scudent for bullying and consider referringthe student for
expulsionif:
1. the studenthas previcusly been suspended for engaging inbullying, and
2 the student inthe: cates(in thepri

unacceptablerisk to the safety of anather person®

The supports for students who engage in these behaviours
have also been strengthened.

+  Consider suspending a student, and consider referringthat student for expulsion,
for any incident under subsection 306{1) of the Education Act, including bulling,
thatismativated by bias prejudice, or hatebased on race, national or ethnic
origin, language, colour, religion, sex, age, memalor physical disability, sexual

ientation, gender identity, gender son, or any other similar factor.

o s sre mat S
e student 10 consider referring toe stugest for 3 expulsion bearing.

As members of a Christian community, Pope Francis calls
us to create a “culture of encounter.” The emphasis is on compassion first, rather than
judgement. You start with the person and a relationship.
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Slide 22

Definition of Bullying

Bullying is defined in the Education Act as:

- Aggressive and typically repeated behaviour by a pupil, where:

* the befavior s intended by the pusilto have the effect of or the pupilougrt
‘1o know that the ﬁE(t

= i ek

ing physical,
naiog o o 1, r ataiame hor, narm tothe i nua\sreputauun or
h:rmmmemmvumlspmpm or

— cresting a negative environment at aschaal for ancther individual, and

*  the behaviour occursina comext wherethere s areal or perceived power
imbalance betwesnthe pupil and the individual basedon factors such assize,
strength, age, intelligence, peer sroup POWE, &Conomic STEtUS, Social STtus,
religion, ethriic origin, sexual orientation, family circumstances, gender, gender
identity gender eppresson, face, disability, or the recept of special education,

any physical verbal electronic,

nd w
wrmen or Other means.

This slide reflects the definition of bullying as outlined in
the Education Act.

Slide 23

The Education Act — Supports for Students

* Boards must put inplace procedures to allow students to report bullying incidents
safelandinawaythatwill minimizethe possbility of reprisal These procedures
should also definerolesand responsibilities of the principal, teachers, other school
staff, parents, and students.

* School boards arerequired ams for st
orwho are ona long-term suspension, 5o they can continue their education.

+ Boardsmust alsuprwmesupmnslnrgudemswhnareaﬁmed byserious student
to assistthemin heathy
relationships, = maklrgmmcamatsuppmmﬂrIEamlrg andachieving success

«  Boards must provide programs, interventions or other supports for studentswho
have been bullied, tnessincidents of bullying, ar in
bullying.

“

These programs, interventions or supports may be
provided by social workers, psychologists, chaplains, or
other professionals who have training in similar fields.

Some examples of supports might include:
e Counselling
e Assemblies
e Speakers
e Peer Mediation
e Family Meetings
e Bullying Intervention Programs
e Restorative Justice Sessions
e Bias Free Progressive Discipline

What other interventions and supports have been offered at your school? How have they been
helpful? What more might be needed?

FostenngisateyinclusiveandiAcee] ,J'JJJJ

“Research shows a direct link between success in school
and the school environment where learning takes place.
Students are motivated to do well and aspire to reach
their full potential in schools that have a positive school
climate where they feel safe and supported.”

- Supparting Bias-Free Prog
school anasyso.-rn Leaers, the Ontario Ministry of Education and
the Ontaric Human Rights Commission, 2013.

“

in Sehocls, A

What does this quote mean to you? How does it related to
the work you are doing to create a safe and supportive
environment in your local school and/or board context?

[After hearing from the participants]
Schools are places where we gather together as

community to learn, to share our stories, to be nourished
and to nourish one another.

21



A safe, welcoming school is a place where students learn best and realize their God-given
potential: academically, socially, spiritually, emotionally, and physically.

Slide 25
SUpportforlGBI Students While the Accepting Schools Act focused on supporting all
\ students to reach their full potential in school, it also
eseah shows et s fucents o ently o e prceived o recognized that students who identify as LGBT are at
fesbian, gay, bisesual or transgender (LGBT), students are frequently greater risk of bullying, harassment and discrimination.

targeted for bullying...

As one might expect, suicidal ideation, depression, anxiety, drug
abuse, truancy, drop-out and homelessness rates all tend to be

higher among LGBT youth than among their straight counterparts.” NOte to faCIIItator MOdUIe 4, Parts I and ” fOCus on the
e e impact of bullying, harassment, and discrimination based

on gender identity, gender expression and
e sexual orientation.

Note to facilitator: In respecting the dignity of each person we endeavor to use “people first”
language. For example, in this slide note the difference between “LGBT students” and “students
who identify or are perceived as LGBT?” Is there a difference in tone or nuance? We need to be
sensitive to the language we use.

Source: Walton, Dr. G. (2010). “Forging Safer Learning Environments: Addressing Homophobic Bullying in Schools.”
In The Literacy and Numeracy Secretariat, What Works? Research into Practice. Research Monograph no. 30.

Slide 26
SUpportforstudents Research shows there are a number of factors that can
help to create a positive school environment for LGBT
A number of supportive strategies have been foundto be helpfulin students. These factors have also shown to be beneficial

contributingto a positive school climate for students who identify as

LGBT, their peersand members of the whole school community, such as: fo r me m be rs of th e Sch OOI co m m u n ity a S a Wh O I e .

- School environments thatvalue and embrace diversity;
- Positive interactions with teachers, parents and other caregivers;
- Policies and guidelinesthat protect students from discrimination

based on sextal oientation and gender identity; For example, students who identify as LGBTQ from schools

- Visible allies and role models; and

- The establishment and suppart of student-led activities such a5 Gay- with Gay Straight Alliances (GSAs) are more likely to agree

Straight Alliances (GSAs) or groups of a similarname.
that their school communities are supportive of LGBTQ
s people (53%) compared to participants without GSAs
(26%).

Source: Final Report on the First National Climate Survey on Homophobia, Biphobia, and Transphobia in Canadian
Schools, 2011.

The role of the staff advisor as one who works with the students and nourishes their well-being,
is integral to the success of student-led clubs. Students are provided a safe and welcoming
environment where they can find their voice, tell their stories, and emerge as agents of change
in their school and in their larger community.
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Slide 27
Student engagement is a significant factor in fostering safe,
inclusive and accepting schools.

The following quote is taken directly from legislation:
“Every board shall support pupils who want to establish
and lead activities and organizations that promote a safe
and inclusive learning environment, the acceptance or and
respect for others and the creation of a positive school
climate, including...activities or organizations that promote
the awareness and understanding of, and respect for, people of all sexual orientations and
gender identities, including ... (those) with the name gay-straight alliance or another name.”

Slide 28
student-Led Clubs and Organizations This slide focuses on the importance of student
involvement. The four examples noted here are clubs that

student-led activities build respect and understanding among all students to help are known to be su pportive of students who wish to

create a safe, inclusive and accepting school environment that is centered on the

inherent dignity of the person andthe common good of the school. Contribute tO Safe, ca ring’ inclusive and Ch rist_centered

Student-Led Activities Identified in the Act

All names for student-led activities
must be consistent with the
promation of a positive school
climate.

school environment.

Boards cannot refuse the
use of the name gay-straight
alliance if that is the name the
chosen by one or more students.

The Act is amended by adding the following section:
Board support for certain pupil activities and organizations

303.1 (1) Every board shall support pupils who want to establish and lead activities and
organizations that promote a safe and inclusive learning environment, the acceptance of and
respect for others and the creation of a positive school climate, including,

(a) activities or organizations that promote gender equity;

(b) activities or organizations that promote anti-racism;

(c) activities or organizations that promote the awareness and understanding of, and respect for,
people with disabilities; or

(d) activities or organizations that promote the awareness and understanding of, and respect
for, people of all sexual orientations and gender identities, including organizations with the
name gay-straight alliance or another name.

Same, gay-straight alliance

(2) For greater certainty, neither the board nor the principal shall refuse to allow a pupil to use
the name gay-straight alliance or a similar name for an organization described in clause (1) (d).
Same, interpretation

(3) Nothing in this section shall be interpreted to require a board to support the establishment
of an activity or organization in a school unless there is at least one pupil who wants to establish
and lead it.
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Inclusive and accepting name
(4) The name of an activity or organization described in subsection (1) must be consistent with
the promotion of a positive school climate that is inclusive and accepting of all pupils.

Consider what is happening in your school. How does your school reflect the examples noted
above?

One of the roles of the staff advisor is to guide students in the process to develop the scope of
the club’s activities, mandate, etc. The Ontario Catholic School Trustees’ Association
Administrative Guidelines for Student Groups in Catholic Schools, may be a useful resource to
staff in supporting the establishment of such student-led activities.

Slide 29

What stands out in this quote for you? How does it
“Discrimination based on race, age, disability, sexual orientation, ConneCt With your Iocal CathOIiC SChOOI and/or CathO“C
natssotate ot scnoasand e are commut sosoneng s | | DOArd environment?

caring, safe, inclusive, and accepting learning environment in all
Ontario schools. In such an environment, all members of the
school community are welcome, respected and valued. The result
is a whole school approach that supports and inspires students to
learn and succeed in a culture of high expectations.”

Sysiom Lozgers,

Slide 30
Hesuze sloier Zeluedeon 1o Oneide | Building on these important initiatives, the government
recently released Achieving Excellence: A Renewed Vision
R for Education in Ontario (2014) based on input from
g Sy o e oo parents, students, teachers, support staff and school and
4 Enhancing Public Confidence . . ..
“Devloing i andsydeswel system leaders, as well as input from individuals and
e e s . . . .
butls _cognite emofonal sociol groups from outside the education sector including
S ot et hasts s cere. . . L. .
copves and ey veorsprograms ore businesses, non-profit organizations and representatives
i | 17O research and innovation, municipal, multicultural,
French language and Aboriginal communities.

Each of the four goals interrelate and in one way or another support positive school climates
and safe, inclusive and accepting schools that reach deeper and broader, raising expectations
both for the system and for the potential of our children.
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Slide 31

Viovingirorward

Important steps have been taken to support Ontario’s
children and youth. In our Catholic schools, we
recognize that:

“Every child, every person needs to know that they are
a source of joy; every child, every person,
needs to be celebrated.”

~deen Voniar Becoming Humen

N

The Accepting Schools Act is legislation that seeks to
protect the dignity and value of each person who is served
by publically-funded education in Ontario.

Every day in Catholic schools, staff and students gather;
they share stories with each other; they break bread
together in staff rooms or lunchrooms or cafeterias; and at
the end of the day when they part the hope is that they
leave the school somehow more whole, more learned,
more confident than when they arrived.

Our mission in Catholic education is to celebrate every child so that they know that they are
beloved sons and daughters of God. We are called to honour the fundamental dignity of each

person we encounter.

Slide 32

* Make the connection between the Ministry of Education goals
and our Catholic/Christian ethos

* Review highlights of Education Act amendments made
through the Accepting Schools Act (2012)

* Reflect on the guiding principles and key policy components of
safe, inclusive and accepting schools

’-\

Throughout this presentation, we have shared the
opportunity to explore how our Eucharistic sensibility
moves us to build up the Kingdom of God (or change the
world!) by embracing and nurturing all who come to us for
education.

By increasing our understanding of the Bill 13 amendments
to the Education Act, we more clearly understand that
these changes are entirely compatible with what we have

always accepted as our duty and our mission to welcome and nurture each child in our

publically-funded Catholic schools.

Please check the OESC Equity and Inclusive Education Resources Data Base for additional

materials to support this module: http://equity.oesc-cseo.org
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Module 1: Fostering Safe, Inclusive and Accepting Catholic Schools

Part Il: Developing an Equity Lens

Slide 1

—

Module 1
Fostering Safe, Inclusive and
Accepting Catholic Schools

Part 1I: Developing an Equity Lens

Part Il of Module 1 is intended for school board employees
with a focus on understanding key concepts related to
equity and inclusive education and how educators and
leaders, as members of their school communities, can
assist in supporting safe, inclusive and accepting schools
for all students.

Slide 2

Fostering Safe, Inclusive and Accepting Schools
Ontario Education Service Corporation (OESC)

(6113, 2012) and
ucation and Safe

This slide explains that the Ontario Education Service
Corporation (OESC) has created these modules to assist
school boards in meeting their requirements of the
Education Act as amended by the Accepting Schools Act
(2012) to provide safe, inclusive and accepting schools for
all students. Boards are encouraged to use the modules in
ways that are meaningful at local levels as they move
forward with implementation.

Slide 3

* Review key concepts related to equity and
inclusive education that support safe, inclusive and
accepting schools

+ Explore how your roles as educators, leaders and
members of the school community can have a
positive impact on policies, practices and daily
interactions to foster safe, inclusive and accepting
schools for all students, including students who
identify as LGBT

The goals of this presentation are outlined in this slide.
To accomplish this goal we have to have the tools needed
to build positive and accepting schools. With respect to
gender and sexuality we need to be knowledgeable about
and comfortable with topics like:

- Sexual Identity

- Gender Identity and Expression

- Gender Stereotypes
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It is acknowledged that those of us working in schools will be at different stages of
implementation. These tools will support our collective work with respect to the requirements
of The Act within the context of publicly-funded Catholic schools.

Slide 4

N

"Differences are not intended to separate,
to alienate. We are different precisely in
order to realize our need of one another."

Desmond Tutu

*

Do you agree with Desmond Tutu? Why or why not? How
is this statement relevant for working towards greater
equity in our Catholic schools?

Alternatively, see 1 Corinthians 12:12-27.

Slide 5

“Ontario’s diversity is one of the province’s greatest assets. Embracingthis
diversity and moving beyond tolerance and celebration to inclusivity and
respect will help us reach our goal of making Ontario’s education systemthe
most equitable inthe world. Everyone inour publicly funded education
system — regardless of background or personal circumstances—must feel
engaged and included.”

sanawes visiontor E 2014,

“All students should feel safe at school and deserve a positive scheol climate
that is inclusive and accepting, regardiess of race, ancestry, place of origin,
colour, ethnic origin, citizenship, creed, sex, sexual orientation, gender
identity, gender expression, age, marital status, family status or disability.”
s, Acenping Sests Ac, il 13 5211)

There is a clear provincial commitment to guide our work
in fostering safe, inclusive and accepting schools for all
students, including students who identify as LGBT.

Ontario’s Equity and Inclusive Education (EIE) Strategy sets out a
vision for an equitable and inclusive education system. It focuses
on respecting diversity, promoting inclusive education, and
identifying and eliminating discriminatory biases, systemic
barriers, and power dynamics that limit students’ learning,
growth, and contribution to society. It recognizes that these
barriers and biases, whether overt or subtle, intentional or
unintentional, need to be identified and addressed.

-pou 113 i ing cquity zmn e .2 apacteah 03

While much has been done, and is being done, to support
equity and inclusive education in our schools, we know
there is more to do.

Consider some of the concepts outlined in this statement
e.g. promoting inclusive education, identifying and

eliminating discriminatory biases.

What stands out for you?
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Slide 7

Inclusive education: Education thatis based on the principles of
acceptance and inclusion of all students. Students see themselves

reflected in their curriculum, their physical surroundings, and the broader
environment, in which diversity is honoured and all individuals are
respected (EIE Guidelines).

Diversity: The presence of a wide range of human qualities and attributes
within a group, organization, or society. The dimensions of diversity
include, but arenot limited to, ancestry, culture, ethnicity, gender
identity, gender expression, language, physical and intellectual ability,
race, religion, sex, sexual orientation, and socio-ecenomic status (EIE
Guidelines).

Equity: A condition or state of fair, inclusive, and respectful treatment of
all people. Equity does not mean treating people the same without regard
for individual differences (EIE Guidelines).

You may already be familiar with these terms. They are
important as they continue to serve as a foundation of our
work in creating safe, inclusive and accepting schools. Let’s
take a moment to review and reflect.

Source: Ontario Ministry of Education. (2014). Equity and Inclusive
Education in Ontario Schools: Guidelines for Policy Development and
Implementation. Toronto, ON: Queen’s Printer for Ontario.

Slide 8

Equality means treating
people the same,
without regard to
individual differences.

Equity means that we
take into consideration
individual differences in
order to achieve
equality.

Equality means treating people the same, without regard
to individual differences.

Equity means that we take into consideration individual
differences in order to achieve equality.

Slide 9

Bias: An opinion, preference, prejudice, orinclination thatlimitsan
individual’s or a group’s ability to make fair objective, oraccurate
judgements (EIE Guidelines).

Stereotype: A false or generalized, and usually negative, conception of
a group of people that results in the unconscious or conscious
categorization of each member of that group, withoutregard for
individual differences. Stereotyping may be based on race, ancestry,
place of origin, colour, ethnic origin, citizenship, creed, sex, sexual
orientation, genderidentity, gender expression, age, marital status,
family status, or disability, as set out in the Ontario Human Rights
Code, or on the basis of other factors (EIE Guidelines).

You may already be familiar with these terms. Let’s take a
moment to review and reflect.

Source: Ontario Ministry of Education. (2014). Equity and Inclusive
Education in Ontario Schools: Guidelines for Policy Development and
Implementation. Toronto, ON: Queen’s Printer for Ontario.
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Slide 10

Again, you may already be familiar with these terms. Let’s
take a moment to review and reflect.

bstaclzto equity that may be overt or subtle, intended or unintended, and
i individusl or group, and that prevants or limits sccass to

it ot scvtagos v sttt athor mambas ot zocaty (€5 Source: Ontario Ministry of Education. (2014). Equity and Inclusive
Education in Ontario Schools: Guidelines for Policy Development and
Implementation. Toronto, ON: Queen’s Printer for Ontario.

Slide 11

-dder of Discrimination The Ladder of Discrimination illustrates how the
underlying factors of bias, prejudice, and stereotype can
give rise to discriminatory behaviours, as well as to
broader forms of systemic discrimination in schools and/or
boards.

Our biases and stereotypes, left unchecked, can lead to
discriminatory behaviours and actions. Systemic barriers
typically arise not as much from individual biases as from

institutional policies and practices.
We need to be aware of our own biases and how they might impact our actions, interactions,
decisions and practices. We also need to be aware of the systemic barriers that may exist and

how we can influence improvements in the environments that we work in.

We will spend more time on that in a moment.

Slide 12

As school and board employees, you are important
members of the school community.

As educators, leaders and members of our school communities, we can have a

positive impact on policies, practices and relationships within our schools and Let’s Shlft fOCUS from the theoretical to the practical, and

clossrooms to support the achievement and well-being of all students,
including students who identify as LGBT. . - . .
consider the positive influence and impact you can have.
With this in mind, let’s take some time to explore:
* Our own biases and how they may impact our actions, interactions,
decisions and practices
« The power dynamics, power imbalances andor privilege that may be H / S H
Ihe pover dynamcs o imbalances and/or As members of a Catholic/Christian community, we are
* Whatitmeans to be role models and allies aseducators, leadersand

members of th scholcommunty called to honour the fundamental dignity of each person
we encounter.
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To do this effectively, we must be aware of the “log” in our own eye!

Note to facilitator: Scripture Reference — (Matthew 7.1, 5) “Do not judge, so that you may not
be judged . .. Why do you see the speck in your neighbour’s eye, but do not notice the log in
your own eye?”

Slide 13

Consider these four guiding principles asyou work through these concepts:

1. Allow yoursclf to be challenged: Equity work is highstakes. Because equity
isaboutchanging power structures, it canbe uncomfortable and, more often

than not, emotionally charged. When you are prepared for this and willingto
allowyourselfto be challenged, you create new possibilities for professional

and personal growth, findinginnovative solutionsto past challenges

2. Acknowledge your expertise: Your arzan expert inyour fieldandbring
much knowledge and experience to your role as an educator. As an individual
with a commitment to equity, your life experience and ethical knowledge are
the foundation of this expertise. You have the skillsand ability to make
positive change in your school community andto have a profound impact on
the lives of your students

< gorski . Homany Wovemant, 2012, 6.4

This work can be challenging and at times uncomfortable.
Let’s take a minute to review these four guiding principles.

Are there any that particularly resonate with you? Are
there any you would add?

Slide 14

3. Acknowledge the need for even greater expertise: We areall life-long
learners on issues of equity and inclusion. These issues have an impact on the
experiences of our students, colleagues and community members, not to
mention ourselves, in multifaceted ways. The better we are ableto perceive
ourselves, our students and our schools through an equity lens, the better
preparad we will be to meet the needs of our students and communities

4. challenge yourself tothink critically and to ask questions: We will narrow
the gaps in student achievement and supportthe well-being of all students
onlywhen we identify and address the root causes of these gaps and the
needs of all students. Ask yourself, how can the education system better
meet the needs of all students? How can our practices s educators better
=ddress these challenges?

c el . Hamamy Viovaman, 20:2, 7.6

This work can be challenging and at times uncomfortable.
Let’s take a minute to review these guiding principles.

Are there any that particularly resonate with you? Are
there any that you would add?

Slide 15

We all have biases and assumptions, either intentional or unintentiona!
Our biases can be shaped by our life experiences, as well as family,
friends, communities, and the media.

Itis importantto be aware of our biases and howthey might influence our
actions, interactions, decisionsand practices

Whileitis natural to have biases and to make initial assumptionsabout
others, it is important for us to challenge ourselves to think about those
assumptions and biases, and howthey might impact our actions

By reflecting on these moments, we begin to develop an "equity lens” asa
way to inform our actions, interactions, decisionsand practices

Lz ps

Note to facilitator: Review the points on this slide as a set
up to the activity that follows.
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Slide 16

Reflective Activity:

Understanding our Biases and

Related Behaviours

Refer to Handout 1: Reflecting on our Biases

Ask people to work individually or in pairs. Invite people to
move around the room and find someone to debrief and
share their reflections with. Invite large group debrief.

Slide 17

How do you
become aware of
underlying
individual biases

and sy
discrimination in
your school/board?

How do you
identify the power
dynamics in your

school/board?

What are the

impacts?

This diagram is based on the concept of a power triangle.
It is a way of visualizing the inter-connectedness of ideas,
behaviour and power dynamics in our systems.

It allows us to see how more often than not, we focus on
individual behaviour. We don’t always see how underlying
ideas, beliefs and institutional practices can give rise to,
maintain, and perpetuate various forms of discrimination.

It is akin to an iceberg, where we only see the tip and not what lies beneath.

This is why we need to reflect on our own personal biases, and recognize the importance of
modelling positive, non-discriminatory language and behaviour, as well as to consider how we
can influence the systems within which we work.

Slide 18

Key concepts:

Power Imbalance
Power Dynamics
Privilege
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Slide 19

Power dynamics: The process by which one group definesand
subordinates other groups and subjects them to differentialand unequal
treatment (EIE Guidelines).

Power imbalance: A situationinwhichan individual orgroupisable to
influence others and impose its beliefs, subjecting otherindividuals
and/or groups to differential and unequal treatment (Supporting Bias-
Free Progressive Discipline).

Privilege: The experience of freedoms, rights, benefits, advantages,
access, and/or opportunities on the basis of group membership or social
context, whichisdenied ornot extended to members of all groups
(Supporting Bias-Free Progressive Discipline).

Slide 20

What power dynamics, power imbalances and/or privilege do
you notice in your schools and school communities — at the
individual and/or system level?

‘What impact might these have on students who are
marginalized, vulnerable and/or disadvantaged?

‘What steps might we be able to take within our roles to help
address these issues?

tart with ourselves... The important point here is that you are all leaders in your
schools and board. In what ways do you see yourselves as

e i aders Frameuerk 015 2013 defes et leaders in supporting safe, inclusive and accepting schools
“the exercise of influence on organizations| members and diverse stakeholders for a” students?

toward the identification and achievementof the erganization’s vision and goals”

The OLF recognizes that while formal authority ina school rests with leaders
including principals and vice-principals, many people in the school canand do

provide leadership, including teachers, parents andstudents. POSSibIe additional questions:

Leadership is considered to be successfulwhen it makes significant and positive
contributionsto the organization.

s eonasicmnsmnens sesonsenies | DO YOU have any specific examples to share?
What do you notice in the leaders around you?
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letsistartiwithiourselvest.,

“Childran mature into adulthood in large part by observing and emulating the
adults aroundthem. It is through caring relationshipsand positive role
ted

modelsthatc

“An allyisamember of a dominant group who acts in solidarity with people who

are targets of discrimination”
izt ine, Harmany Miavement, 2032, 558

An example of an ally may include a man who challenges sexism or a white
person who opposes racism. An ally may also be an indwidual, usually
straight, who is supportive of the LGBT community.

“Allies are important because they often can deliver s message inaway that the
personwho is affected cannot”

- Rz Svtry Stusems, Frseipont Worisasy, OECTS, p 25

How can we be role models and alliesin our roles aseducators, leaders
and members of the school community?

Invite discussion among the group about how to be
positive role models and allies as educators, leaders and
members of the school community.

Possible additional questions:

Do you have any specific examples to share?
What do you notice in those around you?

Slide 23

=4

The Anishinaabe teachings
of the Seven Gifts of the
Grandfathers can serve asa
framework for
self-reflection
as outlined in the
Educator’s Equity
Companion Guide,
Harmony Movement, 2014.

Refer to Handout #2: Seven Gifts of the Grandfathers

Using the Seven Gifts of the Grandfathers handout, invite a
few moments for personal reflection and discussion
among the group about the seven gifts and how they
might help us be positive role models and allies as
educators, leaders and members of the school
community?

\

When Pope Francis talks about a culture of encounter, he
means meeting each person where they are on the
journey. When Jesus encounters people in the gospels, he
always responds to them according to their individual
need: sometimes a teaching, sometimes a challenge,
sometimes a healing.

As Catholic leaders in your community your role as change
agents is deeply necessary and holds enormous impact. It

is a responsibility but it is also an opportunity to stand on the side of justice. In a Catholic
context, one important dimension of leadership is the call to be prophetic — to speak and act for
those who live on the margins or whose story or voice is not being heard.
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Qur Rolesas ki
)

ducators; Leaders.and
olilCommunity,

Boardsare expected to demonstrate continuous improvement towards
embedding the principles of equity and inclusive educationintoall plans,
policies, practices, and operations in order to addressthe discriminatory

biasesand systemic barriersthat may existwithin the board and itsschools.

s oy ing ity an e 2

What are some of the ways in which your board's Equity and Inclusive Education
(EIE) Policy supportsthisgoal?

What connectionsare being madk acrossyour school and board?
(e.g. School Improvement Planning, Board Improvement Planfor Student Achievemert)

What role canyou play asa leader, role model and allyin supportingthisgoal?

Every school board has an Equity and Inclusive Education
(EIE) Policy in place. Let’s spend a few minutes considering
the questions asked on this slide.

Slide 26

How Do We know We Are Making a
Difference? (2014) provides a series of
questions to support board reflection
and planning for next steps

EQUITY
INCLUSIVE
EDUCATION:

Equity and Inclusive Education:
Going Deeper (2014} includes a
set of policy outcomes and
performance indicatorsto
support board reflectionand

planningfor next steps

Ministry of Education Resources:

A number of resources were launched in the fall of 2014 to
support deeper implementation of board EIE Policies.

In addition, Ontario’s Equity and Inclusive Education (EIE)
Strategy Implementation Guidelines were updated in 2014
to reflect amendments made to the Education Act through
the Accepting Schools Act, Ontario’s Renewed Vision for
Education, and the Ministry of Education’s expanded
mandate for early learning and child care.

http://www.edu.gov.on.ca/eng/policyfunding/equity.html

CODE Resource:

http://www.ontariodirectors.ca/downloads/EIE-

2014/Equity and Inclusive Education Eng Final.pdf

Slide 27

| QL
What other resources
might be available?

Equity and Indusive Education Online Resources Database, Ontario Education Services Corporation (QESC)
http:/fequity oesc-cseo.arg/

To further support implementation of equity and inclusive
education across Ontario the OESC has developed an
online inventory of resources - primarily resources
developed by boards — that can be accessed by all boards
through the OESC website. The inventory is searchable in
English and French and includes a description of each
resource with a link to the website where it can be found.
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Slide 28
In this module, you have had Any further questions or thoughts?

portunities to:

* Review key concepts related to equity and
inclusive education that support safe, inclusive and
accepting schools

+ Explore how your roles as Catholic educators,
leaders and members of the school community
can have a positive impact on policies, practices
and daily interactions to foster safe, inclusive and
accepting schools for all students, including LGBT
students

m

Please check the OESC Equity and Inclusive Education Resources Data Base for additional
materials to support this module: http://equity.oesc-cseo.org
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This module consists of three parts, each part customized to reflect the roles and
responsibilities of specific employee groups. Facilitators are encouraged to modify the
presentation to meet the needs of their group. Collaboration and reflection are encouraged
throughout each part of the module. There are case studies in each part to encourage
conversation and deepen understanding of the issues.

This module is intended for catholic school and system leaders. It focuses primarily on the
school leader’s roles and responsibilities in preventing and addressing inappropriate student
behaviour, such as bullying and cyber-bullying, and promoting positive student behaviours to
support a safe, inclusive and accepting school environment. It is beneficial for system leaders to
make the connection with how boards are supporting school leaders in their role and to
consider the system-level supports required for preventing and addressing inappropriate
student behaviour, and promoting positive behaviour. The module focuses on the progressive
discipline approach and makes linkages to a bias-free approach to progressive discipline.

Slide 1

, With the passing of The Accepting Schools Act (Bill 13) on
\ ,/ June 15, 2012, amendments were made to the Education

Act. The amendments strengthen the requirements for
Module2 ) school boards to take preventative measures against
Roles and Responsibilities: Promoting i R .
Positive Student Behaviour bullying, the requirements related to suspensions and
possible expulsion for inappropriate behaviour such as
bullying, and the requirements to provide support for all

— students who have been involved.

Note to facilitator: The Accepting Schools Act brought into legislation many of the requirements
that previously existed in Ministry of Education Policy/Program Memoranda 119, 144, 145 and
128. Related regulations, such as Regulation 472/07 have remained in place.

Part I: Catholic School and System Leaders
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Slide 2

Fostering Safe, Inclusive and Accepting Schools
Ontario Education Service Corporation (OESC)

This slide explains that the Ontario Education Service
Corporation (OESC) has created these modules to assist
school boards in meet their requirements of the Education
Act as amended by the Accepting Schools Act (2012) to
provide safe, inclusive and accepting schools for all
students. Boards are encouraged to use the modules in
ways that are meaningful at local levels as they move
forward with implementation.

Slide 3

Inthisimodule; youwill have!

OPRONTUNILIES TOx

= Reflect on the Cathelic contextin which we are called toserve

- Review, discussand reflecton your roles and respensibilities as school
leadersto promate positive student behaviour and address
inappropriate behaviour

- Collaborativelywork through case studiesto deepen your knowledge
andunderstandingof the Act

+  Reflect on what changes you can make immediately to improve your
practices and continueto foster a safe, inclusive and accepting school
environment

There is moral imperative that emerges from our Catholic
Christian tradition that finds its source in the dignity of the
human person, community in the common good, and
Catholic social teaching. The Education Act, viewed
through a Catholic lens, is an invitation to act on the values
that we hold most dear.

Ask participants for their ideas about what school climate
means in a Catholic school and/or Catholic school
community.

School climate may be defined as the learning environment and relationships found within a
school and school community. (PPM145)

To affect a positive impact on school climate, all board employees must be involved.

All employees of the Board who work directly with students (or non-employees who also have
regular contact with students such as parent volunteers or coaches from the community) must
respond (unless they feel unsafe to do so) if they observe a pupil behaving in a way that is likely
to have a negative impact on school climate (Education Act: Section 300.2 & 300.4)

Employees of the board must take all allegations of bullying behaviour seriously and act in a
timely, sensitive, and supportive manner when responding to students who disclose or report

bullying incidents. (PPM 145)
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Our; Catholic/Context All Catholic communities, whether in a school context or
not, are Eucharistic communities. Eucharist is a Greek
A Eucharistic community word that means thanksgiving. Catholics by their faith and
e the Fol world-view are people of the gospel (recipients of good

* ather the rolks
+ Tell the Story news!) who recognize that God is for us, both promise-
* Break the Bread . .
+ Change the World maker and promise-keeper, a loving parent who loves each

of us more than we could ever long for or even imagine.

In gratitude or thanksgiving for the bountiful concern or
care that God has shown to the human family -- to each one of us -- especially in gifting to us his
own son, Jesus, to bring us to wholeness and holiness, we respond freely in love.

This free loving response to God’s goodness is expressed in our celebrations of the Eucharist, or
Mass. Since the Second Vatican Council and in the Catechism of the Catholic Church, Eucharist
is referred to as the source and summit of Christian life.

John Shea, a storyteller and theologian, frames the Eucharist in four parts: gather the folks, tell
the story, break the bread, change the world.

Slide 5

_
(=
Q
|

ntext The experience of Eucharist can and does extend beyond
the liturgy Catholics know as the Mass.

A Eucharistic community

Catholic schools by their nature and organization are also

+ Gathering *  Welcoming

+ sharingof stories = Listeningwith the heart | Eucharistic in that the pattern of school life follows the
+ Breaking Bread * Learningis nourishment ..
- ChangetheWorld ~ * Encouragedtogrow four movements of the Eucharistic liturgy.

Every day in schools, staff and students gather; they share
stories with each other; they break bread together in staff
rooms or lunchrooms or cafeterias; and at the end of the day when they part the hope is that
they leave the school somehow more whole, more learned, more confident than when they
arrived.

In this way, school, in the context of Catholic education is a celebration of both the community
and the place to learn, to grow, to thrive.

When the government of Ontario introduced Bill 13, the Accepting Schools Act, the Catholic
school community received the new legislation as congruent with our Eucharistic sensibility that
calls us to welcome each person as they are, to listen with the heart to the stories they tell, to
nourish each child with love and learning, and to encourage the growth and transformation of
each person.
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ssive Disciplineand Promoting Positive)

havioursASNVHolelSchool Approach

“The Ministry of Education iscommitted to supporting boardsin building
and sustaininga positive school climate that is safe, inclusive, and accepting
sothatall students can reach their fullpotential.”

~BBM 143, pragrass ing o ting Fositive Student Baharious 3042 . 1

+ Progressive discipline isa whole-school approach thatutilizes a
continuum of prevention programs, interventions, supports, and
consequences to address inappropriate student behaviour and to build
upon strategies that promote and foster positive behaviours

* Awhole-school approach, which involves all members of the school
community, isimportantin promoting positive behaviour, addressing
inappropriate behaviourand fostering positive school climates.

It is important to consider the role of the Catholic school
leader in supporting positive student behaviour and
addressing inappropriate behaviour through a progressive
discipline approach that shifts the focus from one that is
solely punitive to one that is both corrective and
supportive. For Catholics, reconciliation is sacramental, a
concrete experience of God’s care and concern and
discipline is understood as a mechanism to restore or
sustain right relationships.

For this reason, schools are encouraged to use a wide range of interventions, supports and
consequences that are developmentally and socio-emotionally appropriate and include learning
opportunities for reinforcing positive behaviour.

Note to facilitator: Modules 3 and 6 focus on fostering positive school climates and a whole

school approach.

Slide 7

Progressive Discipline and Promoting Positive

Student Behaviour-ANWhole School’Approach

Bullying is o serious issue that has far-reaching consequences for individuats, their
families and peers, and the community at large.

+  Apositive learningandteaching environment is essential for student
achievementand well-being. Research showsa direct link between students’
successandthe school environment in which leaming takes place. Students are
more motivated in schoolsthat have a positive school climate, where they feel
safe, included and supported (Safe Schools Action Team, 2008)

+  Almostone infour (25%] grade 7 to 12 Ontariostudents have been bullied in
school and onein six(16%)] report bullying others (Boak etal., 2014).

+  64%of LGBTQ students and 61% of students with LGBTQ parents feel unsafeat
school and 70.4% of all students hear homophobic expressionsevery day.
Students are often verbally harassed about their perceived gender or sexual
orientation (Tayloretal , 2011)

The next two slides provide an important context and
research base to support the work of fostering safe,
inclusive and accepting schools.

Sources:

Safe Schools Action Team, Shaping a Culture of Respect in Our Schools:
Promoting Safe and Healthy Relationships. Toronto, ON: Queen’s
Printer for Ontario, 2008.

Boak, A., Hamilton, H. A,, Adlaf, E. M., Beitchman, J. H., Wolfe, D., & Mann, R. E. (2014). The Mental Health and
Well-Being of Ontario Students, 1991-2013: Detailed OSDUHS findings (CAMH Research Document Series No. 38).
Toronto, ON: Centre for Addiction and Mental Health.

Taylor, C. & Peter, T., with McMinn, T. L., Elliott, T., Beldom, S., Ferry, A., Gross, Z., Paquin, S., & Schachter, K.
(2011). Every class in every school: The first national climate survey on homophobia, biphobia, and transphobia in
Canadian schools. Final report. Toronto, ON: Egale Canada Human Rights Trust.
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Slide 8

Progressive Disciplin

StudentBehaviour:

ieand Promoting Positive)

W

holeSchooliApproach

+  The impact of bullying can be severe, and can include anxiety, physical
ailments, absenteeism, diminished academic performance, and
depression [Auditor General, Ontario, 2010).

+ Earlyintervention for the child who isa victim andthe child who bullies
can have a positive impact. Without support, childrenwho bully appear to
learn how to use power and aggression to dominate others (Craiget al.,
2010).

+  The effectiveness of a school involves more than students’ achievement
of academic success; it involves the development of relationshipsamong
and between staffand students to promote asafeenvironment and a
positive school climate (Jaffe et al., 2010)

if students who are bullied, who bully others, or who witness bullying receive
the necessary support, they can leam strategies for interacting positively with
others and for promoting positive peer dynamics.

Sources:

Office of the Auditor General, Ontario. (2010). Annual Report.
Toronto: Queen’s Printer for Ontario, pp. 272-87.

Craig, W. M., Pepler, D. J., Murphy, A., & Mcuaig-Edge, H. (2010).
“What Works in Bullying Prevention?” in E. M. Vernberg and B. K.
Biggs, eds., Preventing and Treating Bullying and Victimization. USA:
Oxford University Press, pp. 215-42.

Jaffe, P. G., Watson, L. C., & Crooks, C. V. (2010). Creating Safe School

Environments: From Small Steps to Sustainable Change. London, ON: The Althouse Press.

Slide 9

Renewed Vision for Education in Ontario;

Four renewed goalsfor education

1. AchievingExcellence

“Ontario sthools need to be places
where... educators and students value
diversity, respect each other, gnd see
themselves reflected in their leaning”

2. EnsuringEquity
3. Promoting Well-Being
4. Enhancing Public Confidence

“Developing child and student well-being
means supporting the whole child —not
only the child’s academic achievement
butalso . cognitive, emational, social
and physical weil-being. [t alsg means
ensuring that our schools, child care
centres and cariy years programs are
safe and welcoming physical
environments.”

The government recently released Achieving Excellence: A
Renewed Vision for Education in Ontario (2014) based on
input from parents, students, teachers, support staff and
school and system leaders, as well as input from
individuals and groups from outside the education sector
including businesses, non-profit organizations and
representatives from research and innovation, municipal,
multicultural, French language and Aboriginal
communities.

Each of the four goals interrelate and in one way or another support positive school climates
and safe, inclusive and accepting schools that reach deeper and broader, raising expectations
both for the system and for the potential of our children.

Slide 10

Let’s start by reflecting on the concept of bullying.

What does bullying mean to you? How would you define
it?
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Slide 11

This slide reflects the definition of bullying as outlined in
the Education Act.

Bullying is defined in the Education Act ast
Aggressive and typically repeated behaviour by 3 pupil, where:

* thebehaviourisintanded by the pupil to havatha effect of, or the pupil ought to.
know that the behaviour would be likely to have the effect of

» causing harm, fear, or distress to another individuzl, including physical,
psychological, social, or academic harm, harm to the individual's reputation, or
harm tothe ingividual's property, or

» creatinga negstive envirenment at 3 school for another individual, and

* thebeha ina ere isa realor percaived p

betwean the pupil and the individuz based on factorssuch as size, strength, age,
intelligence, pergroup power, econamic status, social status, religion, sthnic crigin,
sexuzl orientation, family circumstances, gender, gender identity, gender expression,
race, disability, or the receiptof special education, and whare the intimidation
includes the use of any physical verbal, electronic, written, or cther means.

Slide 12

A definition of cyber-bullying is now also included in the
Education Act.

What does cyber-bullying mean to you? How would you
define it?

Slide 13

This slide reflects the definition of cyber-bullying as
outlined in the Education Act.

Cyber-Bullying is defined in the Education Act as:
Bullying by electronic meansincluding:

* creatinga web pageor a bloginwhichthe creator assumesthe
identity of another persan;

* impersonatinganother person as the author of content or messages
posted onthe internet; and

= communicating material electronically to more than one individual or
posting material on a website that may be accessed by one or more
individuals.




The requirements of school leaders are clearly outlined in
the Education Act and in PPM 145, which are both
available on the Ministry of Education website. We will
spend some time going through the highlights in this
presentation. You are also strongly encouraged to have a
look at PPM 145 for further details in relation to your roles
and responsibilities as school leaders.

Slide 15

In this section we will explore your duties as a school
Principal’s Duties | |leader, and the duties of your staff who work directly with
students, to respond to inappropriate student behaviour.

This slide provides an overview of the requirements.

Let’s now turn to an approach that may assist you and your
staff in responding appropriately.

1. Responding

* All employees who work directly with students
{administrators, teachers and other school staff) must
respond to any student behaviour that is likely to have a
negative impact on the school climate if, in their
opinion, it is safe to do so. Such behaviour includes
serious student incidents and all inappropriate and
disrespectful behaviour (PPM 145, p. 7).
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Slide 17

STOP the behaviour
. NAME the behaviour

. EXPLAIN the potentialimpactand why itis
inappropriate

. ASK for change in behaviour

. REPORT it(inthe caseof aserious incident)

Refer to Handout: Responding in the Moment

Sometimes it can be hard to know how to address
inappropriate behaviour. This process provides guidance.

Responding in the moment is important for changing the
behaviour of individual students. The benefits also extend
to all members of the school community and help to foster
a positive school climate.

Note regarding Step #5 that incidents must be reported if they are considered to be a serious
student incident (an incident for which suspension or expulsion may need to be considered in
accordance with Section 300.2 or Part Xlll of the Education Act).

Slide 18

Principal’s Duties

In this section we will explore your duties as a school
leader, and the duties of all school board employees, to
report serious student incidents.

Slide 19

2. Reporting

+ Allemployees of the board who become aware that a student ma have
engaged in a serious student incident must report the matter to
principal as soon as possible (usingthe “Safe Schools incident eparting
Farm - Part1”)

= Incases where immediate action is required, a verbal repert may be made.
Afollowupwritten report must be made.

= Where the prmclfa\\stheso\ewltness of anincident, he or she isalso
required to complete the reporting form.

* Inall cases, the principal must provide the employze who reported the
incidentwith written acknowledgement usingthe “Safe Schools Incident
Reporting Form —Part 11",

= Boards must also putinplace procedures to allowstudents to report
hu\lvln% incidents safely and in a way thatwill minimize the possibility of
reprisal. These procedures should define the respnr\slhllmesar\d roles ofthe
principal, teachers, other school staff, parents, and students

This slide outlines the requirements. Does anyone have
any guestions?
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Slide 20

In this section we will explore your duties as a school
leader to communicate with parents and guardians
regarding serious student incidents.

Slide 21

3. Communicatingwith Parents/Guardians

+ Ifthe pringpal of a school befieves astudent has been hanmed asa result ofa serous
student incident, they must notify the parent of that student 3s soon 25 rezsonably
passitie. The Actnow alsc requiTes prncEals to oty the parents of sudenis whe
have engazed in sefous Swdent incdents. Inboth cases, prncpsls must dscose
specific information a5 oUTinEd in the AGT and PRV 245 (7. 9]

+ When notifying parents of these incdents, the prncipal must invite parents 1o havea
discussion with him or her about the supports that wil be provided for their chid.

. e 7 in the opinion of the principal, doing.

is 2re not required to notify the pa

n 472/07 and PPM 145

- fthe principal does not notify the parents, he or she shouid refer students o board
resources o 1o 3 communty-based ssnvice provider that can provide the appropriate
tyoe of confidental suppent (2.5., counseling; Kids Help Fhone; Lesbian Gay B Trans

Youth Line} s outined in PPM 145
- Itis important for principsls to keep the dversity of their parent communites in mind
when addressing these complex and challenging issues

s
principais have certain duties 2s outined in Reg

What are some strategies for communicating effectively
with parents/guardians in these situations? What does it
mean to keep the diversity of your parent communities in
mind when addressing these issues? When might it not be
appropriate to contact a parent/guardian? What other
supports might students in your school community be
referred to?

Slide 22

Principal’s Duties

In this section we will explore your duties as a school
leader to investigate serious student incidents.
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4. Investigation

+ The principal must investigate all reports of serious student incidents
submitted by board employees.

* Oncethe investigationiscomplete, the principal must communicate the
resultsof the investigation to the teacher who made the report. If a board
employee who is not a teacher made the report, the principal will
communicate the results of the investigation to that employee if the
principal considers it appropriate.

+ The principal must not disclose more personal information than nacessary
for the purpose of communicating the results of the investigation.

+ The information must be provided ina timely mannerso that school staff
canworkwith the principal to best meet the needs of students, supporta
positive school climate, and help pravent future inappropriate behaviour
from taking place.

How does sharing the results of investigations with staff
members foster a culture of collaboration in the school?

Slide 24

Principal’s Duties — Record Retention

Proper record keeping is a key accountability measure and
should be considered from the beginning of the process
when addressing inappropriate student behaviour. PPM
145 provides clear direction on the duties of the principal
to keep records related to inappropriate student
behaviour, including serious student incidents.

Principal’s Duties

These are the requirements set out in PPM 145. As you
can see, the requirements emphasize a whole school
approach that supports the success and well-being of the
whole child with the appropriate supports, interventions
and consequences in place along a continuum of
progressive discipline.
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The Ontario Leadership Framework (OLF, 2013) identifies “maintaning asafe and heathy
environment” as one of the key | eadership practices. The OLF also includes personal leadership
resourcesthat leaderscan drawon to enact effective leadership practices. These include:

- 2228 an ths Grtars Lesaeranis Framewar: A Sinzs o S ms Action, 2012

Before we begin it is important to be aware of our mindset
as leaders, and to acknowledge the personal leadership
resources that may assist in addressing challenging and
complex situations related to student discipline.

Note to facilitator: Module 1, Part Il focuses on the roles of
educators and leaders as role models and allies in
supporting a positive school climate.

Slide 27

5. Progressive Discipline

* Progressive disciplineisa whele-school
prevertian progras, supports, and

2ppropriate Sudert befaviour and 0 buid upan srateg| e that pramote andfoster
pom e benaioues.

rs dicplrary =
it 1= iy punitive o one that s both

supports and tha are
and yapproprite and indude

le helping choices.

mstancas, short-term suspansion maybe sussfultoal In the
nt incident, lons = sispension or expulsion, whn-msfmheravnngme

im of progressive disciplin mavb e the response that s required.

* For studentswith special supports, a
USS b8 COrSISEIT Withthe studere's sTangthsand neatls asweuaspm ram gosls
and leaming an (IEP).

These are the requirements set out in PPM 145. As you can
see, the requirements emphasize a whole school approach
that supports the success and well-being of the whole
child with the appropriate supports, interventions and
consequences in place along a continuum of progressive
discipline.

d d forinappropriste. behaviour that
'rsppop e Senaviou, ming o seunt

Note: Refer
information

nd Promoting Pasitive student Sehaviour for mare

The provisions related to suspension and possible
expulsion in response to inappropriate student behaviour,
such as bullying and cyber-bullying, have been
strengthened. They are coupled with strengthened
provisions for supporting students who engage in these
behaviours, and a continued focus on prevention and early
intervention along a continuum of progressive discipline.
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Slide 29

Need to Consider Root Causes of Behaviours

* Behaviour occurs in a context and is learned. It serves a
function for the individual and can be changed over time.

* Inappropriate behaviour is often a student’s way of
responding to something in the environment.

* It may be an attempt to communicate a need, rather than a
deliberately aggressive or purposefully negative act.

* Behaviour can be understood differently when viewed from
different perspectives and when the context in which it
occurs is taken into account.

rezsive Disciming, Kindergarten o Grade L2, Min sty o Educavion, 200

This slide outlines key points for reflection about why it is
so important to consider the behaviour in the context of
the root causes that might be causing that behaviour.

How does this relate to experiences you have had in your
school community?

Slide 30

At a Glance: Mitigating Factors and
Other Factors

The sge of the student.

Refer to Handout: Considerations in Addressing
Inappropriate Behaviour.

The handout outlines the mitigating circumstances and
other factors that must be taken into account when
considering the suspension or expulsion of a student as
part of a progressive discipline approach.

The Ministry of Education collaborated with the Ontario
Human Rights Commission (OHRC) to develop a resource
guide to support a bias-free approach to progressive
discipline, prevention, and early intervention practices to
support positive student behaviour among all students.
Educators, stakeholders and students were consulted in
the development of the resource.
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Slide 32

+Takes into consideration biases, Code grounds and equity
and human rights principles when considering
interventions and consequences.

« Takes into account mitigating factors and other factors at
any point on the full continuum of progressive discipline,
including prevention and early intervention.

+Focuses on understanding the root causes of inappropriate
behaviours to plan supports or developmentally
sppropriate consequences.

«Promotes empathetic listening to students and building
healthy relationships in safe, caring and welcoming schools.

This slide highlights key points related to a bias-free
approach to progressive discipline, capturing many of the
concepts that we have discussed in the past few slides.

Slide 33

Human Rights Erinciples

* Respectforhuman dignity: foundation of human rights
* Powerimbalance:impact on relationships

* AssessIMPACT of biasrather than INTENT to discriminate
* Duty to accommodate: providing equal opportunity
* Removing barriers: obstacles to equity and sense of belonging

+ Individualized approach: challenging stereotypes based onassociation

* Historic/ongoing systemic disadvantage: recognizing barriers to groups
¢ Intersectionality: more than one of the Code grounds or other factors

It is important to understand core human rights principles
in the context of a bias-free approach to progressive
discipline. These are based on principles outlined by the
Ontario Human Rights Commission (OHRC).

For Catholic educators, at the center of our Tradition is a
Christian anthropology that sees every person as an image
of God’s very self.

Our Eucharistic sensibility compels us to welcome each person, to listen compassionately to
their story, and to nourish them with what they need to thrive.

Slide 34

At times people incorrectly believe that the intent of their
actions are more important than the impact those actions
may have on others.

However, in accordance with recent human rights law and
policy, it is important to take into account the impact of an
action rather than whether there was an intent to
discriminate. In this way we protect the vulnerable by
maintaining our focus on what they need.
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Slide 35

Human Rights Principles

-

Who was impacted by
incident?.

Adverse impact on students

How do inappropriate
behaviours affect the
school climate?

How were they impacted?!

Whyis the:

\
b

These are some of the human rights questions to consider
in the investigation of inappropriate student behaviour.

As an administrator, you cannot lose sight of the human
rights factors that may be involved. As noted, Catholic
leaders see human rights within the gospel imperative to
love, forgive, teach and heal.

Slide 36

This graphic captures the perspectives of students, as
represented on the Minister’s Student Advisory Council
(MSAC) in relation to a bias-free approach to student
discipline. Schools have used the graphic for posters, and
in some cases t-shirts, in their schools. It is available on the
Ministry’s website.

What key concepts stand out for you?

Slide 37

Students tellus to ...

+ Be supportive. Guide, don't dictate. Youthwant information so they can make
their owndecisions.

+ Be patient and available. Don't be discouraged if your first offer of support is
turnEd down 35youth willoften come around when they fesl Upta itandthe
time isright

+ Beopen. When they cometoyou, listen, listen, listen!

+ Be understanding. Youth Iearn and growthroughfaiureand miswmkes—the
important issue is how youthandtheir support systems respond to setbacks

+ Be empathetic. Don't beliletne feelings of youth of be patronizing—"my

feelings arerealand important, even if whatever I'mgzoing through doesrit seem
like abig deaitoyou, itisto me right now.”

pp—— o aristry Servieas 2032

Stepping Stones: a Resource on Youth Development
(Ministry of Children and Youth Services) is a supporting
resource for organizations and individuals who either
directly or indirectly support and influence the well-being
and development of youth. It provides up to date research
and information to help guide supports and services
provided to youth.
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Slide 38

Pedagogy of Listening

Ideas to keep in mind ...

“*Tune into the diverse ways students are expressing their thinking;
“*Listen to students, deeply and authentically; and

“*Gain an awareness of biases and preconceptions which affect what

one hears.

- Sanain L & xominaky, 2004: incis, 2005 agerance n Stutent dize, Tanuturming Seitionsnizg Ministy of S3ucstion 2053

This slide includes points to keep in mind when working
with students.

Slide 39

Schools and boeards can use the Supporting
bias-free progressive discipline in schools
resopurce guide in their process to:

provide learning  approaches that
opportunities  are equitable
and bias-free

The Supporting Bias-Free Progressive Discipline in Schools
resource can be used in schools and boards to support a
bias-free approach to progressive discipline by:

* reviewing current student discipline practices;

e identifying bias and discriminatory barriers;

e assessing their own and other school community
members’ understanding of human rights
principles;

* identifying which practices are working well and
areas that may need further development and
improvement.

Source: Ontario Ministry of Education and Ontario Human Rights Commission. (2013). Supporting Bias-Free
Progressive Discipline in Schools: A Resource Guide for School and System Leaders. Toronto, ON: Queen’s Printer

for Ontario, p.7.

Slide 40

Principal’s Duties

In this section we will explore your duties as a school
leader, and the duties of your school board, to provide
appropriate supports to students.
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Slide 41

Let’s take a moment to reflect on this perspective from Dr.
Jean Clinton, who is also a member of the Ministry of
e s Education’s Accepting Schools Expert Panel.

challenge thosewhodo so.

Inthiswaywecreate openness, especially for theteacher of thestudent, tobe

able to get at what's really going on and then to look for advice and support on

Pow 10 s e rel nees. What stands out for you? Why is this important?

The power the edudator hasinthe human oneto-oneconnection is hugeand
willcontribute signficantly to helping all children andyoung people”

e it Nmm-:whmlmmmh
[ S e Eaention 5

Slide 42

There is an obligation to provide support for all students
involved. Supports might include counselling, family
P e e p meetings, bullying intervention programs, speakers,

4 L restorative practice, and/or peer mediation.

student iate behaviour to

Supports for Students

«can cantinue their education,

v
their learning, and achieving success [zsoutlinadin PPM 145)

ather supports.

ﬂ\‘ What interventions and supports are offered at your
Catholic school? How have they been helpful? What more
might be needed?

for students:
- who have been bullied;

- who witness incidents of bullying; and
-who have engaged in bullying

© D=z i ial

‘

fields,

Slide 43

This is a quick recap of what we have gone over.

Principal Incident Checklist —

Are there any further questions about the roles and
responsibilities of the principal or how the board and
system leaders can assist and support school leaders?

2 leput]aﬁuqﬁnvash

3. Communicatewith parents
4. Investigate theinddent
5. Usea progressive disc
progre discipline
6. Provide suppart for all studems
involved
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Slide 44

Let’s look at a few case studies so you can try out some of
the points we have been learning and talking about.

Note to facilitator: The following slides include two case
studies for consideration. Five additional case studies are
provided as handouts for this part of Module 2 for school
principals. Please choose the case studies you will use
based on your time and audience

Slide 45

Markus is a high achieving student with no history of negative behaviour.

on her locker. The next day Markus posts twe images on his locker. One

displays two female stick figures holding hands inside a red circle with @

red linethrough it. The other image shows two male stick figures with a
plus sign between them and two female stick figures with plus sign
between them and ancqual sign showing a skull and crossbones.

Simita is in tears when she reports it to her teacher.

Simita is an out lesbian who owns the locker across the hall from Markus.
One afternoon she pastes a positive space sticker and rainbow flagimage

As we work through the case studies we want you to see
them not only through the amendments to the Education
Act but also in light of Gospel values. In unpacking the
case studies, we hope you enter into a deeper discussion
about the interplay that exists between what the law
requires and the Gospel demands (pastoral approach).

Please read over the case and think about the issues.
There will be some guiding questions on the next two
slides.

Slide 46

What steps need to be taken to
address this example of
inappropriate student behaviour?

Ask participants to discuss Case Study #1 with an elbow
partner or their group.

Go to next slide for additional questions for discussion.
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Slide 47

What is the issue here? .
Who needs to respond to this3

How should they respgnd?

What steps need to bg taken)

Let’s look at these questions to probe more deeply.
Invite large-group debrief.

Note to facilitator: You could ask the larger group some of
the following questions to further engage in the dialogue.

What might be the motivation for this incident? What are
the mitigating factors to consider? How should the

principal proceed in terms of support for both students? How could the principal reinforce
behaviour expectations for the entire school?

Slide 48

Case Study #2)

A grade 8 student approaches you and shares that
lately a female classmate has been touching him
frequently in a way that makes him uncomfortable
{putting her arm around him, standing too close in line
ups, brushing her hand on his butt).

He is unsure whether this behaviour is intentional and
is afraid to confront her for fear that he will be
accused of being gay for rejecting
the girl's advances.

Ask participants to read the case and think about the issues.

There are guiding questions on the next two slides.

Slide 49

What steps need to be taken to
address this example of
inappropriate student behaviour?

Ask participants to discuss Case Study #2 with an elbow partner
or their group.

Go to next slide for additional questions for discussion.

53



Slide 50

Questions to Guide Discussion

What is the issue here? .
Who needs to respond to this3

How should they respgnd?

What steps need to bg thken

Let’s look at these questions to probe more deeply.
Invite large-group debrief.

Note to facilitator: You could ask the larger group some of
the following questions to further engage in the dialogue.

What might be the motivation for this incident? What are
the mitigating factors to consider? How should the

principal proceed in terms of support for both students? How could the principal reinforce
behaviour expectations for the entire school?

Slide 51

Any further questions or clarifications on the case studies
or related roles and responsibilities?

Slide 52

“Promoting positive behaviour through a caring and safe learning

emvironmentand an individualized approach to behaviour issues

begins with system and school leaders, who set the tone for the
system and schools. They bear the primary responsibility for working
with teachers and other partners ta create an cnvironment in which
individual studentsand adults are treated fairly, equitably, and with

dignity and respect.”
“carng o S cncs i e, iy o i . 2910

“Each school must have in place a safe and accepting schools team
responsible for fostering a safe, indusive, and accepting school dimate
that should indude at least one studentand must indude at least one
parent, one teacher, one non-teaching staff member, one community

partner, and the principal?”
pran 345, satying Prevestion aa etervestion, Miney o Edustion, .12, 2012

___A

Let’s close off with a call to action. How can we as school
leaders have a positive impact on our school policies,
programs and approaches to promoting positive student
behaviour and addressing inappropriate behaviour in
effective and positive ways? How can we engage our safe
and accepting schools team in helping with this work?

Note to facilitator: Module 1, Part |l focuses on leaders as
role models and allies in creating positive school climate.
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Slide 53

Reflection Write down one thing you can do in the next week to
improve your practice with regard to addressing
inappropriate student behaviour and promoting positive

What one thing can behaviour

you do in the next

week to improve
your practice?

Slide 54
In this module, you have had Any last thoughts or reflections?

opportunities to:

*  Reflect on the Catholic contextin which we are called toserve

+  Review, discussand reflacton your roles and responsibilties as school
leadersto promote positive student behaviour and address.
inappropriate behaviour

- Collaberatively work through case studies to deepen your knowledge
=ndunderstandingof the Act

+  Reflect on what changes you can make immediately to improve your
practices and continue to foster a safe, inclusive and accepting school
environment

_”

Please check the OESC Equity and Inclusive Education Resources Data Base for additional
materials to support this module: http://equity.oesc-cseo.org
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http://equity.oesc-cseo.org/

Slide 1

L

Roles and Responsibilities: Promoting
Positive Student Behaviour

Part |I: Catholic Teachers, Occasional Teachers,
and Student Support Staff

This module is intended for catholic teachers, occasional
teachers and student support staff. It focuses on their roles
and responsibilities in preventing and addressing
inappropriate student behaviour, such as bullying and
cyber-bullying, and promoting positive student behaviours
to support a safe, inclusive and accepting school
environment. With the passing of The Accepting Schools
Act (Bill 13) on June 15, 2012, amendments were made to
the Education Act. The amendments strengthen the

requirements for school boards to take preventative measures against bullying, the
requirements related to suspensions and possible expulsion for inappropriate behaviour such as
bullying, and the requirements to provide support for all students who have been involved.

Note to facilitator: The Accepting Schools Act brought into legislation many of the requirements
that previously existed in Ministry of Education Policy/Program Memoranda 119, 144, 145 and
128. Related regulations, such as Regulation 472/07 have remained in place.

Slide 2

Fostering Safe, Inclusive and Accepting Schools
Ontario Education Service Corporation (OESC)

This slide explains that the Ontario Education Service
Corporation (OESC) has created these modules to assist
school boards in meet their requirements of the Education
Act as amended by the Accepting Schools Act (2012) to
provide safe, inclusive and accepting schools for all
students. Boards are encouraged to use the modules in
ways that are meaningful at local levels as they move
forward with implementation.
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Slide 3

dule, you will have There is moral imperative that emerges from our Catholic
: 2 ke Christian tradition that finds its source in the dignity of the
human person, community in the common good, and
Catholic social teaching. The Education Act, viewed

= Reflect on the Catholic contextin which we are called toserve

+ Review, discussand reflecton your roles and responsibilities as school

mappromise e penavieurend aess through a Catholic lens, is an invitation to act on the values
| SMEISESIISL,. | thatwe hold most dear.
o ————— Ask participants for their ideas about what school climate
means in a Catholic school and/or Catholic school
community.

School climate may be defined as the learning environment and relationships found within a
school and school community. (PPM145)

To effect a positive impact on school climate, all board employees must be involved.

All employees of the Board who work directly with students (or non-employees who also have
regular contact with students such as parent volunteers or coaches from the community) must
respond (unless they feel unsafe to do so) if they observe a pupil behaving in a way that is likely
to have a negative impact on school climate. (Education Act: Section 300.2 & 300.4)

Employees of the board must take all allegations of bullying behaviour seriously and act in a
timely, sensitive, and supportive manner when responding to students who disclose or report
bullying incidents. (PPM 145)

Note to facilitator: Take a few minutes to ask people to introduce themselves, their role and
their interest in this session if you have not yet had the chance to do so.

Are there any questions up front or anything anyone else is hoping to get from the session
today?

Slide 4

ontext All Catholic communities, whether in a school context or

not, are Eucharistic communities. Eucharist is a Greek

A Eucharistic community word that means thanksgiving. Catholics by their faith and
' ' R world-view are people of the gospel (recipients of good

+ Tell the Story news!) who recognize that God is for us, both promise-

: ?LZ?ZZ“&SCZZ‘L@. maker and promise-keeper, a loving parent who loves each

of us more than we could ever long for or even imagine.

In gratitude or thanksgiving for the bountiful concern or

care that God has shown to the human family -- to each
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one of us -- especially in gifting to us his own son, Jesus, to bring us to wholeness and holiness,
we respond freely in love.

This free loving response to God’s goodness is expressed in our celebrations of the Eucharist, or
Mass. Since the Second Vatican Council and in the Catechism of the Catholic Church, Eucharist
is referred to as the source and summit of Christian life.

John Shea, a storyteller and theologian, frames the Eucharist in four parts: gather the folks, tell
the story, break the bread, change the world.

Slide 5
Our Catholic Context The experience of Eucharist can and does extend beyond

the liturgy Catholics know as the Mass.

A Eucharistic community Catholic schools by their nature and organization are also

+ Gthering . welcoming Eucharistic in that the pattern of school life follows the

+ sharingofStories  + Listeningwiththe heart | four movements of the Eucharistic liturgy.

* Breaking Bread * Learningis nourishment

+ Changing the World * Encouraged to grow
Every day in schools, staff and students gather; they share
stories with each other; they break bread together in staff
rooms or lunchrooms or cafeterias; and at the end of the

day when they part the hope is that they leave the school somehow more whole, more learned,
more confident than when they arrived.

In this way, school, in the context of Catholic education is a celebration of both the community
and the place to learn, to grow, to thrive.

When the government of Ontario introduced Bill 13, the Accepting Schools Act, the Catholic
school community received the new legislation as congruent with our Eucharistic sensibility that
calls us to welcome each person as they are, to listen with the heart to the stories they tell, to
nourish each child with love and learning, and to encourage the growth and transformation of
each person.
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Slide 6

rosraaus dsalolinz-ne dranmsng desicve | The next two slides provide an important context and
Sl L seled Sdisl | rasearch base to support the work of fostering safe,
inclusive and accepting schools.

Bullying is o serious issue that has far-reaching consequences for individuots, their
families and peers, and the community ot large.

«  Apositive learning andteaching environment is essential for student
achievementand well-being. Research showsa direct link between students’ Sources:
success andthe school envirsnment in which leaming takes place. Students are
more motivated in scheolsthat have a positive school climate, where they feel
safe, included and supported (Safe Schools Action Team, 2008)

* mostoneinfour (25 gade7 0 12 rtariostudrts o e bl i Safe Schools Action Team, Shaping a Culture of Respect in Our Schools:
school and one in six(16%) report bullying others (Boaketal., 2014). . 1 i
64% of LGBTQ students and 61% of students with LGBTQ parents feel unsafeat Promotlng Safe Clnd Hea/thy RE/GtIOI‘IShIpS. Toronto, ON: Queen’s
school and 70.4%of all students hear homophobicexpressionsevery day. X i
Students are often verbally harassed about their perceived gender or sexual Printer for Onta rio, 2008.

orientation (Tayloretal., 2011,

Boak, A., Hamilton, H. A., Adlaf, E. M., Beitchman, J. H., Wolfe, D., & Mann, R. E. (2014). The Mental Health and
Well-Being of Ontario Students, 1991-2013: Detailed OSDUHS findings (CAMH Research Document Series No. 38).
Toronto, ON: Centre for Addiction and Mental Health.

Taylor, C. & Peter, T., with McMinn, T. L., Elliott, T., Beldom, S., Ferry, A., Gross, Z., Paquin, S., & Schachter, K.
(2011). Every class in every school: The first national climate survey on homophobia, biphobia, and transphobia in
Canadian schools. Final report. Toronto, ON: Egale Canada Human Rights Trust.

Slide 7

Progressive Discipline and Promoting Positive Sources:

student BehavioursAWWhpleschool Approach Office of the Auditor General, Ontario. (2010). Annual Report.
Toronto: Queen’s Printer for Ontario, pp. 272-87.

+  The impact of bullying can be severe, and can include aniety, physical
ailments, absenteeism, diminished academic performance, and
depression (Auditor General, Ontario, 2010}

Early intervention for the child who is a victim andthe child who bullies Craig, W. M, Pepler, D.J., Murphy, A, & Mcuaig-Edge, H. (2010).

can have 2 positive impact. Without support, children who bully appear to

I;;lrglhnwtn use power and agaression to dominate athers (Craigetal., “What Works in Bullying Prevention?” in E. M. Vernberg and B. K.

+ The effectiveness of a school invelves morthan students’ achievement Biggs, eds., Preventing and Treating Bullying and Victimization. USA:
of academic success; it involves the development of relationshipsamong : .
and between staff and students to promote a safeenvironment anda Oxford Un|vers|ty Press, pp. 215-42.

positive school climate (Jaffeet al., 2010).

f students who are bullied, who bully others, or who witness bullying receive

the ey s, teycon st fo et postosy i Jaffe, P. G., Watson, L. C., & Crooks, C. V. (2010). Creating Safe School
others and for promoting positve peer dynarmics.
Environments: From Small Steps to Sustainable Change. London, ON:
The Althouse Press.

Slide 8
Heployuael Uilan fop =enesiion e | The government recently released Achieving Excellence: A
Renewed Vision for Education in Ontario (2014) based on

rour e el edcoton input from parents, students, teachers, support staff and
3 ) “Ontaric schools need to be places .
T L L school and system leaders, as well as input from
4. Enhancing Public Cenfidence

veromma i ortienaisens | INAiViduals and groups from outside the education sector

R i Gl I ; : : ot
Bl coonues cratons) s including businesses, non-profit organizations and
and physical well-being. It also means ’

ensuring that our schools, child care

et representatives from research and innovation, municipal,
e i s multicultural, French language and Aboriginal
communities.

59



Each of the four goals interrelate and in one way or another support positive school climates
and safe, inclusive and accepting schools that reach deeper and broader, raising expectations
both for the system and for the potential of our children.

Slide 9

Let’s start by reflecting on the concept of bullying.

What does bullying mean to you? How would you define
it?

Slide 10

Bullying is defined in the Education Actas:

Ageressive and typically repested behaviour by 3 pupil, where

* thebehaviourisintanded by the pupil to havatha effect of, or the pupil ought to.
know that the behaviour would be likely to have the effectof

This reflects the definition of bullying as outlined in the
Education Act.

SuwAng-13q4L)

A definition of cyber-bullying is now included in the
Education Act.

What does cyber-bullying mean to you? How would you
define it?
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Slide 12

What is Cyber-Bullying?

Cyber-Bullying is defined in the Education Act as:
Bullying by electronic means including:

= creatinga web page or a blogin which the creator assumesthe
identity of another person;

= impersonatinganother personasthe author of content or messages
posted onthe internet; and

* communicating material electronically to more than one individual or
posting material on awebsite that may be accessed by one or more
individuals.

This reflects the definition of cyber-bullying as outlined in
the Education Act.

Slide 13
What are the keyrolesand responsibilities
of staff members?.

1. Responding
2. Reporting

3. Contributing to Positive School Climates

e ————

These are the key highlights of your roles and
responsibilities to help promote positive student
behaviour and respond to inappropriate student
behaviour. We will review each one in more detail through
the presentation.

Slide 14

Staff Roles and
Responsibilities

In this section we will explore your requirements as
employees of the board — if you work directly with
students - to respond to inappropriate student behaviour.
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Slide 15

1. Responding

* All employees who work directly with students
(administrators, teachers and other school staff) must
respond to any student behaviour that is likely to have a
negative impact on the school climate if, in their
opinion, it is safe to do so.

* Such behaviour includes serious student incidents and
all inappropriate and disrespectful behaviour at any
time at any school-related event.

* By responding to inappropriate student behaviour
(e.g. racist or homophobic comments) teachers and all
staff can model and establish acceptable behaviour.

What are some examples of inappropriate student
behaviour that you may be required to respond to?

PPM 145 identifies bullying, swearing, homophobic or
racial slurs, sexist comments or jokes, graffiti, or vandalism
as examples. Let’s now going to turn to an approach that
may assist you in responding appropriately.

Slide 16

. STOP the behaviour
. NAME the behaviour

. EXPLAIN the potential impactand why itis
inappropriate

. ASK for changein behaviour

. REPORT it(inthe caseof aserious incident]

Refer to Handout: Responding in the Moment

Sometimes it can be hard to know how to address
inappropriate behaviour. This process provides guidance.
Responding in the moment is important for changing the
behaviour of individual students. The benefits also extend
to all members of the school community and help to foster
a positive school climate.

Note regarding Step #5 that incidents must be reported if they are considered to be a serious
student incident (an incident for which suspension or expulsion may need to be considered in
accordance with Section 300.2 or Part Xlll of the Education Act).

Staff Roles and
Responsibilities

In this section we will explore your roles and
responsibilities as board staff to report incidents of serious
student behaviour. This requirement applies to all board
staff.
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2. Reporting

« Allemployees of the board who become aware that a student may
have engaged in a serious student incident shallreportthe matter
tothe principal assoonas possible {usingthe “Safe Schools
Incident Reporting Form —Part 1)

+ Incaseswhere immediate action is required, averbal report may
be made. A follow up written report must be made when safeto
do so.

* Inall cases, the principal must provide the employee who reported
the incidentwith written acknowledgement usingthe "Safe
Schools Incident Reporting Form — Part 11"

What are some examples of serious student behaviour
that you are required to report?

Slide 19

2. Reporting

Serious student incidemss tht must bereperted inclue any inciderns for
g&e be considered as described in
subsection 30 1)nrilDanfmeEdu:mnnAn Some examples inlude,
butare not limited to, the following
Examples of acivites that may leadito suspension:
Uteringa threat to1nflct seriousbodiy harm on anether persen.
Pos s&lr\ga\:nhnlmnlag ugn
. Sweamngata(eachemratanot er personina postion of authority.
+ Bullying

Exsmplesof activities that may eadto 2 referslfor squision
Fessezming swespon, Including possessing a firsarm.

+ Committing sexuals:

* Bullying, if the pupii has previcusly been suspended for engaging in
Bulling and the pupifs cont nuing presence intheschool crestesan
unaccepableriskto the safety of another pers

+ Anyactivity that may |ead to sispensonthat is motvatedby bias
prejudiceor hat race, natmnalnremmcm,m ianguzge,
colour, religion, sa St e merttal o physical diSaoiy, Sevul
F.mEntatan gender idertity, gender expresson, or any other similar
BCTON

These are some examples of incidents that may lead to
suspension or expulsion that staff are required to report.
Please note this is not a complete list. The complete list
can be found in subsections 306 (1) and 310 (1) of the
Education Act or in Appendix 1 of PPM 145.

Seek advice from your school principal, vice-principal or
school board contact if you are not sure whether to report
an incident.

Staff Roles and
Responsibilities

In this section we will explore the important role you play
in contributing to a positive school climate that supports
the success and well-being of all students through a whole
school approach
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parents, polics, andother community partners (Safe Schools Action Team, 2006, p.5)
* Prograssive discipling promotes positive student behaviour 2nd helps address

inappropriate behaviour with appropriate interventions, consequences and supports
* Itizimportant for tezchers 2nd 2l board staffto b awars ofthe principles and

procedures related to progressive discipling, and the human rights principles that

serve 23 2 foundsticn for 2 bias-frae spproach to progressive discipling that

sddresses inapproprists and

and relztionships within the school community.

Teachers and all school staff play key roles in fostering

positive school climates through a whole school approach.

A whole-school approach is also valuable in addressing
such issues as racism, intolerance based on religion or
disability, bullying, homophobia, and gender-based
violence. Keep this idea in mind as we continue through

the rest of this module and work through the case studies.
You will also have time at the end to share your thoughts.

Note to facilitator: Modules 3 and 6 focus on fostering positive school climates and a whole

school approach.

Slide 22

The Ministry of Education collaborated with the Ontario

Human Rights Commission (OHRC) to develop a resource

guide to support a bias-free approach to progressive

discipline, prevention, and early intervention practices to

support positive student behaviour among all students.
Educators, stakeholders and students were consulted in
the development of the resource.

The graphic on this slide depicts the student perspective

on a bias-free approach to progressive discipline as articulated by members of the Minister’s
Student Advisory Committee (MSAC).

What key concepts stand out for you?

Slide 23

of staff members?

D Positive School Climates

What are the key rolesand responsibilities

This is a quick recap of what we have gone over. Are there

any further questions about your roles and
responsibilities?
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Slide 24

Let’s look at a few case studies so you can try out some of
the points we have been learning and talking about.

Slide 25

Case Study 1

Markus is a high achieving student with no history of negative behaviour.
Simita is an out lesbian who owns the locker across the hall from Markus
One afternoon she pastes a positive space sticker and rainbow flagimage
on her locker. The next day Markus posts two images on his locker. One
displays two female stick figures holding hands inside a red circle witha
red line through it. The other image shows two male stick figures witha
plus sign between them and two female stick figures with plus sign
between them and an equal sign showing a skull and crossbones

Simita is in tears when she reports it to her teacher.
Qad
AT

As we work through the case studies we want you to see
them not only through the amendments to the Education
Act but also in light of Gospel values. In unpacking the
case studies, we hope you enter into a deeper discussion
about the interplay that exists between what the law
requires and the Gospel demands (pastoral approach).
Please read over the case and think about the issues.
There will be some guiding questions on the next two
slides.

Slide 26

What steps need to be taken to
address this example of
inappropriate student behaviour?

Ask participants to discuss Case Study #1 with an elbow
partner or their group.
Go to next slide for additional questions for discussion.
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Slide 27

Questions to Guide Discussion

What is the issue here? .
Who needs to respond to this3
How should they respend?

What steps need to bg taken

Let’s look at these questions to probe more deeply. Invite
large-group debrief.

Slide 28

Case Study #2

e

A grade 8 student approaches you and shares that
lately a female classmate has been touching him
frequently in a way that makes him uncomfortable
(putting her arm around him, standing too close in line
ups, brushing her hand on his butt).

He is unsure whether this behaviour is intentional and
is afraid to confront her for fear that he will be
accused of being gay for rejecting
the girl’s advances.

Ask participants to read the case and think about the
issues.

There are guiding questions on the next two slides.

Slide 29

What steps need to be taken to
address this example of
inappropriate student behaviour?

Ask participants to discuss Case Study #2 with an elbow
partner or their group.

Go to next slide for additional questions for discussion.
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Slide 30

Questions to Guide Discussion

What is the issue here? .
Who needs to respond to this3
How should they respend?

What steps need to bg thken

Let’s look at these questions to probe more deeply.
Invite large-group debrief.

Slide 31

Any further questions or clarifications on the case studies
or related roles and responsibilities?

Let’s close off with a call to action. How can we as
teachers, occasional teachers and student support staff
have a positive impact on our school policies, programs
and approaches to promoting positive student behaviour
and addressing inappropriate behaviour in effective and
positive ways? How can we engage our safe and accepting
schools team in helping with this work?

Note to facilitator: Module 1, Part Il focuses on leaders as
role models and allies in creating positive school climate.
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Slide 33

What one thing can

you do in the next

week to improve //
your practice? f§

Write down one thing you can do in the next week to
improve your practice with regard to addressing
inappropriate student behaviour and promoting positive
behaviour.

Slide 34

In this module, you have had

portunities to:

Reflect on the Catholic contextin which we are called to serve

Review, discussand reflecton your roles and respensibilities as school
board staffto promote positive student behaviour and address.
inappropriate student behaviour

Collaboratively work through two case studies to deepen your
knowledge and understanding of the Act and your related roles and
responsibilities

Reflect on what changes you can make immediately to improve your
practices and continue to foster a safe, inclusive and accepting school
envirenment within your school

—”

Any final thoughts or reflections?

Please check the OESC Equity and Inclusive Education Resources Data Base for additional
materials to support this module: http://equity.oesc-cseo.org
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This module is intended for early childhood educators, office staff, lunch staff, bus drivers,
custodians, other non-classroom staff and service providers. It focuses on their roles and
responsibilities in preventing and addressing inappropriate student behaviour, such as bullying
and cyber-bullying, and promoting positive student behaviours to support a safe, inclusive and
accepting school environment.

It is particularly important for this section of Module 2 that you as a facilitator are familiar with
local school and/or school board policies, practices and contractual arrangements with
individuals in these roles, as well as an understanding of your audience in order to make the
session meaningful and relevant to local contexts.

Slide 1

June 15, 2012, amendments were made to the Education
Module 2 Act. The amendments strengthen the requirements for
Roles and Responsibilities: Promoting | SChool boards to take preventative measures against
Positive Student Behaviour bullying, the requirements related to suspensions and
possible expulsion for inappropriate behaviour such as
bullying, and the requirements to provide support for all

— students who have been involved.

Note to facilitator: The Accepting Schools Act brought into legislation many of the requirements
that previously existed in Ministry of Education Policy/Program Memoranda 119, 144, 145 and
128. Related regulations, such as Regulation 472/07 have remained in place

\ ', With the passing of The Accepting Schools Act (Bill 13) on

Part IlI: Early Childhood Educators, Office Staff, Lunch Staff, Bus Drivers,
Custodians, Other Non-Classroom Staff and Service Providers

Slide 2

Fostering Safe, Inclusive and Accepting Schools ThiS Slide eXplainS that the Onta riO Education SerVice

Ontario Education Service Corporation (OESC)

Corporation (OESC) has created modules and support
materials to help school boards meet the requirements of
the Education Act as amended by the Accepting Schools
Act (2012) to provide safe, inclusive and accepting schools
for all students. Boards are encouraged to use materials in
ways that are meaningful at local levels as they move
forward with implementation.
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Slide 3

* Reflect on the Catholic context in which we work

* Review, discuss and reflect on your roles and responsibilities to
promote positive student behaviour and address inappropriate
behaviour

*  Collaboratively work through case studies to deepen your
knowledge and understanding of your roles and responsibilities

* Reflect on what contributions you can make to continue to
foster a safe, inclusive and welcoming scheol environment
within your school

Note to facilitator: Take a few minutes to ask people to
introduce themselves, their role and their interest in this
session if you have not yet had the chance to do so.

Are there any questions up front or anything anyone else is
hoping to get from the session today?

Slide 4

* Gather the Folks
+ Tell the Story

* Break the Bread
« Change the World

All Catholic communities, whether in a school context or
not, strive to be Eucharistic communities. Eucharist is a
Greek word that means thanksgiving. Catholics by their
faith and world-view are people of the gospel (recipients
of good news!) who recognize that God is for us, both
promise-maker and promise-keeper, a loving parent who
loves each of us more than we could ever long for or even
imagine.

In gratitude or thanksgiving for the bountiful concern or care that God has shown to the human
family -- to each one of us -- especially in gifting to us his son, Jesus, to bring us to wholeness
and holiness, we respond freely in love.

This free loving response to God’s goodness is expressed in our celebrations of the Eucharist, or
Mass. Since the Second Vatican Council and in the Catechism of the Catholic Church, Eucharist
is referred to as the source and summit of Christian life.

John Shea, a storyteller and theologian, frames the Eucharist in four parts: gather the folks, tell
the story, break the bread, change the world.
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Slide 5

DRLEXT: The experience of Eucharist can and does extend beyond the

liturgy Catholics know as the Mass, and can serve as an image to

A Eucharistic community understand and describe an educational faith community.
Catholic schools by their nature and organization are also

Gatheri « Wel i e e . .

chmringafstories  + Lswemmguihthe heart | EUCNATiStIC in that the pattern of school life follows the four

Breaking Bread * Learningis nourishment P .

e e world  + Encourssed tosrow movements of the Eucharistic liturgy.

Every day in schools, staff and students gather; they share

stories with each other; they break bread together in staff

rooms or lunchrooms or cafeterias; and at the end of the
day when they part the hope is that they leave the school somehow more whole, more learned,
more confident than when they arrived.

In this way, school, in the context of Catholic education is a celebration of both the community
and the place to learn, to grow, to thrive.

When the government of Ontario introduced Bill 13, the Accepting Schools Act, the Catholic
school community received the new legislation as congruent with our Eucharistic sensibility that
calls us to welcome each person as they are, to listen with the heart to the stories they tell, to
nourish each child with love and learning, and to encourage the growth and transformation of
each person.

Slide 6
rsre e Uisalaliia e sz vosiive | The next two slides provide an important context and
studentbehaviourziAWWhole SchoollApproach H
CesdlE s s adiiee s | research base to support the work of fostering safe,
- : - inclusive and accepting schools.
Bullying is o serious issue that has far-reaching consequences for individuals, their
families and peers, and the community at large.
«  Apositive learning andteaching environment is essential for student
achievementand well-being Research shows a direct link between students’ Sources:
success andthe school environment in which leaming takesplace. Students are
maore motivated in schoolsthat have a positive school climate, where they feel
safe, included and supported (Safe Scheols Action Team, 2008)
+  Almostone infour (25%) grade 7 to 12 Ontario students have been bullied in 1 H i .
e o e T 1 Ot st Safe Schools Action Team, Shaping a Culture of Respect in Our Schools:
*  B4%of LGBTQ students and 61% of students with LGBTQ parents feel unsafeat H i H . 4
schwland704%ofaustudentshearhumopmm:exprezsiunseveryuay Promotmg Safe and Healthy REIGtIOHShIpS. Toronto, ON Queen S
Student: ft bally h d about theil ived L 1 H H
D:é:{;;:ﬂre{\;ﬁ;\:;‘fzglf;.asse ahout their perceived gender or sexua Pr|nter for Onta”o, 2008

Boak, A., Hamilton, H. A,, Adlaf, E. M., Beitchman, J. H., Wolfe, D., & Mann, R. E. (2014). The Mental Health and
Well-Being of Ontario Students, 1991-2013: Detailed OSDUHS findings (CAMH Research Document Series No. 38).
Toronto, ON: Centre for Addiction and Mental Health.

Taylor, C. & Peter, T., with McMinn, T. L,, Elliott, T., Beldom, S., Ferry, A., Gross, Z., Paquin, S., & Schachter, K.

(2011). Every class in every school: The first national climate survey on homophobia, biphobia, and transphobia in
Canadian schools. Final report. Toronto, ON: Egale Canada Human Rights Trust.
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Slide 7

Progressive Discipline and Promoting Positive)

Student Behaviour:’AWWhole School Approach

+  The impact of bullying can be severe, and can include anxiety, physical
ailments, absenteeism, diminished academic performance, and
depression [Auditor General, Ontario, 2010).

+ Earlyintervention for the child who isa victim andthe child who bullies
can have a positive impact. Without support, childrenwho bully appear to
learn how to use power and aggression to dominate others (Craiget al.,
2010).

+  The effectiveness of a school involves more than students’ achievement
of academic success; it involves the development of relationshipsamong
and between staffand students to promote asafeenvironment and a
positive school climate (Jaffe et al., 2010)

if students who are bullied, who bully others, or who witness bullying receive
the necessary support, they can leam strategies for interacting positively with
others and for promoting positive peer dynamics.

Sources:

Safe Schools Action Team, Shaping a Culture of Respect in Our Schools:
Promoting Safe and Healthy Relationships. Toronto, ON: Queen’s
Printer for Ontario, 2008.

Boak, A., Hamilton, H. A., Adlaf, E. M., Beitchman, J. H., Wolfe, D., &
Mann, R. E. (2014). The Mental Health and Well-Being of Ontario
Students, 1991-2013: Detailed OSDUHS findings (CAMH Research
Document Series No. 38). Toronto, ON: Centre for Addiction and
Mental Health.

Taylor, C. & Peter, T., with McMinn, T. L., Elliott, T., Beldom, S., Ferry, A., Gross, Z., Paquin, S., & Schachter, K.
(2011). Every class in every school: The first national climate survey on homophobia, biphobia, and transphobia in
Canadian schools. Final report. Toronto, ON: Egale Canada Human Rights Trust.

Slide 8

Renewed Vision for Education in Ontario;

Four renewed goalsfor education

1. AchievingExcellence
vine e “Ontario schools need to be places
2. EnsuringEquity where. . educators and students value
) e iversity, respect each other, and see
5. Promoting Well-Being e e e
4. Enhancing Public Confidence

“Developing child and student well-being
means supporting the whole child —not
only the child’s academic achievement
butalso .. cognitive, emational, social
and physical well-being. [t also means
ensuring that our schools, child care
centres and gariy years programs ore
safe and welcoming physical
environments.”

The government recently released Achieving Excellence: A
Renewed Vision for Education in Ontario (2014) based on
input from parents, students, teachers, support staff and
school and system leaders, as well as input from
individuals and groups from outside the education sector
including businesses, non-profit organizations and
representatives from research and innovation, municipal,
multicultural, French language and Aboriginal
communities.

Each of the four goals interrelate and in one way or another support positive school climates
and safe, inclusive and accepting schools that reach deeper and broader, raising expectations
both for the system and for the potential of our children.

Slide 9

Let’s start by reflecting on the concept of bullying.

What does bullying mean to you? How would you define
it?
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Slide 10

This slide reflects the definition of bullying as outlined in
the Education Act.

Bullying is defined in the Education Act as:
Aggressive and typically repeated behaviour by a pupll, where:

+ the behaviour is intended by the pupil to have the effectof, or the pupil ought
to know that the behaviour would be likely to have the effectof,

> causing harm, fear, or distress to another individual, including physical,
psychological, social, or academic harm, harm to the individuals
reputation, or harm to the individual's property, or

> creating a negative environment at a school for another individual, and

+ the behaviour occurs in a context where there is a real or perceived power
imbalance between the pupil and the individual based on factors such as size,
strength, age, inteligence, peer group power, economic status, socil status,
religion, ethnic origin, sexual orientation, family circumstances, gender, gender
identity, gender expression, race, disabilty, or the receipt of special education,
and wherethe infimidation includes the use of any physical, verbal, electronic,
writen, or other means.

Slide 11
A definition of cyber-bullying is also now included in the
Education Act.

ification®
< Feed Mot

What does cyber-bullying mean to you? How would you
define it?

Slide 12

This slide reflects the definition of cyber-bullying as
outlined in the Education Act.

Cyber-Bullying is definedin the Education Act as:
Bullying by electronicmeansincluding:

= creatinga web page or a blog in which the creator assumesthe
identity of another person;

= impersonating another person as the author of content or messages
posted ontheinternet; and

= communicating material electronically to more than one individual or
posting material on a website that may be accessed by one or more
individuals.




Slide 13

What are staff members
responsible for?
What about other individuals who work within
the school community?

| _o il 1

Let’s take a closer look at your roles and responsibilities.

[ v
0] ifthey observe = pupll behaving in = way that is ikely to have @ negative Impacton schoal

contractors of third-party operstors asdescribed above, must report.
* Boardsmay placeta req

climats. Al emplcy e=sonatly
possible. In addition
* Third part fied beloy contractor the board srerequiredto
report ser principal. include:
» reporting school bus d their tr [
» reporting thirg-party
oper before- andfor sfter-school p FullDay o

Early childhaod educators in board-operated extended-day programs, aswell asemployees and

but
aregular basis, iousincidentsto the
principal e.2, outdoor education instructors).

Are you aware of your requirements within the school and
board that you work?

* Incertain situations, members of the College of Psychologistsof Ontario or the.
Ontzrio College of Social Workers and Social Service Workers engzged in aclinical

s as itis, in thei ianal opinion,
i snagative imps nature oftha

clinical relationship.

* Allindividualswho arerequired to report thata student may have engagedina
serious swudant incidentshall repart the matter to the principal assoon as passiole
(using the "Safe Schools IncdentReparting Form—Fart ")

* Incases where immediate sctionis required, 3 verbal repart may be made. Afollow
up written principalisthe sole
witness of an incident, he or sheis also required to complete the reporting form

* Inall cases, the principal ted the
written acknowledgement, usingthe "SafeSchools IncidentReporting Farm - PartIl”

What are some examples of serious student behaviour
that you may be required to report?
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serious studentinddents thatmustbe reported indude any incidents for whichsuspension or:
considered (L) er 318(1] of the Education
Act.Sor plesinclude, butare not limited to, the following:

parson ina posi ity

* Examplesof activitiesthat may leadto a referrsl for expulsion
= induding i

» Committing ssxual assaut,
 Bullying, ifthe pupil has previously besn suspended for engaging in bullving 2nd the
pupil's continuing presence inthe school creates anunaccaptable riskto the sfety of
anather person
* an that may lead to suspension that ismotivated by bias, prejudice o hate
ace, national or ethnic arigin, langusge, colour, religion, s age, mentalor
‘gender identity, gender expression, orany other

These are some examples of incidents that may lead to
suspension or expulsion that staff are required to report.
Please note this is not a complete list. The complete list
can be found in subsections 306 (1) and 310 (1) of the
Education Act or in Appendix 1 of PPM 145,

Seek advice from your school principal, vice-principal or
school board contact if you are not sure whether to report
an incident.

Slide 17

-
" 2

- | 1. STOP the behaviour

2. NAME the behaviour

3. EXPLAIN the potential impactandwhy itis
inappropriate

4. ASK for change in behaviour

5. REPORT it(inthe caseof a serious incident)

Refer to Handout: Responding in the Moment

Sometimes it can be hard to know how to address
inappropriate behaviour. This process provides guidance.

Responding in the moment is important for changing the
behaviour of individual students. The benefits also extend
to all members of the school community and help to foster
a positive school climate.

Note regarding Step #5 that incidents must be reported if they are considered to be a serious
student incident (an incident for which suspension or expulsion may need to be considered in
accordance with Section 300.2 or Part Xlll of the Education Act).

ity of &t
teachers, support staff
s [Safe

a
2ddrs ppropriate and
=nd relationships within the school cammunity.

All members of the school community have a role to play
in fostering positive school climates through a whole
school approach. A whole-school approach is also valuable
in addressing such issues as racism, intolerance based on
religion or disability, bullying, homophobia, and gender-
based violence.

Keep this idea in mind as we continue through the rest of
this module. You will also have time at the end to share
your thoughts.

Note to facilitator: Modules 3 and 6 focus on fostering positive school climates and a whole

school approach.
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The Ministry of Education collaborated with the Ontario
Human Rights Commission (OHRC) to develop a resource
guide to support a bias-free approach to progressive
discipline, prevention, and early intervention practices to
support positive student behaviour among all students.
Educators, stakeholders and students were consulted in
the development of the resource.

The graphic on this slide depicts the student perspective
on a bias-free approach to progressive discipline as articulated by members of the Minister’s
Student Advisory Committee (MSAC).

What key concepts stand out for you?

Slide 20

Refer to Handout: Case Studies

In your handout package, you will find case studies for

individuals in a variety of roles within the school
community. Find your role and discuss your case stud

Case Studies Y Y Y Y

— with peers who are in the same role.

Note to facilitator: It is important that you know the roles
that your participants play for this case study exercise so
that the case studies can be made relevant to their roles.

The case study exercise can be done in a number of ways depending on your group size and
time. For example, participants could review independently then share with a partner, in small
groups, or with the larger group.

You may also wish to have individuals in various roles working together as they may be able to
provide additional ideas and reflections.
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Any further questions or clarifications on the case studies
or related roles and responsibilities?

Let’s close off with a call to action and keep in mind our
role as role models and allies in the context of a whole
school approach.

Note to facilitator: Module 1, Part |l focuses on leaders as
role models and allies in creating positive school climate.

Slide 23

Reflection

pE—

What one thing can
you do in the next
week to improve
your practice?

Write down one thing you can do in the next week to
improve your practice with regard to addressing
inappropriate student behaviour and promoting positive
behaviour.
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Slide 24

e As people of gratitude (a Eucharistic community) we
| celebrate the opportunity of Catholic education to
* Reflect on the Catholic context in which we are called to serve Welcome and Celebrate the diverSity Of StUdents We

e e o o oles a0 fesponsibilies encounter every day. Mindful of our Catholic context, and

ek trough case studies to deapen your are blessed with the opportunity to celebrate every child
ey Stz ing ot yourroles and so that they know they are beloved sons and daughters of

sty thiosilimp i God. Working together, we are called to honour the

within your school

fundamental dignity of each person we encounter, and
most especially to protect and nurture those who are most
vulnerable. In this way, we can help make the school experience of all of our students one that
helps them to learn and to thrive.

Any last thoughts or reflections?

Please check the OESC Equity and Inclusive Education Resources Data Base for additional
materials to support this module: http://equity.oesc-cseo.org

78


http://equity.oesc-cseo.org/

This module consists of one slide presentation. There are opportunities for discussion and
collaboration built into the presentation. Some of the handouts provide information in keeping
with the theme of the module. Others are planning templates.

Slide 1

This module consists of one slide presentation. There are
\ ,’ opportunities for discussion and collaboration built into the
presentation. Some of the handouts provide information in

Module 3 keeping with the theme of the module. Others are
Fostering PO(S:II-tI\Ie CatholicSchool planning templates.
imates

This module is intended for school board employees to
_ focus on considering the elements of a positive school
climate for all students, including those students who

identify as LGBT, strategies for fostering a positive school climate, and how they as educators
and leaders can contribute in all aspects of school life.

Slide 2

Fostering Safe, Inclusive and Accepting Schools This slide explains that the Ontario Education Service

Ontario Education Service Corporation (OESC)

Corporation (OESC) has created modules and support
materials to help school boards meet the requirements of
the Education Act as amended by the Accepting Schools
Act (2012) to provide safe, inclusive and accepting schools
for all students. Boards are encouraged to use materials in
ways that are meaningful at local levels as they move
forward with implementation.
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Slide 3
nithisimodule, you willlhave Note to facilitator: Take a few minutes to ask people to
dggarsinii=s ot introduce themselves, their role and their interest in this
session if you have not yet had the chance to do so.

Work with colleagues to:

+ Review and discuss the attributes of positive Catholic school

climate and culture Are there any questions up front or anything anyone else is
+ Consideryour role in fostering a positive school climate . .
hoping to get from the session today?

+ Make connections with various parts of your work to support
the achievement and well-being of all students through a

positive school climate

Slide 4
OuriGathelicicontext All Catholic communities, whether in a school context or
not, strive to be Eucharistic communities. Eucharist is a
A Eucharistic community Greek word that means thanksgiving. Catholics by their
$ . cother the Folke faith and world-view are people of the gospel (recipients
+ Tell the Story of good news!) who recognize that God is for us, both
. Eﬁiankgihfhsr\mm promise-maker and promise-keeper, a loving parent who
loves each of us more than we could ever long for or even
imagine.

In gratitude or thanksgiving for the bountiful concern and care that God has shown to the
human family -- to each one of us -- especially in gifting to us his own son, Jesus, to bring us to
wholeness and holiness, we are invited to respond freely in love.

This free loving response to God’s goodness is expressed in our celebrations of the Eucharist, or
Mass. Since the Second Vatican Council and in the Catechism of the Catholic Church, Eucharist is

referred to as the source and summit of Christian life.

John Shea, a storyteller and theologian, frames the Eucharist in four parts: gather the folks, tell
the story, break the bread, change the world.
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Slide 5

QuriGatholic/Context The experience of Eucharist can and does extend beyond

the liturgy Catholics know as the Mass and helps inform a

A Eucharistic community positive Catholic school climate and culture.

+ Gathering *  Welcoming . . .

+ sharingof stories  + Listeningwiththe heart | Our schools by their nature and organization are also

* Breaking Bread * Learningis nourishment . .

- ChangetheWorld  * Encouragedtogrow Eucharistic in that the pattern of school life follows the
four movements of the Eucharistic liturgy.
Every day in schools, staff and students gather; they share

stories with each other; they break bread together in staff rooms or lunchrooms or cafeterias;
and at the end of the day when they part the hope is that they leave the school somehow more
whole, more learned, more confident than when they arrived.

In this way, school in our Catholic context is a celebration of gratitude for the space and the
place to learn, to grow, to thrive.

When the government of Ontario introduced Bill 13, the Accepting Schools Act, the Catholic
school community accepted the new legislation as congruent with our Eucharistic sensibility
that calls us to welcome each person as they are, to listen with the heart to the stories they tell,
to nourish each child with love and learning, and to encourage the growth and transformation
of each person.

Slide 6
Henees sl ior Zuesdon 1o aneids | The government recently released Achieving Excellence: A
Renewed Vision for Education in Ontario (2014) based on

Four e el educeton input from parents, students, teachers, support staff and
2 esurmgzauy e e o e hool and svstem lead Il as inout f
e g e st ond sl school and system leaders, as well as input from
nhancing Public Confidence themselves reflected in their learning.” . . . . .
P N individuals and groups from outside the education sector
s T e whate e ot . . . . L.
gy the childs aondemic ochivement including businesses, non-profit organizations and
and physical well-being. It also means . . . ..
S:;;Z:}*S;i.ﬁi;f!.’%ﬂ%;j:ﬁiiﬁ representatives from research and innovation, municipal,
s multicultural, French language and Aboriginal

communities.

Each of the four goals interrelate and in one way or another support positive school climates
and safe, inclusive and welcoming schools that reach deeper and broader, raising expectations
both for the system and for the potential of our children.
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Slide 7

renewedVision for Education

“Ontario’s diversity is one of the province’s greatest assets.
Embracing this diversity and moving beyond tolerance and
celebration to inclusivity and respect will help us reach our
goal of making Ontario’s education system the most
equitable in the world. Everyonein our publicly funded
education system —regardless of background or personal
circumstances —must feel engaged and included.”

- Atveving Ewsiienes: 4 Senewes Vit o Esusstion n Ontoris 2054, 2. &

There is a clear provincial commitment to supporting the
success of all students in our publicly funded education
systems, which provides a framework to support our work
in schools and boards.

In our Catholic schools we believe that all students and
staff should feel welcomed and loved. A sense of belonging
is the condition in which engagement and inclusion can be
made manifest.

Slide 8

He T Daciti

On September 1 2012, The Accepting Schools
Act came intoforce and resultedin

amendmentsto the Education Act, recognizing —
Py One of the explicit purposes, now

statedinthe EducationAct isto:
“All students should feel safe at school and
deserve apositiveschool climatethat is
inclusive and accepting, regardiessof race,
ancestry, place of origin, colour, ethnic erigin,
citizenship, creed, sex, sexual orientation,

“Encourage a postive school climate
and prevent inappropride
behaviour, includingbullying,
sexualasssult, gender-based
violenceand incidents based on
homophobia, transphobia or
biphobia”
2, o

\ 2umsaction 30901

- saueztion &

These legislative changesrefisct strtegic alignment between
safeschools and equityand inclusive education.

he he Link to e School Glimates
VITAU S UHE LINK 1O FOSIUVE SCHooL Climates:

As indicated in this slide, the amendments to the
Education Act describe a requirement for boards to take
preventative measures to promote positive behaviour and
relationships in the context of a positive school climate.

The Act sets the minimum requirements for all schools.
Catholic schools, as Eucharistic communities, invite all
students to tell their stories and to have their stories
heard. In being heard, the dignity of every human being,
made in the image and likeness of God, is honoured and
respected.

Slide 9

What is a Positive
Catholic School Climate?

Let’s start by looking closer at what a positive Catholic
school climate is all about and how we know when we
have one.
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Slide 10

What does a positive school climate
look and feel like?

accessible

Healthy relationshi

. safe
caring

welcoming supportive

e free from
equitable [ 1 discriminatory
t biases and barriers

non-judgmental

free from assumptions

empathetic

K

Take a few minutes to read the descriptors on this slide.

Are any of these words particularly impactful to you? Are
any missing for you?

Note to facilitator: [forgiving, just, hospitable, loving, . . . ]

Slide 11

P,

Whenl see....
When| hear....
Whenl feel.... =

s M
.. lknowmy schoolhasa positive school

climate.

What does my School Climate Survey
data tell me?

What otherindicators are there?

How do you know when your school has a positive school
climate?

Slide 12

FOSItive School Climate:
How do we know?
HoW do we Know:
~  Students, staff members and parents fee|—andsre—safe, induded and scceptad.

+ Al membersof the school community demonstate raspect, fairness and kindness in their
ions, and build hestchy © i free icn 2nd

harassment.
¥ Studentsare sncourssedand siven suppart tobe positive lesdersandrole modalsintheir
schaal community; for example, by spesking up sbout issues such as bulljing

ive education ar: curriculum, Stratagies
and are reinforced for students

¥ Thalesrning anvir i 3 and
reflact the diversity of 2ll learners,

¥ Every inspiredandgiven high
expectations.

Gimate: A Jor S iy o 20,
5 w0 gavan.ca ng/garants/tranazeng aay

This slide highlights identifiable behaviours or indicators in
schools where we see positive school climates.

What is a positive role model? Define. What is a Catholic
role model?

What ideas did you have that are not in this list?

Invite people to share a few ideas with the whole group.
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* An unwelcoming or negative
school climate is created when
comments or actions based on
assumptions about a person’s
identity make them feel
unwelcome or uncomfortable at
school.

* Sometimes all ittakes is one
comment to poison the
environment.

While it is good to focus on what a positive school climate
looks and feels like, we also need to recognize that,
unfortunately, there are factors within our schools that can
contribute to an unwelcoming or negative school climate.

Are there aspects of your school climate that may be
unwelcoming or negative for some students,
parent(s)/guardian(s) or community members?

Slide 14

~

* 77% of students ‘
reported hearing =
homophobiccomments
daily at school ==

+ 33% of transgender
students reported

hearing derogatory
comments daily about
boys not being masculine
enough or girls being
feminine enough

* 34% of lesbian,
gay, bisexual
students
reportedstaff
never
intervened

* 50% of transgender students
reported staff never intervened

A positive school climate is an important protective factor.
It is a key factor in the prevention of inappropriate
behaviour. This is particularly important for some groups of
students who may be at greater risk. Let’s take a moment
to reflect on this.

Note to facilitator: Refer to Module 4, Parts | and Il for
more information and statistics related to students
identifying as LGBT in school. Module 2 provides further

information on requirements for responding and reporting in relation to inappropriate student

behaviour.

Source: Taylor, C. & Peter, T., with McMinn, T. L., Elliott, T., Beldom, S., Ferry, A., Gross, Z., Paquin, S., & Schachter,
K. (2011). Every class in every school: The first national climate survey on homophobia, biphobia, and transphobia
in Canadian schools. Final report. Toronto, ON: Egale Canada Human Rights Trust.

Slide 15

“The learning environment and relationships found within a school and school
community. A positive school climate exisswhen allmembers of the school
community feel safe, included, and accepted, and actively promote positive
behavioursand interactions. Principles of equity and indlusive edugstion are
embedded in the learning environment to support apositive school climate anda
culture of mutual respect. A positive school climate s a crucial component of the
preventionof inapproprize behaviour”

- B8 143, Frograssiva Disdiptig ana Bramati

In light of the conversations we have had so far, what
aspects of this definition stand out most for you?
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Slide 16

What can we do as educators,
leaders and members of the Catholic
_school community? o J'*-, £y
I i hd

Let’s spend a bit of time considering the role that we can
play in supporting a positive school climate.

Note to facilitator: Refer to Module 1, Part Il for further
information about roles that educators and leaders as
members of the school community can play as role models
and allies.

Slide 17

e

While important steps have been taken to support
Ontario’s children and youth, Ontario’s renewed vision
recognizes that:

“If we are to fully support the whole child and the
well-being of children and youth from our youngest
learners to our soon-to-be graduates, we need to take
further action.”

- senisving Erzaienca: 4 Sanswes Vieion fr Eauestisn in Ontaris, 2034

Ontario’s renewed vision for education recognizes the
important work that has taken place across Ontario and
challenges to look at what more needs to be done.

ationships: A Foundation

“Buildinga positive school climate
requires focuson developing
healthy relationshipsthroughout
the school community”

Healthy relationships are a
foundation for supporting positive
school climates

Healthy relationships arealso a
foundation for healthy child and
youth development.

Let's take acloser look

When we begin to look at the many factors that contribute
to a positive school climate, we realize that healthy
relationships serve as a foundation. This means healthy
relationships among and between all members of the
school community including students, staff, parents, and
community members.

Think back to our earlier discussion about aspects of a
positive school climate. One of the indicators we learned

about is that in a positive school climate, all members of the school community demonstrate
respect, fairness and kindness in their interactions, and build healthy relationships that are free

from discrimination and harassment.

Let’s spend a bit of time now thinking about how we can support the development of healthy
relationships in our school communities.
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In this diagram, you’ll notice a number of linkages to other key initiatives and aspects and
school life. We will come back to those linkages a bit later in the module. The diagram comes
from a resource developed by the Ministry of Education called Promoting a Positive School
Climate: A Resource for Schools. The web links are provided at the end of the module.

Source: Promoting a Positive School Climate: A Resource for Schools, Ministry of Education, 2013.
http://www.edu.gov.on.ca/eng/parents/IntroDocEng.pdf

An additional resource for schools is “Auditing our Catholic Schools”, by John Kostoff.

Slide 19

Positive, strengths-bassd approaches to fostering positive school climatesthat are built
on foundations of trust, empathy and healthy relationships among members of the
school community are shown to have a Significant impact

“We've seen measureable growth, in some instances
2 whole standard deviation improvement in school climate over
atwo-year period, justbecause we shifted toward strengths_ So

building dialogue and relatienshipsaround that strength-based focus
is & very powerful strategythat | believe will move us forward.”

What arethe strengths inyour schoolcommunity that can be buift uponto support
heathy relationships and a positive school climate?

Catholic school communities who receive all members as
gifts (imbued with fundamental human dignity) recognize
that every person and every school has strengths.

Take a moment to jot down three to five strengths in your
school community that are positive and can be built upon
to support the development of healthy relationships and
further foster a positive school climate.

Optional additional quote: “Significant research underscores the importance of safe schools in
promoting achievement and well-being and more generally, in promoting healthy development
in every capacity. Youth need to feel safe and accepted in their schools, families and

communities to be able to learn and develop to their full potentia

|II_

Comprehensive Toolkit

for Safe, Inclusive and Accepting Schools: Strategies from the Thames Valley District School

Board, 2012, p.1

Sources:

Comprehensive Toolkit for Safe, Inclusive and Accepting Schools: Strategies from the Thames Valley District School
Board, Ontario Institute for Education Leadership (IEL), 2012.
http://live.iel.immix.ca/safeandacceptingschools/toolkit

In Conversation — Healthy Relationships: The Foundation of a Positive School Climate. An interview with Dr. Megan
Tschannen-Moran. Fall 2013, Volume IV, Issue I.
http://www.edu.gov.on.ca/eng/policyfunding/leadership/fall2013.pdf
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Slide 20

oo Stepping Stones: A Resource on Youth Development was
created by the Ontario Government in broad consultation
with researchers, youth, community leaders and service
providers. It is designed to support those who work with
youth aged 12 to 25 by providing:

(1)

Steppinglp

An overview of youth development: A detailed look at the
predictable developmental stages of youth aged 12 to 25,

and the ways in which we can identify and respond to the
needs of youth at each stage of their development.

Developmental maps: Chart-based summaries of key developmental events for early
adolescents, adolescents and young adults, and suggested supports aligned with each
developmental stage.

Tips for implementation: Examples of how to adapt, specialize and apply this information in a
way that is relevant and meaningful in communities across Ontario.

This resource is for organizations and individuals who, either directly or indirectly, support and
influence the well-being and development of youth:

e communities and community organizations

e youth organizations

e parents, families and caregivers

e physicians and health care organizations

e educators and education and training institutions

e policy makers and decision makers

Stepping Up is a first-of-its-kind framework developed by the Government of Ontario to help
guide, focus and maximize our collaborative actions to support young people.
For the purposes of this framework, “youth” refers to young people between 12 and 25 years.

Stepping Up articulates the government’s sustained commitment to supporting the well-being
of Ontario’s youth. Stepping Up’s vision, guiding principles and priority outcomes will influence
how the government develops policies and designs programs relating to youth.

Stepping Up is also a call to action for those that look out for the well-being of young people in
Ontario. It has been developed so that young people themselves, families, governments,
foundations, philanthropic organizations, public agencies, charities, community organizations
and private businesses can identify ways to help youth succeed.
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There are a number of excellent resources available as we
move from the foundation of healthy relationships to a
broader look at strategies and approaches for promoting a
positive Catholic school climate.

We had a brief look earlier at the Positive School Climate

‘ resource developed by the Ministry of Education. The

The oot oskeSehcl it e e sgs praccsand resource includes a placemat and a worksheet that schools
n — can use for reflection and to plan next steps for action.

edu sov.cn.calens/p htm|

Source: Promoting a Positive School Climate: A Resource for Schools, Ontario Ministry of Education, 2013,
http://www.edu.gov.on.ca/eng/parents/IntroDocEng.pdf

Slide 22

The Ontario Institute for Education Leadership (IEL) is
leading a Safe and Accepting Schools project featuring a
data base of resources to support safe and accepting
schools. A link to the data base is provided at the end of
module.

It also included the development of a Comprehensive
e e s | TOOIKIt for Safe, Inclusive and Accepting Schools featuring
Strategies from the Thames Valley District School Board.

http:/live iel immix ca/ssfeandacceptingschools]

The toolkit provides strategies, programs and procedures based on Thames Valley DSB’s
approach to fostering safe, inclusive and accepting schools. It features practical tips, strategies
and examples of protocols and programs. It also includes reflections on successes, challenges,
lessons learned, and areas for further growth.

Points of alignment between safe schools, mental health, First Nations Métis and Inuit
initiatives, equity and inclusive education, and leadership development are made. Linkages are
also made with teaching and curriculum implementation strategies, school and board planning
processes (e.g. Board Improvement Plan for Student Achievement), and sustainable professional
learning approaches.

Source: Comprehensive Toolkit for Safe, Inclusive and Accepting Schools featuring Strategies from the Thames
Valley District School Board, Ontario Institute for Education Leadership (IEL), 2012.
http://live.iel.immix.ca/safeandacceptingschools/toolkit
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Slide 23
What Resources Might be Helpful? In the online toolkit, users can click on a key area in the
graphic to find information.

The key ing safe, inclusive and sccapting schogls

Source: Comprehensive Toolkit for Safe, Inclusive and Accepting
Schools featuring Strategies from the Thames Valley District School
Board, Ontario Institute for Education Leadership (IEL), 2012.
http://live.iel.immix.ca/safeandacceptingschools/toolkit

Slide 24

What Resources Mightbe Helpful? Resources have been developed by many of Catholic
School Boards to assist Catholic educators in the
implementation of the Bill 13. One such resource that
provides practical suggestions, grounded in the faith
- ww.ledsb.on.ca tradition of the Catholic church, is:

“Belonging” -- London District Catholic School Board

Slide 25
What current structures exist With these resources in mind, let’s turn to taking a closer
St L ook at some school specific strategies that you may
— already have in place and want to strengthen, or that
*“Each school must have a Safe and Accepting scheols Teamthat | mIight be helpful in your school context.

is responsible for fostering a safe, inclusive and positive school
climate. This team is composed of at least one student, one
parent/guardian, one teacher, one non-teaching staff member,

one commanity parner and the princeal” Remember back to your 3-5 reflections on what strengths
exist in your school community that you can build upon.

For example, your school should have a Safe and Accepting
Schools Team to support ongoing safe, inclusive and accepting schools initiatives. PPM 144
clarifies that it is a requirement to have such a team and that this team must include teaching
and non-teaching staff, a community member and, very importantly, at least one student.
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Slide 26

Suggestions for Prevention, Planningand | \We will go over a few more suggestions in the next few
Positive Climate Building slides. Keep in mind that these strategies are most

The third weckinNavemoer | offactive when implemented in the context of a

is Bullying Awareness and

e aese | comprehensive strategy for fostering a positive school
What takes place in your Cllmate'
d school during that week?

Howelsedoes-andcan- | Tha Accepting Schools Act resulted in an amendment to

your school foster a positive
school climate all through the

ser? the Education Act that proclaims the third week in
November as Bullying Prevention and Awareness Week.

What takes place in your school during that week? How else does —and can — your school foster
a positive school climate all through the year?

Sample activities and events might include:

Pink Day http://www.dayofpink.org

Transgender Day of Remembrance http://www.transgenderdor.org

International Day Against Homophobia and Transphobia http://dayagainsthomophobia.org
LGBTQ Pride (month of June, specific dates vary locally)

No Name Calling Week http://www.nonamecallingweek.org/cgi-bin/iowa/home.html

Day of Silence http://www.dayofsilence.org/

Spirit Day http://www.glaad.org/spiritday

Let’s turn to the next slide for some ideas.

Slide 27
Suggestions for Prevention, Planning Here are a few examples. Let’s turn to the next slide for
and/Positive CJ : some more.

. Eeapusitivemlemuuelanuanauy—beawareufyuurinﬂue_r:c:"_ ki

* Payattentionto information from school climatesurveys and use
this for dialogue and planning to guide next steps for action

* Take part in schoolimprovement planning and evaluation
processes, provide an equity perspective

* Supportand participate in your Safe and "4_
Accepting Schools Team T
— X

+ Planand attend professional learning &\‘E/P
opportunities
o
* Actively outreach and engage parent(s)/ { 4
guardian(s) and members of the school L,_: \
community =
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+ Actively reach out and engage students as partof the planning
and throughout the activities thattake place inyour school

+ support student-led groups (human rights and social justice clubs,
young women, young men's clubs, GSAs, diversityand equity. ..

etc)
=
\/!

+ Provide supports and resources for students

incrisis ]
+ Implement student leadershiptraining »

(peer educators)

+ Planevents and awareness campaigns
(assemblies, retreats, conferences,
announcements, positive spaces campaigns, etc 1‘

’”‘l

What are some examples taking place in your school or
board? What more could be done?

Here are a few examples of work that has taken place in
boards across Ontario:

Using an Equity Lens — A Guide to Creating Equitable
School Environments and Assessing Learning Materials for
Bias, a resource developed by the Hamilton-Wentworth
District School Board.

“Belonging” a resource developed by the London District Catholic School Board.

Slide 29

What

1o IVIIGTIIL DS 1T Flales

*  Active Safeand Accepting Schools *  Peer-ledinterventions

team «  Information for parent(s)/guardian(s)

*  Reorganizing spaceof classooms &

- Caring staff members playgrounds or better supervision

+  Schoolassmblies newslettersthat « Anti-bullying curriculum materials
addressbullying available

+ Playground supervision

+ On-goig stff training
+  Posting ofclass and school rules
+  Implementation of progressive

discipinestrategies

+ GuestSpeskers

+ Anti-bullying assembiies,

presentations and activities

* Peace Circlesand Restorative Practice

Circlesfor students andtraining for
staff

Here are a few more examples to think about. Take a few
minutes to make note of any new ideas you have from this
section of the presentation.

Slide 30

What connections can we make
across all aspects of our work to
foster a positive school climate?

Keeping in mind what we have discussed about the
elements of a positive school climate and specific
strategies to help foster a positive school climate, let’s
broaden our thinking to explore how we can support a
positive climate in everything we do in our Catholic schools
and districts.
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‘Depictenin Achisuing Exceuenze: A Renewes Visian for Eucation in Ortarie, Ministry of Eaucstion, 2014,

These are the perspectives about the future of Ontario’s
Education System from the Minister of Education’s Student
Advisory Council (MSAC).

What connections do you see between the school
environment and other aspects of school life in this image?

Slide 32

Character
K12 Development

Positive
Framewark School

Mental Health&
Addictions Stratagy | D
Wanitoring

Engagement
Strategy

Socist
Curriculum & Emotions!
Assessment Learning

special tervention
Education e

Equity & Inclusive
Education Strategy Caring & Safe

Schools Strategy

Leadership
Strategy

Heaty
Lt Student Voice

hips

Accepting
Parent T Schools:
A Whole
School
Approach Evidence

Community
Engagement

Informed
Stateges | Leamingto 18
& Strategy

Progrems

Early Learning & Child
Care

Aboriginal Education Strategy

This visual helps us to see how various aspects of school a
school culture relate when we work toward the goal a
positive, safe and inclusive school climate for all.

Let’s think about how we can foster a positive school
climate through the various policies, programs, activities
and practices that exist in our schools and classrooms.

We will take time in the next few slides to go through
some examples.

Can you share a few ideas that come to mind before we begin?

Slide 33

ial environment s identified asa

e of the health-related topics identified in

chool chart(http: ed

This is an example in relation to healthy schools.
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Slide 34

Making Connections

“Just as good physical healthis more than the

Since children 2nd youthspend mare than sixhours
=0y and morethan 190days 2 yearin schocl, what
canhave =
= ing. Schools can yplayersi
promoting the mental health, resilience, and overall
healthy development of students” -p. 16

e o e g e g e B g 25

Here is an example in relation to supporting mental health.

Slide 35

IViaking Connections

“As part of Ontario's curriculum review process,
fina! reviewsfor bias, snidiscrimination, sboriginal

and i
conducted toel sal

s
Mathematics a

0

\ho study mathematic. Itis based cn the befef thata

jeam

0 dos0. It recognizes that i students do not necessariy leam
mathematics in the same way, using the same resources, and |1
within the same time frames [p. 3).

nd taking a stand against raciem and
ions of hatred and discrimination are basic
requirements of responsible ctizenship [p. 24].

Supporting a positive school climate through the
implementation of provincial curriculum (e.g. resources,
classroom strategies) is so important because that is what
all students are exposed to every day in school. Of course
this includes our religious education curriculum.

Slide 36

Making Connections

The School Effectivensss Framework SEF, 2013]
reco; culture

safe, sccepting and inclusive leaming
environment.

The School Effectiveness Framework (SEF) is another key
connection as it informs the plans and priorities for school
improvement to support student achievement and well-
being.

93



The Ontario Leadership Framework (OLF) recognizes that
while formal authority in a school rests with Catholic
leaders including principals and vice-principals. Many
people in the school can and do provide leadership,
including teachers, parents and students. Leadership is
considered to be successful when it makes significant and
positive contributions to the organization.

Slide 38

of our diverse students?

How might a positive school climate impact the

achievement and well-being a student such as Esila?

Slide 39

“First Nation, Métis, and Inuit students
in ill b ledze,

n rykn =n
stritudes requiredto basocially
contributive, politically active, and
economically prospercus citizens of the
world. All swudents inOntario will have
knowledgeand appreciation of

Aboriginal youth represent the largest and fastest growing
population of youth across Canada. It is important that we
provide positive school climates in which our Aboriginal
youth are respected and valued.

94



Slide 40

Slide 41

Moving to Action

Slide 42

* Therearea number of plans and planning processes that support
schools and boards to articulate, plan and take action to meet their
strategicgoals and directions.

* Let’sconsider some examples and how they might work togetherto
support positive schoolclimates and safe, inclusiveand accepting
schools for all students. The examples we will explore include, but
are not limited to, the following:

— Board Muiti-Vear Strategic Plan

— Board Improvement Plan for Student Achisvemert
— Board Equityand Inclusive Education (EIE) Policy
— Board Bullying Prevention and Intervention Plan

Ask participants to briefly consider what other connections
come to mind.

Let’s look at moving to action, how our school and board
plans and planning processes support positive school
climates, and what roles we can play in making these
connections to support deep and meaningful
implementation across our schools.

How do these examples relate to your local school and/or
board contexts?
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Slide 43

School boards arerequired to developa multi-year stratsgic plan aimed st mesting
the needs of all studerts. As a result of amendments to the Education Act made
through the Accepting Schools Act (Bill 13, 2012] these plans must indudegoals

related 1o

+  Promoting a postive school climate that is inclusive and accepting ofall
pupils including pupilsof any race, ancestry, place of origin, colour, ethnic
origin, citizenship, creed, sex, sexual orientation, gender identity, gender
expression, age, marital status, famil status or dissbility; and

Promoting the prevention of bullying

- Edusatian AL, Part V), Subsastion 168.1(1]

To guidetheirwork insupporting the achievement and welkbeing of all students,

schog nave a Boar

Plan for Student Achievement (BIPSA)

inplace. Attheschool Ievel, schools have School Improvement Pians (SIP) in place:

Sli

These requirements strengthen the commitment at a
system-level for supporting a positive school climate.

de 44

Equity and Inclusive Edecation
in Ontaria Schoals

Every school board isrequiredto have an
Equity and Inclusive Education (EIE) Policy
in placethat includeseight areas of focus

e ha

qu!

frrunss,
Esucstion Saizes in

rassment.

imptemanting
chosts, 201

estions.

One areais "school climate andthe
(NG A DIFFERENCET prevention of discrimination and

Sguity ana inztuzive
3

“How do we know we are making @
difference?” (2014) is availzbleto support
boards indespening implementation of
their EIE polides inthe eight areasof
focus through aseries of reflective

Every school board now has an Equity and Inclusive
Education Policy in place. Board policies must focus on
eight areas of implementation, as outlined in PPM 119,
one of which directly relates to a positive school climate.

Slide 45

+ Everyboard must have s bullying prevention
and intervertion plan forthe schools of the
board, establshed in consultation with
students, teachers/saff parents, school
councils volunteers and community members.

+  Each school isrequired to implement their
board’splan

Boards and schools must maketheir plans
available publicly e.g. on board and school
websites)

Plans must bereviewsd periodically (.. once
everytwo years) with studert, staff, parent
and commurnity inpu

A modelplan has been developed to assst
boardswiththeir plans.

Source: ModelBullying Prev

http://

edu govon

ention and Intervention Plan

reventPlan pdf

Every school board must also have a Bullying Prevention
and Intervention plan in place. This plan is a key support
for fostering a positive school climate.
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* InaccordancewithPPM 144, School Board

bullying prevertion and intervention plans must
includethe following components:

+ Policy Statement

+ The Definition of Bullying

+ PreventionandAwareness Raisng

+ Programs, Interventions and other Suppors

+ Notifying Parerts

+ Reporting to the Principal

+ Professional Development Strategiesfor
Administrators, Teachers and Other School
Staff

+ Communicationand Outreach Strategies

* Menitoring and Review

Board plans must include key elements as outlined in PPM
144,

Slide 47

What connections do you see between the plans and planning
processes within your local Catholic context that can support
positive school climates for all students?

What are some ways you can implement your board bullying
prevention and intervention plan to support a positive school
climate?

What are some ways you are developing yeur own school level
strategies and plans for action?

What further actions are you goingto take for those who have
identified issues through school climate surveys or othermeans?

Allow a few minutes for participants to consider these
guestions and the many possible connections that can be
made to foster a positive school climate through the
various Catholic school and board plans and planning
processes.

Note to facilitator: There are five handouts that could be
used at this point to facilitate a reflective discussion and

inform planning for next steps, depending on your
audience.

You may also wish to use them earlier in the module.

The handouts include:
School Leader’s Checklist
Questions to Consider
Self-Assessment Tool

How inclusive is your school?
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Slide 48

Positive School Climate:

mpleRlanning Pathi

Climate Survey Pasitive School

imate.
Implementation

A clear and realistic plan is critical to successfully build a
positive school climate. Engaging the Safe and Accepting
Schools Team is an integral part of this plan.

What kinds of planning processes do you have in your
schools and/or boards? What else might you want to do?

Slide 49

Key Resource Links

BULL”

Working Draft: Safe tmdA.cc:pmvg Schools Mode! Bullying Prevention a. ‘InterventidiPian

PROMOTING A POSITIVE SCHOOL CLIMATE: A Resource for Schools
httpef/wrw e sov on ca/ene/parents/ IntfeDocEre. pdf /
PROMOTING A POSITIVE SCHOOL CLIMATE: A RESDHJ’I!["Jr Schoois(chart).
http:/ /www.edu gov.on.ca/eng/parents/ResourceDocEng. paf
PROMOTING A POSITIVE SCHOOL CLIMATE: Ministry Worksheet

http:/ fwww.edu gov.on.ca/eng/parents/Waorksheet fillablef ng pdf

This slide directs us to some valuable resource links to help
us at the school level.

Slide 50

What other resources might \ ‘u

he available?

Equityand Incl Database, Ontario Educat vices Corporation (DESC)
http://equity.oesc-sea.org/

To further support implementation of equity and inclusive
education across Ontario and deepen the understanding of
the importance of developing equitable and inclusive
environments for all who enter our school system, the
OESC has developed an inventory of resources - primarily
resources developed by boards — that can be accessed by
all boards through the OESC website. The inventory is
searchable in English and French and includes a
description of each resource with a link to the website
where it can be found.
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Slide 51

What next steps do | want to take?
How can | work with all of my colleaguesto foster a positive climate inthe school?
What connections can | make with other areas of my work and myfaith?

How can | reach out and include diverse students in building a positive climate for our
school? Are there studentswhose voicesare not being heard?

How can | work with parentsand members of myschool community to nurture a
positivelearning environment for everyone who entersthe school? Are there parents

and/or community partners whol could reach ourto?

What resourcesmight be helpful to inform my work?

Take a moment to read the questions on this slide.

Note to facilitator: Remind the participants that as a
Eucharistic community we are called to be welcoming, to
be educators who listen with the heart to the voices and
the stories that we hear from our students and our staff;
we are called to nourish or “break bread with” others so
that every day when they leave the school they are
somehow more whole, more learned, more confident than
when they arrived.

Slide 52

What one thing can you do in the

next week to make a positive
tf/ﬁ\ difference?

Write down one thing you can do in the next week to make
a positive difference within your local school and/or board
context.

Slide 53

hithisitmodule; yourhaverhad

Work with colleagues to:

* Review and discuss the attributes of positive Catholic school
climate and culture

+ Consider your role in fostering a positive school climate

* Make connections with various parts of your work to support
the achievement and well-being of all students through a

positive school climate

OPRPOIRUNIVES L0

Any last questions or comments?
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Slide 54

What will our schools do to uncover and develop the gifts

of our children?”

ation participant
ieotion in Ontoria, 2014 p. 8

“In our culture, we believe that every child is born with gifts ...

Please check the OESC Equity and Inclusive Education Resources Data Base for additional

materials to support this module: http://equity.oesc-cseo.org
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Module 4: Creating a Culture of Belonging: LGBT Perspectives

This module is designed to encourage discussion and deepen understand of issues of bias based
on gender identity, gender expression and sexual orientation, and consider the impact these
issues are having on individuals and schools. It is also designed to facilitate dialogue and inform
next steps for action in supporting LGBT students in our schools. Throughout both parts of this
module, collaboration and reflection are encouraged.

Part I: Building Understanding and Developing System-Level Strategies

Slide 1

This portion of Module 4 is intended for school board

N\’/’ employees to focus on key concepts, recent research and
MODULE 4 system-level strategies to foster safe, inclusive and

LGBT Perspectives for all members of the school community. The module
Part I: Building Understanding and includes key terms and concepts, as well as statistics from

Developing System-Level Strategies

various sources to illustrate the impact of bullying,
_ harassment and discrimination at school. It provides
(S| participants with information about what is being done,
and ideas about what more can be done at a system level to foster safe, inclusive and accepting

schools for all students. Part of Il of the module is intended for school board employees to take
a closer look at school, system and individual level strategies.

Note to facilitator: Module 1, Part Il provides more information and focuses on the roles that
educators and leaders can play as role models and allies to support safe, inclusive and accepting
schools. Module 3 and Module 6 focus on fostering a positive school climate, and a whole
school approach to supporting the success and well-being of all students.

Slide 2
rertrin e kv and Acping el This slide explains that the Ontario Education Service
Corporation (OESC) has created these modules to assist
school boards in meet their requirements of the Education
Act as amended by the Accepting Schools Act (2012) to
provide safe, inclusive and accepting schools for all
students. Boards are encouraged to use the modules in
ways that are meaningful at local levels as they move
forward with implementation.
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Slide 3

- Reflect on the concept of identity with a particular focus
on gender identity, gender expression and sexual
orientation through the lens of faith

- Deepen your understanding of students within our Catholic
school communities, including those who identify as LGBT

- Examine important data about the experiences of students
identifying as LGBT in our schools and supportive system-
level strategies that can have a positive impact for all
students and all members of the school community

 ees——

Note to facilitator: You will be doing introductions in a few
moments (as part of the exercise about identity).

You can ask at this point whether there are any questions
up front or anything anyone else is hoping to get from the
session today?

Slide 4

Gather the Folks
¢ Tell the Story

Break the Bread

Change the World

All Catholic communities, whether in a school context or
not, are Eucharistic communities. Eucharist is a Greek
word that means thanksgiving. Catholics by their faith and
world-view are people of the gospel (recipients of good
news!) who recognize that God is for us, both promise-
maker and promise-keeper, a loving parent who loves each
of us more than we could ever long for or even imagine.

In gratitude or thanksgiving for the bountiful concern or

care that God has shown to the human family -- to each one of us -- especially in gifting to us his
son, Jesus, to bring us to wholeness and holiness, we are called to respond freely in love.

This free loving response to God’s goodness is expressed in our celebrations of the Eucharist, or
Mass. Since the Second Vatican Council and in the Catechism of the Catholic Church, Eucharist is
referred to as the source and summit of Christian life.

John Shea, a storyteller and theologian, frames the Eucharist in four parts: gather the folks, tell
the story, break the bread, change the world.
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QuriGatholic/Context The experience of Eucharist can and does extend beyond
N the liturgy Catholics know as the Mass and helps inform
how we welcome all of our students, including students

haristi .
A Eucharistic community WhO identify as LGBT.

+ Gathering *  Welcoming

+ Sharing of Stories * Listening with the heart

* Breaking Bread * Learningis nourishment . . .

- ChangetheWorld  * Encouragedtogrow Our schools by their nature and organization are also

Eucharistic in that the pattern of school life follows the

-—A four movements of the Eucharistic liturgy.

Every day in schools, staff and students gather; they share stories with each other; they break
bread together in staff rooms or lunchrooms or cafeterias; and at the end of the day when they
part the hope is that they leave the school somehow more whole, more learned, more
confident than when they arrived.

In this way, school in a Canadian Catholic context is a celebration of gratitude for the space and
the place to learn, to grow, to thrive — for all of our students.

When the government of Ontario introduced Bill 13, the Accepting Schools Act, the Catholic
school community understood the new legislation as congruent with our Eucharistic sensibility
that calls us to welcome each person as they are, to listen with the heart to the stories they tell,
to nourish each child with love and learning, and to encourage the growth and transformation
of each person.

ez disalolinz e dranosns dosidve | The next two slides provide an important context and
" B L research base to support the work of fostering safe,
inclusive and accepting schools.

Bullying is o serious issus that has f hi forindividuals, their
families and peers, and the community at large.

*  Apositivelearningandteaching environment is essential for student

achievement andwell-being. Research shows a direct link between students’ Sources:
success andthe school environment in which leaming takes place. Students are
mare motivated in schoolsthat have a positive school climate, where they feel
safe, included and supported Safe Schools Action Team, 2008)
+ Almostone infour (25%) grade 7to 12 Ontario students have been bullied n Safe Schools Action Team, Shaping a Culture of Respect in Our Schools:
school and one in six{16%) report bullying others (Boak etal, 2014) X ! A )
+  64%of LGBTQ students and 61% of students with LGBTQ parents feel unsafeat PrOmOtlng Safe and Healthy Relatlonshlps. TOrOntO, ON: Queen S
school and 70.4% of all students hear homephobicexpressions every day. X .
Students areoften verbally harassed about their perceived gender or sexual Printer for Onta rio, 2008.

orientation (Tayloretal., 2011).

Boak, A., Hamilton, H. A,, Adlaf, E. M., Beitchman, J. H., Wolfe, D., & Mann, R. E. (2014). The Mental Health and
Well-Being of Ontario Students, 1991-2013: Detailed OSDUHS findings (CAMH Research Document Series No. 38).
Toronto, ON: Centre for Addiction and Mental Health.

Taylor, C. & Peter, T., with McMinn, T. L., Elliott, T., Beldom, S., Ferry, A., Gross, Z., Paquin, S., & Schachter, K.

(2011). Every class in every school: The first national climate survey on homophobia, biphobia, and transphobia in
Canadian schools. Final report. Toronto, ON: Egale Canada Human Rights Trust.
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Slide 7

Progressive Discipline and Promoting Positive)
SEUAENT B AfWholeSchool Approach

The impact of bullying can be severe, and can include anxiety, physi
ailments, absenteeism, diminished academic performance, and
depression [Auditor General, Ontario, 2010).

Early intervention for the child who is a victimand the child who bullies
can have a positive impact. Without support, children who bully appear to
learn how to use power and aggression to dominate others (Craiget al.,
2010).

The effectiveness of a school involves more than students’ achievement
of academic success; itinvolves the development of relationshipsamong
and between staffand students to promote asafeenvironment and a
positive school climate (Jaffeet al., 2010)

if students who are bullied, who bully others, or who witness bullying receive
the necessary support, they can leam strategies for interacting positively with
others and for promoting positive peer dynamics.

Sources:

Office of the Auditor General, Ontario. (2010). Annual Report.
Toronto: Queen’s Printer for Ontario, pp. 272-87.

Craig, W. M., Pepler, D. J., Murphy, A., & Mcuaig-Edge, H. (2010).
“What Works in Bullying Prevention?” in E. M. Vernberg and B. K.
Biggs, eds., Preventing and Treating Bullying and Victimization. USA:
Oxford University Press, pp. 215-42.

laffe, P. G., Watson, L. C., & Crooks, C. V. (2010). Creating Safe School Environments: From Small Steps to
Sustainable Change. London, ON: The Althouse Press

CatnoliciSchool Climate

“Catholic schools provide educational opportunity within
the contextof a faith community which recognizes each
individual is made in the image and likeness of God, affirms
the essential dignity, value and rights of the human person,
and models the gospel values of faith, hope and love to each
and every student.... the mission of the Catholic school is to
create the lived experience of whatit is like to be welcomed,
cared for, loved without conditions, included, and to teach
values that students can commit to and draw sustenance
fromthroughout their adult lives.”

{Assembly of Catholic Bishops of Ontrio)

Embedded in a Eucharistic sensibility is a freely loving
response to the gift of the other, in whom a Christian seeks
to find the face of Christ. The climate of a Catholic school
is one of welcome, where all who enter have their stories
heard by open hearts and whose voices ring out as
beloved sons and daughters.

Slide 9

“The learning emvironment and relationships found withina school and school
community. A positive school climate existswhen allmembers of the school
community feel safe, included, and accepted, and actively promote positive
behavioursand interactions. Principles of equity and inclusive education are
embedded in the learning environment to support apositive school climate anda
culture of mutual respect. & positive school climate is a crucid componert of the
preventionof inapproprizze behaviour”

What aspects of this definition stand out most for you?
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+ Students, staff members and parents fas|—andara—safe, induded andwekom,
¥ All membarsof the school community demenstrate raspact, fairness and kindness in their
i ion and

The learning environmert, instructional materials, and teaching and assessment strategies
reflact the diversity of zll learners.

This slide highlights identifiable behaviours or indicators in
schools where we see positive school climates.

How many of these do you see in your local school and/or
board? Are there any others you would add to the list?

Invite people to share a few ideas with the whole group.

Slide 11

The Importance
of Identity

Let’s start by talking about our own personal identities.

Within a Catholic anthropology of the person, our identity
is rooted in being made in the image and likeness of God,
filled with an inherent dignity, fulfilled by being in
community with others, and always held in the embrace of
God’s love as a daughter or son.

_ﬂ The Catholic perspective would hold our inherent dignity

and identity is given to us by God and we are on a journey to discover it. Identify is revealed

rather than chosen.

Our identity is found in light of who God is — the God of mercy, justice, love and compassion.
Our lives are lived in light of God'’s creation that is inherently good and interdependent.

Slide 12

CIRCLE OF OURSELVES

Our identitics are
complex and they
intersect, we have

over time

Refer to Handout: Circle of Ourselves — Exploring our
Identities

We are complex human beings, our identities are complex,
they intersect and they are revealed over time — we have
more than one identity. Our identities come with us every
day, and everywhere that we learn, work and live. They
can shape how we view and experience the world around
us. For example, foundational for a Christian is that we

would understand ourselves as sons and daughters of God, who loves each of us
unconditionally. Yet admittedly, this self-identification is often clouded by our perception that
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we are unlovable because we fail to measure up to a societal standard or norm that is contrary
to the bountiful and welcoming heart of God.

Note to facilitator: For this activity, every participant will need a copy of the handout. The
instructions for the activity are on the page but should also be explained aloud.

Slide 13

Introductions

Could you please introduce
% yourself withyour:

- Name

" - Role
\ - Any aspect of your identity that you

wishto share

_ﬂ

Take a few minutes to go around the room and invite

\ people to share this information.

Slide 14

Sometimes our self identity and societal expectations
can lead to inclusion or exclusion.

What are some of the reasons
people might feel excluded

or included based on their
identity?

Ask people to discuss these questions with their elbow
partner or with their group. Once people have had time to
talk, ask for some ideas for each question.

Slide 15
Coming Together Activity

Instructions:

Take @ moment and think about atime when you
experienced a sense of belonging based on your
identity:
. Whatdidthat feel like? Attached
emotions/thoughts/reactions?
- How did you know you belonged?

Now consider atime when you experienced
exclusion based onyour identity:
- How did you know you did not belong?
- What did that feel like? Attached
emations/thoughts/reactions?

Refer to handout: Coming Together — Inclusion/Exclusion
Activity

Allow time for participants to discuss their own
experiences of inclusion and exclusion.

Provide an example from your own life if possible, making
the link to identity.
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Ask them to share their examples in their groups. Have a few volunteer participants share their

answers for all to hear.

What do we remember most—feelings of inclusion or feelings of exclusion?

Which is more conducive to a positive work or learning environment?

Slide 16

While all of these aspects of identity and experiences of
inclusion and exclusion contribute to our understanding of
ourselves, our starting point is always the
acknowledgement that we are each a beloved child of
God, created in God’s image and therefore imbued with
our inherent dignity and worth.

Within Catholic teaching this is not simply a matter of
respect or tolerance, it is moving beyond these and loving
the person for who they are.

Slide 17

Key concepts related to Gender
Identity, Gender Expression and
Sexual Orientation

_ﬂ

Let’s take a closer look at key concepts related to gender
identity, gender expression and sexual orientation. We
need to approach our learning about these conceptsin a
way that builds understanding to support all students as
part of a whole school approach.

The concepts and definitions in this section of the module
are from the following sources:

Ontario Ministry of Education. (2014). Equity and Inclusive Education in Ontario Schools: Guidelines for Policy
Development and Implementation. Toronto, ON: Queen’s Printer for Ontario.

Ontario Human Rights Commission. (2014). Policy on preventing discrimination because of Gender Identity and

Gender Expression. Toronto, ON.
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Slide 18

Key Concepts Give participants time to read the slides and talk to each
N other about the concepts.

Sex: The category of male or female based on characteristicsthatare
biologically determined
Gender: & term that refersto those characteristicsofwomen anc men that What distinctions do you notice between the concepts?
Gender identity: Each person’s internal and individual experience of gender.
It is their sense of being @ woman, a man, both, neither, or anywhere along
the gender spectrum. A person’s gender identity may be the same as or . A ;.
diferent from ther rh-sssigned sx Pope Francis uses the term, ‘A culture of encounter’ in
Gender expression: How a person publicly presents their gender. This can . . . .
bod aninge andvalce. & preame chosemname and praneunare s many contexts, typically suggesting the idea of reaching
vt st ey o s | OUL, fostering dialogue and friendship, even outside of the
hey were assigned atbirth. . . . . .
B, usual circles, and making a special point of encountering

those people who may feel neglected, misunderstood, or ignored by the wider world. If our
endeavour to create a culture of encounter in our Catholic schools is authentic, then, as we
work at engaging with students and staff, we will meet them where they find themselves.

The terms on this slide and the next all contain the word “gender” and relate to the issue of
gender identity. The terms, and the definitions are ones that have been determined jointly, and
provided by the Ontario Ministry of Education, in conjunction with the Ontario Human Rights
Commission.

Why is it helpful to know, and understand these terms? In a culture of encounter it is important
for us to understand who is before us and to receive them where they are, so that we might
better walk with them, and accompany them on their life’s journey. A common vocabulary is the
starting point for meaningful conversation, and dialogue — the underpinnings of a culture of
belonging and engagement.

Within church documents, and material written to explain a Catholic understanding of the
human person, and identity, different working definitions would be used for some of these
terms. For a complete understanding of identity, from a distinctively Catholic perspective,
please refer to the Religion and Family Life curriculum.

Note to facilitator: In 2012, the Ontario Human Rights Code was amended to include gender
identity and gender expression as prohibited grounds of discrimination under the Code. See the
Ontario Human Rights Commission Policy on preventing discrimination because of Gender
Identity and Gender Expression (2014) for further information.
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Slide 19

e

ey Concepts

. ot . The OHRC Policy on Preventing
Sp—— .
Discrimination because of Gender
GENDE! R,,LD ENTITY Identity and Gender Expression
GENDER EXPRESSION {2014) differentiates between the
concepts of sexand gender. It
states that:

“whereas sexisa person’s physical
characteristics, gender is about
what it means to be a man or a

‘woman in society”

This is the explanation provided by the Ontario Human
Rights Commission in their Policy on Preventing
Discrimination based on Gender Identity and Gender
Expression, released in January 2014.

Slide 20

Key Concepts

The OHRC Policy alsodifferentiates
between the concepts of sexual
orientation and gender identity and Policy on preventing dscrimination because of
gender. It states that: GENDER IDENTITY
and
“sexual orientation describes human GENDER EXPRESSION
Sexuality, froma gay and lesbianto
bisexual and heterosexual orientations.
A person’s gender identity is
fundamentzlly different from and not
related to their sexual orientation. For
example, because a person identifies as
trans does not predictor reveal
anythingabout their sexual orientation”

This is the explanation provided by the Ontario Human
Rights Commission in their Policy on Preventing
Discrimination based on Gender Identity and Gender
Expression, released in January 2014.

Slide 21

Key Concepts

N

Sexual orientation: A person’s sense of sexual attraction to people of the
same sex, the opposite sex, or both sexes

LGBT: The initialism used to refer to leshian, gay, bisexual, and transgender
people. A broader range of identities is also sometimes implied, or may be
represented more explicitly bythe initialism LGBTT25IQ, which stands for
lesbian, gay, bisexual, transgender, transsexual, or two-spirited, intersex, and
questioning. The initialism LGBTQ is also often used

Heterosexual: A person who is physically and emotionally attracted to people
of the opposite sex_The term straight is sometimes used

_ﬂ

Give participants time to read the slides and talk to each
other about the concepts.
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Slide 22

Key Concepts Give participants time to read the slides and talk to each
other about the concepts.

Leshian: Awoman who is emotienally/romantically/sexually/physically
attracted to and/or involved with another woman

Gay: A niicusio s ematonally,romantical sexualy, physialy As we think about these concepts, let’s keep in mind that
ot e ety oy oty they apply to students who identify as LGBT as well as
Tﬁdt}t“gdfdda‘ddbmnh:h: 52":?;;::?:;:09.etmd-wse families and friends of students who may or may not
et et eea e | identify as LGBT. They may also apply to school and board

gender associzted with the sex they were assigned at birth

__ﬂ

Part of creating a safe, inclusive and accepting school environment is recognizing individual
students as well as their families and friends, school and board staff and leaders, and members
of the school community, as part of a whole school approach.

staff and/or leaders at the school and/or board level.

Slide 23

Word Cards, Refer to Handout: Activity Cards — Words and Definitions

WS This card game was developed to raise awareness and

Word Cards: Additional Concepts to build understanding of terms that may be used in relation
Consider . . .
_ to concepts of gender identity, gender expression and
Work in groups of 4 — 6 people to complete . . K i
this collaborative activity. sexual orientation. Bias and stereotypes can sometimes

arise from a lack of awareness or understanding.

'—d— Before explaining this game, you will have to make enough

copies of the cards so that every group has a deck of cards.

Ask participants to work in groups of 4 — 6 people. Distribute a deck of word and definition
cards to each group. The cards must be cut up before the workshop. If possible, copy the cards
onto card stock so they are more durable.

Ask participants to mix up the cards. Allow them time to talk about the terms and the
definitions as they match them up. Then ask for reactions or comments. What words did you
already know? What words were new for you?

Note to facilitator: It is important to recognize that various terms might be used by various
individuals and organizations. The language and terms may also change over time. This gives
participants a sense of what they might hear in their schools or communities, and what they
mean.
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Slide 24

Key Concepts

Which definitions
were the most

familiar? . *
Which were new to 9
o [}
you? e
°

Review the answers to both these questions with the
participants.

Solicit any questions they might still have before moving
on in the module.

There is a glossary of key terms included as part of the
module materials but is by no means a definitive list.

Slide 25

How do identities related to gender,
sex, and sexual orientation play out in
our schools and societies?

_ﬂ

Let’s take a closer look at how these concepts play out in
our schools and societies.

Slide 26

Gender, Gender ldentity andGender

Gender binary: A social system whereby people are thought to have either one
of two genders:man or woman. These genders are expected to correspond to
birth sex:male or female. Inthe gender binary system, there is no room for
interpretations, for |iving between genders, or for crossing the binary. The
gender binary system is restrictive for many people who feel their sex does not
match up with their gender.

Gender norms: The gender binary influences what society considers “normal”
or acceptable behaviour, dress, appearances and roles for women and men.
Gender norms are a prevailing force in everyday |ves. Strength, action and
dominance are stereotypically seen as “masculine” traits, while vulnerability,
passivityand receptivenessare stereotypically seen as “feminine” traits A
woman expressing masculine traits may be stereotyped as overly “aggressive.”
while a man expressing “feminine” traits may be labeled as “weal"

Give participants time to read the slides and talk to each
other about the concepts.
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Slide 27

Key Concepts Define cisnormativity to the group.
Understanding how cisnormativity functions and
. - s materializes is important. Connect participants back to the
* I canuse public restrooms without fear of verbal abuse, physicalintimidation, or
et s s emsasmenasraeemsnes. | | COMING together activity” and the external factors that
stares, fear, Or arxisty. .
communicated to them whether or not they belonged.

Cisnormativity: refers to the commonplace assumption that all peoplears
cisgender (their gender identity matches the sex they were assigned atbirth)
and that everyone accepts this as the norm

+  1can move throughthe world and generaly blend-in, without being constantly stared
orgawked at, whispered about, pointed at, or laughed at because of my gender
Eexprassion

+ I easilyfind mygender as an option on aform

+ Strangerscallmebythe name | provide, and dort askwhat my “real name” [birth
name]is and then assumethat they havearight to call you by that name.

+  Strangerschecking my IDsnever insult or glare at me because my name or sex marker
does not matchthesexthey believed meto be based on my gender expression

Slide 28

Introduce and define heteronormativity before inviting
participants through the reflections.

Heteronormativity: refers to the commenplace assumptionthatall people are
heterosexual (they are sttractedto people of the opposite sex) and that
everyone acceptsthisasthe norm

Understanding how heteronormativity functions and

= Idonot havetoexplair rwhy | am heter walorwhen | realized that |
kbbbl thry o oot b eopiesae materializes is important. Connect participants back to the

stus,talkabout us, or harass us.

- lamnotidentified by my sexuality at school (e g “the gay teacher”)

* When | watch moviesor TV, | can be certain that my sexual orientation will be
represented often and accurately.

- Icaneasilyfind @ community that won't exclude me for being heterosexual.

“coming together activity” and the external factors that
communicated to them whether or not they belonged.

= 1will never have my heterosexuality used asa reason not to feel comfortable
being on an athletic team, or being assigned to the same group project for a
classassignment.

Refer to Handout: Heterosexual Privilege List

This list designed to help participants recognize their own bias and status of privilege. Ask
people to read the list individually and then discuss their reactions with other members of their
groups.

What was a new idea for you? What did you realize about yourself or your preconceived
notions? How did items on the list make you feel about your own identity? Did you see yourself

in the list?

Note there is an inherent flaw in this list in that it presumes that everyone who participates in is
heterosexual. This is worth pointing out and discussing from the point of view of assumptions.
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Slide 29

What impact do stereotypes,
expectations and
assumptions about sex,
sexual orientation, gender
and genderidentity have on
our students, schoolsand
school communities?

How do these influences
make us feel comfortable or
uncomfortable?

Let’s take a few minutes to consider the questions on
these slides.

Slide 30

The Gender Box

N

Small Group Activity
Think of biases, stereotypes, images and words that
are associated with being a male or female. (Write
these inside the box.)

What messages are we sometimes given if we behave
in a way that doesn't match these masculine and
feminine norms? (Write these outside the box.)

_ﬂ

Refer to Handout: The Gender Box

For this activity, you will need enough copies of the
worksheet so that each pair or group of participants will
have one.

Let’s think back to our initial conversation about identity
and the concepts we have considered so far in this
module. Take a moment to reflect on your own (using the
gender box handout) then share your thoughts with
someone else in the room.

Ask people to think of stereotypical words and images that one might apply to girls/women
(pretty, feminine) and boys/men (strong, macho). These go inside the box. Non-stereotypical
words and images go outside the box. Ask the participants to talk about where the stereotypical
names and images come from and how people who are “outside the box” may sometimes be

treated.

* Think of stereotypes, images and words that are associated with being a male or female.

(Write these inside the box)

* What messages are we sometimes given if we behave a way that doesn’t match these
masculine and feminine norms? (Write these outside the box)
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Bias: An opinion, preference, prejudice, or inclination that limits an
individual's ora group's ability to make fair objective, or accurate
Jjudgements.

Stereotype: Afalse or generalized, and usually negative, conception of
a group of people that results in the unconscious or conscious
categorization of each member ofthat group, withoutregard for
individual differences. Stereotyping may be based on race, ancestry,

Refer to Handout: How Anti-LGBT Bias Hurts All of Us

Allow time for participants to review the key points with
an elbow partner. Invite large-group discussion and ask
participants to share examples that come to mind for
them.

place of origin, colour, ethnicorigin, citizenship, creed, sex, sexual
orientation, gender identity, gender expression, age, marital status,
family status, or disability, as set outin the Ontario Human Rights
Code, or on the basis of other factors.

Following the discussion spend a few minutes on the
definitions. Participants may already be familiar with these
concepts. However, they continue to serve as a foundation of our work in creating safe,
inclusive and accepting schools. Take a moment to review and reflect.

Slide 32

Key Concepts

Negative or discriminatory biases, stereotypes,
assumptions, and fears — whether they are intentional or
unintentional (sometimes due to lack of understanding or
awareness) - can have a significant negative impact on
students in our schools and school communities, in
particular students who identify as LGBT. They can also
have a negative impact on the school climate overall.

Sexism: Prejudice, stereotyping, anddiscrimination
directed against people on the basis of their sex or gender. Sexism
may be evident in organizational and institutional structures, policiesand
procedures, and programs, aswell as inthe attitudesand behaviours of
individuals

Homophobia: Adisparaging or hostile attitude or a nezative bias, which may be
overt or unspoken andwhich may exist atan individual and/ora systemiclevel,
towards peoplewho are, or who are perceived to be LGBT.

Transphobia: The aversionto, fear or hatred or intolerance of trans people and
communities. Like other prejudices, it is based on stereotypesand
misconceptionsthat are used to justify discrimination, harassment andviclence
toward transpeople.

Biphobia: Fear, dislike or hatred of people who are bisexual. Often exhibited as
prejudice, discrimination, jokes, name-calling, exclusion, harassment, and acts of
violence.

—ﬂ These biases, stereotypes, assumptions, and fears, if left
unchecked, can also have a negative impact on the way in which members of a school
community (staff, students, parents, community members) behave towards one another.

They can serve as the root of bullying, harassment, discrimination, or even hateful behaviours.

Note to facilitator: For more information on how discriminatory bias and stereotypes can impact
behaviour and action refer to Module 1, Part Il.
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Slide 33

Unfair or prejudicial ing £roups on the basis of
grounds setout in the Ontaric Human Rights Code (., race, sexuzl orientation, disability)
or onthe basis of other factors. Discrimination, whether intentional or unintentional, has
the effect of preventing or limiting accassto benfits, or ad

i ers of society. i maybe

orindividual level

Harassment: A form of discrimination that may include unwelcome attention and remarks,
jokes, threats, name-calling, touching, or other behaviour (including the display of pictures)
thatinsults, offends, or demeans someane because of his or her identity, Harassment
invalves conduct or commentsthat are known ta be, or should reasonably be known to be,
offensive, inappropriate, intimidating, and hostile

Hate propaganda: Ideas, beliefs, and ideologiestransmitted in written, oral, or electronic
farm for the purpose of Creating, Fromating, perpetusting, or exacerbating antagonistic,
hateful, and belligerent attitudes or actions against 3 particular sroup or groups of people

Participants may already be familiar with these concepts.

However, they continue to serve as a foundation of our

work in creating safe, inclusive and accepting schools. Take

a moment to review and reflect.

Slide 34

Bullying is defined in the Education Act as:
Ageressive 2nd typically repaatad behaviour by 2 pupil, where:

* thebehaviouris intanded by the pupil to havethe effect of, or the pupil cught to
know that the behavisur would be likely to have the effect of

> causing harm, fear, or gistress to another individuzl, including physical,
psychalogical, social, or academic harm, harm to the individual's reputation, or
harm tothe individual's property, or

> creatinga negativa envirnment at a schaol for anather individual, and

the behaviour occurs in 2 context wherethere isa real or perceived power imbalance
between the pupil and the individual based on factors such as size, strength, age,
intelligence, peergroup power, economic status, social status, religion, ethnic origin,
sexual orientation, family circumstances, sender, gander identity, gender exprassion,
race, disability, or the receiptof special sducation, and wherethe intimidation
includes the use of any physical, verbal, electronic, written, or other means.

This slide reflects the definition of bullying as outlined in

the Education Act.

Slide 35

Cyber-Bullying is defined in the Education Act as:
Bullying by electronic means including:

* creating a web page or a blog in which the creator assumes the
identity of another person;

impersonating another person as the author of content or
messages posted on the internet; and

communicating material electronically to more than one
individual or posting material on a website that may be accessed
by one or more individuals.

This slide reflects the definition of cyber-bullying as

outlined in the Education Act.
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Slide 36

Key Concepts Give participants time to read the slides and talk to each
other about the concepts.

= Two or more of the prohibited grounds of discrimination under the Ontano
Human Rights Code and other factors (e g. socioeconomic status) can

Lr;t:rr.‘s:r;tinDne'\ndiv'\dual\:rgrounEndEanErEateadd'\tiDna\b'\asEsw What other examples Of intersectionalities Come to mind?

= The concept of intersectional discrimination recognizes that people’s lives
involve multiple interrelated identities, and that discrimination based
on Code grounds may take place asa resultof how these identities intersect.

Let’s consider an example:
What might be the impact of discriminatory biases or
systemic barriers on a person’s racial identity, gender
identity, sexual orientation, family status or other grounds?

Slide 37

e : What assumptions might someone make about these
on’t make assumptions about a person based on

their appearance or behaviour. images? Ask participants to share responses. Both are
images of Swedish model Erica Linder.

Slide 38

What are your first impressions of these people, who they
are, what they do, and what might they be capable of
doing? What kind of expectations might we have?

Don’t make assumptions about a person based on
theirappearance or behaviour.
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We have a responsibility to respect everyone’s right to self-
identify and to have their identity respected. Respecting
someone’s identity as they’ve identified it is fundamental
to human dignity.

For Christians, this is the call and the challenge: to love the
other as the other in the context of their concrete
situation.

As Jesus said, “I give you a new commandment, that you love one another. Just as | have loved
you, you also should love one another. By this everyone will know that you are my disciples, if
you have love for one another.” (John 13:34-35)

Think back to how you felt in the activity that we did at the beginning of this module, about
feeling excluded or included based on your identity or perceived identity.

Slide 40

— |

What does research tell us?

In recent years there has been considerable research to
raise awareness and build understanding about the
experiences of students in our school who identify as LGBT.

LESBIAN AND GAY RIGHTS IN THE WORLD

In some places in the world, it can be dangerous to identify
as LGBT. Note the red, yellow and orange sections in
comparison to other colours.

Source: International Lesbian, Gay, Bisexual, Trans and Intersex
Association
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Slide 42
This slide and the next few slides help us see the reality in
y ‘ ‘ schools, faced by many LGBT students.

64% of LGBTQ

students felt This statistics on this slide and the following slides are
unsafe at school,

compared to15% taken from:

Taylor, C. & Peter, T., with McMinn, T. L., Elliott, T., Beldom, S., Ferry,
A., Gross, Z., Paquin, S., & Schachter, K. (2011). Every class in every
school: The first national climate survey on homophobia, biphobia, and
transphobia in Canadian schools. Final report. Toronto, ON: Egale
Canada Human Rights Trust.

Slide 43

Consider a situation in which you did not feel welcome,
accepted or respected. What if that situation endured for
Over 25% of LGBTQ six hours a day, five days per week?

students and almost

50% of transgender

students had'skipped

school be y «-
felt unsafe [

b

l‘ l‘

Slide 44
S Think back to our “coming together” activity and the feelings of
Over 50% of LGBTQ inclusion and exclusion.
students did not feel

accepted at school,
and almost half felt

they could not be
themselvesy
compared -
fifth of str
students. )

LA

[
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Slide 45

77 % of students reported hearing homophobiccomments daily at
school

33 % of transgender studentsreported hearing derogatory comments
daily about boys not being masculine enough or girls being feminine enough

34 % of lesbian, gay, bisexual students reported staff neverintervened

50 % of transgender students reported staff never intervened

Let’s take a moment to unpack each of these statistics.
What are they telling us?

Slide 46

Verbal and Physical Harassment

==
60 % of leshian, gay, bisexual students are verbally harassed about their

sexual orientation and expression of gender

v ] J
0 % of transgender studentsare verbally harassed about their expression

of gender

5 s of leshian, gay, bisexual students have been physically harassed

40 % oftransgender students have been physically harassed

7 % of LGBT students regularly see homophobic graffiti at school

55 % of LGBT students have had rumors and lies spread about themat

school as opposed to 10% of straight students

Let’s take a moment to unpack each of these statistics.
What are they telling us?

Slide 47

A study of transgender people in Ontario found that
77% had seriously considered suicide, and 45% had
attempted suicide. Trans youth were at greatest risk.

What does this statistic tell us? How might this be impacting our
students and school communities?

Source: Rainbow Health Ontario. (2012). RHO Fact Sheet: LGBT Mental
Health. Centre for Addiction and Mental Health and Research LGBTQ
Health.
http://www.rainbowhealthontario.ca/admin/contentengine/contentd

ocuments/Igbt mental health.pdf
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Slide 48

98% of transgender Ontarians reported atleast one
experience of transphobia; over 25% have experienced
physicalviolence becausethey were trans (Longman et al.,
2013)

= Astudyconducted by psychologist Michael Benibgui (2011)
found that:

Suicide is the second leading cause of death among

youth in Canada

In 2008, 458 Canadians between the ages of 10 and 24

took their own lives.

LGBTQ, youth are 14times more likelyto commit

suicide than heterosexual youth

o

o

o

This slide provides examples of additional research that
has been conducted.

Sources:

Longman, R., et al. (2013). Experiences of Transphobia among Trans
Ontarians. Trans PULSE e-Bulletin, 7 March. 3 (2), online: Trans PULSE
www.transpulseproject.ca.

Harmony Movement. (2014). Educator’s Equity Companion Guide.
Harmony Education Series. Canada.

Slide 49

The 2011 Canadian Centre for Justice Statistics, Incident-
based Uniform Crime Reporting Survey (Allen & Boyce,
2013) reported that:

s The most likely hate crimes to involveviolent offences
were those motivated by sexual orientation (65%) or
race/ethnicity (41%);

* Victims of sexual orientation-related hate crimes were
the most likely to report physical injuries (49%); and,

* Hate crimes motivated by sexualorientation had the
highest proportion of accused who were male(92%)
as well asthe highest proportion of accused who were
underage 25 (70%).

_ﬂ

These numbers are based on a Statistics Canada report.

Source: Allen, M., & Boyce, J. (2013). “Police-reported hate crime in
Canada, 2011.” Juristat. Statistics Canada catalogue no. 85-002-X.
http://www.statcan.gc.ca/pub/85-002-x/2013001/article/11822-
eng.pdf

Slide 50

FIGURE |I: FEELING OF NOT BENG SAFE (LEBTQ/NON-LGBTR STUDENTS)

M LBTRSTIDENTS I NONALGBTR STUDENTS

B0
60%
4%
2% 5%
340 al
o
SEXUL ORENTETION OR  GENDER IDENTITY OR EXPREGHON.  OVERILL. COUNT
PERCENED SEXUAL ORIENTRTION OF GENDER IDENTITY

‘Source: inal Szpirt ot Fen Netionsl Cimate Surve o Somagnasia, Sinonis, an Transnesis n Canasian Semes (2051]

These numbers show us that LGBT students, or students
who are perceived as LGBT, are much more likely to feel
unsafe.
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Slide 51

Most LGBTQ students who were
harassed or assaulted in school
did not report the incident to
school staff.

The most common reason:
anything about it.

And, many LGBTQ students
would not be comfortable

their principal (60%), or their
coach (70%) about LGBTQ
issues in general.

N,

They believe staff would not do

talking to their teachers (40%),

Source:

What, in your opinion, might be the impact on LGBT
students if they believe that staff would not do anything
about bullying if they reported it? What might be the
impact on other students?

How do you think LGBT might students feel if their
teachers and other staff appear to do nothing when they
report harassment or bullying?

Taylor, C. & Peter, T., with McMinn, T. L., Elliott, T., Beldom, S., Ferry, A., Gross, Z., Paquin, S., & Schachter, K.
(2011). Every class in every school: The first national climate survey on homophobia, biphobia, and transphobia in
Canadian schools. Final report. Toronto, ON: Egale Canada Human Rights Trust.

Slide 52

TIEARE. 2.2: REPORTING INCIDENTS OF HOVOPHOBIC HIRRSAVENT (WLE SO MNCRITY/FEINLE 2L
MNORITY/TRENS STLDENTS)

I WE AL DR STIDENTS I FEMALE SEMPL MADRTTY STIRENTS | TRING STIDENTS

80%
&0
L
200

o

REPORTED INCDENTS PEPCRTED INCIDENTS
1N ADDREGGNG HOMOPHOBC O 40H00L STHFF TO PRENTIS)
HEGANENT

Zource: Sina! Sapart o the First Nations! Cimate Survey on Momepnatis, Eonatis, and Transhatis o Canadin Soncot (2921]

Research shows a significant variance between the
percentage of students who report incidents of
homophobic harassment to school staff and the level of
staff effectiveness in addressing these incidents.

Why, in your opinion, might staff be reluctant to respond,
or not respond? How can schools and boards better
support and prepare staff to respond?

Note to facilitator: Refer to Module 2, Part |, Il and Il for legal requirements related to
responding and reporting, along with a handout that can be used to provide guidance on

responding.

Slide 53

“[s]tudents who identify orare
perceived as lesbian, gay, bisexualor
transgender (LGBT), students are

frequently targeted for bullying

As one might expect, suicidalideation,
depressicn, anxiety, drug abuse,
truancy, drop-out and homelessness
ratesall tend to be higher amang LGBT
youth than ameng their straight
counterparts.”

- Or. Gerald Walton, Faculty of Education, B
Lakehesd University £

Let’s spend a bit more time now looking at the impact that
bullying, harassment, and discrimination can have for all
members of the school community, including those who
identify as, or are perceived as, LGBT.

Source: Walton, Dr. G. (2010). “Forging Safer Learning Environments:
Addressing Homophobic Bullying in Schools.” In The Literacy and
Numeracy Secretariat, What Works? Research into Practice. Research
Monograph no. 30.

121



Slide 54

What other impacts might there be for students who
identify as LGBT?

How might this impact their learning and ability to
reach their full potential in our schools?

What might other members of the school community
feel or experience as a result of these attitudes and
behaviours?

Take a few minutes for participants to share their thoughts.

Slide 55

Positive Supporting Strategies
System Level

_ﬂ

In this section, we will explore a number of positive
supporting conditions that exist and that we can draw
upon to support all members of our school community,
including those who identify as LGBT, in the context of a
safe, positive, inclusive and welcoming school
environment.

We will focus here primarily on system-level supports. Part
two of this module focuses more on individual and school
level supports.

Slide 56

&

‘To belong. It is important that we
support each other, that we pray for
each other, that we come together
as people who have the same face.
We need to love each other and
then, aswe learn to work together in
aplace of belonging and
togetherness, we begin to see that it
is important to listen to each other.
Jean Vanier

As educators and leaders in your community your role as
change agents is deeply necessary and holds enormous
impact.

There is urgency to this work; all students, including those
who identify as LGBT need to be able to heal, to belong

and to thrive.

It is a responsibility but it is also an opportunity to stand
on the side of justice.
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Schools and boards across Ontario have
taken many positive steps towards
supporting students who identify as LGBT
and all members of their school community.

What are some examples that you
have seen or heard about?

_ﬂ

Take a few minutes for participants to share their thoughts.

Slide 58

Positive Supporting Strategies

On September 1 2012, The Accepting Schools Act came into force and
resulted inamendments to the Education Act, recognizing that:

“All students should feel safe at school and deserve a positive school climate
that isinclusive andaccepting, regardlessof race, ancestry, place of origin,
colour, ethnic origin, citizenship, creed, sex, sexual orientation, gender
identity*, gender expression®, age, marital status, family statusor disabiliy”

JE—

ez czae

One of the explicit purposes, now stated in the Education Actis to:
“Encourage a positive school climate and prevent inappropriate behaviour,
including bullying, sexual assault, gender-based viokence and incidents based
on homophobia, transphobiaor biphobiz”

 Eacston At art 1, subction 3981

These legisiative changes reflect strategic alignment between safe schools
and equity and inclusive education.

This slide outlines for us the intent of the Accepting
Schools Act. The Act intentionally strengthened the
alignment between safe schools and equity and inclusive
education strategies and initiatives to further support the
success and well-being of all students, including LGBT
students.

It is a powerful message that the purpose of the
“Behaviour, Discipline, and Safety” section of the

Education Act is explicitly stated as supporting positive school climates and preventing

inappropriate behaviour.

What comes to mind when you read these quotes?

Note to facilitator: Refer to Module 1, Part | for more information on highlights of the Accepting
Schools Act. Refer to Module 1, Part |l for further explanation/exploration of key concepts and
definitions of terms used in the quotes.

Slide 59

Everyschool board isrequiredto have an
Equity and Inclusive Education (EIE) Policy
in placethat includeseight areas of focus

“How do we know we are making @
difference?” (2014) is availzbleto support
boards indespening implem entation of
their EIE policies inthe eight areasof
focus through a series of reflective
questions.

This slide explains the requirement for boards to have an
Equity and Inclusive Education Policy in place that focuses
on eight areas of implementation, as outlined in PPM 119.
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Slide 60

School Board EIE Policies The requirements for board EIE policies are comprehensive
\ and intended to identify and remove discriminatory biases
and systemic barriers for all students, including LGBT
School board EIE policies mustbe comprehensive and must cover the
prDh'\b'\tedgrDundsnfd'\scriminat'\counds;tDut'\ntheDntﬂnnHuman Rights Students. Refer to Ontarlo's ElE P0||Cy |mp|ementat|on
Colr antasy ploce f o i senshp, et o sty cecd Guidelines and PPM 119 for more information.
e e
Boards may alsa address related issues resuiting from the intersection of
it T e Fctrs st e e o s School boards are expected to demonstrate continuous
socioeconomic status.
o e improvement, so that progress is evident on an annual
basis towards the goal of embedding the equity and

inclusive education policy into all aspects of their school board operations, planning processes
and learning environments.

Slide 61
Positive Supporting Strategies The Accepting Schools Act (Bill 13, 2012) also amended the
Education Act to require every school board to have a
e e Bullying Prevention and Intervention Plan in place. The
n;:z:‘,aﬁ“;mm plan must include key elements as outlined in PPM 144,

councils voluntesrs and community members

+ Each school isrequired to implement their
board's plan

* Boardsand schools must make their plans
available publicly (e.g. onboard and school
websites).

This slide explains the requirement to create a clear plan
+ e ot e e | for prevention and intervention. Note that this plan must
everytwo years) with student, staff, parent g = =
T et tomn e be regularly reviewed and monitored to ensure that it
meets the need of students and the community.

boardswiththeir plans.

Slide 62

A 2007 study showed that LGBTQ students in schools with
safe schools policies that explicitly address homophobia
report lower levels of harassment, fewer homophobic
comments, more staff intervention, and more willingness
to report harassment and assault to school staff members.

FIEARE 14 G100 FFORT IR COMFCRY LEVEL THARG T LEBTOMITTERS (0005
MTHAMTHNT INTHONOPHEAPILER

A2)|0d 30 1amod Byl

The study also showed that students from schools with
generic policies (no specific mention of homophobia)

—A reported experiencing levels of homophobic harassment

similar to those reported by students from schools with no policies at all.

The chart on this slide and the next shows the positive impact of school policies as identified by
students through the 2011 National Climate Survey

Sources:
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Kosciw, J.G., Diaz, E.M., & Greytak, E.A. (2008).

The 2007 national school climate survey: The experiences of lesbian, gay, bisexual and transgender youth in our
nation’s schools. New York: GLSEN. Retrieved 15 December, 2009 from http://www.glsen.org

Taylor, C. & Peter, T., with McMinn, T. L., Elliott, T., Beldom, S., Ferry, A., Gross, Z., Paquin, S., & Schachter, K.
(2011). Every class in every school: The first national climate survey on homophobia, biphobia, and transphobia in
Canadian schools. Final report. Toronto, ON: Egale Canada Human Rights Trust.

Slide 63

This chart shows the impact of policies in relation to

PR AT AC LR 0005 homophobic comments and staff intervention.

1 SCHOLS WTHARTHONCPHOBA POLICES
I SCHOOLA WITHONT ANTCMOPHOBA FOLICES

2 B & 8 8 8
A31j04 30 1amog 3yl

REAENTLYHER TS  FREQUENTLY HEIR TIECUT,  TEARERS STAFF NEIER INTERENE
Ly LR LR, THE N HOMOPHOEC INGDENTS

e eceS———

Slide 64
Hepawed igloior 2duedonin Oy | The government recently released Achieving Excellence: A

N Renewed Vision for Education in Ontario (2014) based on
Four reneuwes goals for ducation input from parents, students, teachers, support staff and

1. AchievingExcellence

“Ontaric schools need to be places

s et e e e school and system leaders, as well as input from
nhancing Public Confidence themselves reflected in their learning.” . - . .
s ot sotenmai individuals and groups from outside the education sector
means supporting the whole child —not . . . . . .
gy the chids academc achieuement including businesses, non-profit organizations and

and physical weil-being. It also means

=N 52;22’2}?;2%3&?2%’!&;}2?:"; representatives from research and innovation, municipal,
N ol ond welcgming ehysca . -
multicultural, French language and Aboriginal
communities.

- Achigving Eicalionca: A Sanawas Visian o Edusetion n Qataria
201s

Each of the four goals interrelate and in one way or another support positive school climates
and safe, inclusive and accepting schools that reach deeper and broader, raising expectations
both for the system and for the potential of our children.
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While important steps have been taken to support
Ontario’s children and youth, Ontario’s renewed
vision recognizes that:

“if we are to fully support the whole child and the
well-being of children and youth from our youngest
learners to our soon-to-be graduates, we need to take
further action.”

- enisving Exmvence: & sanewss Vision fr Sausstian in Ontaris 2058

Let’s take a moment to think about what action has taken
place, and what further action you might see being taken
in the context of your local school and board?

Note to facilitator: Part Il of Module 4 takes a closer look at
school and individual level practices.

Slide 66

King Stock: Reflection

How do we idertity and address systemic barriers and discriminatory biaseswithin
system andschool structures and orgen zation policis, programs, and practicas?

+ Arewe incorporatingthe nesds of our LGBT StUdents intoour |arger board equity
strategies? How? Has student voice been included?

+ Do staff have an understanding andawarenessabout LGBT topics? How do | know?

+ Inwhat waysarethevoices, stories, cultures, and historiesof our students, famifes,
and communitiesincluded in our classooms, curriculum, |earning materials,
groupings, displays, and other resources? Are weincludingtheLGBT community?

+ Dothe physical enviranments of my schools communicate safe and inclusive sccess
for LGBT studers?

* What kindof experiences are myschools having with creating and sustaning
student-led groups, suchas Gay-Straght Alliances?

* How is myboard commuricating that homophobic, biphobic and transphobic
bullying are unacceptable? What actions are being takento addressand prevent
this?

Note to facilitator: these are the same self-reflection
guestions as in Module 4, Part 2. As a facilitator, if you are
delivering both presentations to the same audience, you
may wish to split the questions or use them in one of the
two models as you see fit. They could also be made into a
handout to guide discussion.

Slide 67

Reflection

g

What one thing can you do in the

next week to make a positive
m\ difference?
[
\

Write down one thing you can do in the next week to make
a positive difference within your local school and/or board
context.

Note to Facilitator: Remind the participants that as a

Eucharistic community we are called to be welcoming, to
be educators who listen with the heart to the voices and
the stories that we hear from our students and our staff;
we are called to nourish or “break bread” with others so

that every day when they leave the school they are somehow more whole, more learned, more

confident than when they arrived.

Discrimination of any kind is contrary to the spirit of the gospel, and incongruous with the
Christian understanding of the person of Jesus.
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Slide 68
In this module, you have had Any last thoughts or comments?

opportunities; to:

- Reflect on the concept of identity with a particular
focus on gender identity, gender expression and sexual
orientation through the lens of faith

- Deepen your understanding of students who identify
as LGBT within our Catholic school communities

- Examine important data about the experiences of
students identifying as LGBT in our schools and
supportive system-level strategies that can have a
positive impact for all students and all members of the

school community

Please check the OESC Equity and Inclusive Education Resources Data Base for additional
materials to support this module: http://equity.oesc-cseo.org
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Module 4: Creating a Culture of Belonging: LGBT Perspectives

Part Il: Developing School, Classroom and Individual Strategies

Slide 1

This portion of Module 4 is intended for school board
\\// employees to focus on strategies and actions at the school,
MODULE 4 classroom and individual levels to foster safe, inclusive and
Creating a Culture of Belonging: welcoming schools for students who |d_ent|fy gs LGBT and
LGBT Perspectives for all members of the school community. This portion of

Part Il: Developing School, Classroom and Module 4 will look at a whole school approach to creating
Individual Strategies safe space and building positive, inclusive, Christ-centered

_ school climates that reflect a Eucharistic sensibility (see
Catholic context in Module 4, Part |).

It builds on Part | of this module, which sets the context for school board employees about the
importance of supporting students who identify as LGBT and highlights a range of system-level
supports and strategies.

Note to facilitator: Module 1, Part Il provides more information and focuses on the roles that
educators and leaders can play to support safe, inclusive and accepting schools. Module 3 and
Module 6 focus on fostering a positive school climate, and a whole school approach to
supporting the success and well-being of all students.

Slide 2
Frtrin e kv and Asping ol This slide explains that the Ontario Education Service

— Corporation (OESC) has created these modules to assist
school boards in meet their requirements of the Education
Act as amended by the Accepting Schools Act (2012) to
provide safe, inclusive and accepting schools for all
students. Boards are encouraged to use the modules in
ways that are meaningful at local levels as they move
forward with implementation.
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Slide 3

- Work with colleagues to take a deeperlook at biases and stereotypes
related to gender identity, gender expression and sexual orientation

- Examine the Principles of Catholicsocial teaching: God-given, inherent
dignityand value of each person; The Common Good and Building
PositiveSchool Climates

- Identify arange of school, system and individual level strategies to
support students who identify as LGBT, which can also have a positive
impacton allstudents and members of the school community

- Apply our faith teachings and tradition inaddressing bias, discrimination,
hate and violence

- Considerstrengths, barriers, gaps and opportunities within your local
school and board context

- Learn abouta range of resourcesthat are availableand may be of
assistance

Note to facilitator: Take a few minutes to ask people to
introduce themselves, their role and their interest in this
session if you have not yet had the chance to do so.

Are there any questions up front or anything anyone else is
hoping to get from the session today?

In secular society, the Ontario Human Rights Code and the
law protect individuals against oppression, persecution,

and the abusive exercise of power or privilege. These laws apply in all contexts and so are
applicable in Catholic Schools. The OHRC defines the minimum requirements that individuals

and organizations must comply with.

As Catholics, we understand that we have a particular responsibility to be with one another, to
care for one another in community and in love.

Catholic social and moral teachings are the guides that help us to understand and articulate

those responsibilities.

During this workshop we might ask ourselves:
- How does the law inform how we respond to our students and the staff?
- How does our faith call us to respond to our students and staff?
- How do | contribute to creating a safe, inclusive, Christ-centered school?
- How do | contribute to a whole school approach?

“Discrimination based on race, age, disability, sexual
orientation, gender identity and gender expression or other
factors is unacceptable in our schools and we are committed
to fosteringa caring, safe, inclusive, and accepting learning
environment in all Ontario schools. In such an environment,
all members of the school community are welcome,
respected and valued. The result is a whole school approach
that supports and inspires students to learn and succeed in
a culture of high expectations.”

There is a clear provincial commitment to guide our work
in fostering safe, inclusive and accepting schools for all
students, including students who identify as LGBT.
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Goals ofithe Amendments to the Education Act

In Law:

All students should feel safe at school and deserve a
positive school climate that is inclusive and
accepting, regardless of race, ancestry, place of
origin, colour, ethnic origin, citizenship, creed, sex,
sexual orientation, gender identity*, gender
expression*, age, marital status, family status or
disability.

(Education Act- Subsection 169.1) *newly added groundsto OHRC.

The Accepting Schools Act is an amendment to the
Education Act - compliance is required.

As we work through this module we will see that what is
required by the amendments to the Education Act and
encouraged by our professional organizations. This echoes
what we are called to model, by our faith and in love, in
our words and deeds.

GoalsiofithelAmendments to the Education Act:

In Faith:

“As the people of God, the Church envisions a society of
inclusion and hope, for all people. In particular, inclusion
and hope are essential forthose who are marginalized in
our society. At its best, the Church community provides a
place where those who are excluded, bullied, or
struggling with their sense of belonging can gather in
support of one another. This principle of belonging is
integral to the message of the Gospel, as well as the
beliefs and traditions of our Catholic faith.

(Assembly of Cathelic Bishopsof Ontaric)

Slide 7

Catholic Schools: Faith i Action

Catholic Schools: Faith in Action ~

“Catholic schools provide educational opportunity within the context of
a faith community which recognizes that each individual is made in the
image and likeness of God, affirms the essential dignity, value and rights
of the human person, and models the Gospel values of faith, hope and
love to each and every student. In part, the mission of the Catholic
school is to create the lived experience of what it is like to be welcomed,
cared for, loved without conditions, included, and to teach values that
students can commit to and draw sustenance from throughout their
adult lives.”

{Assembly of Catholic Bishops of Ontario)

_ﬂ

Creating a positive school climate means:
¢ Welcoming others as (if they were) Christ;
e Treating each person with love and respect; and
e Cultivating a whole school community approach
that is rooted in Gospel values.
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cal ReflectionsConnecting Faith and Life

“When there is no room for dialogue with the Christian
Tradition, we use the term fundamentalism. When only
our own Experience has validity, we use the term
narcissism. When only the Culture has the final and
ultimate say, we use the term secularism. True
theological reflection requires the truth and wisdom of
each pole (Experience, Faith Tradition and Culture) and
the discipline to suspend judgmentuntil all three havea
hearing — a deeply interactive hearing.”

Joye Gros.Theological Reflection: Connecting Faith and Life, p. 20

Our discussions today, and all our faith-learning
opportunities, invite us to bring the faith tradition to our
experience. In other words, we will be asking:

e What Scripture stories and Catholic faith teachings
shed light on our experience and our culture?

* How do we respond, in faith and love, to loving
God and loving neighbour?

* How do we work together in faith to create a safe
space for every member of our school and district
communities?

* Raisingawareness to challengesexism, homophobia,
transphobia and biphobiais asimportantasraising
awareness tocombat harassment and discrimination related
to race, religion, disability, or class.

* Much of sexism, homophobia, transphobia and biphobia s
based on perceptions of whatitis to be” masculine” or
feminine” in our society.

+ Studentswho donot adopt stereotypical gender or sex-based
patterns of behaviour are often the targets of sexist,
homophobic, transphobic, and/or biphobic bullying,
harassment, and/or discrimination.

_ﬂ

In this slide, we have an opportunity to reflect on some key
concepts related to raising awareness about gender
identity, gender expression and sexual orientation in our
schools.

Slide 10

The Accepting Schools Act (Bill 13, 2012) statesthat:

“students needto be equipped with the knowledge, skills, attitude
and values to engage the world and others critically, which means
developing a critical consciousness that allows them to take action on
making their schools and communities more equitable and inclusive
forall people, including LGBTTIQ (lesbian, gay, bisexual, transgender,
transsexual, two-spirited, intersex, queer and questioning) people”

Engaging leaders, colleagues, students and all members of
the school community to help challenge sexism,
homophobia, transphobia and biphobia and all forms of
harassment and discrimination supports a positive school
climate and the development of our students as active,
responsible global citizens.

Note to facilitator: Refer to Module 1, Part |, Module 3 and

Module 4, Part | for further information on provincial
directions and strategies.
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Slide 11

Raising awareness about gender identity, gender expression and
sexual orientation in schools does not:

* Involve explicit descriptions or discussion of sexual activities.

* Introduce topics beyond students” understanding. It is
age-appropriate, usually conducted as part of material about
other equity-seeking groups, and conforms to provincial
curriculum guidelines for different grade levels.

_A

Slide 12

Gender laentity, Gende

Raising awareness about gender identity, gender expression and sexual
arientation in schools does not:

* Teach children that the values of their parents/guardians/caregivers
are wrong.

* Encourage children to become lesbian, gay, bisexual, transgender,
two-spirited, or queer.

At times we hear a range of myths and misconceptions
about what it means to be raising awareness and building
understanding about gender identity, gender expression
and sexual orientation in our schools. It is important, as
part of a whole school approach, to address and help
clarify these misconceptions.

Sexual orientation (whether one is or will be attracted to
people of the same or opposite sex) is deep-seated and

personal, and cannot be changed or influenced by reading a book or hearing a presentation.

In our Catholic schools the Religion and Family Life Program, Fully Alive, approved by the
Assembly of Catholic Bishops is scaffolded and developmentally appropriate. Family Life
Education, as it is represented in Fully Alive, is intended to pass on a distinctively Catholic view
of human life, sexuality, marriage, and family. Its goal is to complement the efforts of families
and to support what parents are doing at home. The entire program, from Grades 1 through
Grade 8, is designed to encourage children to become the people God wants them to be -- to be

fully alive.
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Our Catholic schools are places where we need to engage
in the exploration and integration of a modern culture,
which at times may seem anti-religious while, at the same
time, be faithful to the Gospel.

The Catholic school has as its aim the critical
communication of human culture and the total formation
of the individual and it works towards this goal guided by
its Christian vision of reality.

In our present context this requires two things:
Outwardly our Catholic Schools have to become an increasingly powerful sign of the
constructive and positive role that religion can play in our modern secular society.

Inwardly, our Catholic schools must become places in which faith learns to talk to today’s
culture and be centres that are committed to what is now being called the “new
evangelization”.

Saint Paul said:

“To the Jews | became like a Jew ...; to those under the law | became like one under the law ...;
to those outside the law | became like one outside the law ...; to the weak | became weak. | have
become all things to all, to save at least some. All this | do for the sake of the gospel, so that |
too may have a share in it. ” (I Corinthians 9,19-23)

Saint Paul adapted himself to the various cultures of his diverse audiences, not out of a need to
be fashionable, but so that the Gospel might have a chance of speaking to his listeners' hearts.
Today's Catholic school faces the same challenge: to learn the language of contemporary culture
so that the Gospel might echo in society itself as well as in the hearts of the children and youth
who are entrusted to it.

Slide 14

Gatholic Social ieaching: Our Faith Tradition calls us to respect the dignity of all, to

N work for the common good and to understand that we are
responsible for each other.
Human Dignity: We are made in the image and likeness of God:

Our God-given dignity as human persons with human rights
comes from having been created by God.

Common Good: This means achieving the conditions that make
it possible for all to come to their full potential as persons and to
become all that God intends them to be.

“God has created us to live in solidarity. This means to live in
union with one another, supporting one another, committed
to the common good, the good of all and each individual,
because we are all responsible for all.” (Pepe Jonn Pautily
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Slide 15

Discussion Small Group Activity — Examination of Catholic Social
Teaching.
In light of the principles of Human Dignity, the
ﬁODT;ﬂ:":lgggﬁjﬂiffﬂé:'u?;gfﬁiﬁﬁﬂf'evr’aq Participants will review the 3 of 4 Principles of Catholic
decide, etc.? i ’. ‘ ' Social Teaching: Human Dignity, Common Good, Solidarity
Each group could examine one (of the three - Human
\\\_’ : Dignity, Common Good, Solidarity) of the Principles using
' ACBO Fundamental Principles of Catholic Social Teaching

(http://www.acbo.on.ca/englishdocs/Principles%200f%20Catholic%20Social%20Teaching%20Ja
n%202013.pdf) and reflect on the question(s) for that Principle.

Discussion:
In light of the principle: how do | lovingly (morally) respond to this principle? (How should | act,
speak, interact, decide, etc. in light of this principle)?

Some examples might include:
* Act: respecting the God-given gifts of self and others; with love
e Speaking: with kindness and compassion; using people first language, etc.
* Interact: with hospitality, welcoming the other as we would welcome Christ
e Decide: in light of faith, with the common good, in service

Slide 16

Addressing Genderldentity, Gende

Sexism, homophobia, biphobia, transphobia hurt all
students, all members of the community, whether they are
heterosexual or identify as LGBT. Diversity Education in

Whole School Responsibility: “If one member suffers, all suffer . ey
together vith i; f one member is honoured, ll rejoice schools is a critical step.

together with it.” (1 Corinthians 12:26)

“Every form of sacial or cultural discrimination in fundamental

personal rights on the. g.rounds of sex, race, color, so.:ial conditions, The Onta rlo H uman nghts Code’ the Eq u Ity a nd | ncl USIVG

language, or religion must be curbed and eradicated as

ineompatible with God's design” Gaudun  spest29 Education Strategy of the Ministry of Education PPM 119,
Sexism, homophabia, biphobia, transphobia are hurtful to all

students, not just who Identify a5 LGB and Bill 157, (Keeping Our Kids Safe At School Act) 2009,
e ——NNN ] the Education Act seek to ensure that all students,
including students who identify as LGBT, find a safe, accepting, and inclusive environment in our
schools, are welcomed and treated with respect, and do not have to fear harassment or
discrimination.

Catholic Moral/Social Teaching supports this fundamental expectation: e.g.: Catechism of the
Catholic Church. The number of men and women who have deep-seated homosexual
tendencies is not negligible... They must be accepted with respect, compassion, and sensitivity.
Every sign of unjust discrimination in their regard should be avoided. (CCC 2358)
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Every board of education is required to have an inclusive education policy, promote and educate
for a positive school climate accepting of all students and ensure a safe school code of conduct
with serious consequences for any behaviors related to bias, prejudice and hate.

Ensuring safe and inclusive schools means everyone must have an understanding of the
experiences of groups that have been underserved, misrepresented, and discriminated against.
All this requires education, which in the context of addressing homophobia and heterosexism
means gender and sexual diversity education.

Acts of exclusion are ultimately hurtful to ALL students, since if they are not addressed, the
environment becomes one that tolerates discrimination.

Slide 17

What Doees Whole School, Inc

It is important that any initiative includes the whole school
community — led by the modelling of adults. All initiatives
should be done in a way that respects the needs of the

A Whole School Responsibility:

_ o community.
« Challenges all forms of oppression and prejudice
* Equips staff and students with:
— critical, inclusive and respectful knowledge, skills, HFH
and attitudes that are informed by Gospel values 1 A WhOIe SChOOI resp0n5|b| I Ity means that we
+ Witnessesto the faith-filled behaviour to which we chal |enge all forms of opp ression’ p rejud ice and

are called

discrimination (including homophobia/transphobic and
heterosexism).

This means we should:
- Model the behaviour and attitudes that we want for our students;
- Be faith directed (In Catholic Education, we are agents of the Church); and,
- Help students to develop critical thinking skills in light of faith/gospel.

2. Students must be equipped with the knowledge, skills, attitudes, and Gospel values to engage
the world and others, in faith and reason, which means developing a critical consciousness and
informed conscience that allows them to take action on making their schools and communities
more equitable and inclusive for all peoples.

At the same time, in our Catholic Schools we emphasize chastity:

“Chastity is normally defined as something to do with sex, namely, a certain innocence, purity,
discipline, or even celibacy regarding sex. This however is too narrow. Chastity... has to do with
the limits and appropriateness of all experiencing, the sexual included. To be chaste means to
experience things, all things, respectfully and to drink them in only when we are ready for them.
We break chastity when we experience anything irreverently or prematurely” (Ron Rolheiser,
The Shattered Lantern: Rediscovering a Felt Presence of God, 1995).
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Like all moral virtues, chastity is not merely about controlling or containing desires, but about
bringing them into harmony with God’s plan for our good. Chastity, in the broadest sense, is a
positive orientation to life; a discipline of the heart, the eye, of language and all the senses,
which frees us to embrace goodness. Teaching chastity begins from a spiritual intuition that
helps us to grasp the obligation inherent in the fact that our body belongs to God.

Slide 18

WAL WOES AWVHOIE SCNOO0IEAPProden Lo/ Qer

Jesus modelled for us a way that calls us to love our
neighbour, to welcome others and to treat others with
respect, compassion and sensitivity.

* Gender and sexual diversity educationis no different from
education to combat harassmentand discrimination
related to race, religion, gender, disability, or class.

* Students who do not adopt gender-typical patterns of

behaviour are often the targets of bullying, harassment and

When asked what is the greatest commandment, Jesus
responded” ‘You shall love the Lord your God with all your
heart, and with all your soul, and with all your mind.’ This
is the greatest and first commandment. And a second is
like it: ‘You shall love your neighbour as yourself.” On these
two commandments hang all the law and the prophets.”
(Matthew 22:36-40)

The commandment calls us to lovingly respond, in word
and action, to all.

Slide 19

Gender and Sexual Diversity Education|

Whole School, inclusive education should be:

Rooted in a Catholic Christian understanding of the human
person made in the image of God

Respectful of the innate dignity of each person

.

Age appropriate and mindful of the students’ needs
A clear and unambiguous presentation of Catholic Moral
and Social Teaching (official teachings of the Catholic Faith)

___a

1. Addressing all biases starts with the development
of a Catholic Christian Anthropology that sees the other
person as an image of God.

2. What is human dignity? What social conditions
affirm dignity or deny it? What experiences of justice and
injustice come to mind when you think of people created in
God’s own image and likeness? All issues are to be dealt
with from an understanding that all humans are beloved

children of God, that we are called to live in authentic relationships with family and with
peers, and a growing understanding of the gift of sexuality as an expression of life and

love.

3. Our curriculum should be based on our students’ needs: We must know our students
and be aware of their age (maturity) and their unique and individual needs.

4. Students should be taught clearly and unambiguously, the official Church Teachings on
matters of faith and morals. Teachers should avoid projecting their own adult
‘difficulties’. We need to be aware of our words and body language.

Remember our job is to teach and live the teachings of the Church (the curriculum).
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*(cf. Fr. James J. DiGiacomo, Teaching Religion in a Catholic Secondary School.)

Helpful tips:

e Don'’t be afraid to say “l don’t know” and to confer with colleagues
* Presenting the correct answer may take careful research

e Differences and dissent should be handled with Christian charity

e See things through a faith lens — see the whole person

Slide 20

Small Group Activity

Case Studies:

- Work in table groups

- Use the guided
questions to direct your
discussion

- Be prepared to share
some ideas with the
large group

Refer to handout: Case Studies

In your handout package, you will find case studies for
individuals in a variety of roles within the school
community. The case studies ask you, as school and board
staff, to put yourself in the roles of these community
members and think about what they might experience, as
well as what supports could be provided to assist them in
contributing to a safe, inclusive and accepting school.

The case study exercise can be done in a number of ways depending on your group size and
time. For example, participants could review independently then share with a partner, in small

groups, or with the larger group.

Slide 21
Positive Supporting Strategies
School Classroom, Individual Levels

_ﬁ

In this section, we will begin to explore a number of
positive supporting conditions that exist and that we can
draw upon to support students who identify as LGBT and
all members of our school community in the context of a
safe, positive, inclusive and accepting school environment.

Part | of this module provided an overview of supporting

system-level strategies that help to provide a context for
school, classroom and system-level strategies.
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Concepts like sexism, homophobia, transphobia and
biphobia refer to complex social phenomena. They can be
challenging to grasp. It is important to consider grade, age,
and subject-appropriate ways to help students develop the
critical thinking skills necessary to decode and resist biased
messages. It is important to think about the language that
you are using to introduce concepts at various age and
grade levels. What are some examples that come to mind?

= Be a positive role model and an ally — be aware of your influence

= Have an gttitude that reflects a safe space: non-judgmental, open,
and accepting

= Discuss (in age and grade-appropriate ways) sensitive issues such as:
— Gender Identity
— Gender Expression
— Sexual Orientation
— Gender Stereotypes

= Be vigilant about addressing all types of harassment, discrimination
and violence between students and staff

- Learn about your school and board policies, participate in planning
when possible

How would this look in your school and/or board situation?

What resources are available and what would you still need to make it happen? Note we will
spend a bit of time at the end of this module going through online resources that might be
helpful.

Slide 23

* Teach and use common vacabulary

* Actively reach outand engage students, particularly students who
identify asLBGT and allies, as part of the planning and throughout
the activities that take place inyour school

+ Actively reach out and engage parents/guardians and school
community partners

* Provide opportunities toraise awareness of gender identity, gender
expression and sexual orientation

* Supportstudent-led clubs
* Supportand participate inyour Safe and Accepting Schools Tg
* Planand attend professionallearning opportunities )

How would this look in your school and/or board
situation?

What resources are available and what would you still
need to make it happen?

What other strategies might there be?

Note we will spend a bit of time at the end of this module
going through online resources that might be helpful.

* How do we idetify and address systemic barriers and discriminatory biaseswithin
system and school structures and organization policies, programs, and practices?

+ Arewe incorporatingthe needsof our studentswho identify as LGBT into our larger
board equity strategies? How? Has student voice been included?

+ Dostaff have an understanding and swarenessabout LEBT topics? How do | know?

+ Inwhatwaysarethevoices, stories, cultures, and historiesof our students, families,
and communitiesincluded inour classooms, curriculum, learming materials,
groupings, displays, and other resources? Are weincluding the LGBT community?

+ Dothe physical environments of my schools communicate safe and inclusive access
forstudentswho identify as LBGT?

+ Whatkind of experiences aremy schools having with creatingand sustaining
student-ledgroups?

* How is myboard communicating that bullying of any kind is unacceptable? What
actionsare beingtakento addressand prevent this?

Let’s spend a bit of time reflecting and sharing our
responses to these questions.
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your

. 5 besnthe

identify s LGBT inyour schoal and/or board?
' Ba n you identify asthe obstaclesor b:
studen iy asLGBT inyour school andjor
psies hers,
entify information gaps when it comesto LGET equity in your schoal
w canyou plan tofillthess gaps?

rriers—

hen, axpand or innovate LGET
Are there lign with |arger

equityiny
board equity strategies/plans?
Debrief questions
How can school and board leadership, and all members of the school
community support initiatives onthe ground?
How can school and board leadership, and all members of the school
community LEAD in navigating through barriers?

Building on that discussion, let’s have a look at these
guestions. You may wish to take notes that you can bring
back to your local school and/or board teams.

Slide 26

SAFE@SCHOOL : )
Sample Supportive
= Resources:

Bullying Prevention http://safeatschool.ca

This online resource was developed by the Ontario
Teacher’s Federation in partnership with COPA (le centre
ontarien de preventions des aggressions). It includes a
number of resources, including video resources, and links
to additional resources. It also includes professional
learning modules related to safe and accepting schools,
and equity and inclusive education.

Slide 27

BELONGING Sample
Welcoming A
e Supportive
Leaming Resources:
Celebrating the Faith .
Reconciling and http ./IWWW.
Forgiving Idcsb.on.ca

Serving Others

This resource was developed by the London District
Catholic School Board, and provides practical guidance and
suggestions to encourage, develop, and sustain a culture of
belonging that is experienced as welcoming and inclusive
for all students.
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Slide 28

Sample
Supportive
Resources:

http://www.
oecta.ca

These are some of the resources available through the
Ontario English Catholic Teachers’ Association (OECTA) to
support school and classroom level practices and
strategies. The Canadian Teacher’s Federation (CTF) has
also developed a resource that can be ordered online.

Slide 29

an g |
piOntario
Aguide -:_‘.,-

Sample Supportive
Resources:
http://www.ohrc.on.ca

The Ontario Human Rights Commission (OHRC) has
produced this resource to support human rights in schools,
as well as a number of articles, research studies and
policies related to human rights in Ontario.

http://www.ohrc.on.ca/en/teaching-human-rights-ontario-
guide-ontario-schools

Slide 30

Sample Supportive Resources: \ ‘M

http://equity.oesc-cseo.org

Equity and Inclusive EducationO

ces Database, Services C: )

To further support implementation of equity and inclusive
education across Ontario and deepen the understanding of
the importance of developing equitable and inclusive
environments for all who enter our school system, the
OESC has developed an inventory of resources - primarily
resources developed by boards — that can be accessed by
all boards through the OESC website. The inventory is
searchable in English and French and includes a
description of each resource with a link to the website
where it can be found.

140


http://www.ohrc.on.ca/en/teaching-human-rights-ontario-guide-ontario-schools
http://www.ohrc.on.ca/en/teaching-human-rights-ontario-guide-ontario-schools

Any last thoughts or comments?

- Work with colleagues to take a deeper look at biases and stereotype
related to gender identity, gender expression and sexual orientation.

- Examine the Principles of CatholicSocial Teachings: God-given, inherent
dignity and value of each person; The Common Good and Building
Positive School Climates

- Identify arange of school, system and individual level strategies to
support students who identify as LGBT, which can also have a positive
impacton all students and members of the school community

- Apply our faith teachings and tradition in addressing bias, discrimination,
hate and violence

- Considerstrengths, barriers, gaps and opportunities within yourlocal
school and board context

- Learn abouta range of resources thatare availableand may be of

_m”

Slide 32

: o Let’s close off with a call to action. Write down one thing
you can do in the next week to make a positive difference
within your local school and/or board context.

What one thing can you do in the

next week to make a positive
difference?

Please check the OESC Equity and Inclusive Education Resources Data Base for additional
materials to support this module: http://equity.oesc-cseo.org
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Module 5: Student Voice and Engagement

Slide 1
Module 5
Student Voice and
Engagement

This module is designed for school board employees to
focus on engaging students as part of a whole school
approach to fostering safe, inclusive and welcoming
schools.

Slide 2

Fostering Safe, Inclusive and Accepting Schools

This slide explains that the Ontario Education Service
Corporation (OESC) has created these modules to assist
school boards in meet their requirements of the Education
Act as amended by the Accepting Schools Act (2012) to
provide safe, inclusive and accepting schools for all
students. Boards are encouraged to use the modules in
ways that are meaningful at local levels as they move
forward with implementation.

Slide 3

In this module, you will' have

* Reflect on the Catholic context in which student voice
and engagement are encouraged

* Work with colleagues to reflect, discuss ideas, and
explore strategies for engaging students as active
participants in fostering safe, inclusive and accepting
school environments

* Consider next steps for engaging students within your
local school and board contexts

___A

Note to facilitator: Take a few minutes to ask people to
introduce themselves, their role and their interest in this
session if you have not yet had the chance to do so.

Are there any questions up front or anything anyone else is
hoping to get from the session today?
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Slide 4

QuricatholiciContext All Catholic communities, whether in a school context or
N not, strive to be Eucharistic communities. Eucharist is a
A Eucharisti i .. . .
uchariséic commuinity Greek word that means thanksgiving. Catholics by their
e the Fol faith and world-view are people of the gospel (recipients
* ather the rolks
+ Tell the Story of good news!) who recognize that God is for us, both
* Break the Bread . R .
+ Change the World promise-maker and promise-keeper, a loving parent who
loves each of us more than we could ever long for or even

imagine.

In gratitude or thanksgiving for the bountiful concern and care that God has shown to the
human family -- to each one of us -- especially in gifting to us his son, Jesus, to bring us to
wholeness and holiness, we respond freely in love.

This free loving response to God’s goodness is expressed in our celebrations of the Eucharist, or
Mass. Since the Second Vatican Council and in the Catechism of the Catholic Church, Eucharist is
referred to as the source and summit of Christian life.

John Shea, a storyteller and theologian, frames the Eucharist in four parts: gather the folks, tell
the story, break the bread, change the world.

Our Catholic/Context The experience of Eucharist can and does extend beyond

& the liturgy Catholics know as the Mass and helps inform a
positive Catholic school climate and culture.

A Eucharistic community

+ Gathering *  Welcoming X . .

+ sharingof stories * Listeningwiththe heart | Our schools by their nature and organization are also

* Breaking Bread * Learningis nourishment ... .

- ChangetheWorld  * Encouragedtogrow Eucharistic in that the pattern of school life follows the

four movements of the Eucharistic liturgy.

—ﬂ Every day in schools, staff and students gather; they share

stories with each other; they break bread together in staff rooms or lunchrooms or cafeterias;
and at the end of the day when they part the hope is that they leave the school somehow more
whole, more learned, more confident than when they arrived.

In this way, school in a Canadian Catholic context is a celebration of gratitude for the space and
the place to learn, to grow, to thrive.

When the government of Ontario introduced Bill 13, the Accepting Schools Act, the Catholic

school community received the new legislation as congruent with our Eucharistic sensibility that
calls us to welcome each person as they are, to listen with the heart to the stories they tell, to
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nourish each child with love and learning, and to encourage the growth and transformation of

each person.

Slide 6

Student En

“Ontario’s diversity is one of the province's greatest
assets. Embracing this diversity and moving beyond
tolerance and celebration to inclusivity and respect will

help us reach our goal of making Ontario's education
system the most equitable in the world

Everyone inour publicly funded education system
~ regardless of background or persenal circumstances—

must feel engaged and included”

- tebimion B & wemausd viiee f Susmban e Geiwis, 353458

There is a clear provincial commitment to guide our work
in fostering safe, inclusive and welcoming schools for all
students.

“Students themselves play a key role in working for positive
change on issues that affect their schoals. Students want to be

empowered to play a role in creating a positive school climate. The
engagement of students as leaders is critical to the success of
efforts to create a positive and inclusive school environment that
is free of gender-based violence, homophobia, sexual
harassment, and inappropriate sexual behaviour”

s sess s e e rstem e

What stands out most for you in this quote?

Equity and Inclusive Education
in Ontarie Sd

“An equitable, inclusive education system is
one inwhichall students, parents, and other
members of the school community are
welcomed and respected, and every student
is supported and inspired to succeed ina

culture of high expectations for learning ..

The important role that student leaders play
ininfluencing their peers and the school
culture must be acknowledged, andtheir

efforts encouraged.”

ey ek s

Every school board now has an Equity and Inclusive
Education Policy in place. Board policies must focus on
eight areas of implementation, as outlined in PPM 119.
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Stepping Stones: A Resource on Youth Development was
created by the Ontario Government in broad consultation
with researchers, youth, community leaders and service
providers. It is designed to support those who work with
youth aged 12 to 25 by providing:

An overview of youth development: A detailed look at the
predictable developmental stages of youth aged 12 to 25,

2| and the ways in which we can identify and respond to the
needs of youth at each stage of their development.

Developmental maps: Chart-based summaries of key developmental events for early
adolescents, adolescents and young adults, and suggested supports aligned with each
developmental stage.

Tips for implementation: Examples of how to adapt, specialize and apply this information in a
way that is relevant and meaningful in communities across Ontario.

This resource is for organizations and individuals who, either directly or indirectly, support and
influence the well-being and development of youth:

* communities and community organizations

e youth organizations

e parents, families and caregivers

e physicians and health care organizations

e educators and education and training institutions

e policy makers and decision makers

Stepping Up is a first-of-its-kind framework developed by the Government of Ontario to help
guide, focus and maximize our collaborative actions to support young people.

For the purposes of this framework, “youth” refers to young people between 12 and 25 years.

Stepping Up articulates the government’s sustained commitment to supporting the well-being
of Ontario’s youth. Stepping Up’s vision, guiding principles and priority outcomes will influence
how the government develops policies and designs programs relating to youth.

Stepping Up is also a call to action for those that look out for the well-being of young people in
Ontario. It has been developed so that young people themselves, families, governments,
foundations, philanthropic organizations, public agencies, charities, community organizations
and private businesses can identify ways to help youth succeed.
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Slide 11

In August 2013 MSAC shared their ideas on the future of
Ontario's education system during the ministry's Great to
Excellent consultations. This graphic captures MSAC's big
ideas and was used at all of the consultation sessions.

Source: Ministry of Education:
http://edu.gov.on.ca/eng/students/speakup/msac.html

Slide 12

Student Engagement: Positive Supporting Strategies

The Premoting a Pasitive Schocl Climate Resource indudes strategies, practices nd questionsto
spark discussion and guide planning for next stepsin schodls.

hem|

hetp:/h edu.g

The Ministry of Education has developed a Positive School
Climate resource that includes a placemat and worksheet
that schools can use for reflection and to plan next steps
for action. The resource includes suggested strategies and
reflective questions related to student engagement and
student voice as a key foundation for a positive school
climate.

Source: Promoting a Positive School Climate: A Resource for Schools, Ontario Ministry of Education, 2013,
http://www.edu.gov.on.ca/eng/parents/IntroDocEng.pdf
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Slide 13

Ontario Catholic School = A Discerning Believer
Graduate Expectations

* An Effective Communicator

= A Reflective, Creative and
Holistic Thinker

9 - ASelf-Directed,

Responsible, Lifelong

Learner

* A Collaborative Contributor
| + ACaring Family Member
+ A Responsible Citizen

Within the context of Catholic schools, the process of self-
reflection, discernment and planning for students is also
informed by the context of our Faith tradition. For
example, the language and imagery of the Catholic
Graduate Expectations is a natural complement for
reflective questions which encourage student engagement
and value student voice.

Slide 14

ositive Supporting Strategies

Promoting  Positive School Climare: A Resource for Schoois dentifies student voice s an
element that contributes to o positive school climate, aiong with practices for consideration.

Student Voice
Schoolsgive students the opportunity to provide:
input enmatters related to their learningand <
school environment. They recognize and respond
to their diversestudent populations. Schools
consider whosevoices, among thestudents, are
being heard andwhosearenot being heard. They o ¢1assroom-Level Practices
give students various opportunitieste leadand/or
contributeto school activities Schoolstake
diverse student perspectives into account in
decision-making processes, and encourage
studentsto beinvolved at all levels aspartofa <—  IndividualLevel Practices
wholeschool approach

School-Level Practices

Refer to Handouts: Positive School Climate Strategies and
Worksheet

Student voice is first encountered when the space is
created in a welcoming community that listens with the
heart to the stories that young people tell.

Provide time for participants to reflect on current practices
within their own school community, and to plan for next

steps to further engage students as part of a whole school approach. This can be done
individually, in pairs, or is small groups depending on your audience.

ositive Supporting Strategies

“Recognizing student leaders who are actively
promotingsafeand inclusive schoolsis as
important as recognizing students for outstanding
academic achievement or excellence in athletics or

other extra-curricular activities

Asthe primary stakeholder group, studentsnesd
to be meaningfully engaged inthe processand
formally recognized for their important and

creative contributions. *

The IEL Toolkit provides a whole section on Engaging and
empowering students as part of a whole school approach,
including specific approaches and strategies, as well as a
tip sheet on engaging students.

The toolkit is available online at:
http://live.iel.immix.ca/safeandacceptingschools/
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Slide 16

Student Engagement:
Positive Supporting
Strategies

SAFE@SCHOOL

http://safeatschool.ca

This online resource was developed by the Ontario
Teacher’s Federation (OTF) in partnership with COPA (le
centre ontarien de preventions des aggressions). It
includes a number of resources, including video resources,
and links to additional resources. It also includes
professional learning modules related to safe and
accepting schools, and equity and inclusive education.

Slide 17

Student Engagement: Positive Supporting Strategies)

There are three ways for students to get involved:

1. Minister's Student Advisory Council (MSAC): Approximately sixty students in grades
7-12 meet with the Minister of Education to share ideas and perspectives.

2. Student Farums: Provide an opportunity for students to share ideas on topics that
matter to them.

3. SpeakUp Projects: Application-based projects that help students engage
academically and socially by leading projects that they design and implement with
the support of thair | ity. ——

SPEAKUP

Have any participants had students engage in any of the
Ministry of Education’s Student Voice initiatives? If so,
please share what you heard and saw from the students. If
not, it is worth encouraging students to participate.

Student Engagement: Positive Supporting Strategies

+ Be supportive. Guide, don'tdictate. Youthwant informationso they canmake
their own decisions

- Be patient and available. Don't be discouragedif your first offer of support is
turned down asyouth willoften come around when they feel upto it andthe
time isright.

+ Be open. When they cometo you, listen, listen, listen!

« Be ing. Youth learn and gr failure and mis
important issue s howyouth and their support systems respond to setbacks.

+ Be empathetic. Don’t belitlethefeelings of youthor be patronizing—"my

feelings arerealand important, even if whatever 'mgoing through doestseem
like s big desitoyou, itisto me right nove”

tn Devalopmant, Gntaric o \euth Soryces, 374

These are the five key themes that youth identified as
being important to them, that can help guide our
interactions.

It is a good reminder that it is important to be deliberate
and purposeful in your interactions with youth. Every
interaction provides an opportunity to support their
development. It doesn’t necessarily require its own
program or agenda. It’s about what we do every day. This

is the nourishment that accompanies the experience of being welcomed and heard.
Nourishment comes from feeling both loved or accepted, and then having the space to learn
about one’s gifts and the larger world.
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“[students who identify or are
perceived aslesbian, gay, bisexualor
transgender (LGBT), students are

frequently targeted for bullying

64% of LGBTQ students and 61%
of students with LGBTQ parents
feel unsafeat school and 70.4%
of all students hear homophobic

expressions every da
As one might expect, suicidal & RfeckE

ideation, depression, anxiety, drug
abuse, truancy, drop-cut and
homelessness rates all tend to be
higher among LGBT youth than
among their straight counterparts.”

Students are often verbally
harassed abouttheir perceived
gender or sexual orientation

- e cermia Wni Racutyor Esiren, LaienassUnueTy e

Let’s spend a bit of time reflecting on the experiences of
students who identify as LGBT, or who are perceived to be
LGBT, in our schools.

Note to facilitator: Module 4, Parts | and Il focus on the
impact of bullying, harassment, and discrimination based
on gender identity, gender expression and

sexual orientation.

Source: Walton, Dr. G. (2010). “Forging Safer Learning Environments: Addressing Homophobic Bullying in Schools.”
In The Literacy and Numeracy Secretariat, What Works? Research into Practice. Research Monograph no. 30.

Slide 20

A number of supportive strategies have been found to be helpful in
contributing to a positive school climate for students identifying as
LGBT, their peers, and members of the whole school community,
such as:

- School environments that value and embrace diversity;

- Positive interactions with teachers, parents and other caregivers;

- Policies and guidelines that protect students from discrimination
based on sexual orientation and gender identity;

- Visible alliesand role models; and

- The establishment and support of student-led activities such as
Gay-Straight Alliances (GSAs) or groups of a similar name.

While we know that students identifying as LGBT are at
greater risk, we also know there are some key supportive
strategies that can have a positive impact. These factors
have also shown to be beneficial for members of the
school community as a whole.

For example, LGBTQ students from schools with Gay
Straight Alliances (GSAs) are more likely to agree that their
school communities are supportive of LGBTQ people (53%)

compared to participants without GSAs (26%).

Source: Final Report on the First National Climate Survey on Homophobia, Biphobia, and Transphobia in Canadian

Schools, 2011.

Slide 21

ve Supporting Strategies.

student Engagement: Positi!

Student-led activities build respect and understanding among all students to help B

create a safe, inclusive and accepting school environment.

Student-Lad Activities Identified in the Act

All names for student-led activities
must be consistent with the
promation of a pasitive school
climate.

Boards cannot refuse the
use of the name gay-straight
alliance (GSA) if that is the name the
chosen by one or more students.

School boards are required to support students who want
to lead activities and organizations that promote gender
equity, anti-racism, awareness, understanding and respect
for people with disabilities and people of all sexual
orientations and gender identities, including groups with
the name Gay-Straight Alliance (GSA) or another name.
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Slide 22

Ontario Catholic School * A Discerning Believer

Graduate Expectations  * An Effective
Communicator

+ A Reflective, Creative
and Holistic Thinker

* ASelf-Directed,
Responsible, Litelong
Learner

* A Collaborative
Contributor

* A Responsible Citizen

___a

The Graduate Expectations provide language that is both
rich and familiar to students, and is useful to provide
context. It may be helpful, for example, to review the CGEs
with students and explain that the distinctive expectations
for students of Catholic schools are determined and
shaped by this vision and the destiny of the human person
emerging from our faith tradition. Our journey together as
human beings is one in which we are called to cherish the
dignity and value of each person and this journey is best

understood within the context of relationship. This can serve as a useful point of departure for
student engagement strategies and initiatives.

Slide 23

Student’ Engagement: Positive SUpporting Strategies

Relisting to Otters- Seif Refiecton Actwry.
[y pr—— = afecie, | wismced, | Cosbouiee | Cempramty | Seaeessie

Wiszom = the 53 of the Haly SR, Which he%Rs o5 10 SrGer Sur P tonnizs Wth e ested nGrd, ving restion for the sate of G

Students should be encouraged to be reflective, both as
individuals, and as community members, with initiatives
that engage student voice. Concretely, self-reflection
activities which focus on relationships as reflected in our
Catholic Graduate Expectations invite students to
understand and discern, appropriate to their age and
development, their responsibilities to one another. Our
faith tradition reminds us of the Holy Spirit’s gift of
Wisdom — the gift which helps us to live in relationship

with everyone and everything within the created world, loving all creation for the sake of God.

Slide 24

Student Engagement: Positive Supporting Strategies

What is happening in your school and/or across your
Catholic school district that encourages student voice?

What have been some of the successes and challenges?
What further action do you think might help?
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How many of these indicators would you say you have in
place in your school? How might you go about increasing
that number? What have you seen or heard about in other
Catholic schools that might be of interest to others in the
room?

Slide 26

“We want schools ... where
students will feel free to dream
about their futures, where they are
able to connect their passions with
possible career options, and where
the opportunities and resources
needed to support these decisions

are provided.”

Let’s have a look at one last word from MSAC students for
us to take with us.

Slide 27

Rerlection

N

What one thing can you do in the
next week to make a positive
difference?

Let’s close off with a call to action. Write down one thing
you can do in the next week to make a positive difference
within your local school and/or board context that
increases and encourages student voice.

Note to facilitator: Remind the participants that a

Eucharistic community we are called to be welcoming, to
be educators who listen with the heart to the voices and
the stories that we hear from our students and our staff;

we are called to nourish or “break bread” with others so that every day when they leave the
school they are somehow more whole, more learned, more confident than when they arrived.
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Slide 28

Any last questions or thoughts?

* Reflect on the Catholic context in which student voice
and engagement are encouraged

* Work with colleagues to reflect, discuss ideas, and
explore strategies for engaging students as active
participants in fostering safe, inclusive and accepting
school environments

* Consider next steps for engaging students within your
local school and board contexts

e —

Please check the OESC Equity and Inclusive Education Resources Data Base for additional
materials to support this module: http://equity.oesc-cseo.org
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Module 6: Parent and Community Engagement, A Whole School Approach

Slide 1

——

MODULE 6
Parent and Community Engagement,
A Whole School Approach

This module is designed for Catholic school district
employees to focus on engaging parents/guardians,
parent councils, parent volunteers, members of the
community who use the school (i.e. church groups, sports
teams, community organizations) and other community
partners through a whole school approach to safe,
inclusive and accepting schools for all students.

Slide 2

Fostering Safe, Inclusive and Accepting Schools
Ontario Education Service Corporation (OESC)

This slide explains that the Ontario Education Service
Corporation (OESC) has created these modules to assist
school boards in meet their requirements of the Education
Act as amended by the Accepting Schools Act (2012) to
provide safe, inclusive and accepting schools for all
students. Boards are encouraged to use the modules in
ways that are meaningful at local levels as they move
forward with implementation.

Slide 3

Inithis module; youwill'have

= Reflect on the Catholic culture of our schools

+ Consider the importance of a whole school approach in
supporting safe, inclusive and accepting school
environments for all students, including students
identifying as LGBT

* Take a closer look at the role of the whole school
community in bullying prevention and intervention

= Learn about some supportive strategies and explore

ﬁ%

Note to facilitator: Take a few minutes to ask people to
introduce themselves, their role and their interest in this
session if you have not yet had the chance to do so.

Are there any questions up front or anything anyone else is
hoping to get from the session today?
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Slide 4

Qur Gatholic Gontext: All Catholic communities, whether in a school context or

not, strive to be Eucharistic communities. Eucharist is a

Greek word that means thanksgiving. Catholics by their
,’/3 ) ) \ Catherthe Falke faith and world-view are people of the gospel (recipients

+ Tell the Story of good news!) who recognize that God is for us, both
* Break the Bread . R .
+ Change the World promise-maker and promise-keeper, a loving parent who

loves each of us more than we could ever long for or even

imagine.

In gratitude or thanksgiving for the bountiful concern or care that God has shown to the human
family -- to each one of us -- especially in gifting to us his own son, Jesus, to bring us to
wholeness and holiness, we are called to respond freely in love.

This free loving response to God’s goodness is expressed in our celebrations of the Eucharist, or
Mass. Since the Second Vatican Council and in the Catechism of the Catholic Church, Eucharist is
referred to as the source and summit of Christian life.

John Shea, a storyteller and theologian, frames the Eucharist in four parts: gather the folks, tell
the story, break the bread, change the world.

Slide 5
Pur, GCatholic Gontext The experience of Eucharist can and does extend beyond
the liturgy Catholics know as the Mass and helps inform a
positive Catholic school climate and culture.
A Eucharistic community

+ Gathering *  Welcoming X . .

+ sharingof stories * Listeningwiththe heart | OUr schools by their nature and organization are also

* Breaking Bread * Learningis nourishment ... .

« ChangetheWaorld  * Encouragedtogrow Eucharistic in that the pattern of school life follows the
four movements of the Eucharistic liturgy.
Every day in schools, staff and students gather; they share

stories with each other; they break bread together in staff rooms or lunchrooms or cafeterias;
and at the end of the day when they part the hope is that they leave the school somehow more
whole, more learned, more confident than when they arrived.

In this way, school, in our Catholic context, is a celebration of gratitude for the space and the
place to learn, to grow, to thrive.

When the government of Ontario introduced Bill 13, the Accepting Schools Act, the Catholic

school community understood the new legislation as congruent with our Eucharistic sensibility
that calls us to welcome each person as they are, to listen with the heart to the stories they tell,

154



to nourish each child with love and learning, and to encourage the growth and transformation

of each person.

Slide 6

d Vision for Education in Ontario

Four renewed goalsfor education

1. AchievingExcellence

“Ontario schoals need to be places
where... educators and students value
diversity, respect each other, and see
themselves reflected in their leaming”

2. EnsuringEquity
3. Promoting Well-Being
4. Enhancing Public Confidence

“Devel child and student well-bei
means supporting the whol child —not
only the child’s acedemic achievement

utalso . cognitive, emotional, social
and physical weil-being. It also means
ensuring that our schools, child care
centres and early years programs are
safe and welcoming physical
environments.”

- senieving Sxmvence: & Senewes visien e Eausotizn in Ontorie
21z

The government recently released Achieving Excellence: A
Renewed Vision for Education in Ontario (2014) based on
input from parents, students, teachers, support staff and
school and system leaders, as well as input from
individuals and groups from outside the education sector
including businesses, non-profit organizations and
representatives from research and innovation, municipal,
multicultural, French language and Aboriginal
communities.

The renewed vision emphasizes the importance of parent and community engagement to
support all children and youth, regardless of background or personal circumstance, to reach
their full potential from child care through to graduation and beyond.

Slide 7

How Do\We Gettheres

\

Building and sustaining s positive school climate isacomplex challengerequiring evidence-
informed solutions. A whole school approach, which involves all members of theschool
community, isimportant insupporting effortsto help ensurethat schools are safe, inclusive, and
welcoming

Awiholeschool approach isvaluable in addressing such issuesasracism, intolerance, bullying,
homophobia and gender-basedviolence

Itis an effective approachto making systemic changesthat benefit all students andthe broader
community. It involvesthe development of respectful and caring relationships between staff
betweenstudents, and between staff and students.

All aspectsof i i ol approach.

It is important to recognize that effective legal and policy
frameworks are a key component of a broader approach to
supporting safe, inclusive and welcoming schools.

A whole school approach through which all members of
the school community are informed, engaged and play an
active role, is a key success factor for the realization of
these goals at the local level.

The amendments to the Education Act made through the Accepting Schools Act require and
support schools and boards to foster safe, inclusive and accepting school environments.
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Slide 8

KeyGoncepts: A Whole-School Approach

*  An effective whole school approach takesplacein the context of supportive system-level
strategies, polices and practices.

*  Implementation of the whole school approach occurs
at school, class, individual and community levels
(Olweus & Limber, 2010; Steinberg, Allensworth &
Johnsan, 2011)

*  Overlapping success factors at each level include, but ars
not limited to:

» clearroles and responsibilities;

» active leader, stff, student, parent and community
engagement;

% healthy, respectful relationships among all members
of the school community; —

3 supportiva board and schaol lavel policies and planning pr

> commen language, d practices; and
> spreznd to

d next steps (=& review of

school climate dataand other measures)

What do you see taking place in your local contexts? What

is working well? What are some areas for growth or
improvement?

Source: Ontario Ministry of Education. (2012). Promoting a Positive
and Inclusive School Climate: Whole School Approach. Issue 1:
February.

http://www.edu.gov.on.ca/eng/policyfunding/memos/feb2012/Issuel
Feb2012.pdf

OsItiVe SUPPOrting Strategies

Equity and Inclusive Education
in Ontarie Schools

Everyschoolboard isrequiredto havean
Equityand Inclusive Education (EIE) Policy
in placethat includeseight areasof focus.

{PPM 125, Develoging ans Implementing Equity and Inzusve
‘Esucstion Pafices in Ontario Schodls, 204

“How do we know we ore making a
difference?” (2014} is available to support
boardsindeepening implemerztion of
their EIE polides inthe eight areasot
focus through a series of reflactive

questions.

Every school board has an Equity and Inclusive Education

(EIE) Policy in place to support student achievement and
well-being.

School and community relationships is one of the eight
areas of focus that boards are required to include in their
policies, as outlined in PPM 119.

Slide 10

Parentsin Partnership: A Parent
Engagement Policy for Ontario
Schools (2010) formally
recognizes and supports a vision
of parents as both valued
partners and active participants
in their children’s education.

PARINT
ENGAGEMENT

Ontario’s Parent Engagement Policy can be found online on
the Ministry of Education’s website:
http://www.edu.gov.on.ca/eng/parents/involvement/PE P
olicy2010.pdf
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Positive SUpporting Strategies

+ Everyboard must haves bullying prevention \

and imervertion planforthe schools of the
board, established in consuitation with
students, teachers/aff parents, school
councils volunteers and community members.

+ Each school isrequired to implement their
board’s plan

+ Boardsand schools must maketheir plans
available publicly {=.g. on board and school
websites)

+ Plansmust bereviewed periodically (2.g. once
EVery two years) with studert, staff, parent
and commurity input.

+ A model plan has been developed to assist
boardswiththeir plans.

Every school board must also have a Bullying Prevention
and Intervention plan in place. It must include key
elements as outlined in PPM 144.

* School climste surveys must be administered by
schocls stlesst oncs every 2 yearsto students, stff 2nd parentis)/guardian(s)

*  Boards may develop their awn school climate survey or use Minizoy of Education axamples.
(i du. zov.0n.ca/eng/! /i html)

and safety and st
harassment relsted tosewsl orientation, gnder identity, and gender expression, aswell=s
questicnson sexus| harassment

ith the Safe and

=nd used to devalop

strategiestaimprove school climate

School climate surveys can help identify
what students, staff and
parent(s)/guardian(s) see as exemplary
practices, and evidence of safe and
inclusive communities; they also function
as a useful tool to identify areas of
exclusion, unacceptable behaviors and
discriminatory systemic practices.

Boards must conduct anonymous school climate surveys of
their students, staff and parents/caregivers at least once
every two years, and use this data to inform progress
related to goals in their board multi-year plans on positive
Catholic school climate and bullying prevention. The
ministry has developed sample school climate surveys
available in 22 languages that boards can use and modify
to reflect their local contexts and priorities.

A variety of formal and informalmechanisms forengaging
members of the whole schoolcemmunity, including:

* Safeandacceptingschoolsteams

= Studentcouncils

= Schoolcouncils

* ParentInvolvement Committees (PIC)

* Special Education Advisory Committees (SEAC)

* Ongoing parent, teacher, student communication (e.g. parent-
teacher-student meetings, report cards, etc.)

* Ongoingschool, parent, student communication (e.g. School
newsletters, assemblies, events)

‘What others are there in your local school and/or board
context?

What kind of mechanisms are in place in your local school
and/or board context? Are you reaching diverse members
of your community? What have been some of the
challenges and successes? Are there further actions or
outreach that could be taken?
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The Provincial Code of Conduct and related School Board
Codes of Conduct are yet another mechanism to support a
whole school approach to safe, inclusive and accepting
schools.

“If a board enters intoan
agreement with another person
or entity, other than a board,
respecting the use of a school
operated by the board, the board
shall include in the agreement a
requirement that the person or
entity follow standards that are
consistent with the code of

Slide 15

Refer to Handout: A Parent’s Guide to the Ontario Code of
Conduct. This is available on the Ministry of Education
website at:
http://www.edu.gov.on.ca/eng/safeschools/code.pdf

Positive Supporting Strategies

or

Slide 16

= : - The next few slides will provide information and direction
Positive Supporting Strategies . ]
Moving Forward with respect to a whole school approach to supporting
safe, inclusive and welcoming schools.

WHY ACT?

WHAT MUST WE DO?

HOW?

WHO IS RESPONSIBLE?

_A
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Slide 17

What does bullying mean to you? How would you define
it?

Slide 18

bt s Bullying This slide reflects the definition of bullying as outlined in
the Education Act.

Bullying is defined in the Education Act as:
Aggressive and typically repeated behaviour by a pupil, where:

+ the behaviour is intended by the pupi to have the effectof, or the pupil ought
to know that the behaviour would be likely to have the effect of,

> causing harm, fear, or distress to another individual, including physical,
psychological, social, or academic harm, harm to the individuals
reputation, or harm to the individuals property, or

> creating a negative environment at a school for anather individual, and

+ the behaviour occurs in a context wherethere is a real or perceived power
imbalance between the pupil and the individual based on factors such as size,
strength, age, intelligence, peer group power, sconomic status, social status,
religion, ethnic origin, sexual orientation, family circumstances, gender, gender
identty, gender expression, race, disabilty, or the recsipt of special education,
and wherethe intimidation includes the use of any physical, verbal, electronic,
writen, o other means.

Slide 19

A definition of cyber-bullying is now also included in the
Education Act.

What does cyber-bullying mean to you? How would you
define it?
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Slide 20

This slide reflects the definition of cyber-bullying as
outlined in the Education Act.

Cyber-Bullyingis defined in the Education Act as:
Bullying by electronicmeans including:

« creatinga web page or a blogin which the creator assumesthe
identity of another person;

+ impersonating another person as the author of content or messages
postedonthe internet; and

* communicatingmaterial electronically to more than one individual or
posting material on a website that may be accessed by one or more
individuals.

Slide 21

Is Conflict the Same as Bullying? It is important to recognize the difference between

7 bullying and conflict. It is also important to understand
that school will respond to bullying differently than they

- People may sometimes confuse conflict with bullying, but they are different

" Confctccursbetusn S of o peoBleuho haves disgrsemens = will respond to conflict. For example, in the case of a
. :!;zlfélizre?;ZSE:sgFee\scnmfnrtahleexpressmghlsnrherwews,andthere Conf“ct’ a Staff member may try to have the Students come

* Conflict becomes negative when an individual behaves aggressively by saying or
doing hurtful things. Then the conflictis an ageressive interaction

- Contrcnecamen e s epene samee s v mesance. | tOgEther to tell their side of the story and help them

* Overtime, a pattern thehav'\ourmavenj\erge wherethepersonwihohehaves . . .
e e resolve the situation together. In the case of bullying, a
principal will consider progressive discipline, which may

andmore powerless That iswhen negative conflict may turn into bullying.
include suspension or expulsion.

Source: Ontario Ministry of Education. (2013).Bullying, We Can All Help Stop It.
http://www.edu.gov.on.ca/eng/multi/english/BullyingEN.pdf

Slide 22
$TOP ABULLY  mres oF suving reporTeD What kinds of behaviours have you witnessed in schools or

(StopMBaty Sehot Repots rom Sap 2011 ~Apl 2012
¥ SAFE & ANONYMOUS . . ?
I Hame Caling / Insults (80%) N the Communlty !
Shoving |
B Threats /ot
B Spreading Rumas
W Cyberbullying

Source: www.stopabully.ca

I Homoph

W Stealing (8%)
Il Vieapon Related (4%)

www.stopabully.ca *Multiple types of bullying can be selected.
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What 1s B

lomoephokic Bullying:

Homophobic bullying is behaviour or
language which makes a young person feel
unwelcome or marginalized because of
their actual or perceived sexual
orientation.

Use this slide to discuss the following concepts with

~ participants, and be ready to discuss:

Verbal bullying (being teased or called names)
Being compared to LGBT celebrities/caricatures/
characters that portray stereotypes of LGBT people

(www.rainbowproject.org) e Being ‘outed’ (the threat of being exposed to your
friends and family)

—_—a e Indirect bullying/social exclusion: (being ignored or
left out)

* Physical bullying

e Sexual harassment (inappropriate sexual gestures)

» Cyber-bullying (being teased, called names and/or

threatened through electronic means)

Note to facilitator: Module 4, Parts | and Il focus on the impact of bullying, harassment, and
discrimination based on gender identity, gender expression and sexual orientation.

Slide 24

Because in the act of creation God loves us first, there is an
inherent promise (or covenant) woven into our
relationship with God.

“[sltudents who identify orare
perceived as lesbian, gay, bisexualor
transgender (LGBT), students are

frequently targeted for bullying

God embraces all of us as beloved sons and daughters and
nothing we can ever do can separate us from the love of
God (found in Christ Jesus, as St. Paul says in his letter to
the Romans). And as God loves each of us, we are called to
love one another.

As one might expect, suicidalideation,
depression, anxiety, drug abuse,
truancy, drop-out and homelessness
ratesall tend to be higher among LGBT
youth than among their straight
counterparts.”

- Dr Gersl Walton, Faculty of Education,
Lekehesd University

All human beings, regardless of race, gender, or sexual orientation possess innate human
characteristics that identify us as human and distinguish us from the rest of God’s creation. Itis
this common nature that bonds us together as a universal race — the human race. The Roman
Catholic faith views all people as children of God.

”

Source: Walton, Dr. G. (2010). “Forging Safer Learning Environments: Addressing Homophobic Bullying in Schools.
In The Literacy and Numeracy Secretariat, What Works? Research into Practice. Research Monograph no. 30.
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+ All employess whowork directlywith students (administrators, teachers and
other school staff) must respondto any student behaviour that is likely to have a
negative impact onthe school climate 1, intheir opinion, it is safeto do so.

+ Such behaviour includesserious student incidentsand all inapproprist=and
disrespectful behaviour at anytime at school and at any schookrelated evert.

+ All employees must report serious student incidentsto the principal assoonas
reasonabiy possible

+ In addition, third parties(specified inPPM 145) who are under contract or
agreement with the board arerequiredto report serious student inddemsto
the principal

+ Boardsmay also put policies in placeto require individualswho are not board
employess but whocome intodirect comact with students on a regular basis
report seriousincidentsto theprincipal(e.g., cutdoor eduction instructors)

+ Boardsmustalsoput in place procedures to allow studertsto report bullying
inciderts safey and in a way that will minimize the possbility of reprisal

The Ministry of Education’s resource Keeping Our Kids Safe
at School: Reporting and Responding to Incidents (2009) is
provides more information on reporting and responding:
http://www.edu.gov.on.ca/eng/safeschools/KeepKidSafeSc

hool.pdf

Note to facilitator: More information on requirements for
responding and reporting is provided in Module 2, Parts |
to lll.

Slide 26

‘1. STOP the behaviour
2. NAME the behaviour

3. EXPLAIN the potential impactandwhy itis
inappropriate

4. ASK for change in behaviour

5. REPORT it(inthe caseof a serious incident)

While responding to student incidents is a legal
requirement for board employees who work directly with
students, it may be helpful to know how to address
inappropriate behaviour if you choose to do so. This five-
step process can be helpful in providing guidance.

This type of encounter is important for changing the
behaviour of individual students. The positive benefits can
also extend to other students and colleagues.

Incidents must be reported if they are considered to be a serious student incident (an incident
for which suspension or expulsion may need to be considered in accordance with Section 300.2

or Part XllIl of the Education Act).

Slide 27

Case Study — Collahorative Activity ‘

Read the case study
with your group and =
discuss the 20 08

=]
‘ 2 o¢
questions that are T
asked on the iy m\“

handout.

Refer to handout: Case Studies

Discuss the scenarios you have been given with your elbow
partner or the people at your table.

Invite large group dialogue.
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What aresome local Catholic school and/or district practices
thaTyou have foundto behelpful? Some examplesmay include:

«  Post policieson progressive discipine, bullying prevention and
intervention, and equity andinclusive sducation on school and/or board
websites.

*+  Host schookwide eventsto raise awareness and build common
understanding tohelp addressissues such asracism, bullyirg, and
hemophobia

*  Inviteparents/guardians and/or members of the communityto sitonthe
schoolsSafe and Accepting Schools Team.

What other ideas come to mind?

Slide 29

What Resources IViight be Helpful=

A number of resaurc 5pedto supportthe er of parentsin
fostering safe, inclusive and accepting schools.
Some examples are highlighted below.

Suming.. B o TIART

Refer to Handout: Creating Safe and Accepting Schools:
Information for Parents about the Accepting Schools Act

(Bill 13).

These resources can be found online at:

http://www.edu.gov.on.ca/eng/parents/multiLanguages.ht

ml

http://www.changeourworld.ca/resources

Slide 30

What Resourcesiviightioe Helptul=

A number of resourc ort Tt of parents.
in fostering safe, inclusive and accepting schools.
Some examplesare highlighted below

PARENT N Parent Tool Kit

TOOL KIT A

[RELATIONSHIP

RELATIONSHIPS

The Council of Ontario Directors of Education (CODE) These

resources can be found here:

http://www.ontariodirectors.ca/parent engagement.html
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What are some steps you might
wantto take in your local school
community to make a positive
difference?

What is one thing you can doin
the next week?

>

Let’s close off with a call to action. With the contents of
this presentation in mind, take a moment to reflect on
your role in supporting a safe, inclusive and accepting
school environment to support the success and well-being
of all students in your school or board?

Take a moment to read the questions on this slide.

Note to Facilitator: Remind the participants that a

Eucharistic community we are called to be welcoming, to be educators who listen with the heart
to the voices and the stories that we hear from our students and our staff; we are called to
nourish or “break bread” with others so that every day when they leave the school they are
somehow more whole, more learned, more confident than when they arrived.

Slide 32

In'this module; you have hac

* Reflect on the Catholic culture of our schools

= Consider the importance of a whole school approach in
supporting safe, inclusive and accepting school
environments for all students, including students
identifying as LGBT

= Take a closer look at the role of the whole school
community in bullying prevention and intervention

+ Learn about some supportive strategies and explore

Any last thoughts or questions?

Slide 33

A'Glosingiihought ...

“In our culture, we believe that every child is born with gifts ...
What will our schools do to uncover and develop the gifts

of our children?”

— An Aboriginal consu

Azhigving Excallance: ARsnswsd Vision for

in Ontarin, 2014 . 8

ﬁ

Please check the OESC Equity and Inclusive Education Resources Data Base for additional
materials to support this module: http://equity.oesc-cseo.org
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Facilitation Tools and Templates

a) Seven Norms of Collaboration

1)

2)

3)

4)

5)

6)

7)

Promoting a Spirit of Inquiry: Exploring perceptions, assumptions, beliefs and
interpretations promotes the development of understanding. Inquiring into the ideas of
others before advocating for one’s own ideas is important to productive dialogue and
discussion.

Pausing: Pausing before responding or asking a question allows time for thinking and
enhances dialogue, discussion, and decision-making.

Paraphrasing: Using a paraphrase start that is comfortable for you — “So...” or “As you
are...”or “You’re thinking ...” —and following the starter with an efficient paraphrase
assists members of the group in hearing and understanding one another as they
converse and make decisions.

Probing: Using gentle open-ended probes or inquiries — “Please say more about...” or
“I'm interested in...” or “I'd like to hear more about...” or “Then you are saying...”
increases the clarity and precision of the group’s thinking.

Putting ideas on the Table: Ideas are the heart of meaningful dialogue and discussion.
Label the intention of your comments. For example: “Here is one idea...” or “one
thought | have is...” or “Here is a possible approach...” or “Another consideration might
be...”.

Paying Attention to Self and Others: Meaningful dialogue and discussion are facilitated
when each group member is conscious of self and of others, and is aware of what (s)he
is saying and how it is said as well as how others are responding. This includes paying
attention to learning styles when planning, facilitating, and participating in group
meetings and conversations.

Presuming Positive Intentions: Assuming that others’ intentions are positive promotes
and facilitates meaningful dialogue and discussion, and prevents unintentional put-
downs. Using positive intentions in speech is one manifestation of this norm.

Review the Seven Norms of Collaboration and their descriptions.

Decide which of the Seven Norms you feel the most comfortable using.

Decide which of the Seven Norms you struggle with the most.

Discuss with your elbow partner the two norms you have identified.

©2006 Center for Adaptive Schools (www.adaptiveschools.com)
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b) The Step by Step Guide to Brainstorming

Brainstorming can be an effective way to generate ideas on a specific issue and then determine
which idea — or ideas — is the best solution. Brainstorming is most effective with groups of 8-12
people and should be performed in a relaxed environment. If participants feel free to relax and
joke around, they'll stretch their minds further and produce more creative ideas.

A brainstorming session requires a facilitator, a brainstorming space and something on which to
write ideas, such as a white-board a flip chart or software tool. The facilitator's responsibilities
include guiding the session, encouraging participation and writing ideas down.

Brainstorming works best with a varied group of people. Participants should come from various
areas from across the organisation and have different backgrounds. Even in specialist areas,
outsiders can bring fresh ideas that can inspire the experts.

There are numerous approaches to brainstorming, but the traditional approach is generally the
most effective because it is the most energetic and openly collaborative, allowing participants
to build on each other’s ideas.

Creativity exercises, relaxation exercises or other fun activities before the session can help
participants relax their minds and be more creative during the brainstorming session.

1. Define your issue as a creative challenge. This is extremely important. A well designed
creative challenge generates the best ideas to solve your problem. Creative challenges
typically start with: "In what ways might we...?" or "How could we...?" Your creative
challenge should be concise, to the point and exclude any information other than the
challenge itself. For example: "In what ways might we improve X?" or "How could we
encourage more students to become involved in X?"

2. Give yourselves a time limit. We recommend around 25 minutes, but experience will
show how much time is required. Larger groups may need more time to get everyone's
ideas out. Alternatively, give yourself an idea limit (i.e. identify a number such as 50).

3. Once the brainstorming starts, participants shout out solutions while the facilitator
writes them down — usually on a white board or flip-chart for all to see. There must be
absolutely no criticizing of ideas. No matter how daft, how impossible or how silly an
idea is, it must be written down. Laughing is to be encouraged. Criticism is not.

4. Once your time is up, select the five ideas which you like best. Make sure everyone
involved in the brainstorming session is in agreement.

5. Write down about five criteria for determining which ideas best address your issue.
Criteria should start with the word "should", for example, "it should be possible to finish
before July 15", etc.

6. Give each idea a score of 0 to 5 points depending on how well it meets each criterion.
Once all of the ideas have been scored for each criterion, add up the scores.

166



7. The idea with the highest score will best solve your problem. But you should keep a
record of all of your best ideas and their scores in case your best idea turns out not to
be workable.

Adapted from: http://www.jpb.com/creative/brainstorming.php Jeffrey Baumgartner
© 1997, 2002, 2003, 2005, 2006 Bwiti BVBA Erps-Kwerps, Belgium
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c¢) Why Use SBL (Scenario Based Learning)?

Scenarios help integrate subject theory with professional practice.

Scenario-based learning is often used as a teaching strategy to deliver and then assess the
practical application and integration of participants’ acquired knowledge (Harden & Cairncross,
1980).For example, would-be nurses are given medical details of a fictitious patient and are
required to act on this information in a professional manner, and solve one or more dilemmas,
demonstrate ‘appropriate’ (professional/vocational) skills, and/or explore issues that have an
impact on their work (Gammer 2003; Van Wissen 2003).

Scenarios can be cognitively motivating.

Scenarios contain similar ingredients to ‘good’ stories (Miller, 1980; Parkin, 1998). However,
unlike stories, scenarios are usually offered incomplete. The pursuit of ‘missing knowledge’ can
prove motivating, provided there is an appropriate degree of ambiguity to render the task
interesting.

Scenarios can be socially motivating, making learning a team event.

Participants have an opportunity to work in pairs or groups to explore an issue, practice a skill,
or speculate on knowledge. Teaching for group learning and team spirit, is more likely to be
successful within the quasi professional settings of chosen work roles, e.g. working as part of a
project team (Errington 1997).

Scenarios provide a vehicle for deep level learning tasks.
Adult learning is made relevant through real-world, deep level learning tasks, designed to

promote skills specific to their chosen profession. These require more than the regurgitation of
information and facts (Marton 1984).

Scenarios can facilitate reflective learning.
Reflective opportunities are built into the scenario-based learning process — before, during and
after scenario engagement (Errington 2003; 2010). Scenarios can facilitate these opportunities.

Scenarios may encompass an emotional dimension to learning.

Participants naturally experience thoughts and feelings within scenarios — helping make
scenario-based learning a holistic experience. Scenarios are often designed to focus on
particular feelings, held beliefs, attitudes and values.

Scenarios replicate professional workplaces and complex relationships.
Scenarios can be used to replicate, as faithfully as possible, the kinds of professional contexts,

descriptive circumstances and (often) complex tasks present in the workplace, (Harden &
Cairncross, 1980).The focus of the scenario is highly selective, and unlike real-life situations, can
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be explored and understood step-by-step.

It is clear in the literature that practitioners need to know why they are using simulation and
communicate these purposes to participants so the latter might gain most from the experience.
However, there appears to be a lack of clarity/ understanding between the use of simulation
and the formation of participants’ professional identity — what it might contribute, how and
why. What is the relationship between participants’ simulated experiences and the growth of
their professional identity? What kinds of processes and outcomes might indicate a genuine

progression in understanding/professional knowledge?

Adapted from: http.//www.jcu.edu.au/learnandteach/projects/jcu_125472.html James Cook
University, Australia.
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d) Action Planning Template

The next page is a copy of the Action Plan template that can be photocopied for use
participants to help them set goals and plan for improvements in their own setting. Ask
participants to work with other people from their own workplace if possible. Encourage

participants to continue their planning using this template or another similar tool as a way to
support implementation of the requirements of the Accepting Schools Act and to collectively
build a positive school climate. Invite participants to share the ideas and insights that arose
from completing the Action Plan collaboratively.

Objectives Tasks Success Criteria Time Frame | Resources Needed Accountability
(people, materials,

(What are our (What do we need todo | (How will we know | (By when training) (Who will be

goals?) to accomplish them?) we have met our will we responsible for
goals?) meet these these goals?)

goals?)

Reduce Student-created videos We will track By the end Bus driver training and Students, staff,

incidents of about bus etiquette. reported incidents of the term. | support. bus driver,

bullying on the Daily announcements. of bullying and Poster making materials. parents.

school bus. Support bus drivers. watch for a decline Support of Student

Continue to implement
progressive discipline
policies.

in frequency.

Council.
Support of
parent(s)/guardian(s).

[Placeholder - needs a source, ask Melanie or remove]
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e) Using a Gap Analysis Planning Tool to Support Change and Improvement

To carry out a Gap Analysis, first identify your project's objectives — this is your "future state."

Then analyze your current situation, making sure that you gather information from the right

sources. Finally, identify how you'll bridge the gap between your current situation and the

desired future state. To conduct a Gap Analysis to assist you in your planning, follow these

three steps:

1.

Identify Your Desired Future State
This gives you your future state — the "place" where you want to be once you've completed
your plan.

Work collaboratively to envision your desired future state to ensure “buy in” and
commitment from staff, students and community members. Use survey data, your School
Improvement Plan or other information to help you develop an image of your future state.
Be sure to provide an appropriate amount of detail in your description of your desired
future state.

Analyze the Current Situation

Use collaborative teamwork, reflective activities, formal or informal information and/or
opinion gathering tools, checklists, the Mini-School Audit (see Suggested Resources section)
to help you analyse your current situation and identify your objectives for change and
improvement. Be as specific as possible. Remember that your assessment of the current
situation and the desired future state can be both quantitative and qualitative.

Consider the following questions:
Who has the knowledge that you need?
Who will you need to speak with to get a good picture of your current situation?
Is the information in people's heads, or is it documented somewhere?
What's the best way to get this information? Survey or questionnaire? By using
brainstorming workshops? Through one-to-one interviews? By reviewing documents?

Identify How You'll Bridge the Gap

Once you have a vision for your future state and a clear understanding of your current
situation, think about the steps you need to take to bridge the gap between the two and
reach your objectives for improvement. Try to break down large steps into small ones so
the amount of change doesn’t seem daunting and so that progress can be seen and
measured. Establish accountability and a timeline for ensuring that steps are taken within a
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certain timeframe. Decide when you are going to revisit the gap analysis to measure
progress or alter the objectives. You can use Gap Analysis at any stage of a project to create
a plan or analyze your progress.

A completed Gap Analysis Planning Tool follows as an example of how the tool could be
used to guide planning. Use the blank Gap Analysis Tool included in this section to help you
with your own work.

Adapted from: MindTools http.//www.mindtools.com/pages/article/gap-analysis.htm
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VI. Glossary of Terms and Concepts

This glossary has been compiled to support the learning of school board employees and others
who use schools on a regular basis. It contains terminology related to LGBT issues and matters
related to sexual orientation, gender, gender identity, gender expression, equity and inclusive
education. To promote safe and inclusive learning environments for all students, it is important
to share understanding of concepts and language and to learn to use terminology correctly and
respectfully. It is by no means intended to represent a complete list. Language is continually
changing and growing.

As a reference tool, the glossary will assist employees in understanding various terms used in
the professional learning and training modules and resources as well as terms they may
encounter in the context of discussions about safe, inclusive, and accepting schools or the
implementation of amendments to the Education Act. School and system leaders may find it
helpful in their work with teachers, staff, students, parents, and members of the community in
various contexts.

The glossary is adapted from definitions and explanations of terms and concepts taken from the
websites listed below:

Advocates for Youth www.advocatesforyouth.org

Canadian Teachers’ Federation Gay-Straight Student Alliance Handbook
Harmony Movement Educator’s Equity Companion Guide
LGBTQ OutLoud www.ok2bme.ca/

Ontario Human Rights Commission www.ohrc.on.ca

(*Includes link to Policy on Preventing Discrimination because of Gender Identity and
Gender Expression)

Ontario Ministry of Education www.edu.gov.on.ca

(*Includes links to Supporting Bias-Free Progressive Discipline in Schools, Positive School
Climate resources, Ontario’s Equity and Inclusive Education Strategy, PPMs 119, 144,
145, Education Act)

Ontario Public Health Association (OPHA) www.opha.on.ca

In the glossary, definitions have been identified with the acronyms - Education Act (Ed. Act);
Equity and Inclusive Education Guidelines (EIE Guidelines); Ontario Human Rights Commission
Policy on Preventing Discrimination because of Gender Identity and Gender Expression (OHRC
Policy). These definitions are for explanatory purposes only. Readers should consult the
Education Act or the Ontario Human Rights Code for legal definitions if necessary.
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Ally
e Anallyisa member of a dominant group who acts in solidarity with people who are
targets of discrimination. An example of an ally may include a man who challenges
sexism or a white person who opposes racism. An ally may also be an individual, usually
straight, who is supportive of the LGBT community (Harmony Movement).

Asexual
e In usage, may refer to a person who is not sexually attracted to other people or who has
little or no interest in sexual activity (adapted from LGBTQ OutLoud).

B
Barrier
e An obstacle to equity that may be overt or subtle, intended or unintended, and systemic
or specific to an individual or group, and that prevents or limits access to opportunities,
benefits, or advantages that are available to other members of society (EIE Guidelines).
Bias
e An opinion, preference, prejudice, or inclination that limits an individual’s or a group’s
ability to make fair, objective, or accurate judgements (EIE Guidelines).
Biphobia

e Fear, dislike or hatred of people who are bisexual. Often exhibited as prejudice,
discrimination, jokes, name-calling, exclusion, harassment, and acts of violence. (OPHA).

Bisexual / Bisexuality
e A person who is emotionally/romantically/sexually/physically attracted to and/or
involved with both men and women (EIE Guidelines).

Bullying

e Under the Education Act (s.1(1), “aggressive and typically repeated behaviour by a pupil
where (a) the behaviour is intended by the pupil to have the effect of, or the pupil ought
to know that the behaviour would be likely to have the effect of, (i) causing harm, fear
or distress to another individual, including physical, psychological, social or academic
harm, harm to the individual’s reputation or harm to the individual’s property, or (ii)
creating a negative environment at a school for another individual, and (b) the
behaviour occurs in a context where there is a real or perceived power imbalance
between the pupil and the individual based on factors such as size, strength, age,
intelligence, peer group power, economic status, social status, religion, ethnic origin,
sexual orientation, family circumstances, gender, gender identity, gender expression,
race, disability or the receipt of special education; (“intimidation”). It includes the use
of any physical, verbal, electronic, written or other means (Ed. Act).
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C
Cisgender and cisnormativity
e When a person’s gender identity is in line with or matches the sex they were assigned at
birth. Cisnormativity refers to the commonplace assumption that all people are
cisgender (their gender identity matches the sex they were assigned at birth) and that
everyone accepts this as the norm (OHRC Policy).

D
Discrimination
e Unfair or prejudicial treatment of individuals or groups on the basis of grounds set out in

the Ontario Human Rights Code (e.g., race, sexual orientation, disability) or on the basis
of other factors. Discrimination, whether intentional or unintentional, has the effect of
preventing or limiting access to opportunities, benefits, or advantages that are available
to other members of society. Discrimination may be evident at the organizational or
individual level (EIE Guidelines).

Diversity
e The presence of a wide range of human qualities and attributes within a group,
organization, or society. The dimensions of diversity include, but are not limited to,
ancestry, culture, ethnicity, gender identity, gender expression, language, physical and
intellectual ability, race, religion, sex, sexual orientation, and socio-economic status (EIE

Guidelines).

E

Equity

e A condition or state of fair, inclusive, and respectful treatment of all people. Equity does

not mean treating people the same without regard for individual differences (EIE
Guidelines).

G

Gay

e Anindividual who is emotionally/romantically/sexually/physically attracted to and/or
involved with individuals of the same sex (EIE Guidelines).

Gay-Bashing (sometimes Bashing or Queer-Bashing)
e A physical or verbal attack directed LGBT people, motivated by hatred for their sexual
orientation, gender identity, and/or sexual behavior (Advocates for Youth).

Gay-Straight Alliance (GSA)

e Gay-Straight Alliances (GSAs) are typically student-run and teacher-supported school-
based groups that work to create safe, caring and inclusive spaces for LGBT students and
their allies in schools. Typically, GSAs are designed to provide a safe space for students
to meet, socialize and support one another as they discuss their feelings and
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experiences related to sexual orientation and gender identity issues.

GSAs are considered to be a confidential space in which no assumptions are made about
a student’s or teacher’s sexual orientation or gender identity. Some members of a GSA
may be LGBT students or teachers, while other may have LGBT friends or family
members and want to learn how to become a supportive ally. As a result, assumptions
about a person’s sexual orientation or gender identity (whether the person is perceived
as heterosexual, bisexual, homosexual or trans-identified) should not be made. All GSAs
should strive to be welcoming spaces for all students and teachers who are interested in
addressing homophobia, transphobia, heterosexism and other forms of related
discrimination and prejudice (Canadian Teachers’ Federation).

Gender

A term that refers to those characteristics of women and men that are socially
constructed (EIE Guidelines).

Gender Binary

A social system whereby people are thought to have either one of two genders: man or
woman. These genders are expected to correspond to birth sex: male or female. In the
gender binary system, there is no room for interpretations, for living between genders,
or for crossing the binary. The gender binary system is rigid and restrictive for many
people who feel that their natal sex (sex they were labelled with at birth) does not
match up with their gender or that their gender is fluid and not fixed (OHRC Policy).

Gender Expression

How a person publicly presents or expresses their gender. This can include behaviour
and outward appearance such as dress, hair, make-up, body language and voice. A
person’s chosen name and pronoun are also common ways people express their gender.
Others perceive a person’s gender through these attributes.

All people, regardless of their gender identity, have a gender expression and they may
express it in any number of ways. For trans people, their chosen name, preferred
pronoun and apparel are common ways they express their gender. People who are trans
may also take medically supportive steps to align their body with their gender identity
(OHRC Policy).

Gender Identity

Each person’s internal and individual experience of gender. It is a person’s sense of
being a woman, a man, both, neither, or anywhere along the gender spectrum. A
person’s gender identity may be the same as or different from their birth-assigned sex.

For most people, their sex and gender identity align. For some, it does not. A person
may be born male but identify as a woman, or born female but identify as a man. Other
people may identify outside the categories of woman/man, or may see their gender
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identity as fluid and moving between different genders at different times in their life
(OHRC Policy).

Gender non-conforming/gender variant/gender queer:

e Individuals who do not follow gender stereotypes based on the sex they were assigned
at birth. They may identify and express themselves as “feminine men” or “masculine
women” or as androgynous, outside of the categories “boy/man” and “girl/woman.”
People who are gender non-conforming may or may not identify as trans (OHRC Policy).

Gender norms

e The gender binary influences what society considers “normal” or acceptable behaviour,
dress, appearances and roles for women and men. Gender norms are a prevailing force
in everyday lives. Strength, action and dominance are stereotypically seen as
“masculine” traits, while vulnerability, passivity and receptiveness are stereotypically
seen as “feminine” traits. A woman expressing masculine traits may be stereotyped as
overly “aggressive,” while a man expressing “feminine” traits may be labeled as “weak.”
Gender norms can contribute to power imbalances and gender inequality in the home,
at work and in communities (OHRC Policy).

H
Harassment

e A form of discrimination that may include unwelcome attention and remarks, jokes,
threats, name-calling, touching, or other behaviour (including the display of pictures)
that insults, offends, or demeans someone because of his or her identity. Harassment
involves conduct or comments that are known to be, or should reasonably be known to
be, offensive, inappropriate, intimidating, and hostile (EIE Guidelines).

Hate crime
e Acriminal offence, perpetrated on a person or property, that is motivated by bias or

prejudice based on actual or perceived race, ancestry, national or ethnic origin,
language, colour, religion, sex, age, mental or physical disability, gender identity, sexual
orientation, or other, similar factors. Hate crimes can involve intimidation, harassment,
physical force, or threats of physical force against a person or an entire group to which
the person belongs. (Any act, including an act of omission, that is not a criminal offence
but otherwise shares the characteristics of a hate crime is referred to as a hate incident)
(EIE Guidelines).

Hate Propaganda
e |deas, beliefs, and ideologies transmitted in written, oral, or electronic form for the
purpose of creating, promoting, perpetuating, or exacerbating antagonistic, hateful, and

belligerent attitudes or actions against a particular group or groups of people (EIE
Guidelines).
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Heteronormativity
e Refers to the commonplace assumption that all people are heterosexual (they are
attracted to people of the opposite sex) and that everyone accepts this as the norm
(adapted from OHRC policy).

Heterosexual/Heterosexuality
e A person who is physically and emotionally attracted to people of the opposite sex. The
term straight is sometimes used (OPHA).

Homophobia
e Adisparaging or hostile attitude or a negative bias, which may be overt or unspoken and
which may exist at an individual and/or a systemic level, towards people who are, or
who are perceived to be, lesbian, gay, bisexual, or transgender (LGBT) (EIE Guidelines).

|
Identity
e What, how and who one perceives oneself to be; a multi-faceted self-concept that
evolves throughout life (Advocates for Youth).

In the Closet
e The intentional concealment of an individual's own gender identity or sexual
orientation, usually due to fear of discrimination and/or violence; can cause isolation
and psychological pain (LGBTQ OutLoud).

Inclusive Education
e Education that is based on the principles of acceptance and inclusion of all students.
Students see themselves reflected in their curriculum, their physical surroundings, and
the broader environment, in which diversity is honoured and all individuals are
respected (EIE Guidelines).

Intersectionality
e The overlapping, in the context of an individual or group, of two or more prohibited
grounds of discrimination under the Ontario Human Rights Code, or other factors, which
may result in additional biases or barriers to equity for that individual or group (EIE
Guidelines).

Intersex
e Aterm used to describe a person born with reproductive systems, chromosomes and/or
hormones that are not easily characterized as male or female. This might include a
woman with XY chromosomes or a man with ovaries instead of testes. Intersex
characteristics occur in one out of every 1,500 births. Typically intersex people are
assigned one sex, male or female, at birth. Some intersex people identify with their
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assigned sex, while others do not. Some choose to identify as intersex. Intersex people
do not typically identify as transgender or transsexual (OHRC Policy).

L
Lesbian
e A woman who is emotionally/romantically/sexually/physically attracted to and/or
involved with another woman (EIE Guidelines).
LGBT
e The initiailism used to refer to lesbian, gay, bisexual, and transgender people. A broader
range of identities is also sometimes implied, or may be represented more explicitly by
the initialism LGBTT2SIQ, which stands for lesbian, gay, bisexual, transgender,
transsexual, or two-spirited, intersex, and questioning. The initiailism LGBTQ is also
often used (EIE Guidelines).
(0]
Out
e Openly acknowledging one's sexual orientation or gender identity; may be partial (that
is, out to some people and in the closet to others) (LGBTQ OutLoud).
P

Power Dynamics
e The process by which one group defines and subordinates other groups and subjects
them to differential and unequal treatment (EIE Guidelines).

Power Imbalance
e Asituation in which an individual or group is able to influence others and impose its
beliefs, subjecting other individuals and/or groups to differential and unequal treatment
(EIE Guidelines).

Prejudice
e The pre-judgement (usually negative) of groups or individuals, or preconceived notions
about them, based on misinformation, bias, or stereotypes (EIE Guidelines).

Privilege
e The experience of freedoms, rights, benefits, advantages, access, and/or opportunities
on the basis of group membership or social context, which is denied or not extended to
members of all groups (EIE Guidelines).
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Queer
e Aterm for homosexuality that was once a pejorative but that has more recently been

reclaimed by some or many of the LGBT movement to be used for self-identification in a
positive way (EIE Guidelines).

S
Safe Space
e A place where anyone can relax and be fully self-expressed, without fear of being made
to feel uncomfortable, unwelcome, or unsafe on account of biological sex,
race/ethnicity, sexual orientation, gender identity or expression, cultural background,
age, or physical or mental ability (LGBTQ OutLoud).
Sex
e The category of male or female based on characteristics that are biologically determined
(EIE Guidelines).
Sexism

e Prejudice, stereotyping, and discrimination directed against people on the basis of their
sex or gender. Sexism may be evident in organizational and institutional structures,
policies, procedures, and programs, as well as in the attitudes and behaviours of
individuals (EIE Guidelines).

Sexual Orientation
e A person’s sense of sexual attraction to people of the same sex, the opposite sex, or
both sexes (EIE Guidelines).

Sexual Orientation and Gender Identity are different
e Sexual orientation describes human sexuality, from gay and lesbian to bisexual and
heterosexual orientations. A person’s gender identity is fundamentally different from
and not related to their sexual orientation. Because a person identifies as trans does not
predict or reveal anything about their sexual orientation. A trans person may identify as
gay, lesbian, queer, straight or bisexual, just as people who do not identify as trans
(OHRC Policy).

Stereotype
e Afalse or generalized, and usually negative, conception of a group of people that results
in the unconscious or conscious categorization of each member of that group, without
regard for individual differences. Stereotyping may be based on race, ancestry, place of
origin, colour, ethnic origin, citizenship, creed, sex, sexual orientation, gender identity,
gender expression, age, marital status, family status, or disability, as set out in the
Ontario Human Rights Code, or on the basis of other factors (EIE Guidelines).
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Trans/Transgender
e An umbrella term that describes people with diverse gender identities and gender
expressions that do not conform to stereotypical ideas about what it means to be a
girl/woman or boy/man in society. Trans includes people whose gender identity is
different from the gender associated with the sex they were assigned at birth (OHRC
Policy).

Transsexual
e A person whose gender identity differs from their sex assigned at birth. They may or
may not undergo medically supportive treatments to align their bodies with their
gender identity, such as hormone therapy, sex reassignment surgery or other
procedures. They may also undertake other changes to align their external attributes
and appearance with their gender identity (OHRC Policy).

Transphobia
e The aversion to, fear or hatred or intolerance of trans people and communities. Like
other prejudices, it is based on stereotypes and misconceptions that are used to justify
discrimination, harassment and violence toward trans people (OHRC Policy).

Two-Spirit
e Aterm used by Aboriginal people to describe from a cultural perspective people who
are gay, lesbian, bisexual, trans or intersex. It is used to capture a concept that exists in
many different Indigenous cultures and languages. For some, the term Two-Spirit
describes a societal and spiritual role that people played within traditional societies,
such as: mediators, keepers of certain ceremonies, transcending accepted roles of men
and women, and filling a role as an established middle gender (OHRC Policy).
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