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What Will the Students Learn? 

Summary

●● Students will apply personal skills as they identify and explain factors that can affect an individual’s decisions about sexual 
activity.

●● Students will identify sources of support regarding sexual health.
●● Students will demonstrate an understanding of gender identity, gender expression, and sexual orientation.
●● Students will identify factors that can help individuals of all identities and orientations develop a positive self-concept.
●● Students will demonstrate an understanding of aspects of sexual health and safety, including contraception and condom use for 

pregnancy and STI prevention, the concept of consent, and matters they need to consider and skills they need to use in order to 
make safe and healthy decisions about sexual activity. 

●● Students will demonstrate critical thinking as they analyse the attractions and benefits associated with being in a relationship, 
as well as the benefits, risks, and drawbacks, for them¬selves and others, of relationships involving different degrees of sexual 
intimacy.

Key Questions 
●● Can I apply personal skills as I identify and explain factors that can affect an individual’s decisions about sexual activity?
●● Can I identify sources of support regarding sexual health?
●● Can I demonstrate an understanding of gender identity, gender expression, and sexual orientation?
●● Can I identify factors that can help individuals of all identities and orientations develop a positive self-concept?
●● Can I demonstrate an understanding of aspects of sexual health and safety, including contraception and condom use for 

pregnancy and STI prevention, the concept of consent, and matters I need to consider and skills they need to use in order to make 
safe and healthy decisions about sexual activity?

●● Can I demonstrate critical thinking as I analyse the attractions and benefits associated with being in a relationship, as well as the 
benefits, risks, and drawbacks, for myself and others, of relationships involving different degrees of sexual intimacy?

Curriculum Expectations

See the Ontario Curriculum, Health and Physical Education, Grades 1-8 (2015) for examples, teacher prompts

and student responses related to expectations.

1 - demonstrate personal and interpersonal skills and the use of critical and creative thinking processes as they acquire knowledge 
and skills in connection with the expectations in the Active Living, Movement Competence, and Healthy Living strands for this grade
1.1 - use self-awareness and self-monitoring skills to help them understand their strengths and needs, take responsibility for their 
actions, recognize sources of stress, and monitor their own progress, as they participate in physical activities, develop movement 
competence, and ac¬quire knowledge and skills related to healthy living
1.2 - use adaptive, management, and coping skills to help them respond to the various challenges they encounter as they participate 
in physical activities, develop movement competence, and acquire knowledge and skills related to healthy living
1.5 - use a range of critical and creative thinking skills and processes to assist them in making connections, planning and setting 
goals, analysing and solving problems, making decisions, and evaluating their choices in connection with learning in health and 
physical education
C1 - demonstrate an understanding of factors that contribute to healthy development
C1.4 - identify and explain factors that can affect an individual’s decisions about sexual activity, and identify sources of support 
regarding sexual health [PS]
C1.5 - demonstrate an understanding of gender identity, gender expression, and sexual orientation, and identify factors that can 
help individuals of all identities and orientations develop a positive self-concept [PS]
C2 - demonstrate the ability to apply health knowledge and living skills to make reasoned decisions and take appropriate actions 
relating to their personal health and well-being
C2.4 - demonstrate an understanding of aspects of sexual health and safety, including contraception and condom use for pregnancy 
and STI prevention, the concept of consent, and matters they need to consider and skills they need to use in order to make safe and 
healthy decisions about sexual activity [IS, CT]
C3 - demonstrate the ability to make connections that relate to health and well-being – how their choices and behaviours affect 
both themselves and others, and how factors in the world around them affect their own and others’ health and well-being
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C3.3 - analyse the attractions and benefits associated with being in a relationship, as well as the benefits, risks, and drawbacks, for 
them¬selves and others, of relationships involving different degrees of sexual intimacy  [IS, CT]
How Will I Know What the Students Have Learned?

How Will I Know What the Students Have Learned? 

Assessment of Learning

●● Students will demonstrate an understanding of factors that contribute to healthy development, including factors that can affect 
an individual’s decisions about sexual activity and factors that can help individuals of all identities and orientations develop a 
positive self-concept, and identify sources of support regarding sexual health. 

●● In order to consolidate learning, students will create (illustrate or perform) an advertisement promoting healthy development, 
including positive impacts on self-concept, factors that influence someone’s decision about sexual activity, as well as sources of 
support.

Assessment for Learning

●● Throughout the unit, student’s achievement of the identified learning goals is monitored during the learning using a variety of 
assessment strategies and tools that have been identified and embedded in the lessons.

How Will Assessment and Instruction Be Organized For Student Learning? 

Lesson 1: Developing a Positive Self-Concept

By the end of this lesson, students will be able to:
●● apply personal skills as they demonstrate an understanding of gender identity, gender expression, and sexual orientation
●● apply personal skills as they identify factors that can help individuals of all identities and orientations develop a positive self-

concept.
1.1, C1.5

Know before you go

Checkpoint 1: 

Are students able to apply personal skills as they demonstrate an understanding of gender identity, gender expression, and sexual 
orientation, and identify factors that can help individuals of all identities and orientations develop a positive self-concept?

●● Teacher observation using descriptive feedback
●● Teacher Resource: Anecdotal Recording Chart 

Lesson 2: Making Informed Decisions about Sexual Health

By the end of the lesson, students will be able to:
●● apply personal skills as they identify and explain factors that can affect an individual’s decisions about sexual activity, and 

identify sources of support regarding sexual health. 
1.2, C1.4

Know before you go

Checkpoint 1: 

Are students able to apply personal skills as they identify and explain factors that can affect an individual’s decisions about sexual 
activity, and identify sources of support regarding sexual health?

●● Teacher observation using descriptive feedback 
●● Teacher Resource: Anecdotal Recording Chart

Lesson 3: Choices around Safer Sexual Health

By the end of the lesson, students will be able to:
●● apply personal skills as they demonstrate an understanding of aspects of sexual health and safety, including contraception and 

condom use for pregnancy and STI prevention, abstinence, and matters they need to consider and skills they need to use in 
order to make safe and healthy decisions about sexual activity. 
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1.2, C2.4

Know before you go

Checkpoint 1: 

Are students able to apply personal skills as they demonstrate an understanding of aspects of sexual health and safety, including 
contraception and condom use for pregnancy and STI prevention in order to make safe and healthy decisions about sexual activity?

●● Teacher observation using descriptive feedback 
●● Teacher Resource: Anecdotal Recording Chart

Lesson 4: Sexual Health and Safety

By the end of the lesson, students will be able to:
●● demonstrate an understanding of aspects of sexual health and safety, including the concept of consent, and matters they need 

to consider and skills they need to use in order to make safe and healthy decisions about sexual activity 
●● analyse the attractions and benefits associated with being in a relationship, as well as the benefits, risks, and drawbacks, for 

themselves and others, of relationships involving different degrees of sexual intimacy.
1.5, C2.4, C3.3

Know before you go

Checkpoint 1: 

Are students able to apply personal skills as they demonstrate an understanding of aspects of sexual health and safety, including the 
concept of consent, and matters they need to consider and skills they need to use in order to make safe and healthy decisions about 
sexual activity?

●● Teacher observation using descriptive feedback
●● Teacher Resource: Anecdotal Recording Chart

Checkpoint 2: 

Are students able to analyse the attractions and benefits associated with being in a relationship, as well as the benefits, risks, and 
drawbacks, for them¬selves and others, of relationships involving different degrees of sexual intimacy?

●● Teacher observation using descriptive feedback
●● Teacher Resource: Anecdotal Recording Chart

Lesson 5: Factors that Contribute to Healthy Development

By the end of the lesson, students will be able to:
●● demonstrate an understanding of factors that contribute to healthy development including factors that can affect an 

individual’s decisions about sexual activity and factors that can help individuals of all identities and orientations develop a 
positive self-concept and to identify sources of support regarding sexual health. 

1.1, C1.4, C1.5

Know before you go

Checkpoint 1: 

Are students able to demonstrate an understanding of factors that contribute to healthy development including factors that can 
affect an individual’s decisions about sexual activity?

●● Teacher observation using descriptive feedback
●● Teacher Resource 2: Rubric

Checkpoint 2: 

Are students able to identify sources of support regarding sexual health?
●● Teacher observation using descriptive feedback 
●● Teacher Resource 2: Rubric

Checkpoint 3: 
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Are students able to demonstrate an understanding of factors that contribute to healthy development including factors that can 
help individuals of all identities and orientations develop a positive self-concept?

●● Teacher observation using descriptive feedback.
●● Teacher Resource 2: Rubric
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Developing a Positive Self-Concept
Grade 8 | Understanding Healthy Development
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Learning Goals

By the end of this lesson, students will be able to:

apply personal skills as they demonstrate an understanding of gender identity, gender expression, and●

sexual orientation
apply personal skills as they identify factors that can help individuals of all identities and orientations●

develop a positive self-concept.

Facility

Classroom

Equipment List

materials for drawing a body outline such as chart paper and markers, chalk, or overhead markers and
transparency

paper and pens

sticky notes (10 per student)

 Teacher Resource: Anecdotal Recording Chart

http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_arc_final_17de15.pdf
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Minds On

Share and clarify lesson learning goals using student-friendly language.

Remind students of general group rules, the importance of showing respect for others☂ ideas and
opinions, expectations for appropriate behaviour, and respecting the different comfort levels of
students with a given topic.

Working in small groups, students write the word ☜self-concept☝ in the centre of a piece of paper.
Groups work to brainstorm the definition of this word.

In a large group, using the Popcorn Strategy (see Appendix), students call out two or three words
related to the definition of the word ☜self-concept☝ brainstormed by their group. Record students☂
responses on the board in a word web with the word ☜self-concept☝ in the centre.

The intended learning demonstrated through the students☂ responses might include the following:

Self-concept is the perception a person has of his or her own identity.●

Self-concept is developed by using interpretations of information individuals acquire about themselves●

through experiences and interactions with others and their environment.
Self-concept can be influenced by the opinions of others, reinforcement of behaviour, and explanations or●

understanding of one☂s own behaviour or actions.
Self-concept is not positive or negative, but rather accurate or inaccurate, or extensive or narrow.●

Our self-concept can cause us to feel good or bad about ourselves but we need to realize that we are all●

unique, which is good.

A&E - Minds On

Teacher observation of students☂ ability to define self-concept
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Action

Understanding Gender
Write the word ☜gender☝ on the board. As a large group, students brainstorm what gender is. Possible
responses might include: being male, female, two-spirited, transgender, transsexual, or intersex; there
are no rules for gender expression (students can express themselves in anyway they☂d like); gender is
not necessarily connected to what body parts someone has. Record student responses on the board to
create a mind map.

Teacher prompt: ☜Where do we get our ideas or understandings of gender?☝ Possible responses might
include: media, school, culture, faith, and community. Highlight that ideas about what gender is
(stereotypes and expectations) are reflected by society and may change over time ♥ in other words
these ideas are ☜socially constructed☝.

Exploring Self-Concept
Highlight that part of a person☂s self-concept includes gender identity, gender expression, biological
sex, and sexual orientation. Have students write these four terms in a four-column T-Chart. Working in
small groups, students brainstorm the definition of each term. Throughout the Action students update
their definitions based on knowledge shared.

Next, draw the outline of a body on chart paper, the chalk board, an overhead projector, or an
interactive white board.

Draw the symbols for male (Mars), female (Venus), and the combination of both (for trans/non-binary)
on the body outline in the place where genitals would be. Teacher prompt: ☜Biological sex generally
refers to the sex assigned at birth based on external genitalia, but it also includes internal reproductive
structures, chromosomes, hormone levels, and secondary sex characteristics such as breasts, facial
and body hair, and fat distribution.☝

Draw a brain in the head of the body outline and highlight that this represents gender identity. Teacher
prompt: ☜Gender Identity is how a person identifies based on their intrinsic sense of self with respect
to being female, male, a combination of both, or neither, regardless of their biological sex.☝

Draw a heart in the chest of the body outline. Teacher prompt: ☜Sexual orientation (or attraction) is
a term for the emotional, physical, romantic, sexual, and spiritual attraction, desire, or affection for
another person. Examples of sexual orientations include but are not limited to: asexual, heterosexual,
bisexual, gay, or lesbian. Sexual orientation is much more accurately viewed as an attraction
continuum that involves a range of gender identities, expressions, and biological sexes.☝
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Draw a circle around the outside of the body outline. Teacher prompt: ☜Gender expression refers to
the way an individual expresses their gender identity (e.g., in the way they dress, the length and style
of their hair, the way they act or speak, the pitch of their voice, and in their choice of whether or not to
wear makeup.) Understandings of gender expression are culturally specific and change over time.☝

Highlight for students that gender identity, gender expression, and sexual orientation are connected to
the way they see themselves and to their interactions with others. Understanding and accepting one☂s
own gender identity and sexual orientation can have a strong impact on the development of one☂s
overall self-concept. Being non-judgmental and accepting of a wide diversity of gender identities,
expressions, and sexualities has a strong impact on, and is important to, the positive development of
self-identities for oneself and others. Using a T-chart (see Appendix), small groups brainstorm ways in
which gender identity, gender expression, and sexual orientation can have an impact on self-concept
as well as ways these can impact relationships with others. Then groups share their responses with the
class.

The information in this activity regarding gender identity and sexual orientation was sourced from:

Public Health Agency of Canada. (2011). Questions & answers: gender identity in schools. Retrieved
from: http://www.phac-aspc.gc.ca/std-mts/rp/gi-is/index-eng.php

Public Health Agency of Canada. (2011). Questions & answers: sexual orientation in schools. Retrieved
from: http://www.phac-aspc.gc.ca/std-mts/rp/so-os/so-eng.php#w2

Toronto District School Board. (2013). TDSB guidelines for the accommodation of transgender and
gender non-conforming students and staff (rev. ed.). Retrieved from:
http://www.tdsb.on.ca/Portals/0/AboutUs/Innovation/docs/tdsb%20transgender%20accommodation%20
FINAL_1_.pdf

A&E - Action

Teacher observation of students☂ ability to demonstrate an understanding of gender identity, gender
expression, and sexual orientation, and identify factors that can help individuals of all identities and
orientations develop a positive self-concept using Teacher Resource: Anecdotal Recording Chart
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Consolidation

Walk in My Shoes
Provide students with descriptions of hypothetical grade 8 students. Have students imagine they walk
in the shoes of that student for the day.

Scenarios could include:

a student who is athletic, identifies as heterosexual and is auditioning for the lead in the school musical●

a student who identifies as transgender, is athletic and wants to try out for a sports team●

a student who identifies as gay, who is not supported by fellow classmates●

a student who is questioning their sexual orientation.●

Have students answer the following question about their hypothetical student:

What factors do you think might help this individual develop a positive self-concept?●

What factors do you think might hinder the development of a positive self-concept?●

A&E - Consolidation

Teacher observation of students☂ ability to demonstrate an understanding of gender identity, gender
expression, and sexual orientation, and identify factors that can help individuals of all identities and
orientations develop a positive self-concept using Teacher Resource: Anecdotal Recording Chart

Notes to Teacher

For additional information to clarify gender identity, gender expression, and sexual orientation consult with●

your school board☂s equity or diversity department, your local public health unit, or a community health
organization (e.g., Rainbow Health Ontario).
Emphasize the importance of respecting one another☂s identities regardless of whether we understand the●

details of the identity. This means challenging our assumptions that behaviours or expression always
equal identity. The right thing to do is to always ask and to always respect the answer.
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Learning Goals

By the end of this lesson, students will be able to:

apply personal skills as they identify and explain factors that can affect an individual●

sexual activity, and identify sources of support regarding sexual health.

Facility

Classroom

Equipment List

 Teacher Resource: Anecdotal Recording Chart

 Student Resource 1: Dear Grade 8

 Student Resource 2: Exit Card

http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_arc_final_17de15_0.pdf
http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_l2_sr1_final_07ja16.pdf
http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_l2_sr2_final_07ja16.pdf
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Minds On

Share and clarify lesson learning goals using student friendly-language.

Remind students of general ground rules: the importance of showing respect for others
opinions, expectations for appropriate behaviour, and respecting the different comfort levels of
students with a given topic.

Explain that understanding how our bodies work, how our bodies and feelings change as we become
adults, and recognizing how society, parents, and peers influence us helps us make healthy decisions
about our future goals, relationships with others, and the role that sexual activity has in our lives.

Write the term 
to all types of sexual activity including genital-on-genital contact, vaginal and anal intercourse, and
oral-genital contact.

Students brainstorm the various influences on a person
Record students

thoughts and feelings about reasons to wait, including making a choice to delay sexual activity●

lack of interest in sexual activity●

perceived personal readiness●

peer pressure●

pressure from one●

desire●

curiosity●

self-concept●

maturity level●

awareness and acceptance of gender identity and sexual orientation●

physical or cognitive disabilities and possible associated assumptions●

legal concerns●

awareness of health risks, including risk of STIs and blood-borne infections●

concerns about risk of pregnancy●

use of alcohol or drugs●

personal or family values●

religious beliefs●

cultural teachings●

access to information●

media messages.●



Lesson 2 of 5
30 minutes
Curriculum expectations: 1.2, C1.4
Topics: Healthy Living

Making Informed Decisions about
Sexual Health
Grade 8 | Understanding Healthy Development

Grade 8 | Understanding Healthy Development | Making Informed Decisions about Sexual Health | Page 3 of 4

A&E - Minds On

Teacher observation of students
decisions about sexual activity

Action

What
Using the factors brainstormed during the Minds On, students individually select the five factors that
they feel are most important when making informed choices about sexual activity (choices that will
keep them safe and healthy). Have students share one or two of their five ideas with a partner.

Dear Grade 8
Prepare Student Resource 1: Dear Grade 8 by cutting each scenario into its own strip.

Students work in small groups to respond to a scenario about healthy relationships and sexual activity.
In each scenario, one of their fellow grade 8 students has submitted a 
section of their school
the format of a peer-support column. In their responses, students identify sources of support regarding
their assigned scenario. Groups share their response columns with the class.

Next, facilitate a discussion on the qualities important for healthy relationships and factors that
influence decision making pertaining to sexual activity, using the following questions:

How do people decide when or if they want to be in a relationship?●

What is important in a healthy relationship?●

Do you need to be in a relationship to engage in sexual activity?●

Does being in a relationship entitle you to engage in sexual activity when you decide you are ready or●

whenever you like?
Where can people go for support for dealing with relationship questions?●
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A&E - Action

Teacher observation of students
decisions about sexual activity, and identify sources of support regarding sexual health using Teacher
Resource: Anecdotal Recording Chart

Consolidation

Using Student Resource 2: Exit Card, students summarize their learning from the shared Dear Grade 8
responses by answering the questions on the card.

A&E - Consolidation

Teacher observation of students
decisions about sexual activity, and identify sources of support regarding sexual health using Teacher
Resource: Anecdotal Recording Chart

Notes to Teacher

http://sexualityandu.ca: An initiative of the Society of Obstetricians and Gynaecologists of Canada, the
site's mandate is to provide guidance and advice to help individuals develop and maintain a healthy
sexuality.

http://sexualityandu.ca
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Learning Goals

By the end of this lesson, students will be able to:

apply personal skills as they demonstrate an understanding of aspects of sexual health and safety,●

including contraception and condom use for pregnancy and STI prevention, abstinence, and matters they
need to consider and skills they need to use in order to make safe and healthy decisions about sexual
activity.

Facility

Classroom

Equipment List

audio recording device (optional)

chart paper and markers (optional)

 Teacher Resource: Anecdotal Recording Chart

 Student Resource 3: STI and Pregnancy Prevention Method

 Student Resource 4: STI and Pregnancy Prevention

http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_arc_final_17de15_1.pdf
http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_l3_sr3_final_07ja16.pdf
http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_l3_sr4_final_07ja16.pdf
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Minds On

Share and clarify lesson learning goals using student-friendly language.

Rapid Write
Students work individually to respond, in writing or via an audio recording, to the following question.
Provide students with three or four minutes to create their response.

Teacher prompt: ☜What do people need to know about contraception and safer sex in order to protect
their sexual and reproductive health and set appropriate personal boundaries?☝

After completing their responses individually, students form pairs and share their response with a
partner. Pairs then share their common answers with the large group. Consider recording student
responses on chart paper for reference throughout the lesson.

Student response: ☜People need to know about the benefits and risks of different types of
contraception and choices. They need to understand that the only 100 percent sure way of preventing
pregnancy or getting an STI, including HIV (although HIV can be contracted in other ways), is not
having sexual contact. Those who choose to be sexually active also need to know which contraceptive
methods provide a protective barrier against disease as well as pregnancy. Condoms provide
protection against both pregnancy and STIs 
used every time. People need to understand how important it is to talk with their sex partners about
sexual health choices, consent, and keeping safe. They have to develop the skills to communicate their
thoughts effectively, listen respectfully, and read body cues in these conversations. This takes
practice.☝

A&E - Minds On

Teacher observation of students☂ demonstrated knowledge of sexual health and safety
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Action

Choices Regarding Safer Sex
As a large group, students brainstorm answers to the following question: Teacher prompt: ☜What
methods of protection are available to people who decide to have sex and who are trying to avoid
pregnancy?☝ These methods may be effective or ineffective. List all the methods students can name.
Examples:

Abstinence●

Oral contraceptive pill●

Condoms (internal and external)●

Contraceptive foam●

Diaphragm and contraceptive jelly●

Intrauterine device (IUD)●

Intrauterine system (IUS)●

Sterilization●

Vasectomy or tubal ligation●

Emergency contraceptive pill●

Cervical cap and contraceptive jelly●

Transdermal contraceptive patch●

Dental dam●

Natural methods (e.g., rhythm)●

Withdrawal (coitus interruptus)●

Protecting Yourself
Students work in groups of 4
Method to each group. (If available, consider having small groups research using reputable,
pre-checked websites for the five pregnancy prevention methods.) Each group selects a recorder and a
reporter. Distribute one expired contraception product, picture, or sign representing each of the
choices below to each group, along with the appropriate section from Student Resource 4: STI and
Pregnancy Prevention:

Abstinence●

Withdrawal●

Emergency contraceptive pill●

Condoms●

Oral contraceptive pill●

Groups choose roles and respond to questions from Student Resource 3: STI and Pregnancy Prevention
Method. The recorder writes down the group☂s responses. Other group roles might include a manager
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(who gathers and summarizes materials and keeps the group on task), a reporter (who shares the work
with the class), and a supporter (who provides feedback and ensure the group is on task). Each group☂s
reporter reads to the class their answers to the questions on the sheet. Clarify any misinformation or
misconceptions.

Whose Responsibility?
In a large group discussion, ask the following: Teacher prompts:

☜Whose responsibility is it to think about contraception before engaging in sexual activity?☝●

☜Of all the methods listed, how many are used exclusively by people with a penis and how many by people●

with a vagina? Why do you think that is?☝
☜Do people with vaginas have more responsibility to prevent contraception?☝●

Encourage students to think critically and challenge stereotypes and assumptions. Highlight that
everyone engaged in sexual activity bears an equal responsibility for contraception, safe sex, and
consent, and this needs to be transparent, discussed, and understood by all partners in a sexual
relationship.

A&E - Action

Teacher observation of students☂ ability to apply adaptive/management/coping skills skills as they
demonstrate an understanding of aspects of sexual health and safety, including contraception and
condom use for pregnancy and STI prevention, in order to make safe and healthy decisions about
sexual activity using Teacher Resource: Anecdotal Recording Chart

Consolidation

Students return to their Minds On response and use a different coloured pen or new audio recording
segment to update their response based on what they have learned throughout the lesson.
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A&E - Consolidation

Teacher observation of students☂ ability to apply adaptive/management/coping skills skills as they
demonstrate an understanding of aspects of sexual health and safety, including contraception and
condom use for pregnancy and STI prevention, in order to make safe and healthy decisions about
sexual activity using Teacher Resource: Anecdotal Recording Chart

Ideas for Extension

Guide a role-play activity that supports the message of making choices around safer sexual activity as
a shared responsibility, in which students demonstrate how they would have a discussion with a
potential sex partner.

Notes to Teacher

Note:
The language of ☜boys☝ and ☜girls☝ is gender interpreted, and it is more accurate to talk about
anatomy rather than gender and use ☜bodies with☝ or ☜people with☝ language when referring to
developments and changes in puberty.

http://sexualityandu.ca/: An initiative of the Society of Obstetricians and Gynaecologists of Canada, the
site's mandate is to provide guidance and advice to help individuals develop and maintain a healthy
sexuality.

http://sexualityandu.ca/
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Learning Goals

By the end of this lesson, students will be able to:

demonstrate an understanding of aspects of sexual health and safety, including the concept of consent,●

and matters they need to consider and skills they need to use in order to make safe and healthy decisions
about sexual activity
analyse the attractions and benefits associated with being in a relationship, as well as the benefits, risks,●

and drawbacks, for themselves and others, of relationships involving different degrees of sexual intimacy.

Facility

Classroom

Equipment List

chart paper (optional)

 Teacher Resource 1: Index Card Prompts (optional)

 Teacher Resource: Anecdotal Recording Chart

 Student Resource 5: How to Be Your Own Person

 Student Resource 6: Lesson Reflection Exit Card

http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_l4_tr1_final_07ja16.pdf
http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_arc_final_17de15_2.pdf
http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_l4_sr5_final_07ja16.pdf
http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_l4_sr6_final_07ja16.pdf
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Minds On

Share and clarify lesson learning goals using student-friendly language.

Share the following prompt to students using large group instruction. Teacher prompt: ☜There are pros
and cons to being in a relationship, and when you are in a relationship, there are both positive aspects
as well as drawbacks associated with different levels of intimacy. All of these factors are important to
think about. There is a range of intimate behaviours that people can use to show care and connection
in a relationship, and different levels of risk associated with different levels of intimacy. Intimate
behaviours can include a wide range of activity, such as holding hands, hugging, kissing, touching
bodies and genitals, and engaging in sexual intercourse.☝

Using Think, Pair, Share (see Appendix) and a T-Chart to record their shared answers, students
respond to the following: Teacher prompts:

☜When considering the level of intimacy that is appropriate in a relationship, what does a person need to●

think about?☝
☜How could a person begin a discussion about intimacy in a relationship and talk about what  comfortable,●

safe, and 

Write the word ☜consent☝ on the board. Teacher prompt: ☜Being intimate with someone includes
having a good understanding of the concept of sexual consent. What is sexual consent?☝ On the board
or on chart paper, record students
Teachers for additional information.

Highlight for students that consent is continuous. You can change your mind or stop at any time.
Consenting at one place and time does not necessarily mean consent remains in another place or time.
Consent is a ☜whole body☝ agreement that is verbal, physical, and emotional, and it only happens
without manipulation or threats. More than just a verbal ☜yes☝ or ☜no☝, consent involves paying
attention to other individuals involved and checking in with physical and emotional cues. Only ☜yes☝
means yes 
all partners have a role/responsibility.

The information in the Minds On section regarding consent was sourced from:

Action Canada for Sexual Health & Rights. (2015). Navigating consent. Retrieved from:
http://srhweek.ca/healthy-sexuality-healthy-relationships/navigating-consent/
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A&E - Minds On

Teacher observation of students
the attractions and benefits associated with being in a relationship

Action

Pressure Techniques
Working individually, students read Student Resource 5: How to Be Your Own Person. Working with en
elbow partner, provide 5 minutes for students to share whether they agree, disagree or question what
they have read.

Ask students to reflect upon their behaviours in situations where they have felt pressure. Inform
students that pressure can exist within relationships (e.g., relating to intimacy, or activities you do with
your partner), as well as in everyday life (e.g., in a school setting, at home, or with sports teams).
Highlight that identifying what someone might do in order to make you feel pressured is often the first
step in being able to resist the pressure. Techniques people may use to pressure others may include:

bad/good logic (☜You are a good person/bad person if you do/don't do it.☝)●

encouragement●

put-downs●

modelling●

guilt●

incentives or rewards (☜You●

dares●

rejection (☜You won't be included in a group if you don't do it.☝)●

trust (exploitation of trust in a relationship to pressure someone)●

threats●

false generalization (☜Everybody is doing it.☝)●

curiosity●

intimidation.●

Record student responses about times they have felt pressured on the board or chart paper.

Scenario Response
Working in small groups, students create a response to one of the following scenarios:
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The person you have been dating wants to visit you while you are babysitting. They have been very●

forward with the physical part of the relationship and you do not want to be put into an awkward situation
when you
You are watching a movie with a friend and they start touching you in ways that suggests they are more●

interested in sexual feelings than in watching the movie. You want to say ☜no☝ in a way that clearly
communicates your feelings without attracting too much attention in the movie theatre.
You●

want to. You

In groups, have students discuss the way they plan to say ☜no☝ and then choose one of those ways to
act out for the class. Refer students back to Student Resource 5: How to Be Your Own Person for
sample responses. Highlight that not hearing ☜yes☝ is always a red light just as hearing ☜no☝ is always
a red light. Role plays should demonstrate students
be considered regarding consent.

Individually, students analyse the benefits, risks, and drawbacks associated with the relationship
identified within their scenario. Students then share their responses with their group, and share the
group

Benefits: support, understanding, camaraderie, pleasure●

Risks and Drawbacks: challenge of juggling commitments to friends, family, school and other activities and●

the relationship, hurt when a relationship ends or trust is broken; in more sexually intimate relationships,
risk of STIs and related risk to future fertility, unintended pregnancy, sexual harassment, and exploitation;
potential for dating violence

A&E - Action

Teacher observation of students
matters they need to consider; and to analyse the attractions and benefits associated with being in a
relationship, as well as the benefits, risks, and drawbacks, for themselves and others, of relationships
involving different degrees of sexual intimacy using Teacher Resource: Anecdotal Recording Chart

Consolidation

Students complete Student Resource 6: Lesson Reflection Exit Card, identifying how being in an
intimate relationship affects other relationships in a person
drawbacks, for themselves and others, of relationships involving different degrees of sexual intimacy.
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A&E - Consolidation

Teacher observation of students
matters they need to consider, and skills they need to use in order to make safe and healthy decisions
about sexual activity using Teacher Resource: Anecdotal Recording Chart

Ideas for Extension

What Is Consent?
Students work in small groups. Provide students the statements from Teacher Resource 1: Index Card
Prompts on index cards, in random order. Groups work to classify each statement as ☜Consent is☝ or
☜Consent is not☝ on a T-chart. As a large group, discuss results.



Lesson 4 of 5
30 minutes
Curriculum expectations: C2.4, C3.3, 1.5
Topics: Healthy Living

Sexual Health and Safety
Grade 8 | Understanding Healthy Development

Grade 8 | Understanding Healthy Development | Sexual Health and Safety | Page 6 of 6

Notes to Teacher

Sexual Consent:
Sexual consent is defined in Canada●

in the sexual activity in question. Consent means partners agree to the sexual activity; everyone
understands what they are engaging to; and all parties affirmatively communicate their enthusiasm,
whether through words or conduct. Silence or passivity does not equal consent.
☜The responsibility for ensuring there is consent is on the person who is initiating or pursuing the sexual●

activity. When someone has said no to sexual contact, the other person cannot rely on the fact that time
has passed or the fact that the individual has not said no again to assume that consent now exists.
The Supreme Court of Canada has said consent laws should not be based on stereotypes. Therefore,●

judges and juries cannot rely on the fact that a person has consented to sexual activity with someone in
the past to mean that they consented the next time. It also means that someone
not be used to show that they automatically consented. There are rules about when a person
history can be brought up in court.
The bottom line regarding the law of consent is that only yes means yes!☝●

The information in Notes to Teachers regarding sexual consent was sourced from:

Women
from: http://www.leaf.ca/the-law-of-consent-in-sexual-assault/

For further information about age of consent from the Government of Canada Department of Justice, visit:●

http://www.justice.gc.ca/eng/rp-pr/other-autre/clp/faq.html
For information about the importance of learning about consent, see: Ministry of Education. (2015). Quick●

facts for parents learning about healthy relationships and consent. Retrieved from:
https://www.edu.gov.on.ca/eng/curriculum/elementary/HPEconsent.pdf

Duty to Report:
Ministry of Children and Youth Services states: ☜Section 72 of the [Child and Family Services] Act states●

that the public, including professionals who work with children, must promptly report any suspicions that a
child is or may be in need of protection to a children's aid society (CAS). The Act defines the phrase 
in need of protection
emotional abuse, neglect, and risk of harm.☝
Source with further information:●

http://www.children.gov.on.ca/htdocs/English/topics/childrensaid/reportingabuse/abuseandneglect/abusea
ndneglect.aspx
Teachers have a duty to report. For additional information please review the Duty to Report from the●

Ontario College of Teachers: https://www.oct.ca/resources/advisories/duty-to-report

http://www.justice.gc.ca/eng/rp-pr/other-autre/clp/faq.html
https://www.edu.gov.on.ca/eng/curriculum/elementary/HPEconsent.pdf
http://www.children.gov.on.ca/htdocs/English/topics/childrensaid/reportingabuse/abuseandneglect/abuseandneglect.aspx
http://www.children.gov.on.ca/htdocs/English/topics/childrensaid/reportingabuse/abuseandneglect/abuseandneglect.aspx
https://www.oct.ca/resources/advisories/duty-to-report
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Learning Goals

By the end of this lesson, students will be able to:

demonstrate an understanding of factors that contribute to healthy development including factors that can●

affect an individual
and orientations develop a positive self-concept and to identify sources of support regarding sexual health.

Facility

Classroom

Equipment List

index cards (5 per student)

 Teacher Resource 2: Rubric

http://teachingtools.ophea.net/sites/default/files/ophea-files/lesson_plan/rc_gr8_l5_tr2_final_07ja16.pdf
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Minds On

Share and clarify lesson learning goals using student-friendly language.

Jot Notes
Read to students the following: Teacher prompt: 
example, people of similar ages or cultures 
sexual orientations portrayed respectfully and positively in the media, in literature, and in materials we
use at school. Family, school, and community support are crucial to the development of a positive
self-concept. Positive development of self-concept is promoted when a person understands and
accepts their gender identity and sexual orientation and is accepted by their family and their
community. It can be harder to develop a positive self-concept, however, if the way a person feels or
identifies does not meet perceived or real societal norms and expectations, or if they do not feel
supported by their family, friends, school, or community. In other words, a person
development of self-concept can be harmed if they do not have support in dealing with their feelings of
uncertainty, and self-concept can be strengthened when a person feels connected to a supportive and
understanding community.☝ To accommodate various learners, consider displaying the text on chart
paper or photocopying the text and providing handouts as necessary.

On index cards, each student writes down three questions or thoughts they have related to the text.
Students choose a partner and share their three questions/thoughts with their partner. Partners
respond to one question from their peer.

After a given amount of time, signal students to switch partners and the repeat the response part of
the activity.

A&E - Minds On

Teacher observation of students
identities and orientations develop a positive self-concept
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Action

Healthy Development Advertisement
Begin a large-group discussion with the following. Teacher prompt: 
on our behaviours as well as the implications of these behaviours. In the last lesson we began to look
at ways of encouraging positive behaviours in others and that is what we continue with in this lesson. I
want you to imagine that our grade 8 class has been hired to create an advertisement to help others in
our school community understand healthy relationships and sexual health.☝

Explain to students the two main tasks in this culminating assignment:

Create (illustrate or perform) an advertisement promoting healthy relationships and sexual health (e.g., a●

television/Internet commercial or radio jingle). Students work in pairs or small groups of 3
their campaign.
Individually, students complete a write-up that provides information supporting the importance of their●

campaign, including positive impacts on self-concept, factors that influence someone
sexual activity, and sources of support. Time in the computer lab may be valuable in completing this part
of the assignment.

Share the rubric for the advertisement campaign so students are aware of assignment expectations.
Review the success criteria and answer any questions students may have.

A&E - Action

Teacher observation of students
healthy development, including factors that can affect an individual
and factors that can help individuals of all identities and orientations develop a positive self-concept,
and to identify sources of support regarding sexual health using Teacher Resource 2: Rubric.
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Consolidation

Have students present their advertisement campaign to the class, small group, or, to accommodate
various types of learners, in front of only you. Ask audience members to share the main ideas
addressed throughout the presentations.
Review Learning Goals with students. Students use the Thumbs-Up Strategy (see Appendix) to assess
their ability to apply the lesson Learning Goals.

A&E - Consolidation

Teacher observation of students
healthy development, including factors that can affect an individual
and factors that can help individuals of all identities and orientations develop a positive self-concept,
and to identify sources of support regarding sexual health using Teacher Resource 2: Rubric

Notes to Teacher

While a variety of expectations have been addressed throughout the unit, the assessment of the unit,●

through the culminating task, will focus on overall expectation C1. Understanding Health Concepts.
Teachers are encouraged to use their professional judgment and knowledge of their personal yearly plan
regarding overall expectation assessment.
This final assessment provides various opportunities for students to demonstrate learning from this unit●

using a variety of techniques. While students will be using various performance methods, it is the content
of the presentations that is being evaluated.


